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ABSTRACT

Nigeria is one of the most multilingual nations in Africa which consists of over 450 languages
(Adegbija, 2004Panladi, 2013 It has a population of more than I@lion people, with three

major languages, namely Hausa, Yoruba and Igbo, and a number of minority languages. Despite

its linguistic and cultural diversity, English is the main medium of instruction from primary to
tertiary education. The negative effects of learning through tedium of English second

| anguage (L2) are evidenced thenextdrnaleexamieatonner s 0
results of the National Examination Council (NECO) and the West African Examination Council

( WAEC) . There i s an aperformancd in English{LB)astdueltoditler ner s
attention given to English writing in schools, and the use of less appropriate or effective teaching

approaches (Babalola, 2011).

There is a special concern about the poor writing proficiency levels okelsaparticularly in

the Junior Secondary School (JSS) phase which is an exit to Senior Secondary School level
where learners are expected to show strong academic literacy skills. Writing is a process which is
centr al to | ear ner suum barel d enmables ¢earners nod enky totadcess c u r
knowledge from different sources, but also to display the acquired knowledge in different
domai ns. Learnersd poor writing skills are a

medium of instructiorat all levels of education in Nigeria.

In light of the above, this study set out to explore the pedagogical strategies and problems
encountered by both teachers and learners in English (L2) academic writing in Junior Secondary
School (JSS 3) classrooms the Ekiti State, Nigeria. Guided by Second Language Acquisition

theory, the study explored the factors that influence second language learning, in relation to the

sociocul tural and contextual fact or selensoft i nf
t he Genre Pedagogi cal Theory and the Soci al
pedagogi cal strategies in English (L2) writir

understand the extent to which they reflected the feadur of s peci fi ¢ genres t

writing skills.



Four JSS3 teachers in three schools were purposively selected to participate in the study. The
study employed a qualitative research paradigm, underpinned by the interpretive theory. Through

the use of an ethnographic design, the-tdagay happenings such as thoughts and engagements

of both teachers and students in the English (L2) lessons were observed and recorded by means
of an audierecorder in order to build a comprehensive record optlaer t i ci pant sdé pr a
classroom. In addition, both sestructured and unstructured interviews were conducted with

the individual teachers. The studentso writte
and analysed for the purpose of datangulation. Ethical considerations such as informed
consent, voluntary participation, respect and anonymity of participants were observed throughout

the study.

In this study, the findings show that the teaching of English (L2) writing is still aecigglto

many teachers due to a variety of factors which include linguistic, pedagogical and structural
factors. As a resul t, | ear ner s 0 earta deeomdary wr i t
school level.Specifically, the findings of this studydicate that the teachers made use of
traditional teaching approaches in the teaching of English (L2) writing as against the approaches
recommended in the curriculum. The study al so
proficiency in Englib writing is below the expected levels stipulated in the curriculum

document, although some of them displayed good basic interpersonal communication skills

(BICS), Other contributing factors to the | e
(L2) i nclude teachersoé | i mited -Based Appreachaim di n g
teaching writing, i nadequate | anguage t eachi

exposure to English (L2) and limited writing opportunities.

The study corlades that while the use of the Geiidased Approach is not the only strategy to

enhance |l earnersé writing skills, the teachi
|l anguage wuse iin different knowl edg dicaldiar mai ns.
cognitive and soci@ c o n o mi ¢ devel opment as it has i mp |

knowledge and academic literacy which spills over to tertiary education. In a country like

Nigeria where the main language of instruction is English, tiseaenieed to prioritis teacher



development and to revisit the curriculum to determine how it meets the academic needs of

learners in this century.
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Writing, English, Second Language (L2), Genres, G&ased Approach, Curriculum, Junior

Secondary &hool (JSS), Nigeria, Basic Interpersonal Communication Skills (BICS), Cognitive

Academic Language Proficiency (CALP)
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CHAPTER ONE

INTRODUCTION AND ORIENTATION OF THE STUDY

1.1 INTRODUCTION

This chapter psents the background to the study and the problem statement which underpins
this study. It discusses the rationale for the study in order to illuminate the main argument of the
study. It further highlights the research objectives and the research gsieghimh guide this

study. The chapter describes the methodology it employed to address the research questions.

