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CHAPTER 1. INTRODUCTION

South Africa, under the National Party, pursuedaimes of apartheid for more than 40 years until
world opinion, a more enlightened leadership, maéand political struggles, and the forces of the
global economy created conditions which achievesd (thostly) bloodless end of this oppressive
regime. South Africans were then faced with thsktaf building a multi-cultural African
democracy. Social structures, governmental strasfwniversity structures, all were inappropriate
to a democratic society, outdated, or actually alysfional. All had to change, some to transform
completely. South Africa was (and still is mosté/ontradiction in terms, a non-African African
country and society in many ways, especially wéterence to the white community.

Many white South African academics had sufferedat@n not only from (a) international
academic communities, and (b) within the countrghwiery little interaction between Higher
Education Institutions (HEIS)of different ‘racial’ groups, but most especiafly) isolation from
other African countries and their academic worlbvidusly this is a generalization, and there were
some exceptions, but the above description holdemeral terms.

In 1992 the Association of African Universities (A invited South African HEIs to join the
African academic community. During the followingahde several initiatives were developed by
South African HEIs to encourage intra-African acadeco-operation. One of these, started in
1996, was the USHEPIA partnership programme (UsiteeScience, Humanities, and Engineering
Partnerships in Africa), initiated by the Univeysaf Cape Town (UCT) through the foresight and
enterprise of the then Vice Chancellor, Dr Stuaaurglers, and the Deputy Vice Chancellor
(International), Professor Martin West. This corsgd 8 partner universities in south and east
Africa, of which UCT was the only one in South At

The aim of USHEPIA was capacity development irttedl partner universities. Although UCT was
the best resourced of the eight in terms of stadf iafrastructure, the UCT staff urgently needed to
develop the insight and capabilities to be effexiithin a working environment that was changing
very quickly to meet local, more African, requirarte

The core programme was designed to offer Fellovestu@mcademic staff at the partner universities,
to do split-site postgraduate (mainly PhD) degredsere the research work is relevant to the home
country or region and carried out from the Felloegn university, and the other site is a partner
university that can offer supporting resourcesd@ee this has always been UCT). The programme
is now 8 years old.

| had for some time wanted to conduct a study sfhall sample of white South African male
academics who visited another African universityind out what they learnt during this experience
with respect to their workplace, home country, g®tsonal development; and to consider the
implications for UCT in particular. My primary airwvould be to map their perceptions and
experiences with respect to their workplace, homentry, and person development, and this will
be done in Chapters 5 - 7.

A secondary but minor aim is to hypothesize ondtfiect of these on the current strategies of UCT
to become a modern and relevant university in Sdiftica and internationally, especially in
Africa, and this will be done in Chapter 8.

My research project is thus an in-depth case stadyinvestigation of a small sample of white
South African male academics from UCT who were pathe USHEPIA initiative. They had been
given and accepted the opportunity to work with augervise other African academics, those
awarded Fellowships by the programme. The keyedifices between USHEPIA and other
supervisory experiences are (1) that USHEPIA regudual supervision, one supervisor being at
UCT and the other at the home university, andl{&)3upervisors are expected to visit each other’s
institution to experience and contextualize theiramment in which the Fellow will undertake the
PhD or Master degree and carry out research. Wbidd also enable them to establish their own
linkages in a hitherto unexplored academic andareseesnvironment.

The project investigated these UCT (supervisorjlenacs’ experiences and perceptions of another
African country and university, and consideredeffect that this might have had on the academic’s

1) use the term ‘Higher Education Institutions’ (HEinterchangeably with ‘universities’. In facEMis the generic
term for a university or technikon (the latter nimbe referred to as a University of Technolog$outh Africa).

4
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own life. Henry tells us that a learning expereman impact on a whole variety of aspects of a
person, such as their personal development, warnwunity, activities, social development, and
problem solving skills (Henry 1989 : 29-33), anctdnsidered these. In addition, the project
explored how these experiences synergized withoaldcfurther the aims and mission of UCT to
develop a broader cultural framework in post-agadttSouth Africa, especially in relation to the
African continent.

While my research is best regarded as a pilot steidgh will highlight issues for later quantitative
or further in-depth studies, the results could sedualso to direct and shape UCT strategy for éutur
Africa initiatives.

This study had the potential to produce some isteng results. Little work has been done to
contextualize the response of formerly privilegelites academics to the new kinds of challenges
mandated by the 1997 South African White Paper ighé# Education. These challenges demand
institutional response, btitis ultimately has its roots in individual resperand the ways in which
this is managed

This is a multi-disciplinary project in the field tdigher Education Studies’. | have thereforedea
as widely as possible in the many related aredwesd include Sociology, Globalization, History,
Higher Education, Partnerships, Experiential LaagniAcademic Work, and Social Research
Practices. It is a ‘rich and thick’ descriptiveidy and provides insight into the world view of the
sample.

My own perspective was that of a white South Afniggoman whose history was similar to that of
the interviewees. Who inherited and learned thmesaropaganda, who lived through the same
decade of changes in the South African environmehg, lived through the same changes in UCT
environment, who worked with the USHEPIA Programsiace 1997, and who knew the
interviewees through the Programme. This projeas wf particular interest to me because of the
profound changes that | myself experienced thrdagjhg enabled to travel freely in south and east
Africa. | was curious to discover what effectsaify, the experience might have had on other white
academic South Africans. | chose to consider naaledemics because they were even more
privileged by apartheid than | was, and the impioa of their experiences were difficult to
predict. Moreover | focussed on white males beeahs ‘subset’ made up the majority of the
USHEPIA supervisors during the Programme’s first jears of operation (see Chapter 3).

In Chapter 2| consider the background against which the prdjgck place in order to locate the
interviewees in time and space. There can be fgheh education projects carried out at this time
without the need for an initial awareness of thermq@menon of globalization and here | briefly
review the economic impacts of globalization ongbath and east Africa region. | then look at the
history of contemporary African universities to ess how they came to be what they are today. In
a separate section | look at contemporary Soutlt@idruniversities and position them in a country
that has undergone considerable upheaval duringasiedecade.

Chapter 3 contextualizes the project. | firstly discuss therkplace of the interviewees, the
University of Cape Town, its history and the pastate which represented the first stages of its
transformation into a modern African university.heh | describe the USHEPIA Programme, the
south and east African universities partnershipeutide auspices of which this project took place.

In Chapter 4 | elaborate on the research project aims, and twsider the research design,
methodology and processes of data analysis.

Chapters 5, 6, 7and 8 present the data and analysis, and fin@lypter 9 offers some thoughts
and conclusionsChapter 10 comprises a bibliography, and there is din@exure.
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CHAPTER 2. HIGHER EDUCATION CONTEXTUALIZATION

Let me begin then with the current global socioreruic situation and the contextualization of this
for African countries and African universities otiay.

2.1 Globalization

The developments during the past thirty years oé@mnomic system that now operates worldwide
have been described as ‘globalisation’ or the ‘gl@zonomy’. (Castells 2001 : 3)

According to a leading writer like Castells, thelghl economy has developed out of and is based
on Information and Communications Technology (IG€dmputers and computer networks), a
vehicle for the storing, processing and transmissibinformation. So effective is ICT that a huge
amount of up-to-date information is available tyame that is linked to a network, in real time, 24
hours a day. Information can be transformed bypfgedanto knowledge. And not only is
knowledge considered as power, but, until now, Kedge has been the prerogative of universities
/ HEIs.

All economies are based on work / labour, but trenynand varied companies dealing with all
aspects of the market, from supply of raw materialgproduction of goods and services have
altered dramatically in response to the possieditoffered by ICT. Many businesses have
subsequently developed into huge Trans-Nationap@ations (TNCs), which are international,
multi-layered, well-managed, and highly focused pames. (Dicken 1998 : 203)

Of particular interest to this project is the sture of the TNCs. They are ‘networks’, sets of e®d
interconnected by ICT. (Castells 2001 : 10) THemige success must be considered also as a
blueprint for new initiatives such as the USHEPi®dgamme, albeit on a much smaller scale.

The labour market too has changed considerablyThgre remains the unskilled or semi-skilled
labour which tends to stay in one place, or to mibwen developing to developed countries. (ii)
ICT has encouraged greater and more far-reachirghamézation than ever before, a continuation
of the Industrial Revolution with all the implicatis for human labour. (iii) The new global market
has very specific labour demands for people whoflaséble in their knowledge and skills, who
will move around the globe, who are self-programi@alnd adjust easily to the daily advances in
technology, management, production, etc. (MalmBekgaskell 1997 : 28) This evolving situation
has major implications for the future of HEIs, ioth their focus and structure.

ICT itself, a major vehicle for globalization, haspacted greatly on society. As a result of thstco
of equipment and in particular the technical anchan infrastructure required within a country in
order to run it, poor and developing countries laaeely able to access the information and the
opportunities that it presents. Even in developedntries there are very many areas and
communities that are disadvantaged in this way. ICS0 has encouraged areas of intense global
access and activity, but excludes much more thamcitides. (Castells 2001 : 2-17) As Zeleza
points out “electronic technology, like most teclugies, is deeply underpinned by the social and
spatial inequities of gender, class, race, locatod language, which manifest and reproduce
themselves in terms of such factors as access,ugtiod of content, citation systems,
dissemination, and consumption. (Zeleza 2002 :IfSHEIs are to play any role in future higher
education they will be obliged to provide and maimtgood quality and up-to-date ICT systems for
the use of staff and students.

| therefore define globalization & global economic process resulting from factorat thave
encouraged speed of communication, the produchatfhws greatly improved and faster systems of
exchanging information and doing business. Thegses impacts on all aspects of life in developed
countries, and has huge and not necessarily pesitinplications for developing countries. A major
global impact has been an ever-widening gap betwleemnich and the poor

In light of the above-mentioned impacts, the currgiobal socio-economic location of African
countries is seen to be unfavourable. Usually ritesd as developing, or third-world countries,
Africa is also described as ‘caught up in a vicisweb of social exclusion, poverty, technological
backwardness, deficient institutions, and so ddl{do 2001 : 50) To add to this, globalization in
developed countries has initiated a change in #tere of the democratic nation-state. (Beck 2000 :
176) Since states have very little autonomy oveba markets, their role as global players must
develop into “co-agents of a global system of sthapewer” (Castells 1997 : 308), with a
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corresponding decrease in total authority. Thus riicent independent statehood of African
countries is already out of date with inevitable axegative impacts on these countries, politically,
economically, and social/culturally.

2.1.1 Globalization and Higher Education

Considering the wide range of HEIs throughout tleeldy and the wide range of environments in
which they function, it is not surprising that teehas been little systematic response to
globalisation. In general, of course, HEIs havedtrto benefit as much as possible from the
positive aspects of global connectedness.

A major impact of globalization on existing HighEducation (HE) systems is the change in the
perception of the structure of knowledge. As wesnsabove, players in the new globalized world
are expected to have not only skills, informatiod &nowledge in their specialist areas, but also to
have developed an effective approach to problewirgpl a good understanding of global and
regional issues, and have been encouraged to gezeajoeater social awareness and responsibility.
Globalization has thus demanded and initiated aer-Ewreasing drift away from the Mode 1
disciplinary exclusiveness used in HEIs since 19 century, into what is now known as the Mode
2 inter-disciplinary knowledge system. (Gibbonse1994 : 1-16) Since the globalized economy
demands flexibility, adaptability and innovation @k professionals, many universities are
restructuring their syllabuses in order to resptinthe requirements of the market for more multi-
disciplinary skills.

Education of the population at primary, secondany eertiary levels is one of the keys to enabling
countries to join the globalized economy. (WorlchB2000 : 17) To cater for the varied demands
of populations for whom higher education is nowessible and often essential, there has been a
‘massification’ of student intake in both developadd developing countries. There are many
positive aspects of massification but the negatide, demonstrated by many African universities,
is that massification undertaken without the nemgssesources, can seriously damage an
institution. (Hayward 1997 : 92) This is confirmbg the reports of the interviewees later in the
thesis.

In my opinion, from personal observations and ccistahere are other ways in which the impact of
globalisation on HEIs in developing countries hasrbproblematic. These HEIs mostly exist in an
unstable economic climate, often in an unstabl&ipal climate. Their primary source of income,
government funding, is decreasing and frequentigtier The country infrastructure is often old
and unreliable. When, notwithstanding these hardikeveloping countries do produce quality
graduates equipped for the global society, develapentries frequently entice them away, offering
the facilities and infrastructure necessary to inaet high-level research. (Ade Ajayi 1996 : 150§ A
will be seen later from the experiences of theruigvees in their visits to south and east African
countries, the effects have all too often beentihaad counter-productive to the needs of the ta@am
involved.

2.2  The History of Contemporary African UniversisgThe general historical and political
location of the other seven USHEPIA partner univéiss)

Universities in Africa have a long history. “Theots of the University as a community of scholars,
with an international outlook but also with respibiigies within particular cultures, can be traced

back to two institutions that developed in Egyptha last two or three centuries BC and AD. One
is the Alexandria Museum and Library, and the otkéhe monastic system.” (Ade Ajayi 1996 : 5)

The monastic system later divided into the Chnis{i@optic) church, which developed strong roots
in the Ethiopian region and established monastioals; and Islam which spread across north
Africa between thetgand 18" Centuries.

Moreover, indigenous knowledge systems and educa&re and still are significant contributors
to higher knowledge in Africa. Knowledgeable peoplere greatly respected members of local
communities or regions. However these ‘wise mearavnot as strongly specialist as were the
scholars, since they usually also had to earn liweig as farmers or hunters. Their knowledge and
subsequent teaching was also usually oral, ratier written. Nonetheless “Indigenous higher
education produced and transmitted new knowledgessary for understanding the world, the
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nature of man, society, God and various divinitid® promotion of agriculture and health,
literature and philosophy.” (Ade Ajayi 1996 : 5)

Much of the existing knowledge systems was lostrwdtisruption and destruction were forced onto
every aspect of African social society between 1@@@ 1800 by the massive and horrific
incursions of the slave trade; which has had agpmad and long-lasting effect on African peoples.
(Ade Ajayi 1996 : 14)

The slave trade was gradually outlawed, startinghin 1830s. But this was not the end of
exploitation for African peoples. In February 188% Berlin Act formalized a partition of Africa
by France, Germany, Britain and Portugal. Thisialigd the beginning of official colonial rule in
Africa. Interconnected with this situation in cole ways was the proselytizing drive of the
powerful European Missionary Societies. These@&ms had moved increasingly into Africa early
in the nineteenth century, driven in part by thevgng campaign for the abolition of slavery and
the opportunity to convert Africans to Christianity¥fhis meant the provision of some education to
indigenous people. In addition to this, coloniavgrnments were not averse to educating a few
Africans at very specific tertiary levels, in order develop a local low-level infrastructure of
government officials, schoolteachers, church ddfgiand the liké.

Setting aside the Islamic institutions as a sepatategory, the first tertiary education institatio
was founded in West Africa at Fourah Bay, Sierranes in 1826 by the Church Missionary
Society, in order to train African church officialSimilar developments took place in South Africa,
starting with the South African College in 1829 @ape Town. In East Africa, Makerere
Government College was founded in 1921 as a trela@os

During the first thirty years of the Twentieth Ceryt, many of the existing tertiary establishments
in Africa were affiliated to universities in Eurgpand many more were established at this time.
Teaching was therefore in carefully selected subjé#c a European format and not African
universities serving African peoples.

When African countries were granted independencihbiy colonial masters, all the newly-formed
governments recognized the need for HEIs to assishe development of the country. The
governments demanded of their universities thedr&pining of manpower at the higher education
level. Many governments took steps to ensure tt@t wishes were carried out, by curtailing
university autonomy and legislating government apees into key senior executive positions
within the universities. Many universities weréhénited from the former colonial powers, but
many others had their origins at this time andaanlg as old as the independence of their countries.
(Goma 1991) This has had significant implicatidos the subsequent development of these
universities, in that the many new universitied thare founded at this time of independence in the
early 1960s were under control of their governméris the beginning, and many have never
experienced institutional or academic autonomy.e(Aghyi 1996 : 154)

After independence universities had to contend wmithch more than the loss of autonomy.
Government imposed quotas for student intake tloatbld and trebled the original numbers.
However government subsidies were not commenswittetheir requirements. As a result many
universities were expected to teach students ititfes that were ludicrously inadequate to thekias
and on budgets just as inadequate. Added to thssthwe problem that overcrowding led to rapid
deterioration of existing facilities. Finally, timajority of students needed to stay in resideand,
universities found themselves running accommoddnailities that degenerated very quickly and
required impossible budgets to run at even a mimrtayvel of service. (Gaidzanwa 1994 : 8)

Although African universities have helped to memme of the educational imperatives of the past
four decades, there were and still are, unrealisiipectations of African universities, from

government, the people, and the university fadtdsif. (Saint 2000) Even now, many universities
have never really objectively assessed their roleelation to their societies. They have not
analysed the environment in which they operatee(ofiecause it changed so quickly), and have
therefore been unable to set in motion any readerstitategies for change and growth. Also, after
independence there was little alteration of the widrersity governance structures and modes of
tuition, which were based on European models. Awgad staff were and continue to be, trained

2 An interesting parallel can be drawn here. Omiriti)g independence, African governments recognitel
importance of HE, but sought to control it in a vamilar to that of the colonial governments. Aeatic autonomy
has therefore been on the decline in Africa sirdental times (Ade Ajayi 1996 : 95).
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overseas in developed countries, and were familidr the Western university structures. This has
led to their being comfortable in similar institurtal structures in Africa, but often not able then
bridge the gap between their training and the lgoalditions and requirements. (Ade Ajayi 1996 :
75

To summarize then, the current background to Africaiversities is that “African countries and

societies are going through a period of economiertainty, political and social upheavals, plus

other contortions, and higher education has becametim of the prevailing state of affairs.”

(UNESCOBREDA 1994}

* They were not developed by and from the community.

* Their structure and function was often imposedaken over by the state.

* They were supposed to provide guidance and obyggtivut could not do so, either because
they lacked the experience, expertise and leagershbecause the state did not allow it.

* They had to deliver on unrealistic expectationsifigovernment, with insufficient funds.

* They have often functioned in an environment ofoshand change, military dictatorships and
widespread corruption at all levels of society. yinard 1997 : 89)

Within the continent therefore exists a range dfaey systems reflecting different cultures, hige,

religions, languages, states/regimes, economied, san on. Nonetheless the above general

characteristics prevail amongst the vast majofityroversities. The USHEPIA initiative focussed on

Anglophone countries, and the partner universdrestherefore all located in south and east Africa.

The reasons for this will be discussed in Chaptegh&n | consider the Programme.

2.3  The Nature of the Workplace (What is the workaoUniversity?)

It is generally agreed that universities (whichl fahder the descriptor ‘Higher Education
Institutions’) are highly complex entities. Calgebescribes them as ‘dynamic systems of
contradictory functions’. (Castells 1991 : 206) eTthescription that | shall use is of ttwde of a
modern HEL.

“Higher Education Institutions produce new knowledgrough research, serve as conduits for
the transfer, adaptation and dissemination of keadge generated elsewhere in the world, and
support government and businesses through advete@rsultancy. In most countries HEIs
also play the important role of forging a natiom#ntity and offering a forum for pluralistic
debate.” (Oketch 2000 : (no page number)
Thus HElsresearch(produce new knowledge), thégach(disseminate knowledge) and thesrve
the community And these are, in fact, also the three idemwtifienctions of academic work. These
functions of a university are of critical importanéen a globalized world and the difficulty of
maintaining them in developing countries will be@nevident through the interviewees’
experiences in later chapters.

All the players in this research project work atiédn universities. As complex entities, the
universities may be expected to differ from onetheg and since they have all experienced
different political and economic histories, theyymae expected to vary considerably in their
ideology, relationship to government, and functmthin the country, as well as in size, capacity,
staff (academic, administration and technical), eesburces.

A feature that the universities share is the styhgrarchical and male-dominant nature of the
university structures. “According to Hearn (200d9ademic life is incessantly, perhaps inherently,
gendered organizationally, structurally and prathyc Like organizations, and managements more
generally, universities have grown as instituti@hsiracterized by definite hierarchical patterns,
themselves defined by and reproducing other satiiasions and social relationships, including
age, class, disability, ethnicity, gender, and sétyu” (Ritt 2004 : no page number) This will be
explored further, both in the choice of male acadsenfor this project, and later in their own
impressions of other African universities.

3 BREDA is the ‘UNESCO Regional Bureau for Eduaatio Africa’
* This publication is an electronic journal.
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24 South African Universities : The historical, fitical, and socio-cultural location of the project

In the Union of South Africa, the University Act 4916 allowed the formal establishment of the
first ‘decolonized’ universities, starting with tHegniversities of Cape Town, Stellenbosch, and
South Africa (UNISA). Several more were to follosgme using English and others Afrikaans as
the language of instruction. A few of the Engliahguage universities, such as the University of
Cape Town, were theoretically open to all, andhim first half of the century several thousands of
‘non-white’ students did attend and graduate framesé universities. However admission
requirements were such that only a very small pgage of ‘non-white’ scholars really had access,
either academic or cultural. (Mandela 1994 : 78-83)

The contemporary structure of higher educationgihesl at UCT was heavily influenced by the
high proportion of staff members who had been &dim the Scottish system. (Phillips 2003 : 124)
A Scottish university of the time was said to be vary good place for acquiring general
information and laying in a stock of general knadge on various subjects.” (Scotland 1970 : 33)
Although there was a slow trend towards increagetialization at the Bachelors level, the UCT
Health Sciences prospectus of 2002 stated thdtthatiate 1990s “little change or modernization
of medical education had occurred since the 192University of Cape Town Faculty of Health
Sciences 2002) This is a clear indicator thatdrigtducation in South Africa took a very long time
to respond to the demands of modernization in éeersd half of the 20Century.

The National Party was the ruling party in Southie¥f from 1948 to 1994. From the time that it
attained power, the government took steps to imefemts policy of racial segregation, or
apartheid. ‘The apartheid ideology assumed thath eaf South Africa's individual ethnic
populations had its own character, its own potérftie development and its own destiny.
Therefore, so the thinking went, the Christian Bolead the responsibility to preserve these god-
given differences and to prevent the races mixiftidden behind the term segregation, however,
was the intention to transform systematically anep<y-step the system of apartheid into
institutionalized racism ...* For me, a hidden implication for HE was that theowledge
structures of different racially classified growpsre not transferable.

This policy affected all South African citizensaditlevels of everyday life. That is, during thisie

all citizens were socialized in the apartheid stree (willingly or unwillingly). Added to this,
international boycotts against the system begaradyg as 1959, and the first academic boycott was
instigated in 1965 by the British Academits.

By 1990 universities in South Africa were dividedtioi eleven that were designated ‘white’ English-
and Afrikaans-medium HAIs (historically advantagedtitutions), and ten that were designated
‘black’ (now designated as HDIs or historically allwantaged institutions) and which had mostly
been developed under the apartheid system betv@shand 1982. (Cooper and Subotzky 2001 :
5) The exception to this was the University oftHdare, founded as a university in 1914. The
HDIs were supposed to fulfil the HE needs of tHéedeént South African racially classified groups.
They included establishments for ‘Indians’ (the \dmsity of Durban-Westville) and for
‘Coloureds’ (the University of the Western Capelnteraction among ‘white’ and ‘non-white’
academics was not encouraged.

For our purposes it suffices to say that South cafmi academics experienced ever-increasing
isolation, from each other's communities, from tlst of the world, and most particularly from
other African countries. One obvious effect on #éltademics, for example at UCT, would be to
entrench in them the belief that the only importantl relevant academic and research linkages
were with developed countries, and that the woikdédone in African countries was amateurish
and irrelevant.

In the early 1990s the ruling National Party bow@ahternational opinion, forces of globalization,
and local political struggles, and a governmenhational unity emerged to manage the transition
process towards democracy. South Africans wereomedd back into the international community,
especially by other African countries.

> http://www.dadalos.org/int/Menschenrechte/Grundkit 5/Apartheid/Apartheid/Bestandteile/bestandteifa. The
international UNESCO education server D@dalos iScdged to civic and peace education. (Date of Ascel6 Sept
2004)

6 http://www.anc.org.za/ancdocs/history/boycgiste of Access : 16 Sept 2004)
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2.5 Post-1994 South African HEI Changes

With the end of apartheid, transition was widelylggn of with reference to constitutional and
government structures; however to successfully emehitransition, transformation was and
continues to be essential at all levels of societyn line with international trends, national
development policies were extended to include Higkgucation. Higher Education Institutions
were required to become more relevant to sociedpe@ally to South African society. The
government wants and needs South Africa to becomemportant player in the globalized
economy, a knowledge-based economy. This makesridEal to the future and success of the
country. (Castells 2001 : 29)

The first democratically elected government in &o#édrica inherited a system of 21 highly
individualistic public universities. They have féifent histories, geographies (urban/rural), caltur
communities, management structures, institutionaltuces, purposes, agendas, ideologies,
competencies, outlooks, and standards for tea@mdgesearch.

The new government addressed this situation i1l 89 White Paper on Higher Education (WP97)
by describing (i) the type of HE landscape that wasisioned by them for the future; (ii) the
purpose of that particular HE structure for thertoy and (iii) ways in which individual HEIs were
expected to change and develop towards the realizat that structure.

‘The higher education system must be transformaedeess past inequalities, to serve a new social

order, to meet pressing national needs and to nelspw new realities and opportunities. .... the

higher education system must be planned, governddiunded as a single national co-ordinated

system.’” (Prof SME Bengu, Minister of Educatiomtréduction to the SA Govt White Paper 1997)

In describing the formation of a successful, ecocafty viable, co-ordinated HE landscape to

address the needs of South Africa and South Afsictime White Paper is strongly supportive of

partnerships, and it must be noted that the WP @8 dot restrict the suggested HEI partnerships to

within South Africa.

Thus the USHEPIA partnership programme, envisagegh 1992 and initiated in 1996, actually

pre-empted the aims of the WP97.

South African HEIs were thus asked to help addrss government's “dual development

imperative of simultaneously seeking high-tech glatmmpetitiveness and the redistributive task of

addressing the basic needs of its impoverishedmhgjq Subotzky 1999 : 408)

In 2000, after a short but significant time-period the restructuring of South African HEIs, an

overview of some of the changes that have occumasl published. With relevance to this study

the following should be noted :

* HAIs have had the time, expertise and resourcegvelop and change whereas HDIs have had
less enabling support;

» Student demographic changes appear to have be@mgrnimarily by middle class aspirations,
financial constraints, and gender prejudice;

» Staff demographics have not changed much and #s®mne for this are variable and complex.
(Cooper & Subotzky (2000) : 231-242)

2.6 Conclusions

The above has been a very brief contextualizatidth some basic ‘co-ordinates’ to locate the
USHEPIA Programme in the African and South Afridaistorical and HE framework within a
globalized world.

Having considered the broad background | will namtextualize this project at the University of
Cape Town and within the USHEPIA Programme.
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CHAPTER 3. INSTITUTIONAL AND PROGRAMMATIC CONTEXT

In this chapter | want to consider the institutibmvorkplace at which the project takes place,
specifically the University of Cape Town. | theivggan overview of the initiative that forms the
motivation for the project, the USHEPIA Programmwéjch was pioneered in 1996.

3.1  The University of Cape Town

The South African College was founded in 1829, oheeveral private boys’ schools that was
strongly influenced by the Scottish university syst It became th&niversity of Cape Town
(UCT), which has functioned as a full statutoryvemsity since 1918. The structure of the new
UCT was powerfully influenced by the continued uxflof professors and administrators who had
been trained in the Scottish system. They naguralide use of the model with which they were
most familiar. (Phillips 2003 : 122)

Although initially claiming to be a multi-racial $titution, it was designated as a ‘White, English-
speaking’ university by the Extension of UniversiBducation Act (No. 45) of 1959, which
prohibited established universities from accepbfagrk students except under special permits. The
university itself long resisted apartheid in sonfeite forms. However the resistance must be
understood to have come from a British-origin, B@an-type governance, mostly male, white
institution. Nevertheless, within the social ardditical limitations of that time, academic freedom
of curriculum was strongly supported by both staffl students at UCT.

In late 1993 the Campus United Front, an ad-hoagny involving both students and staff, made
several demands to the UCT Council, one of whicls iex a university-wide conference on
transformation. The University Transformation Forwas formally established in August 1994.
Thus institutional transformation at UCT was drivéoth from within and without (by
Government). When the White Paper on Higher Edmcatvas published in 1997, the UCT
Transformation Forum had already been in place3foears. A new Mission Statement was
approved in 1995 which synergized quite well widvegrnment’s intent (as mentioned in Chapter
2), while maintaining an emphasis on research, wwhad long been a feature of UCT’s search for
excellence.