Finally, the chapter highlights the chapter outline of the thesis.

1.2 BACKGROUND TO THE STUDY

Nigeria is a heterogeneous nation located in thstewe part of Africa, with a population of

about 166.2 million people, and 450 languages. Of the 450 languages, only three of them,
namely Igbo, Hausa, and Yoruba are spokedely by the majority of peopland learnt in

schools as subjects. Nigeria is oofethe African countries which were colonised by Britain.

Since the colonial era, English has been the language of instruction, and the majority of middle
class people and families have adopted it as a means of communication at their homes because of

its official status.

Even though English is a foreign languageltaught as a second language (L2), it is universally
spoken. As stated above, English is a language that cuts across the three major linguistic regions
in the country, with Hausa, Igband Yauba as minority languages in terms of semd@nomic

status. It is also the official language of the nation. English is also the language of computer,
science and technology, and also the medium of instruction in schools at all levels. As a result,
English has gained the statusheing one of the compulsory subjects to be passed at a minimum
credit level of 50% in schools for learners to be promoted to the next class, and to be admitted
into institutions of higher learning. Nevertheless, it is still oh¢éhe subjects that are mostly

failed by learners, both in internal and external examinations. The most challenging areas of
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English (L2) learning are reading and writing. Language and education researchers, like
Awodele, (1998), (2003); Kolawole, (1998noma, (2005) and Fakeye, (2010) claim that

|l earnerso6 performance in English | anguage 1is

After gaining independence in 1960, the Nigerian government saw the need to change the
national policy on education and the school curriculum from that oBtitessh Educational
System to one that would be workable and applicable to the Nigerian context, in order to reduce
the level of illiteracy. To achieve this, there was an educational conference in 1969 which
deliberated and initiated the National Poliay Bducation (NPE). This brought about the drastic
change of the school curriculufivowi, 2000). The curriculum was changed to include the
stories and history of the country for learners to easily relate to their immediate environment.
They were no more t@ght the history and geography of Britain. In the primary schools, the
major regional indigenous languages, namely Hausa, Igbo, and Yoruba were to be the languages
of learning and teaching (LOLT) in each region (UNESCO, 2000), but even today this has not
been implemented in the primary scho@igwi, 2000) because of the high status of English in

the country. All parents want their children to be taught in English because of its prestige and its

association with better soeeconomic benefits.

The Natioral Policy on Education was enacted in 19did was revised in 1981 and in 1999
respectively (Federal Republic of Nigeria (FRN), 1977; 1981; 1999). This was to replace the
pre-colonial and postolonial educational system of six years of primary educatiem years of
secondaryand four year®f university education (6-4) and also to improve the standard of
education. In 1982he system of six years of primary schooling, three years of junior secondary
school, three years of senior secondary scleval four years of university education3&-4)

was introduced and officially implemented in schools in 1983 (Nwagwu, 1983). -BA& 46

system of education stressed that every child is entitled to education, and so the government
made the first six yearsf primary education compulsory and free for all learners to promote

literacy among citizens of the country.

The National Policy in Education (NPE) was reformed in April 2004 and enacted into law in the

Universal Basic Education Act of 2004 which waglemented in schools in 2005. The current
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Universal Basic Education (UBE) Scheme is tagged as nine years of primary education, three
years of secondary educatjaand four years of university education39l). UBE comprises

Early Childhood Care and Develment Education (ECCDE), nine years which comprise Six
years of Primary Educatioand three years of Junior Secondary Education (JSS).The other three
years are spent in Senior Secondary School (SSS) while the remaining four years are for a
minimum univergy education (FME, 2008). As against the3-3-4 system, which was
introduced in 1982, the current government requires that the minimum education certificate a
child should obtain is a JSS certificate, and at this level the child should be able todeadean

and do some simple arithmetic. Also, at this level the child could either proceed to Senior
Secondary School (SSS) or decide to follow the vocational route. All these educational levels are
put in place to achieve the aim that every individual Ehde developed into a sound and
effective citizen, and have equal access to educational opportunities (FRN, 2004). Further details
about the various reforms and changes in the National Education Policy are discussed in chapter

two.