In 1996, UCT initiated what was to be a formidatsEnsformation process, with the ideological
aim of changing from a ‘university in Africa’ to beme an ‘African university’. (University of
Cape Town 2000 : 10) A new Vice Chancellor, Dr Méuela Ramphele, was elected in 1996 to
drive this process. An executive decision was mtwe the best way to achieve a speedy
transformation would be by using a top-down apphnpaather than a consultative approach, and an
Academic Planning Framework was approved in 1998lowed by a Strategic Planning
Framework in 1997. The organizational infrastruetwas transformed in part. The Faculty
structure was reconfigured from 10 to 6 FacultieBhe teaching and learning processes were
reviewed and some new programmes were introduce®®®. A Centre for Higher Education
Development (CHED) was created. Certain areahefuniversity campus were remodelled to
provide improved student facilities. A major thrugas to change the demographics of both
students and staff to better represent the Southakf population.

‘Transformation’ implies sweeping changes, and ithiszhat the UCT senior executive undertook to
initiate over a very short time-period. By 199fienonly 4 years, much had been achieved. Atthe
time of the interviews for this project UCT had ab@0,000 students, of whom about 37% were
postgraduate. The race and gender breakdown wasxamately 50:50 in both casgs.

3.2 A UCT academic

As mentioned above, many South African academis® lexperienced unprecedented upheaval
during the past decade, in all aspects of theesliv It can be argued that the apartheid system
endeavoured to create groups of people within Saitriba that were strongly ethnocentric. That is
that they had “intense and uncritical loyalty to ethnic or national group along with prejudice

" UCT Website http://web.uct.ac.za/org/utf/utfthome.htm (Daté\ofess : 16 Sept 2004)
8 UCT Website http://web.uct.ac.za
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against other ethnic or national groups”. (AdorndHorton 1984 : 72) This would influence the

experiential learning of individuals, an issue thatill consider further in Chapter 4. However in

my opinion, academics are probably significantlgsleaffected than most other groups by the
influence of ethnocentricity, since they have d@erimational as well as a local identity.

If the UCT Mission Statement designed in 1995 issidered one finds the stated need to change
UCT int_o a globalized, efficient, productive, resdgaoriented, multi-cultural, international African
UnIVGI’SIty.

Our mission is to be an outstanding teaching aséareh university, educating for life and addregshe

challenges facing our society.
Of particular importance to this project is the tiet that deals with the challenges facing our
society.

Addressing the challenges facing our society méaatswe must come to terms with our past, be cegnisf

the present, and plan for the future.

In this, it is central to our mission that we:

« recognise our location in Africa and our historicahtext;

» claim our place in the international community cislars;

» strive to transcend the legacy of apartheid in I$éftica and to overcome all forms of gender antukeot
oppressive discrimination;

Up to this point most of the university academid #&gaching structures had been based on outdated
European models. This had resulted in resear¢hwtéist based on Western methodology and thus
often inappropriate to African situations; and teag that was based on Western norms and often
unsuitable to the challenges presented by thewedd to the student after graduation. Together
with the various isolations created by apartheids had developed into an almost complete
dislocation between the university and the Afrieesdd society from which it was supposed to have
grown, and to serve.

It is my purpose to show that the experiences edlat this project, facilitated by the USHEPIA
Programme, have had positive repercussions fothallabove-mentioned goals, thus helping to
facilitate the transformation of UCT envisionedidgrthe past decade.

3.3  The USHEPIA Programme

The following is taken from West and Shackleton 929 and gives the official published
background to the Programme.

‘The origins of USHEPIA can be traced to two depatents. Firstly, the political changes in
South Africa in the 1990s re-opened the possibditgontacts and co-operation between South
African universities and their counterparts to tmerth. Secondly, donors in the northern
hemisphere became interested in the possibilitiberent in so-called “south-south” initiatives
in higher education and later to the role of nekson this type of collaboration.

The key African initiative came from the Associatiof African Universities (AAU). With the
support of the Organisation of African Unity, treadlership of the AAU anticipated the final
transition in South Africa, and placed the issu¢hefSouth African universities on the agenda of
their 1992 Annual Meeting in Accra, Ghana, invitingpresentatives of the South African
universities as observers. The University of Cdpevn (represented by Deputy Vice-
Chancellor Martin West) was one of the small numdfe8outh African universities to accept the
invitation.

A special segment of the meeting, chaired by Psofle$homas Tlou, then Vice-Chancellor of
the University of Botswana, was devoted to theassti South Africa. It recommended that
member universities should be open to individushd@mic contacts with South African
universities. This became AAU policy, and providbd political legitimacy, before the advent
of the new South African democracy, for the corstdicat later gave rise to USHEPIA.

The 1992 AAU meeting and subsequent AAU meetinggewmportant in a number of ways.
They introduced the University of Cape Town tocivsinterparts on the continent; they helped to

% The Mission Statement was formulated by a Workéngup of the University Transformation Forum andgwa
affirmed and adopted at a University Assembly omil&#, 1996 (University of Cape Town 2000 : 8).
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develop links and relationships with individual wenisity leaders; they led to further contacts
with the donor community and in particular membefsthe ADEA (Association for the
Development of Education in Africa, World Bank)dain general they helped to begin breaking
down the isolation wrought by the decades of apatth

The AAU initiative led directly to discussions aetUniversity of Cape Town on possible future
linkages. As a first step it was decided to begitih vknglophone institutions in Southern and
East Africa, for ease of communication in term$oth geography and language. This led to the
then Vice-Chancellor of the University of Cape Tovar Stuart Saunders, to authorize Martin
West to visit universities in Southern and Eastida&frin 1993 to explore possibilities for co-
operation.’ (West & Shackleton 1999 : 2)
After discussions with potential funders, a Worksheas held at UCT in 1994 to bring together all
interested players. Following the wishes of thadtrs, senior UCT delegations then visited
Botswana, Kenya, Tanzania, Zambia and Zimbabwe9®51in order to make more focussed
contact with the universities involved, and witledb government officials.

A consequence of those first steps was the laugahii996 of a small but important partnership
programme called USHEPIA (University Science, Huitres and Engineering Partnerships in
Africa). Eight universities, the Universities ofoBwana, Cape Town (South Africa), Dar es
Salaam (Tanzania), Nairobi (Kenya), Zambia, ZimbapWakerere University (Uganda), and the
Jomo Kenyatta University of Agriculture and Teclogpy (Kenya), came together to form the
partnership.

Together the partners agreed that their major nptiarity was to promote collaboration amongst
established African researchers in the generati@h dissemination of knowledge, and to build
institutional and human capacity in cash-strappédc@n universities. The ultimate goal was to
build on existing potential to develop a networkAdfican researchers capable of addressing the
developmental requirements of the region.

This was to be achieved by identifying areas afrgjth on which to build; ensuring mutual benefits
in any collaboration; emphasising staff developmeéaveloping sustainable research collaboration;
concentrating research in fields particularly appiete to Africa’s needs; sharing access to
specialised facilities; and producing joint reségpapers in quality journals.

To implement the identified priorities, the parselecided to focus on the academic staff members
of the partner universities, and to offer full-degrPhD and some Masters Fellowships. It is a
requirement of most universities in the region tiatacademic staff member will have attained a
PhD degree within 10 years of initial employme@oupled with the challenge of raising funding
to carry out postgraduate studies, these are fatmedobstacles to any university staff development
programme.

The Fellowships were carefully structured in orttegain the most benefit for all players. One of
the Fellowship conditions is the requirement folitspte degrees. It was recognized that the
research must be relevant to and conducted indheeftountry. But it was also recognized that the
best academic resources such as library, equiprmeahtso on, are often currently available at UCT.
Thus the Programme encouraged a maximum of 24 mamént at UCT, where initial reading,
later data analysis, and thesis writing takes plate facilitate a split-site degree two supersor
are identified, one from the home university and tither from UCT. To promote mutual
understanding, both supervisors are required ibthis other university in the Fellowship and are
encouraged to form their own academic linkages.

USHEPIA is set up to allow considerable flexibiliyithin each Fellowship. This is key to the
success of the Programme, that each unique Felipvishireated as such. It is understood that
research cannot be proscribed, and that a projgtsift in focus as the work is being carried out.
It may be necessary to provide some extra courdeworacademic support for a specific Fellow.
It is also understood that each individual Felloas ldifferent needs and responsibilities towards
his/her family.

Thus a USHEPIA Fellow is a staff member of a USHEPRartner university, awarded funding to
do a PhD or Masters degree. S/he has two supesyisee at UCT and one at the home university.
His/her research project must be relevant to thméhoountry or the region, and fieldwork must be
carried out in the home country. The project isried’ by the Fellow and supervisors, and annual
reports on progress and expenditure must be swahiity them to the USHEPIA Management
Committee for scrutiny before the following yeaiisding is released.
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It was built into the Fellowship structure that thest experience and responsibility of a newly
selected USHEPIA UCT supervisor would be a PlanMisit. The Planning Visit is mandatory for
a variety of reasons. The Programme is awareithata big risk for any academic to agree to
supervise a post-graduate student that s/he has neat, and whose project is based in a country
(in this case, African) that the supervisor mayearehave visited. It is most important that the UCT
supervisor visit the Fellow’s (other south or eafsican) home country, university, and department,
in order to allow the potential supervisors anddvelto meet, to consider the local conditions under
which the research will be carried out, and to dediogether whether the project is viable. It
therefore also constitutes the last chance fostipervisors to turn down a potentially unsuccessful
project before too much effort and money has b@emts During the Planning Visit, the Fellow
and supervisors must finalize a project plan aeddiidget to suit the needs of the project andef th
Fellow, and the requirements of the Fellowship.uglevery effort is made by the Programme to
find the best match possible between supervisatpesspective Fellow’

The significant point for our purposes is that UGT the only South African university in
USHEPIA. The other partner universities are atinir countries that have not experienced
apartheid, and have been independent states si@md®D60s. Interaction between / among Fellows,
supervisors, and departments is therefore amoralestted independent Africans and, in many
cases, ‘nouveau’ Africans (representing many cettuicolours, and religions) from UCT. For
many UCT supervisors (of all colours) the visit wasque in their experience because they had
never before been allowed to or considered visitihgse countries. For example, of the
interviewees chosen for this project, not one heslipusly visited the country required by the
Planning Visit, two had never been outside of Sd\iftita in Africa, and only two had experience
of any African country outside of South Africa’simediate neighbours. (See Chapter 6)

It is relevant here to give a few facts on the Paogne to daté. Since its inception USHEPIA has
offered 59 full degree Fellowships, 35 in threeeSce & Engineering Cohorts, funded by the
Rockefeller Foundation and the Carnegie Corporatiihin two Humanities Cohorts, funded
entirely by the Andrew W Mellon Foundation, andrBa Food Security Cohort, funded by the
Rockefeller Foundation.

Twenty-five degrees have been awarded. There lbe®e 3 withdrawals, and 3 deaths. The rest of
the Fellows are still to complete.

The first Fellows began their degree studies ir6198 this is the record after 9 years.

COHORT No. STATUS
Science & Engineering 1996 18 8PhDs 1 Masters dtt$tship 2 Withdrawn 1 Death  Complete
Humanities & Social Sciences 1997 8 4PhDs 2 Msaster 1 Withdrawn 1 Death  Complete
Science & Engineering 1998 1p 5PhDs 2 Masters @t$tships 1Death 2togo
Humanities & Social Sciences 2000 B 2 PhDs d@oto
Science & Engineering 2002 1 1 Masters 2 Shattips 8to go
Food Security 2003 3 3togo
Science & Engineering 98/2004 4 4togo
Humanities & Social Sciences 2004 b 5togo

To datenot one Fellowhas left the continent.

For some insightful commentary on the above infdioma | include an extract from an external

10 This information is primary data generated by W®HEPIA Office, which | administer. Permission hasen
granted by the USHEPIA Director to present thisiimfation.

M This information is primary data generated byWsHEPIA Office, which | administer. Permission loesn
granted by the USHEPIA Director to present thisiimfation.
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evaluation of USHEPIA which was carried out in 2@38Jeffrey Fine.

‘We derive three major conclusions. The first lie tcontinued need for investment in staff
development. Indeed, the current shortage willseoy as the generation of scholars trained from
the late sixties through the seventies progressiatires from teaching and research.

Our second conclusion is that the USHEPIA versibthe ‘split site’ model has performed well.
Contributing to the USHEPIA model’'s success, bdtialilt to measure and quantify, are two
important factors. The first is what has been t=inthe “enthusiasm principle” manifested, in
varying degrees, by the “thesis triangle”, compgsthe student, the primary supervisor, and the
secondary supervisor. A key strategic concernhistiier and how this “enthusiasm principle” can
be sustained if the network were to be reconfigurEide second factor is the quality of programme
management. If the network were to be reconfigui@dstrategic as well as operational reasons,
maintaining a similar quality of personalised, yegh professional management should be a
conscious priority.

Our third general conclusion is that USHEPIA vemsad the “sandwich model” stands up well in
comparison to others. One innate advantage igé¢bgraphical proximity of the degree granting
and home campuses. Many grantees, in particulaneso were pleased to go to UCT rather than
overseas. Secondly, because the training netvgodornposed entirely of institutions within the
region, the model, in strategic terms, has an itapbadvantage as a “closed system”. The benefits
are internalised almost entirely within the netwb(kine 2003 : 5)

It seems clear that to an external expert, sigmticcomponents of USHEPIA are working, and
working well.

3.4 A UCT USHEPIA supervisor
3.4.1 Fellowship Award Procedures

Following the distribution of an Announcement ofg@ptunity from the USHEPIA Office which is
based in the International Academic Programmes®{iAPO), UCT, applications for Fellowships
are received from academic staff members (prosgeEiellows) at the partner universities. These
have to be endorsed by the applicant’'s Head of idegat, Dean of Faculty, and Vice Chancellor
in order to assure the Programme that there ié@liégial support for the candidate. Applications
are sent to the relevant UCT Departments for assa#s The Head of Department usually receives
the application, with a request that s/he wouldspiasn to the academic with expertise in the field
and capability of PhD or Masters supervision. Tatger academic assesses and rates the
application A, B, or C, and is also asked (when dssessment is “A”-rated) if s/he would be
interested in the co-supervision of the candiddtkis selects UCT academics who have an interest
in Africa-based research, and are relatively endistis about the prospect of supervising an
African colleague.

Applications and assessments are scrutinized aed &y two USHEPIA bodies, the USHEPIA
Management Committee (based at UCT) and the USHHRi&rnational Steering Committee,
before awards are made.

As mentioned above, a Planning Visit is built ieich Fellowship, and it is only after the Planning
Visit has taken place, and a positive report remeibby the USHEPIA Office at UCT, that the
Fellowship is finally approved.

Guidelines have been drawn up for the supervigslaining what each supervisor is expected to
do, as part of the USHEPIA experience. The follapihas been extracted from the standard letter
of welcome and information sent out by the USHEBRi#ice :

* The Fellowships are awarded ®&rarFF MEMBERS of the partner universitiefor jointly
supervised split-site degrees, where the fieldwsnkormally carried out in the home country.
Each candidate will have a supervisor in the homeeunsity and at UCT.

* Funds will be available for travel between the ipgraiting universities for both the student and
supervisors, for tuition, living expenses, researahd limited equipment. These will be
administered by the UCT supervisor and Fellow imstdtation with the home supervisor.
Funds are available for students to spend a maximu@4 months at UCT, where they can
prepare for fieldwork, analyse data, and write be thesis. Degrees should be completed
within 3 years (Masters) or 4 years (Ph.D.). Ateagion can be granted.
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» Separate funds are set aside for a Planning Visithe UCT supervisor to the prospective
Fellows home university. The Management Committg# only ratify the Fellowship
following a positive report regarding the feasityilof the Fellowship.

* Annual progress reports and budgets for the ydthtuS]g will be required and continuation of
the Fellowship will be dependent on satisfactoygpess.

3.4.2 Programme Administration

In 1996 the administrative infrastructure was puplace by UCT in order to initiate the USHEPIA
Programme. As mentioned above, the USHEPIA Offideased at UCT’s International Academic
Programmes Office and offers whatever support atamce is necessary.

It is most important that this be highlighted, hesa I, the author, have been the USHEPIA
administrator since 1997, within a year of the pi@n of the Programme, and much of what
happens in the administration of the Programmei®symous with me. My identification with
and knowledge of the Programme will be consideretitaken into account where appropriate, but
it is something that must be brought to the attentbf the reader. | will look at this again in
Chapter 9.

Having contextualized the University of Cape Tows the workplace of the project and the
USHEPIA Programme as the motivating force behimdptitoject, | will now proceed to consider the
research investigation into a sample of UCT sugenrs experiences itself and the methodology to
be used for this study.

12 This information is primary data generated by W®HEPIA Office, which | administer. Permission hasen
granted by the USHEPIA Director to present thisiimfation.
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CHAPTER 4. RESEARCH DESIGN AND METHODOLOGY

This project dealt with academics, their learnirgeziences, and the potential implications of these
on UCT. Thus in considering the research problenedded to have a clear idea about what
constitutes an academic.

4.1  What is an academic? (The nature of academiakyo
The Oxford English Dictionary defines the key wasdfollows :
“ Academic scholarly, to do with learning; abstract, theized, not of practical purpose.”

The definition is one that very much reflects adrisally-based public perception. No attempt has
been made in this definition to elicit current msdional thinking. This is therefore very
superficial. The impression given by this defimitiis one of detachment from society, everyday
life, and problems. This is not consistent withrent specialist thinking, which allocates 3 main
functions to an academic (scholar) : teaching,niear (i.e. research), and social responsibility.
(Altbach 2000 : 4) In fact modern sociological geptions offer a picture of an individual who is
involved in research, in transmission of informatiand knowledge to others, is involved and
concerned about the broader society in which s¥es land works, and who locates his/her work
within that societal structure. “Now is the timege conclude, to build bridges across the
disciplines, and connect the campus to the largeidv Society has a stake in how scholarship is
defined" (Boyer 1990 : 57)

For the purposes of this project, besides the fschbips’ of discovery, teaching, synthesis and
engagement, | will need to consider another aspleah academic, that is, the personal aspect. An
academiaoesteaching, learning and work directed towards therowement of society. What s/he
is, is a person, with a history, an experience, agoegy, and an intellect. It is my opinion thhet
personal aspect of an academic has a significoemce on the work and career of that academic.
Thus for successful South African academic intéwactvith the rest of Africa, this aspect is of
importance.

This leads me to a consideration of the phenomerioexperiential learning. Like all human
beings, academics constantly undergo experiengiaining. David Kolb’s famous model of
experiential learning unpacks the process into foasic stages : Concrete experience, Reflective
observation, Abstract conceptualisation, and finaikctive experimentation. (Kolb 1971 : 25)
Some people, and therefore some academics, are rewagtive to the input that they experience
during the course of their careers and persona&sli\and more proactive in assessment and
internalizing of that experience. In the condiiaxperienced by South African academics during
the past decade, flexibility and openness to n@asdind change are of particular importance.

Jane Henry further unpacks experiential learning ia spectrum of activities comprising :
Independent learning, Personal development, Sohmhge, Non-traditional, Prior learning, Work
and Community Placement, Activity-based, Projectkivand Problem-solving. (Henry 1989 : 29)
Clearly, to the aware individual, anything and gtleing s/he experiences during the course of a
lifetime can/should contribute to experiential leag.

It is most important to keep under consideratiom thnge of possible influence of experiential
learning on the individual, and how this influencan then be disseminated into the learning,
experiential and other, of his/her broader comnyunlt this project | have considered the former
in Chapter 8Consideration of the Effect of the Experience aAlsademics’ Work and Personal
Developmentand the latter in Chapter @pnclusions

4.2  The Research Problem

A number of UCT academics have worked in and apoelymts of isolation at many levels and for
several decades, as a result of a world-wide boysbtpartheid South Africa. | made the
hypothetical assumption that that some of themtbadrious degrees previously been socialized to
believe that the only valid academic linkages aoesé¢ with America and Europe and that ‘nothing
good comes out of Africa’.

However from 1996 to the present via the USHEPi8&gPamme, a small group of academics at the
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University of Cape Town have been afforded the ojoity to supervise non-South African
African academics who are staff members at a rahgaiversities in the south / east region of the
continent, in conducting research projects leadinlylasters and PhD degrees. As a result of the
Programme requirement of an initial Planning Visitey have travelled to other south or east
African countries and become aware of differenturels, conditions and points of view. In many
cases they have established other academic linkeitfetheir counterparts.

It appeared to be an excellent time to conduct allspilot investigation of the effect that these
opportunities and experiences have had on suchhSafnican academics, and to explore the
possibilities inherent in the carry-over of thiseet on their immediate academic and social spheres
13

The study area was informed by what UCT meansactime by its developing greater relevance to
the African continent. At the level of individuatademics and their ‘job description’, what dids thi
mean for their academic work and their job develepiin general?

| felt that this research is extremely significanthis time, for several reasons :

o In order to address and redress many of the difiésucurrently causing so much suffering in
Africa, Africans have to learn to co-operate, takvtmgether.

o Humankind needs to identify ways and mechanismmdcease understanding and tolerance
between and among human beings.

o Different perspectives and approaches to problemease the chance of solving them. This
being the case, academics need diversity of approaiheir research.

o The work hopes to inform UCT policy decisions angplementation strategy in its bid to
become an African university.

The central question of my research project waetbee What effect did the USHEPIA experience
have on the academic work and personal developoifeatsmall sample of UCT academics, and
what are the implications of this experience forT?C

As noted in the previous two chapters, the resetmgic was located in the context of changes in
HEIs - the thrust to becoming more relevant, magmalgraphically representative, and being part
of a greater coordinated system. Arising from ¢hgwing requirements was the move towards
fostering partnerships between institutions.

The rationale of the USHEPIA Programme was to fogtetnerships with African academics and

universities for mutual capacity development. Aaswseen in Chapter 3, the impact of the
Programme can and has been measured and articiiatrdns of the number of degrees awarded,
the number of USHEPIA alumni who have remainedhencontinent, and the research produced by
the partner universities. This project attemptdéscribe more qualitatively the complex, and

perhaps unintended, influence that the USHEPIA eepee has had on individual UCT academics,

and moreover to extrapolate from this understandioigne ideas on how to spread the benefits
further into the departments and the institutiotJGIT.

It was clearly understood that the study was ofeaploratory nature, and multi-disciplinary.
Nevertheless it is my opinion that the findings apdclusions of the study are enlightening, both at
a personal and at an institutional level.

4.3 Research Design and Methodology

The theoretical base of this study is fragmentedabse it includes a wide variety of different
perspectives. However, the reason for this kindtodtegy in the present study was to use the
different perspectives as a strength. Lookinghat literature, | felt that fairly little researcltah
been carried out in this area. | also felt tharehwas interesting research across the different
theoretical perspectives.

13| will use the term ‘interviewee’ to describe tHET academics whom | interviewed for this project.
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4.3.1 Design

The UCT academics who were USHEPIA supervisors werg familiar with research, although
not generally with a research project in Higher &ation studies. They represented members of the
Faculties of Science, Engineering, and Humaniti€sere were about thirty academics in total on
the Programme, and | wanted to involve a small $arfgy in-depth case studies, the white, male
South African citizens being the sample of particurhterest to me.

This sample was chosen for three main reasons :

1. A larger or complete sample would be beyondsitepe of a Masters mini-thesis. | saw this
more as a pilot study, pointing the way for futurelepth research.

2. White men had been particularly privileged wittihe South African university system, and it
would be interesting to study their reactions talleimge and change.

3. | wanted the sample to be relatively homogeriausackground (i.e. to provide homogeneity
within the one subset selected for depth studyih sufficient variation to provide interesting
data within the subset selected. | thought thdficeent variation amongst the white, male,
South African citizens could be provided by thefatiénces in individuals, in the diversity of
their academic disciplines, and in the differentrdoes that they visited.

So | decided to find out whathey perceiveds the effect that a visit to a university (wodq#) in

south or east Africa had had on an academic, whlilad most of his life under the apartheid

regime, and who had then experienced ten yeardarige at many levels but particularly in the
workplace and in the country. This was an empirgpaestion requiring the use of primary
gualitative data to answer it. In view of the shmaimber of individuals that were available, and in
consideration of the kind of information that | vieh to elicit, which was both the straightforward
and the nuanced, | decided that the research dbsggrsuited to this project was in the form okcas
studies. “Thickly described case studies take iplaltperspectives into account and attempt to
understand the influences of multilevel social eyst on subjects’ perspectives and behaviours.”

(Babbie & Mouton 2000 : 281)

The limitations inherent in this approach are salvetit is a very big multi-disciplinary subjectdn

the plan was to take an in-depth look at it throtighperspective of a small number of people. The

situation itself is in a constant state of chan@ée method is descriptive rather than explanatory.

The limitations inherent in the use of a small skempf case studies have been mentioned

previously, and involve the probability of an iaitskewed sample.

4.3.2 Methodology

In-depth interviews involve a detailed account fromividuals. As stated in Chapter 3, | had a
history with the USHEPIA Programme and with thedseaics in question, and had built up a good
working relationship with them since 1997. As a&ule | felt that private interviews with
individuals would result in a much richer, more nced set of data than any other form of data
collection.

One of the key features of qualitative researchrferis the influence that is possible at the level
the individual. In the case of this project, | veasesearcher who knew and could nuance the social
norms / system / parameters of the people beirdjestu This could be expected to produce very
different data and interpretations from the redearevho was an outsider, and potentially also be
more valid.

This also represented one of the key dangers, siheel to guard very carefully against putting
‘myself’ into the interviews in such a way as tdluence or distract the interviewees. Other
limitations include the fact that I, the interviewéad no previous experience; and the knowledge
that the data was retrospective and may have hdwgecs to problems inherent in memory.

4.3.3 Selection of Participants

Below | have given the full list of UCT academichkavhad participated in and had some experience
of USHEPIA. A close look revealed that there wivelve USHEPIA supervisors who fitted the
selection criteria of white, male, and South Afrig@nd these | have highlighted). | approached
these academics individually via email, and reakseven positive and interested responsesl
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five individuals who indicated either active or pi@e unwillingness or disinterest. In one case the
academic had left the university.

Theoretically | would have attempted to make myesbn on criteria such as willingness to
participate, having enough time to devote to arerinéw, and a balance among Science,
Engineering and the Humanities. However in practicsimply proceeded to interview all the
academics who were available. These were, of eptine remainingeven interestedcademics,
and as it turns out, a good balance among thetieswas still achieved with two Science, two
Engineering, and three Humanities participantswel as a good gender balance of the Fellows
that they had supervised, with four female andetimale.

| wanted to have the academics participate proggtivecause | was interested in their perceptions.
| hoped that these would be enhanced by theirtiasili They were accustomed to thinking,
accustomed to observe, able to think objectivelyuldl enjoy being the subjects of the study (I
hoped), and would be interested (have a stakdjeimtitcome.

This is still a small samplper se. One of the limitations of this selection procedisréhe lack of
any major negative input. Academics who hated thgperience would be more likely to express
unwillingness or disinterest in participating instiproject. Thus there is the risk of having steldc
only those academics whose experience was posifhather way in which the sample is partly
skewed towards self-selection is because of the BEF8A ‘enthusiasm principle’ mentioned in
Chapter 3.

Table 1 :The UCT USHEPIA supervisors, their genadetour and nationality; their Faculty (Humanitie€science,
Engineering); and the gender and university offtbidow.