Despite the governments ef f ort s and commitment to educati
reforms in the educational policy and curriculum over the years, the standard of education is
dropping due to socitoultural, economic, political and infrastructural factors. Littkes tbeen

achieved through the various educational reform programmes put in place by the various
governments in improving the standard of education in Nigeria. In addition, little is said about

the strategies and approaches to teaching and learning, lpakidenglish (L2) reading and

writing which is the main language of instructighk i nl ua (2007, p. 99) dec
content of curricula kept changing from time to time, structure and practice remained
unchan dge dse of traditional approaes is still prevalent in teaching and learning
(Akinlua, 2007) Furthermore, the large class sizes are usually overwhelming and teachers often
adopt the easiest and most convenient methods which do not require much exposure to writing
tasks (Babalola, A®).

Throughout my years of teaching English (L2) in secondary schools, reading and writing have
always been the most challenging aspects for learners. By the time most learners get to JSS 1
(Grade 7), they are still experiencing difficulties in readiagd they also struggle to write
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coherent and meaningful texts in English. In view of the above, this study set out to explore the
teaching of writing in English as a second language (L2) in three secondary schools in EKkiti
State, Nigeria. The study focisen Junior Secondary School (JSS 3) classes as they are the exit
classes to senior secondary school education.

1.3 PROBLEM STATEMENT

Like other countries of the world, high values are placed on education in Nigeria because it is
seen as the major means s#ifempowerment, both socially and economicadpd in other

spheres of life. There is an ongoing vociferation in Nigeria by researchers and the government
that learners are not performing to expectations in English (L2). There is a special concern about
the poor writing proficiency | evels of | ear ne
the curricul um. Learnersd poor performance 1in
across schools. Evidence could be seen in the external examinasults of the National
Examination Council (NECO) and West African Examination Council (WAEC) of previous

years. For example, in 200e pass rate in the Senior Secondary Certificate (SSCE) in WAEC

was 44.07%. In the following year (2001), it w&&0R2%, and in 2002 it was 42.61%. In 2003,

the pass rate was 33% (Fakeye, 2010). The above WAEC statistics shows that from 2000 to
2003, there has been a decrease in pass rates (Fakeye 2010), and this is a concern because
English (L2) determines learnérs pr omot i on and progress in educ

Recently, Dr. Uyi Uwadia, the Head of the Nigeria national office for West African Examination
Council (WAEC) released an online report that out of 1,540,250 candidates who sat for the 2011
May/June examinations, hyn838,314 candidates (55.34%) obtained a credit pass of 50% in
English (L2). Also, in 2012, out of the total number of 324,998 candidates who sat for the
May/June examinations, only 133,507 candidates (43.06%) obtained a credit pass of 50% in
English (L9 (The Economy Magazine, 2 April 2013). The above statistical analysis shows
consistent decline in the | earnersd6 perfor ma
results. Likewise, in the 2012 NECO examination, only 20.1% of the 244,456 candidates who

sat for the examination passed English (L2) at an average score of 50%. This suggests that

learners face serious challenges in English as a second language which is increasingly used for
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learning across the curriculunthis is a great concern, given thabdlish (L2) is the main
medium of instruction at all levels of education in Nigeria. In essence, the outcome performance
of learners in the Senior Secondary School (SSS) examinations could be predicted from how

well learners perform in their Junior Second&chool (JSS) examinations (Adeyemi, 2008).

|t i's assumed that | earnersd poor performance
English writing (essay types) in schools, and the use of less appropriate and less effective
teaching approads (Babalola, 2011). Despite the fact that the Federal Ministry of Education