UCT SV | M/F WIBI/C | NAT FAC | FELLOW| FELLOW'S UNIV
A M C SA H Male University of Zimbabwe
B M W SA S Male University of Zambia
C M w UK S Male UCLAS
Male Makerere
D M W SA S Female | University of Zambia
E M w CAN H Male University of Nairobi
F M w UK S Male University of Zambia
G M w GER E Male UNZA

Male UCLAS
Male UCLAS

Male Makerere
H F W SA S Male University of Botswana
I F w SA
J M C SA
K M w SA E Male University of Botswana
L M w AUT S Female| University of Zimbabwe
H F w SA S Female | JKUAT
M F W SA S Male University of Botswana
N M W SA H Female | University of Dar es Salaam
0] F W SA H Female University of Dar es Salaam
P M B ZAM H Male University of Nairobi
Q F w SA H Male University of Zambia
R M W SA H Female | Makerere University
S M w SA H Female | Makerere University
T M w SA S Male JKUAT
U M w SA
\% M w DUT S Male Kenyatta University
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W M W SA H Female | University of Dar es Salaam
X M W SA E Male Makerere University

Y M w SA E Male JKUAT

4 M w UK E Male University of Zambia

AA F C NIG H Female | Makerere University

BB M W SA E Male University of Zambia

CcC F W SA E Male University of Zimbabwe
DD M w SA E Male JKUAT

EE M w CHI S Male UNZA

4.3.4 The Interview Technique

| deliberately left the interviews relatively unsttured and dealt with a full range of issues, from
the more academic through to the more personasaréhe advantage to this approach would be a
more relaxed conversation between colleagues al@aistomed to working together. | taped and
transcribed each interview. Before initiating tinéerview | explained the ethical rights of the
respondent and asked permission for the interveebetrecorded. The tape-recorded material was
used to help with the writing of summaries anditintification of themes to be further developed.
The interviews all took place in the intervieweesin offices. This seemed to me to be the most
comfortable environment for them and one over whibhy had complete control. A few
interruptions occurred, but most of the interviesve@asured that we would not be bothered either
by people or telephones. The dates and times ef@rgen by the interviewees and | ensured that |
was punctual, and that enough (and not too muetg twas given to each interview. A one-on-one
interview is a conversation between two people. aAsnterviewer, | tried to be a good listener,
while at the same time | was able to bring my kremgke of the Programme and my own experience
in south and east Africa to guide the conversatibmemained aware that | needed to draw out
information from the interviewees, and not to impaosy knowledge onto them. (Babbie & Mouton
2000, pp 280, 288-291) The limitations of this @@eh include the bias that the interviewer
brings, and the fact that less structured intersiean result in data that is not readily comparable
from one interview to another.

4.3.5 Interview Guide Questions

| designed the questions in order to follow the EBHA Planning Visit experience of each
participant chronologically. | used this ‘ramblingyle of interview because | thought that this
approach would elicit more, and in-depth informatebout memories, attitudes, and feelings, as
the participant ‘re-lived’ the experience. Therefahe questions were not subdivided into focus
areas, but were more multi-factorial and exploree ¢xperience, academic and personal, as it
happened over time. | was able to develop linesnguiry quite easily because | have visited all
the partner universities myself, and could askigiggnts to expand on issues that particularly
interested or influenced them. Therefore the questendeavoured to trace the experience from
the initial experience, with all the richness thabuld develop out of more in-depth questions. |
decided to pose the more emotive questions towthedsend of the interview, when | hoped to have
built up a rapport with the respondent.

Although answers to my guide questions often caamelamly, the questions can be considered to
comprise several broad themes. | will presentetiese and the specific questions can be found in
Annexure 1

1. | first explored the implications inherent ireteupervision of a USHEPIA Fellow. Included in
these were (i) the taking on of a postgraduateestuftfom another African country who was a
staff member at another university; (ii) the neitgs® visit the Fellow’s home country and
university; and (iii) the mentoring of researchttiauld be carried out mostly in that (then
unknown) country.

2. |l went on to a consideration of the academieetspof this particular supervision undertaking.
| was interested to find out what, if anything, whfferent about the content and quality of the
research proposal, and whether the intervieweeahgdeservations about the supervision of an
African project.
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3. We then re-lived the Planning Visit. Duringsthime | elicited their perceptions of any
difficulties, surprises good or bad, impressiongref country, the university, the department,
and the academics.

4. A natural progression took us to the academickved the interviewees, and what they had
learned about the same work, in the same discipdina different, and African, university.

5. Finally | asked questions around their persoeaklopment. Much of this had to do with their
inheritance from the apartheid system, their apgirda a democratic South Africa, the ways in
which they have adapted and the changes that thesdeen over the previous ten years.

4.3.6 Validity of the data

My approach was to ensure that my data collectiah @analysis remained both systematic and
rigorous. | felt that this would produce the gesatvalidity in the findings, which, to me, meant
that | would get as close to the ‘truth’ as possiblin this | was greatly helped by my own
experiences which provided a referential baselgagrst which | could measure the consistency of
my seven data sets. | was not surprised to find that was consistent and mutually confirmatory,
because the interviewees had no reason to lie dbemtexperiences, and a good rapport had been
generated at every interview. My own limitatiorss a first-time interviewer have already been
discussed. My perspective and voice as a whitghSafrican woman are noted but will not be
examined in this study.

4.3.7 Data Analysis
The process of generating themes and concepts

| fully transcribed each interview. Once this waenplete | read through all seven interviews and
familiarized myself with the content. | then calevied how to assess it. The data did not warrant
any kind of quantitative analysis. On the contrdrnyanted to look for themes, and consider what
they meant. This meant a search for regularitied, the identification of patterns. (Tesch 1990 :
72) | therefore decided to use Grounded Theorseritged by Strauss and Corbin as follows : “A
grounded theory is one that is inductively derifeean the study of the phenomenon it represents.
That is is it discovered, developed, and providignzerified through systematic data collection and
analysis of data pertaining to that phenomenonerdfore, data collection, analysis, and theory
stand in reciprocal relationship with each oth@ne does not begin with a theory, then prove it.
Rather, one begins with an area of study and véhaglevant to that area is allowed to emerge.”
(Strauss and Corbin 1990 : 23)

| decided that the structure that would work bestrhe would be to construct an initial grid of
responses to each question. | called this my inédion Grid. Following the guide questions, |
assembled the answers of each interviewee acnass. aThis was an appropriate initial step in the
sorting of the information.

Secondly the responses were carefully analyzedigivaut the Grid and a generic description was
assigned to each fact. Where information strayed different areas, | moved the specific
information to the more suitable area.

The generic descriptions were then listed and densd for any clustering that had taken place.
Finally | grouped the clusters into a number ofdord hemes.

Problems encountered in my own data analysis

This was my first experience of data analysis afwlihd the body of information formidable. | had
to learn the subtleties and the consistency reduirallocating generic descriptions. | had tarea
how to present quotes in the text. | had to iderithe different voices contributing to the
information and decide how to present them. Atiaies | had to consider my own knowledge and
experience and ensure that it provided only addddevand did not in any way influence the
analysis.

Evidence for, and commentary on the Themes is giwethe data analysis chapters 5 - 8. |
structured the analysis in the following way :

| dealt firstly with the interviewees’ perceptioostheir own university.
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* Chapter 5 located the academics in a university that hasrgamhe 10 years of institutional
transformation towards modernization and relevancafrica; in order to provide information
and to outline their perceptions about their exgeres during this time, and to give their
opinions about their home environment.

| then dealt with the interviewees’ perceptionshefir experiences during the Planning Visit.

» Chapter 6 considered the academics’ reaction to a visitatlzer south or east African country
and the impressions that they received of the cgutgelf; in order to learn through their
perceptions more about the academics themselves, ékpectations, their experiences, the
lessons that they learned.

» Chapter 7 discovered what the academics learned about adgadeonk in the countries that
they visited; in order to elucidate their percepsi@f the experiences and lessons they brought
back with them to their South African workplace.

The fourth and final data chapter (8) was moreeati¥e and mainly involved in recounting the

influence from the interviewees’ perspectives ttie experience has had on them. This also

included some opinions offered by me on the datvlas gathered with respect to the influence on
these interviewees.

» Chapter 8 thus considered the perceptions of the interviewdeheir experiences; in order to
develop some opinions on what, if any, effect ttheyught the experience has had on them.

| structured the data analysis chapters 5 - 8 ttohke voices speak, and intersperse them with an

‘analytical voice’ to consider what they said.

4.4 Ethics Statement

A verbal agreement was agreed to by each particgmthe first step in the recorded interviews. |
explained the nature of the interview and the dqolest | then asked permission to do the interview,
to record it, and to use the results for my Maspeogect. | confirmed that confidentiality woule b
maintained throughout. Agreement was given irsallen cases. No names have been mentioned
in the study, and no indicators have been provithed could lead to the identification of the
participants.
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CHAPTER 5. INTERNAL TRANSFORMATION AT UCT : INVOLV EMENT IN

INSTITUTIONAL CHANGE
Locate the academics in a university that has guer 10 In order to elicit information and their percepsoabout
years of institutional transformation towards maieation their experiences during this time, and to givartbpinion
and relevance to Africa. about their home environment.

In Chapter 4 | presented information on all the BB UCT supervisors and discussed the
sample selection criteria for this project. Theeseinterviewees who participated in this study are
unique individuals with different personalities amtifferent perspectives on all the issues
considered in this study. However they also demnatesl similarities. The similarities are
important when | consider the potential for academic netwaykand its impact on Higher
Education in Africa. Although the number of castgdied was small, certain patterns were
detected, from which | could draw conclusions faufe study.

| have allocated the interviewees the nan@ésis, Daniel, Jim, Luke, Mark, John, and
Robert, none of which resemble their true names. The sarafiect the fact that only male
academics were selected.

Introduction

In Chapter 2, | discussed very briefly the threaablrpictures that comprise the (i) history of Highe
Education in Africa and South Africa, (ii) the imational socio-economic trend towards
globalization with its implications for modern HighEducation, and (iii) the current South African
HE vision and policy. This provided an essentiahfework in which to locate this study, at one
South African HEI, the University of Cape Town.

The two chapters subsequent to this recount tleevietvees’ experience of, in some cases, their
first visit, to another African country.

This chapter introduces and backgrounds those efsmpit attempts to locate the interviewees in
the post-1994 transformation of their country, itheigher education institution, and their
workplacé® to find out how they now see their professionabtin within academic work. In the
interviews | found a recognition of the challenge®l opportunities offered by a changing social
environment in South Africa, as well as an optimiand often an enjoyment in living in a freer
society. Their perception of themselves within tfenging society in South Africa, with its
personal challenges, new optimism, and new featsalo be examined. This chapter will
therefore tell something of who the interviewees, avhat they have been doing in the changing
workplace, and what they think about their workopidfully it will lead to a better understanding of
their interest in supervising other African acadmmifor higher degrees in the USHEPIA
Programme; and their potential preparedness fert#fsk — as background for the Chapters which
follow.

It must be noted here that these interviewees lagid attitudes may well constitute a partly skewed
sample of all UCT academics, since the USHEPIA Rmogne sought and selected academics who
were enthusiastic about the possibility of Africacademic linkages. This will be considered
further in Chapter 9.

5.1  Attitude to the New South Africa

As noted in Chapter 2, during the past decade tisé-gpartheid government has taken significant
initial steps towards the transformation of Southiod. The accompanying social change had
affected everyone who has lived through it. Thiparticularly true of the urban areas where the

14 As noted earlier, concurrent to the transformatibS§outh Africa and UCT and growing out of it, vibe
development of the USHEPIA Programme, launched®861
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opening of internal barriers and international losdhas brought an influx of new people to the
cities, thus creating further and more complexaathange.

The historic events had made a strong impressic€heis and he immediately referred to the early
1990s.

“I remember clearly when FW de Klerk made his shedtwas a moment of deep contemplation for me.”
He showed himself to be aware not only of livingptigh important times for the country, but also
of the dichotomies to be found in a changing sgciet

“I've never been fearful of change, sometimes téaf the consequences of inadequate understarafing

what that change requiresiplence, etd. | celebrate change.”

John's insight was similar, and showed understandinghef personal challenges involved, as
mentioned above.

“l found the new SA very exciting and a bit scahjike being part of the rapid change, but acknexge
that it is tiring and stressful.” “... here in Sduffrica things are exciting. It's the place ta’be
Whereas the positive potential offered by the changolitical environment had challenged
Daniel.
“Gates of opportunity opened wide.”

All the interviewees showed themselves to be redfiau fait with and aware and self-reflective of
the significance of current affairs, prepared fdfiallties, and involved in the future of their
country.

From the beginning all the interviewees shared sitipe attitude, in varying degrees, towards the
new South Africa in which they live and work, andilingness to get involved in the processes of
change.

This attitude is further developed as | consideery significant area for them - their workpladee t
university.

University of Cape Town

5.2  The Experience of Institutional Change in thetH

Here | explore how the interviewees managed chauviten their institution and their department,
i.e. their workplace. This will help demonstrateit ability, or relative lack of ability, to leand
develop through their USHEPIA experiences whiclofel In Chapter 3 | described how UCT
underwent a formidable transformation, mostly dgrthe years 1996 - 1999, with the goal of
becoming a “world-class African university”. Ind®r to initiate major change in such a short time,
a top-down approach was taken at UCT. The intese@s, from a range of faculties and
departments, offered various perspectives on chasgkey saw and experienced it, primarily from
within their departments.
For exampleChris experienced considerable change in departmeratil d¢mography, and saw
this as a driver for a better, more representatiepartment. This degree of change is unusual at
UCT, which has experienced difficulty in changirtee tstaff demography to better reflect the
regional demography.

“[ The universitybrought in [to the departmehseveral women, some black, different age-groujos.the

only one now left oftlig original group. Now everyone else is either ldaw female. There is now a

better spread of ages as well. | feel that thiangfe has had a greater impact than anything théside’

has had. An entirely new department, and a newrti@ental culture.”

And he experienced a stronger, and significantiyoae international, postgraduate direction.

“We've had a massive growth in our graduate stugeagulation, with a lot of interest from the re$ttoe
world at this level. Before 1991 this never hamuknin fact the great majority of our graduatedstnts
are non-South African.”

Daniel gave parallels witfChris's experience in becoming a more international, nairengly
postgraduate-oriented department.

“The positive change is that we are playing on arf@re global stage. All the experience has been
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enormously enriching. There is a wide range arimational contact with Africa and the rest of thierld.

The department has been fairly stable and the lgge is that we do far more Masters and PhD tewghi

than before.”
This motivated the question whether such quickemsive, and directed change in the workplace
could significantly improve international (in ouase African) competence in the interviewee as an
academic and a supervisor; or whether the competsnpersonal; or, as seems likely, if it is a
combination of those and other factors.
In a different Faculty Jim saw little demographic change in his Department, & slightly
improved gender balance.

“[ My department hdsho black staff members, few coloured, more fepwifiech amazes me. Any female
in my discipline can go out and command huge seddri
His department had difficulty attracting staff,part because career opportunities at the university
are not competitive with those outside. This pné=& a new challenge and the need for new
strategies. The abilities required to deal witis Situation would be very valuable in the broader
(African) context.

Changes itbuke's department followed the modern trend towards ntendated indicators.

“The student numbers have doubled and the staffoemwrhave increased by 10% only. The profile has
changed towards more women staff.”

But the departmental research appeared to be pilgrnammunity-oriented.

“With respect to the functions of an academic,department has good people who fulfill all of theSbe
research is mostly directed towards community needs

This combination of developed-world functionalityhda developing world research would -
probably - lead to a good insight into African iespand increased effectivity as a USHEPIA
supervisor, and this will be explored in the newb thapters.

On the other handW\ark's experience differed from that of the others alyedéscribed.
“There’s been very little change to the departnient.

Some departments, therefore, appear to have chatgeent and staff demographies to reflect the
local community. At the same time they have nowctonpete in a globalized world with its
emphasis on efficiency, fithess for purpose, amefadbudgeting of available funds. They have
had to develop course content that is accessibke loxal multi-cultural student body as well as
being relevant internationally. Finally they hawmereased post-graduate numbers to deal with the
local, African, and international demands.

It is my hypothesis that academics who remain armgesed in a work environment such as this are
more likely, in general, to demonstrate certainlitiga. They would have to be dedicated,
hardworking, intelligent, capable of teamwork, mayia capacity to be innovative, able to learn
from and turn around mistakes, and demonstrate sbili€éy to exist in a multi-cultural, multi-
lingual environment.

Thus institutional transformation has demandedsparse from its departments on many different
fronts. These can be seen by the universitgragrs for the development of abilities in at least
some South African academics necessary to funeffectively in the rest of south / east Africa.

Let me now turn to the nature of the job that isied out in this Cape Town workplace.

5.3  Academic Work

| needed to investigate the approach that theii@ees had towards their job, and implicitly the
effect that this might have had on their abilitywork with international (African) postgraduate
students. | mentioned in Chapter 4 that curreatisist thinking allocates 3 main functions to an
academic (scholar), teaching, learning, and saesponsibility. (Altbach 2000 : 4) The current
situation at UCT can be said to reflect an emphtsy on research and secondly on learning,
strongly influenced by social responsibility.
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5.3.1 Learning : Academic Disciplines

Firstly |1 considerlearning : the discipline, the specialty, the research. r Roademics this
constitutes a measurably successful part of thessl Thus learning is a major facet of who they
are as people. (Boyer 1990 : 19)

| wished to investigate how the interviewees viewler disciplines, since this might help uncover
the extent to which the interviewees are awaraud, responsive to, forces of change. Such insight
is particularly important in South Africa and Afsic and to the USHEPIA Programme, where
methodology and research techniques developed lmer ebntinents may be inappropriate, and
academics may have to take an active role as creegeges within their disciplines.

Jim considered his aonservative™ discipline with conservative practitioners who are able to think
laterally and solve modern problems, provided thdgress only the technical issues and are not
involved in the human or social implications.

“Mine is a very conservative discipline but we tiacthe problems of today. The people are consge/at
But they are not frightened to look at any techaigtnich would do the most amazing things. Fultles
but not philosophical ideas, you must back themwitipnumbers otherwise | don’t want to talk abdalit i

John from the same faculty saw his asoaservative discipline with liberal implications.

“l think that my discipline is quite conservativédowever technically it's not conservative. Wegnad
radical.”

In a different facultyMark considered that he works inilzeral discipline, but is himself a conservative
person. From what he said, though, | got the impressiwt the basics of his discipline do not
change so much as develop from existing foundatioi$is would explain why a so-called
‘conservative’ person could be successful in theaa

“My discipline is not conservative, it changes vauyckly. | have got to be flexible in thinking,d rapidly
moving field which is closely linked to industBeople must be innovative; you can't find a littlehe and
plod on. But | think that | am a conservative pers
In yet another facultyChris clearly saw his work altberal and multi-disciplinary. He indicated that
the practitioners must be liberal, with an obligatio question existing systems.
“I believe strongly in the value of my discipling a way of seeing the world. The object is tolrate the
range of ways people do things, and look for newswa do things from all that. Be creative. Undere
structures that try to hold things down.”
Similarly, Daniel was also a liberal practitioner of a liberal dudicie.
“Much of the current understanding is based on weakied out over the past 10 years.”
And again, withLuke.
“Locally it [ discipling is liberal, but for Africa in general it can sotimes be quite profound. The theory

in [disciplingd has been developed in first world countries, andifrica the tools that you would expect to
use, don't work. Researchefsnust know that they don’t work!”

Most of the interviewees therefore appeared toamdyfbroad thinkers who could contextualize
their disciplines in a global and a local way. Yheere strongly involved with research in their
disciplines. Thus they were responsive to andgroducers of change. This is an important trait
and it is shared by all of them, regardless of tioey saw themselves as individuals.

A strong academic involvement in current reseasch characteristic which is clearly of critical
importance to the success of, and sustainabilithefUSHEPIA Programme, and its future impact
on research in south and east Africa.

Let me now consider the other major component aflamic work, that ofeaching

15 Note : The concept of ‘conservative’ should be regadhe broadest possible sense, i.e. traditional&imilarly,
‘liberal’ should be construed as the developmedteariension of disciplinary knowledge and experenc
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5.3.2 Teaching : Changing Student Demogrdphy

In a new, globalized South Africa, academic teaghiwhich is underpinned by both an
international and a local identity, has presentaphificant challenges. As the UCT student
demography changes to more accurately reflect tluehSAfrican and Western Cape population, so,
too, must important issues be addressed arounduieral and linguistic access of students to
course content, not to mention the relevance dafdbatent.

| felt it most important to discover how the intewees had responded to the changing student
demography. This would help, in part, to assess tbility to respond to an increasingly multi-
cultural, multi-lingual working environment, andeth possible potential for participation in the
USHEPIA Programme.

Jim's response suggested that he noticed and is hagpythe increased ‘Westernization’ of the
black South African students here is the sense that facility in the Englistglzage is an entrée to
the international (academic) community.

“The quality of black South African students is imging. What | notice is their increased compegeat
communicating. | think that this is because ofdvatducation, black students coming through fraudy
schools.” ... “Black students speaking English iwlsite way.” ... “The confidence that that givesrih

is phenomenal. It's the difference between somadmecan stand up in class and either answer your
guestion or ask one. The others stay very quiettiaen you've just lost contact with them.”

This was an indicator of_significant pressure a tmiversity that is put on African students to
conform to Western norms It also showed thafim was aware of change in his students and their
capabilities, and had a personal interest in theicess.

Luke's experience led him to conclude that local socistyndergoing rapid socio-economic
change.

“Black South African students have improved enorshoin the past few years. The tricky bit is gpgtt
the students who come from a disadvantaged backdrotihere are times when we have white or brown
students who come from schools that are far mooblpmatic than those that the black students are
coming from. Race used to be a good surrogateléss but this is no longer the case.”

Again | noted the unspoken assumption that the rawpment’ is in standards that are
internationalized towards globalized Western celtuHowever he too showed great interest in the
students.

John noted the concerted effort of the department & déth problems posed by the students.

“I have seen great changes in my department. Téxekld white ratio has changed a lot with it curtigrat
about 70% non-white. The students do have a legrand comprehension problem but the department has
a strong programme to address this.”

Similarly Mark, in a different faculty, had realized the more tlubimplications for the
department’s approach to teaching.
“To change the student profile is ... difficult. Wave found that there’s more effort required in the
teaching - you've got to think how you do it, wiukiich Way.’18
Jim clearly saw students as a separate subcultur@,diegs of colour, culture, and all the other so-
called ‘dividers’.
“The students are a hell of a nice group of youeggle who want the best possible education sahiegt
can get on with their lives.”

A changing student demography has clearly brougbtiachanges in the approach and content of
teaching at UCT during the past 10 years. Theoresgs have suggested that that extra care is
being taken with the teaching, English languagéitiacs increasing; and that some deracialization

18 The extent of the change has been describedmifjlit even be claimed that there has probably beecountry in
the past century that has witnessed as rapid sftramation of the student ethnic composition ofHEls as has been
seen here in the 1990s.” (Cooper & Subotzky 20285)

7 Another debate entirely.

18 Mark has identified a change that is prioritizdseehere in the Higher Education literature : “Thisw social
organization of knowledge requires a differentlyipped cadre of knowledge-workers than those wieocarrently
based in universities.” (Cloete & Bunting. 2000) 3
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has taken place although that the student popuolatimains diverse and educationally elite.

The overwhelming message that | received from thesponses is the keen interest that all of the
interviewees have in their students, and the insagid understanding that they bring to their
different issues. It would be reasonable to pagtuthat the interest and involvement demonstrated
by these academics, in teaching practices anceisttidents, gave added value to what they already
offered to the USHEPIA Programme. Again it is resegy to point out that USHEPIA does
endeavour to select for these traits.

5.4 Summary

In this chapter | have contextualized the interew at home in a changing South Africa, in order
to find out a little of who they are and what aceng of the capabilities they have developed over
the past 10 years, that might allow them to bec#ffe higher degree supervisors of other African
academics.

This sample of interviewees, and the USHEPIA gragpa whole, were from a wide variety of
faculties and departments.

Within the country, the interviewees welcomed, arying degrees, the new South Africa and the
potential that it offered. They were open to thecpss of increased representativeness and
‘Africanization’ of South Africa. After several pes of exposure to that process, they were
certainly open to the opportunities offered by tHeHEPIA Programme to develop their links with
and knowledge of another African country within tiegion (see next chapter).

Within their workplace, rapid top-down institutidn&ransformation has driven departmental
transformation at UCT, with a powerful effect inng® departments on areas such as staff profile,
international entrée, postgraduate and most pé#atlgu undergraduate profile. Each interviewee
has been part of a departmental team that has rhadrying degrees to deal with and find
innovative solutions to the demands of transforomati It can be argued that this process has to
some extent selected people who are capable oindealth change, and it is probable that by
remaining in a transforming South Africa, the intewees had improved their international and
multi-cultural competencies during the past 10 gear

Regarding their academic work, all the intervieweesonstrated a strong involvement in research,
while most understood that developed-country reteanethodology may be inappropriate for
African realities. In teaching, and particulartythe integration of educational requirements with
changing student needs, a strong commitment tettieents was expressed both in demographics
and in globalized demands.

Thus it is felt that the interviewees demonstrated/arying degrees, characteristics that would
predispose them to success when working with cdleademics and students from the south and
east Africa region. It can be postulated that W®HEPIA selection process was relatively
successful in finding appropriate people at UCTctmtribute towards its aim of sustainable
development within the partner universities. Faw stated in Chapter 4, USHEPIA endeavours to
select for UCT academics who have an interest nicédbased research, and are enthusiastic about
the prospect of supervising an African colleague.

Their views on their visits to other African couag will now be examined.
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CHAPTER 6. EXPERIENCE OF A VISIT TO ANOTHER AFRICA N COUNTRY

Consider the academics’ reaction to a visit to lagosouth / In order to learn through their perceptions, mdveua the
east African country, and the impressions that teegived academics themselves, their expectations, thegrexes,
of the country itself. the lessons that they learned.

Introduction

This chapter deals with the visit to a south ott édiscan country by our selected UCT academics
who, in most cases, had not previously travellegwéwere else in Africa. It explores the
interviewees’ reactions to the experience, withtipalar attention being given to what they learnt
and brought home with them. It was hardly unexpe@do find evidence of a Westernized, first-
world perspective in many of the quotes.

As noted in Chapter 2, USHEPIA offers Fellowshipsacademic staff members of its partner
universities. The Fellowship is structured to Ipétsite so that the degree can be obtained by
registration either at the home university or atTU@nd the Fellow has supervisors at both
universities. Fieldwork should be relevant to, aamkk place in the home country, together with a
stay at UCT to a maximum of 24 months, when necgdsaaccess resources and expertise.

Before the Fellowship is fully approved, a PlannWigit to the away university is mandatory for
the UCT supervisor. It is seen by the Programméedoan opportunity for the Fellow and
supervisors to meet, caucus, design the reseatthuatget, and ensure that the Fellowship is viable
with a good chance of success. The UCT supervisast spend several days in the potential
Fellow’s home country, experience the away departraed university, benchmark the research to
be carried out in the home country in order to roffee best supervision possible, and establish
academic linkages.

I will consider the academic side of the visit lve thext chapter. There | present impressionseof th
away university, the away department, the Fellamsl the co-supervisors.

This chapter focuses on the non-academic aspettteointerviewees’ reaction to the offer of a
visit to another African country, and their genamapressions of the country from the experiences
gained by the Planning Visit.

It must again be noted that the descriptions anthi@ps expressed are individual, but the
experiences and impressions do appear to reflece smmmon trends that were observed by the
various UCT academics who visited the differentritdas in the region.

6.1  An opportunity to travel in Africa

This visit was seen to be an exciting, if challergiopportunity for all the interviewees. Not one
had previously visited the country required by Blanning Visit, and only two had experience of
any African country outside of South Africa’s imne@ neighbours The challenge presented
variously, withChris expressing some nervousness about being whiteSaath African, as well
as the usual traveller’s worries.

“l was a bit apprehensive, but that's normal, | Imtdgone there before, and didn’'t know how they levou
accept a white South African. | wasn't fazed bwhen | got there. ‘Where am | going to stay? Huawl
going to get there?’ Those kinds of worries.”

Wheread.uke was completely positive.
“... excited and happy to have the opportunity.”
John expressed particular interest in the university.

“It was all very interesting and challenging. lewvery stimulating to see what was going on adtether
universities. | had never been further out of Bd\ftica than one visit to Zimbabwe.”

Mark had a more holistic approach to the visit.
“I had never travelled much in Africa. So it wasiaterest to visitgountryl. Very valuable.”
Chris clearly considered it a privilege.
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“I had been to Zimbabwe, Botswana, Swaziland, llesat lot and done research in these countries.” ...
“Very happy to be able to travel taguntry. A definite bonus. If USHEPIA had offered nteis | would
have gone on all of them.”

A similar reaction was elicited froRobert. Interestingly both were clearly thinking of thenefit

of such a visit in terms of their academic identiyd the possibilities that it would afford for

research.

“| felt pleased and challenged. | thought the pjwas worthwhile. There was also potential for
Africanization by extending the work at UCT beyatsdconfines.” ... “I was thrilled to be given the
opportunity to visit ountry.”

Thus the initial reaction to an offer to visit ahet south or east African country appears to have
been very positive. The interviewees were keeeaon about a new place and saw the opportunity
as stimulating. A high value was put upon new lelngles and new experiences.

The openness of these academics to new opporgiistieey to the future of UCT and the success
of the USHEPIA Programme, both of which need théifity to take risks.

This positive attitude and energy became equallyicats as | considered their experience of the
countries.

6.2 Country Infrastructure

What were the interviewees'’ initial impressionstbé norms of the USHEPIA Fellows’ home
countries? Three different countries presentetbualy to three different interviewees.