(FME) (2008) states that the guiding principle in the teaching and learning process should be
learnefc ent red to support |l earnersdé comomitred cat i v
methods, generally known as traditional approaches, is still prevalent in many classes (Ibukun

and Aboluwodi, 2010). This is echoed Wyo ol man (2001, p . 41) who
school systems today still follow the rigid structure of time, pisriand gradéevel progression

found in Western education. 0 Th-eenteed aprgachoac he
which promotes active participation of learners. It is alleged that teachers often face time
constraints to finish the syllabus, andaasesult, do not geteeper into different learningsks.
Consequently, learners do not get sufficient exposure to the different language aspects that
support their reading and writing skills in English (LR).is thus of interest to explore why

leatne s6 performance is |l ow in English (L2). I n
problems encountered by both teachers and learners in the English (L2) classroom, and to
observe how English (L2) teachers teach writing across the different geneas types, and the

extent to which | earning is scaffolded for |e

The reforms in the curriculum do not make any difference, nor improve the educational standard
in the country. The reforms either suhsgtit one subject for the other or drop out some subjects
and this does not address the literacy problem in schools. Marinho (2009) posits that even though
the curriculum content is contextualised to the Nigerian setting, issues such as learning and
teachingpractices are grounded on the British system introduced during colonisation. That is,
teaching still focuses on certification instead of skills acquisition (Imam, 2012). The stipulation
on learneicentred methods of teaching is only on paper, and notttipe. Researchers propose

that there is a need for effective essay teaching in secondary schools in Nigeria because there is a
22



belief that there is a correlation between | e
other areas of Engliskearning (Fakeye, 2001; Adegbite, 2005). Fakeye (2001) further argues

that learners with good writing skills often perform well in other content subject areas through

the medium of English (L2). Therefore, if researchers and the government are conbeuted a

the | earnersd performance in English (L2), e
identify how teachers approach English (L2) writing in schools so that necessary measures

could be considered improve the current situatiaf English(L2) teaching and learning.

Writing is the end product of other language skills which include listening, speaking, and
reading. It is an aspect that most learners find difficult, and so it needs to be given much
attention. I n e s soewntiogis notl eacauragimgr Redearchears liket Zwidre
(2008), Schleppegrell (2004) and Scarcella (2003) also observed that learners in the United
States, China and in some African countries lack the required academic language to write texts.

As mentionedearlier, Nigerian researchers like Adegbile (1985), Aboderin (1992), lyagba
(1993), Awodele (1998, 2003) and Kolawole (1998) claim that learners perform poorly in
English (L2) particularly in writing. They argue that the cause of the low performancel=uld

l inked to teaching pr admativatos in\ariting. Reseaach onehows 6 a't
English (L2) genre or text types are taught i
writing skills. Thus this study focuses on how English2] teachers teach writing in the
curriculum in JSS 3 classes. There is need to examine the teaching of genres or text types in
English (L2) to determine how the text types
study explores how teachers apgmb writing as one of the language skills that have to be

developed for subsequent learning.

1.4 RATIONALE FOR THE STUDY

The genrebased approach to the teaching of writing is relatively new in Africa. Countries like
South Africa have enacted its use in #olool curriculum and there is literature on it (Bayat,
2002; MaliMali, 2007; Van Heerden, 2008; MthembBuneka, 2009). Some of the literature
investigated and explored the use of Gadased Approach in the teaching of writing in English
(L2) classroomgsparticularly in primary schools (Ko, 2010; Schulze, 2011; Ahu, 2012; Van
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Heerden, 2008). Other studies focused on the use of the-Basee Approach in secondary

schools (Bayat, 2002; Lingzhu, 2009; Myskow and Gordon, 2009; Mthémbeka, 2009).
Specifcally, MthembuF unekads, (2009) st udBgsedeApppohcohmehel t he
teaching of isiXhosa in South Africa, and this study showed that its use in isiXhosa teaching
enhanced the | earnersd perf or masiudies showedthdtei r w

there were I mprovement s i-Basdd@d@roaclkewasusedwr i t i ng

In other countries like Tanzania and Namibia research on the use of theBasate Approach

to develop | earnersoé wr 09t Shumpusho k2D0O)Ibgt Nigesia hgsr o wi r
limited research on the use of Gefdased Approach in language teaching (Babalola, 2012).

This could be explained on the basis that the GBased Approach is not prescribed in the
language curriculum. However, theeusf genrebased pedagogical theory is used in this study as

an anal ytical framework for the | earnersdé wri
an aspect on its own in English teaching. Moreover, individual genre types are differeah&om

another in terms of language features and schematic structure. Therefore, it would be interesting
to explore the teachersé pedagogical strategi
genre pedagogical theory is not meant to evaluateaethehers, but rather to do a thorough

anal ysis of both the teachersd classroom prac
the teaching of academic genre types for writing in secondary schools using qualitative research

is not fully exploredn Nigeria. This study will contribute to new knowledge in this area.

1.5 AIMOF THE STUDY

The study aims to investigate and understand the teaching of English (L2) genre or text types in
Junior Secondary School (JSS) 3 classrooms in three secondary sthatéd in Ekiti State,

Ni geri a. The study focuses on the teachersé p
interaction that takes place in the classroom during the teaching of writing through the lens of the
GenrePedagogical Theory.
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1.6 OBJECTIVES OF THE STUDY

The objectives of the study are listed below
1. To observe and identify the pedagogical strategies employed by teachers in the teaching
of text types in English (L2) writing in JSS3 classes.
2. To investigate how teachers understandiatetpret the English (L2) writing curriculum
content in practice.
3. To explore what is contained in the English (L2) writing curriculum of JSS 3 classes.

4. To examine and analyse JSS3 |l earnerso6 writ

1.7 RESEARCH QUESTION

This study waguided by this main research question:

How are genres or text types taught in English (L2) writing lessons in the JSS3 classes?

The following subquestions will be considered to unpack the main research question:

1. What are the pedagogical strategies aygdl by teachers in the teaching of English (L2)
writing?

2. How do teachers interpret and implement the JSS 3 English (L2) writing curriculum
content in practice?

3. How do learners engage with the genre or text types to make meaning of what they are
writing?

4. How can the Genre Pedagogical Theory be used as a viable tool to enhance JSS 3

|l earnersd6 English (L2) writing skills for

1.8 RESEARCH DESIGN AND METHODOLOGY

This research follows an ethnographic research design within datjual research paradigm
which believes that a human subject is better studied in its natural setting in order to gain an in

depth understanding of the problem under investigation (Hammersley and Atkinson, 2007).
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Since the study deals with human actiomsainatural setting (Richards, 2003), the qualitative
research paradigm is found appropriate in thdapth understanding of the issues under study.
Maxwell (2005) claims that qualitative research is the act of concentrating on the everyday
affairs of sulects at workplaces, and interpreting how factors or interventions have a particular
effect on the subjects. Through the use of ethnographic design, the-diay happenings such

as thoughts and engagements of both teachers and learners in the Ersglish wese captured
with the use of an audio recorder so as to
practices.

Furthermore, this study does not include the use of statistical procedures to arrive at its findings
(Strauss and Corbin, 1990). Asresult, | used methods that involved the use of interviews
(unstructured and serstructured) and subject observations in thaiuralistic settings (Winter,

2000, cited in Golafshani, 2003) as well as document analysis. Research methodology is dealt

with in detailin Chapter Bur of this study.

1.9 SIGNIFICANCE OF THE STUDY

This study is significant because English (L2) is the official language in Nigeria and it is the
language of instruction in all schools. Therefore, it is important for learners to strave

writing skills in English as early as possible. Given that English is a global language, the

|l earnersdé6 proficiency in this |l anguage i s vi

and oral form with people across the globe.