“No difficulties that were unexpected. The hotevatidn’t work, but this happens in many placeshia
world. It's a very warm climate, no problem, yoash in cold water.” Chris)

“[ City], not a place | would recommend anyone to goori'dknow what they would go there for anyway,
perhaps to use it as a base to gas¢wherg (Jim)

“l was surprised to find that the road system watas bad as | had expected. Main trunk routesewet
bad. The countryside is lovely. We passed mamy,good, agricultural undertakings.” ... It was Afa!
There were the usual roadside vendorsiome supervispmever buys meat from there and says that it
probably came from a dog¥6hn)
It seemed as if infrastructure was generally carsid poor to reasonable. Absence of forward
planning was visible, for example in town plannirgome of the country ground-rules were found
to be different; for example, in one country bamlere found to charge their customers to keep
money in an account.

So there were some negative impressions, partigulaf the physical infrastructure, but
interestingly, these were invariably mitigated byn® positive comment.

“The city and university are very run down. Bugri's lots of building going onChris)

“My impression of §ity] was that it was very run-down. A bit like citiesaw in communist Russia. Great

big concrete buildings, not particularly attractjveot finished. It was also lacking in planninghe area

around the hotels is very attractive, but theredsmaintenance.”John)

“The streets are impossibly congested and in veyr gondition, yet theytlie academi¢salways get to

work.“ (Luke)

“I really disliked the pccommodatign Food awful, service awful, rooms dirty, a diage. And it's worse

now since the management has changed. Othervgsess it's up to you."Xim)
To some extent these reactions can be seen teelyeghlt of the degree of isolation to which these
white South African male academics had been swdgjeduring the greater part of their lives.
Worse conditions exist in South Africa, but manytha# interviewees had never experienced them.
The negative aspects were seemingly diminishedrbyrdan atmosphere that evoked strongly
positive reactions, even while things were strange.

“There’s a vibrancy that is really exciting andiké that. None of it fazed me. | was intrigug@hris)

“The town itself, ... the old market is fascinatingd to walk arounddity], | really enjoyed that. But from

a different perspective — well | took some wondg@tiotographs of the local butchery thereJim)
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“The city was humming. A nice vibe. Some thingewstrange and needed explainindyahiel)

“I was very impressed with [city].”"Robert)

“l was amazed at the dress codelifn)
The normal situation often included power failurasd poor or poorly maintained facilities, such as
hot water. Frequent power failures had a negagifect on work, the smooth running of an
institution, and on equipment, from computers tigtoto specialized machines.

“The power fails quite regularly.”lfuke)

“But they have a constant problem with power fakif' (Robert)
There were some rather poignant lessons.

“The [Departmeritis putting out good graduates but there ax@jobs.” (John)

“All these billboards bON T GIVE TO BEGGARSIT PROMOTES DEPENDENCY But the country is just begging
on a much bigger scale. It completely survivebamdouts.” (ark)

In general then, the level of infrastructure wasnsto be poorer than that in Cape Town, but not
impossible to handle. Most of the intervieweestead very positively to the atmosphere and the
people, notwithstanding some negative responses.

6.3 Communications Systems
Communications infrastructure was seen to be gmoughout the region, and this of course has a
major impact on the smooth running of a departmentniversity, and the country as a whole. It
was the one problem cited by all the interview®es.
“Communications were hellish. Email dicey, faxemstimes get through, sometimes didn’'t. Beforegyoi
it was tricky. Once | got there everything workdeace-to-face communication works wonderfully once
you've found the face!@hris)
“Huge communication problems.Tle university didn’t have a server. Something called sometlong
other that used to run once a Thursday. Sinceliagg their network running it's fine.Jim)
“Communications are difficult under these circunmates, especially when out in the field where ang &f
communications are very difficult.t(ke)
“...I think that cellphone communication is essentiatler these circumstancesJ dhn)
“Internet access is very poor. We couldn’t digbithe web & get up to date with the workRopert)
“It was very difficult to communicate. | found timérastructure very poor.” Mark)

First impressions of country and city infrastruetunrave, not surprisingly, elicited a range of
responses. Major communications problems exighenregion, which are clearly recognized and
the implications understood. However the respavesetempered by a very positive reaction to the
atmosphere that exists in these countries andsciti@dhis positive attitude has already been
mentioned as critical to the future of USHEPIA.isltmost important to note that the interviewees
appear to have felt strange lmoimfortable as opposed to strange anttomfortable.

6.4  South African entrepreneurial presence in oth&frican countries

All the interviewees reported surprise at the exten which South African companies are
represented in other African countries so soorr dfte lifting of such stringent boycotts against

190f note also is that although communications withima USHEPIA Programme (in which | work) have imm@d as
the Office has identified more contact people, andellphones and systems become more availatiie iegion, a
blanket solution to this problem remains elusitrefact, this remains a major problem for the Pangme, with the
much broader significance of the impact on the kbgvaent of the region as a whole.

A new survey by the International Telecommunicatitmion (ITU) recently found that Africa had becothe world's
fastest growing mobile phone market. A reportdstsmated that there will be 60 million people gsimobile phones
by the end of the year - more than double the 2lfomiwho have a landline - despite the fact thalf bf Africans
remain out of range of a cellular network. (GuandNewspapers Limited 2004)
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South Africa. John recounted his experience.

“l was very surprised at the extent to which So@iftica had already invested icguntry. | stayed in a
Holiday Inn, and ate at a Steers restaurant. Sheranches had been established3ncfties / townk
And so on.”

South African entrepreneurs have impacted on tb@auies of many African countries after only
10 years. The extent of a South African presencsher south and east African countries must be
noted, because it is certainly affecting Higher &dion in those countries, in various ways.

6.5  The Social, Economic, and Cultural Context ¢fet HEIS

Good education was found to be very much respebiedighout the regioff. As academics, the
interviewees had a strong interest in educatiod,there were interesting observations frbomiel
on the general state of education in one of thetc@s.

“I noted that the press feeds off a reasonablydite population. Their school system is produdisige as
many literate pupils as South Africa at the momient.
It was notable that where government is unablertwige education there is a sufficiently strong
demand to allow for the development of a stronggte sector.

“l was interested to find a lot of private educat# institutions. Government doesn’t have the ueses,

SO you get entrepreneurship. They are often of gend quality. There seem to be many reasons that
excellent quality teachers go private. Sometithesetare political reasons why certain people carged
advancement in public institutions. It's differér@m South Africa where rural education is veryopand

you seldom find rural students being really sudetss Higher Education.”

Although funding and resources are limited, sigaifit research is often being carried out.
“l found that [the co-supervisdthad written a book on the history dhg disciplingin his country. | was
impressed by the quality of the book, impressdatdyichness of the history.”
These impressions also appeared to indicate tHe da@ccess to information of some of the
interviewees regarding the current situation i eetent history of the region.

| now consider a key lesson learnt during the .vidiuke shared his prior experience of what
happens as a result of a supervisor’s lack of imsagd understanding of the norms of other people
and countries; the ability to contextualize thesegsh.

“I do sometimes get students from other countriesn other professions. But there's always been a
certain distance between us, no matter how haried t because | couldn’t see exactly where theyecam
from, or what problems they had been facing, or $=eh the institution from which they had come.”
The USHEPIA Planning Visit is designed, in partpttigate this kind of gap in understanding.
In research projects that span different cultutiesn, the researchers’ experience of the various
cultural, economic and social norms can be keysahtful research results. This is true of a wide
variety of disciplines, including those of the USIMIE Programme, which are engineering, science,
humanities and social science. This underpinsn€¥s argument that “knowledge is a social
construct dependent upon institutional and natiocahtexts, as well as the discipline and
profession.” (Tierney 1996 : 11)
Mark's experience had implication for the supervision.
“| definitely developed a better understanding. thiut the visit | would never have gotten thatghsi In
a way it impacted on the supervision ... ."
To me the following insights fronbuke formed an excellent illustration of the extent o
learning experience at a variety of levels.
Q The complexity of the environment :
“[ City] has an incredibly strong entrepreneurial ethieluge numbers of people buying, selling, making
and trading almost anything. That's something gom’'t notice in South Africa. The informal sector
literature from West Africa is very different froBouthern Africa. West Africans make a lot of thing

20| found this particularly interesting consideritig claims of declining respect for, and qualitedfication in many
first-world countries.
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South Africa tends to re-retail.Cpuntry is in-between the two. It was a system in wihehne are very few
safety nets for the very poor. With AIDS, breadwis are falling ill and households must make deoss
about what to do about it. Do they spend savingkeeping a person alive, or on education for the
children. You must see this to understandNETERVIEWER : A breadwinner at that level doesréwvk to
be a specific personBut then the question arises as to whether ép kiee kids at school or have them go
onto the street to try to earn a living.”

Q The need for personal insight by the supervisor :

“l was also able to walk arounctfty] on my own, and observe for myself the type ofi@tyy, formal and
informal that exists indountry. | found it quite different from those of Zimladand South Africa which
also differ. There are different ethics, differénfrastructures. Because of this it was of theagest
importance that | experience it first-hand. | vadse to appreciate the domestic economy of thetopum
a very different way.”

Q The demands made on the skills, experience, anerstiachding of the supervisor :
“For a South African academic it's easy to commamthe maths and the stats of somebody’s anal@sis.
to have an intuitive grasp of whether what they dogng is sensible and rational in human terms igim
more difficult.”

Q And the importance of the project for the region :
“Household[{evel decisionkin a country with widespread HIV is somethingtthasn't been thought of
yet. South Africa hasn't done saCduntryy may be showing us where we are going to be. [&uintry
has a background of self-help that we don’t hawsould not have realized this unless | had beenghi

His passion, involvement, and dedication werelality visible.

The following statements encapsulate the experierast emphatically.
“The Planning Visit was an eye-openerJ¢hn)
“The Planning Visit was incredibly valuable!'Mark)
“... made a major difference.’Luke)

There seemed to be very little doubt that the cpineéa Planning Visit is an excellent one. It tus
also be noted that in every case the experiengatine or positive, was used in a constructive way.
Luke’s insights into the contextualized needs ofigsn research in his field appeared to be
particularly valuable, with important lessons foe future and sustainable success of the USHEPIA
Programme.

I now consider the less tangible.

The culture of hospitality and personal involvemidmatt exists in the south and east Africa region is
one of the aspects of the Planning Visit that niogiressed the interviewees. It clearly contributed
greatly to calming their fears about being whitd &outh African.

“The welcome was fantastic. The people were exehospitable.”Luke)
“I found them extremely pleasant to deal with. igtefful people ... very hospitable.J6hn)
In some cases it was almost overwhelming.
“They welcomed me, botlrgllow and co-supervispwere at the airport. | felt very much welcomEhey

had organized everything. | went withe]low] to [internationally famous platéor the weekend. It was
fun, great.” Chris)
“They went out of their way to make me welcomeokToe down toifiternationally famous lakeon one
day. | wouldn’t have gotten anything like thafan example the UK.” Mark)
| would argue that the astonishment expressed dynterviewees gives two clear messages. It is
firstly an indicator of the apartheid inheritancehe isolation of South Africans from African
cultures and from African countries. It is secgndh indicator of the attitude of other Africans to
(in this case, white) South Africans : one of nelatpatience and forgiveness, something like the
‘Prodigal Son’ of the Christian Bible. (Luke 15,-B1 !
With a cultural emphasis on hospitality it is nor@ising that the interviewees commented very

21 Might this, in part, have been influenced by tleifive impact that South African commercial inveeht has had in
the region?
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positively on the warmth and friendliness of thegle in general.Jim noted that -
“They don’t have this attitude ... of gimme gimme.™Y.ou can drive arounddity] at 7 in the morning
and see these guys alongside the road with thide Welding things, and you think hell these gugsk
hard. And it doesn’t happen heria South Africd. They work their guts off, and they think ohlwiht's
the way of life. They're not bitter and twistedabit. Just get on with it.”

His rather sweeping statement however, must bentekéhe context of a white South African who

has little experience of the realities of black hoAfrican life.

Some of the interviewees discovered that the deeelocountries’ insistence on schedules and
punctuality was not a feature of their visits -cadled ‘Africa time’. However since all shared the
status of being honoured guests, their hosts ptphkdid much of the waiting about.Daniel
summed it up very simply :

“Time-keeping is obviously different!”

It is important to remember when considering respsento culture, that only male interviewees
were selected. As stated in Chapter 5, the refmsathis was to choose a relatively homogeneous
sample that had been the most privileged undetragdr and therefore probably the most sheltered
from any African experience. Another point to renter is that they were representative of a
country that is seen to be wealthy. Their expeasnin very hierarchically-structured, male-

dominated, less-wealthy societies will have a gireglection effect towards the most positive.

As happened with their experiences related to cgunfrastructure, the interviewees went through
a range of responses to their cultural experiendsgain, there was a net positive reaction and a
feeling of empathy towards the people.

It seems clear that the importance of the Plankisg existed at two quite separate levels :
a) Changing experiences, ideas, and cultur&he environments were unfamiliar in some
ways. The interviewees expressed a need to omentacognize differences, and
benchmark similarities.

b) Issues pertaining to academic identitll the interviewees were responsive to and kjyic
developed a better understanding of the other enwient, and learnt something of the
issues facing other universities in the sub-regibnmany research areas and particularly in
multi-disciplinary research, adequate insightful rvdand supervision) is impossible
without an understanding (even superficial) ofén@ironment, and results and conclusions
can very easily be skewed.

6.6  Summary

In this chapter | wanted to get the intervieweesiations to the south or east African country that
they visited for the first time. This would eligibt only seven individual reactions to a range of
countries, but would also show up any trends comtadhe countries of the region.

I have noted that most interviewees seemed op&orte risk-taking, and that they were able to
negotiate the logistical aspects of the Plannimgt\With unexpected ease.

The Planning Visit was a very valuable experienwemf a perspective much greater than that
confined to the academic. It was an exposure dohan country with a different culture, within the
same region of Africa. The ‘vibe’ was generallyifol to be good and the people very pleasant.
All interviewees learned of the importance of htafy in the region. Impressions of country
infrastructure varied from poor to reasonable, thetcommunications systems were generally seen
to be poor. A strong South African commercial pree was found in all the countries visited. All
the countries put a high value on education. Is waost interesting to discover that the
interviewees felstrange but comfortabléuring their visit.