Hopefully, this study will serve as an eye opener to finding appropriate strategies to improve the
standard of English (L2) writing to support learners at all educational levels. It is envisaged that
this study will be of great benefit to curriculum planners, teached learners, in particular,

because the findings will serve as a basis for future curriculum reforms, particularly in the

teaching of writing.
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1.10 THE SCOPE OF THE STUDY

This study focusesn the teaching and learning of English (L2) writitagJSS3 leaners because

| e a r languaggioficiency is mostly assessed against evidence that they produce on paper in
the form of writing. It also exploreBow teachers interpret and implement the English (L2)
writing curriculum in a multilingual setting in Niger The three selected schools accommodate
learners from different language backgrounds, i.e. there are learners from all the three major
languages of Nigeria, namely, Hausa, Igbo and Yoruba and other variants of the major languages
which are regarded asimor languages ieducation.

As indicated earlierEnglish is a second languagehoth teachers and studemsNigeria, and

JSS 3 is the last class where learners are expected to have grasped the reasaiiadpland
writing skills in English (L2) bfore they graduate to the Senior Secondary School (SSS), where
English (L2) competenceatters most across the curriculihile this study acknowledges the
importance of language learning skilsd.listening, speaking, reading and writing) as a means
of language and literacy developmeits focus is limited to the teaching and learning of writing

in JSS3. Itsets out to understarfitbw adolescent learnefaverage age of 1415 years)gain
access to writing literacy. Given this, the studpleredclasroom interaction in English lessons

to establish the extent to whi&mglish (L2)writing literacy was enhanced.

1.11 CHAPTER OUTLINE

The study is organggl into seven chapters, with each chapter focusing on a specific aspect as

indicated below:

Chapter 1: Introduction and orientation of the study

This chapter presents the introduction and background to the study, the research problem, the
rationale for the study, the aims, the objectivasd the research questions. The research
methodology employed is digssed briefly.
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Chapter 2: Nigeria education context

Chapter two presents an overview of the education system in Nigeria focusing more on the
English (L2) curriculum and the theories that underpin the teaching of English writing. It
discusses at lengthe Junior Secondary School (JSS), English language curriculum in Nigeria
and provides the geographical and historical overview of Nigeria. This is followed by the
discussion of the National Policy on Education from independence to date and language polic
planning in relation to Nigeria context. It further discusses language and globalisation and the
position of English globally and in Nigeria.

Chapter 3: Theoretical framework and literature review

Chapter three focuses on the theoretical frameworlutigderpins the study. Writing is discussed

in detail, with emphasis on writing as a process and as a product. The framework comprises
theories that deal with the teaching and learning of a language, namely Second Language
Acquisition, the Genre Pedagogiddieory and Constructivist theories of teaching and learning.

All these theories are discussed in relation to how they support the language teaching and

learning.

Chapter 4: Methodology

Chapter four deals with research methodology which is underpinnethbggraphy research

design within a qualitative research paradigm. The chapter discusses issues relating to research
designs, sampling, data collection tools, (i.e. interviews, observatindsdocuments) in detail.
Furthermore, data analysis proceduregstworthiness, reflexivity, ethical issues and research

limitations are spelt out for better understanding of how the research was carried out.

Chapter 5: Presentation of data

Chapter five presents the data collected through classroom observatibimgeaviews which

were conducted with the participants in order to understand how teachers approached the
teaching of writing in JSS 3. Learnersodé6 writ

understanding of how learners made sense of the wigssgns in English (L2).
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Chapter 6: Data analysis and discussions

Chapter six analyses the data collected according to relevant themes in relation to the objectives
and questions of the study. This chapter integrates appropriate literature to supponetging
findings.

Chapter 7: Summary, conclusion and recommendation of the study
Chapter seven provides the summary of the findings. It also provides conclusions,
recommendations on the basis of the research findings and the contribution of théostudy

knowledge.

1.12 SUMMARY

This chapter presented the background to the study and also discussed the rationale for the study
a