The Planning Visit also brought home a powerfuséeson the importance for all the players in a
USHEPIA Fellowship (the Fellow and the two supewwss to experience the environment in which
the research takes plaCeThis obviously differs, not only among discipndut dependent on the

2t is also important, but not part of this projetiat the environment in which the literature syrand data analysis
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individual research problem. Luke's case the importance was immeasurable.

“The strongest features of a USHEPIA Fellowship @neseeing the place, (2) thadllow] went out of her

way to show me some of the research area. | eghlirat my experience made a major impact on the

quality of my understanding of, and supervisiofFaflow’s] work.”
These lessons have demonstrated that significamlasities and differences exist between South
African norms and those of other south and easicair countries and that the differences often
have to be taken into consideration. It was imgoarto discover the necessity in many cases to
contextualize the research. However to some extese reactions were seen to be the result of the
degree of isolation to which these white South asns had been subjected during the greater part
of their lives. Worse conditions exist in Souttriéd, but many of the interviewees had never been
exposed to, or had to deal with them.

I now proceed to Chapter 7, in which | examineititerviewees’ experience of academic work in
south / east Africa, within the actual universitythe respective African country.

are carried out (i.e. UCT) be experienced by allgis, particularly the home supervisor. In thagywibrary,
laboratory, and computing resources can be undetstqually by all.
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CHAPTER 7. LEARNING ABOUT ACADEMIC WORK IN SOUTH & EAST

AFRICA
Discover what the academics learned about acadsoric In order to elucidate their perceptions of the egrees
in the countries that they visited. and lessons they brought back with them to theinttso

African workplace.

Introduction
| now consider the lessons and impressions gaigetiebinterviewees of the south or east Africa
university experienced through USHEPIA, a differabademic environment, although one that had
colonial origins similar to those of UCT.
Many African universities have a long formal acadetradition, and their graduates can be found
all over the world. Within the universities, sorfaeulties are better off than others, primarily
because of political or hierarchical decisions abtbeir importance and relevance. This chapter
offers an insight into the differences and the kinties in institutional, faculty, departmentahdca
research culture.
The chapter is divided into two sections.

A. The Away Universities and Departments

B. The Away Academics (Supervisors and Fellows)
In Section A the interviewees contrast the awayensity structure, culture, teaching, and research
against their own knowledge and experience. Se&ioontains their impressions of the academics
they met, especially the home supervisor, and \atinterviewees felt about one academic in
particular, the Fellow; and their experiences imrextion with these individuals in research,
supervision, and communication.
| felt that it was important to include many quoiesghis section, because they build up necessary
pictures of the environments, personalities, amuf@gches to academic work.

7A.  The Away Universities and Departments

7A.1 Higher Education in the Region

As mentioned in Chapter 2, independence from calgmowers followed by the need to keep up

with globalization brought many challenges to Adriccountries. Many African universities have

since then fallen victim to circumstances beyorartbontrol, as is expressed byke below.
“l think that [former dictatof really destroyed (iniversity. Before him it was world-class. There’s
nothing left now but the buildings. The facilitieside are really depressing. Higher educatioa isixury
in [country. State funding there is not as strong as it $tidae, compared to primary & secondary. But
there is certainly a lot of funding going into hegheducation now.”

As he pointed out however, the current situaticans®to be improving, and reminded me :
“Remember that yniversity has a long formal tradition in academia, and thheir graduates can be
found all over the world. They are all first-clasEheir university degrees carry respect.”

There are commonalities in the history of many arsities in the region. Some can be traced back

to a shared colonial history, and some to a sinmgract of globalization on the different countries

or to similar patterns of local structures, foraed dynamicsLuke again.
“l ... have knowledge of the University of Zimbabwenll as UCT. The Fellow comes from an institutio
similar to UZ, with similar architecture, similarg@blems, same funding issues, same problems wi hu
student numbers, same library problems, same ‘Gdckomputing’ problems. At the same time both of
these universities have had a strong backgroundréstdry in that they have been prestigious unitiess
with quality staff and students. Their circumsesmbave both deteriorated badly. But this hisgiily has
a major impact on the quality of the students aaff,svhich remains good.”

However other cases challenged some of the intee@s’ perceptions of a universitRobert :

38



Impact of a Partnership Programme of African Universities :
A study of the perceptions of a group of white South African academics of their learning experiences

“USHEPIA universities are extensions of secondatyosling to a very large extent. They are more lik
training institutions, meeting socio-political agkas in their countries to produce leadership, mamgnt,
technicians. But UCT is moving a bit in that wayeell now. The otheupiversitie} are more production
lines.”

And Jim's experience appeared similar.
“Hell of a lot of enthusiasm but | don’t know howch quality there was there. Didn't really haveainu
chance to sit into other lectures so couldn’t rgaéll. Given the stuff that they were talking @iblogot the
feeling that it was much more like a technikon thavas a university.”

Although the reputation of some of universitieshia region remains high, the facilities of the away
universities were found to be comparatively run-dowHowever in general the institutional
structure and function was quite recognizable.

7A.2 University Planning and Infrastructure

As stated in Chapter 6, the Planning Visit servesstiy academically related purposefark
offered an overview.

“It was a different type of university. The stutiewere different, an unknown quantity. In hinbdsip
should have been a bit more aware of what | woold there. It was very difficult to communicataldn
found the infrastructure very poor. But there weoeunanticipated difficulties.”

His experience was facilitated by the courtesyhefd¢o-supervisor.

“[ Home supervisgrhad a program set out for me when | arrived. Haexpected this, and it was quite
reassuring.”

Both he andJohn very soon experienced the importance that theatdhy plays in universities
within the region.
“l was surprised to visit the Vice Chancellor. Bbén | interpreted it as more important for thepdegment
to take me to visit the Vice Chancellor than fortmeeet the Vice Chancellor!”

“At [ university} we had a courtesy call to the Vice Chancellort 8igin’t meet him in spite of waiting one
hour.”

John quickly familiarized himself with Departmental mos and politics.

“l gave a talk at the Departmeritwhich was well attended. | was surprised atldirge number of staff. |
found that most of the staff had particular intéres[specific subjedtrelated research which surprised
me, but later found out that there are local issared politics that have probably caused this.”
Modern, recently developed strategic plans existost of the USHEPIA universities. However
the implementation of these plans is often madeemély difficult by the inaccessibility of the
right kind of funding. As shown in Chapter 2, thewly independent governments of the 1960s
made unrealistic demands of their universities ate usually the only income source of the
universities>
The restrictions imposed by reliance on governnfiiegmtling are compounded by the behaviour of
donor organizations. Equipment and/or funding git@ universities and departments by overseas
(developed/first world) donors is ephemeral, andsh ¢te inappropriate to the needs of the
universities / departments / individualark explained.
“The equipment that | wanted to use had been danatgears previously. No-one had used it becaase n
one had a project to use it on. It didn’t work!”

And of course by now, there is no funding for, aadavailability of, spares or maintenance.

In another countryJohn's experience was that of a deteriorating institution
“l have visited puniversity three times. | was shocked at the critical shgd of funding and resources. |
was horrified that the department was unable to engltotocopies of my lecture notes, to hand ouhéo t
students. Eventually | paid for the cost of thpies, which embarrassed the department very miuitiey
have a photocopy machine but no paper. The cosiopy was impossible for the department to afford.

Regarding infrastructure, the deteriorating couintfyastructure has had negative implications for

23 Thus even today, the total budget of many unitiessis paid by government, and in some casesmorghly basis!
Often the payments are late. (Verbal communicdtimm a Deputy Vice Chancellor of one of the USH&Partner
universities.)
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various levels of university managementasis discovered.

“The city and university are run down. The reséaftats where | stayedoh campuswere very run

down.” ... “Financial administration was very worngn My Fellow had problems with her USHEPIA

funding. We couldn't find it although it had baesmsferred. It ended up that they found it in lfaak, and

the bank was charging to keep it. Bank procedares/ery slow — but this is quite normal in Africa.
Some of the physical infrastructure was unexpect@tris expressed his surprise.

“The size of campus impressed meloine supervisgrruns a farm outside his house, which is a uniwgrs
house, on campus. A little piece of land, abcatrgs.”

As did Jim.
“Well, first of all I'm not used to architecturekie that. TheHuilding, it's a very dark building inside.

Guess it's designed to be cool, but | found it wailis The dirt, there was dust everywhere, but’shat
because it's a hot place and there are no windows.”

Internal infrastructure and maintenance (equipmditdpks, journals, PCs) were generally
considered poorRobert andMark's perspectives represented two quite different aust
“[ University is very under-resourced and struggling to copamadequate budgeting. Their physical and
reference resources are pitifully small. They hawenstant problem with power failures.”
“[ The university if dilapidated. They have only limited infrastruetu And what's there — isn't

maintained. Internet was set up at the univerdity, there are no funds or facilities to sustain fthat's
true with a lot of the stuff.”

The biggest problem was the often very limited asde computers and the interngtim, John,
Robert andChris offer perspectives from different countries and Ufaes.
“Below average with respect to resources compaodd®@T. The availability of PCs for example, it'big
deal to have a PC.”
“Communications were very difficult. Upiversity is not able to pay the phonebil. Hpme supervisgr
doesn't reply to his emails. I think that cellplea@ommunication is essential under these circurostah
“Communications were always difficult. My expederin [university showed me just how difficult it was
to use the computer centre.”
“The departmental equipment was minimal. Theirdilp was small, but slightly more up to date thha t
main library. They had only two computers, very. o he computer centre was better equipped baitytot
inadequate. | was surprised to be charged forgine computer centre.”
Thus from the interviewees’ perceptions it seenas téstricted government funding in conjunction
with the deterioration of infrastructure have haslav but severe impact on south and east African

universities. The country infrastructure is somet inadequate for the provision and maintenance
of modern equipment.

From this very superficial benchmarking | foundfeliénces and similarities when compared to
UCT. The differences were not great, appearingaaconsistent among all the universities, and
mostly the result of inadequate funding The similarities can be deduced in a more indivey :

all the comments were based on the intervieweeswledge of UCT, and they used this
knowledge to make their comparisons and identifiedinces. Thus the systems must be basically
similar throughout the region, although currenthamyg South African universities are better
resourced and maintained than others in the regldns basic similarity of institutional norms has
benefited USHEPIA, since all the USHEPIA acadenaizsld get on with their work without first
having to learn new institutional systems.

7A.3 Teaching
Teaching practices and quality in the partner usities were found in general to hold no surprises.
From different Facultiesuke, John andMark reported similar experiences throughout the region

“The people and the teaching are great, and ararointernational standard. They are as good ay e
in spite of the facilities rather than becauseha.”

24 Many buildings in east Africa are designed so tiritks form an open lattice in areas of both iasihd outside
walls. This serves the ventilation function of dinvs, and replaces them in some of the larger wadirspaces.

® The exception was ICT where UCT is considerablyteberesourced, and the underlying power and
telecommunications infrastructure is more reliable.
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“They have a strong lecturing staff ivdrious areds [Home supervisgrcomes to UCT each year to
lecture to our students and the quality is simil&r.[discipling, approaches are standard. | was surprised
only to find that everything was so standard. Taching community tries to give their studentoady
education and one that would stand up to scrutihywas also surprised that so many academics have
degrees from Europe or the USA.”
“Didn't expect to find much, because of lack ofrastructure. The teaching's quite reasonable. The
projects that the students had done were quite .gdbety standard stuff, same as UCT, same quaki.
the students are on bursaries and there are limitedls, so there’s stiff competition for the buisar
[Teaching materipfsame as anything that | would expect.”
The lack of familiarity with African HE and the reédor confirmation of quality elsewhere in
Africa are clearly detectable in these quotes.

Content was sometimes viewed as old fashioned.

“l didn’t see much of the teaching but heard thavas very mechanical. | gave some lectures ahdayy
good response from the students, but this is dfieicase when you just come in for a short tinf&bme
academics seemed to be trying to get into the ma@ern aspects ... But the older academics dominate
and they live in the ‘60s."Ghris)
Yet the quality of the students was seen to be,hpgbbably because of stringent entrance
requirements and limited access to places at wityeplus in some cases a preparedness to apply
strict standards in order to achieve maximum thinpug. Luke described his experience.

“UCT differentiates our intake between studentd tt@me from good schools and those that come from
DET [Department of Education and Trainjrechools. There they do not, there is no acadesuport
programme. So it’s sink or swim. The undergraduaturses are used as a sieve. There is no ineeoti
pass large numbers. This does mean that anyoneahes through is very good, i.e. very competetit an
good at survival. The university is quite happfaibpeople, and for those that succeed this saysething
very different from those who get through in owstem.”

Not surprisingly the students were seen to havecal gvork ethic.Luke again.

“The students work extremely hard. They have ferdifit work ethic compared with UCT. There are no
real second chances.”

And in a different universityJohn's experience.

“l was also impressed by the students and founththrdormed and very keen. Very nice people. | was
interviewed for the student newspaper, for my thtgsignd impressions.”
Many universities have massified their numberstatients (as demanded by government in an
attempt to improve/uplift the country), and someretad day and night tranches of clag&ehis
put an incredibly heavy teaching load on the acadestaff, at the cost of their research time.
Daniel and Jim immediately identified the consequences, als@ims of a ‘culture of teaching’
which has sometimes developed.
“[ Home universityhas a high student - staff ratio so they haveetach a lot. It's like a glorified high
school college.”
“l had the feeling that they thought they were temrs. Don't think they saw themselves as part of a
tertiary education system. They seemed to thiek #ne an extension to high school. | didn’t thihat
they had any aspirations to being some kind of-pigivered deep-thinking advanced something or dther.
As will be seen in the next sectioResearch university salaries are low compared to those of
South Africa, and academics resort to doing cohtrexxk to supplement their income. If teaching
loads are heavy, and outside contract work is #és$ethen most academics are unlikely to have
much spare time or funding to do research.

7A.4 Research

Research is often the core aspect of an acadesmtityl | therefore expected to, and did, receive
substantial input about research at the away usities. | have considered this input in the severa
categories of interest to this project.

As with teaching, | discovered the intervieweesklaf knowledge and need to confirm the quality
of African research. The number and quality ofdbademic staff was usually found to be greater

26« around half of today’s higher education studdite in the developing world.” (World Bank 200Q2)
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than expectation, as evidenced@hyris.

“I was surprised and really impressed at the extémtwhich research work is being done #e
Departmertand being published. Much more so than otheicAfr universities. But they have a very
mechanical approach.” ... “The research was mixed dmrnhe interesting stuff.Hpme supervisérdoing
interesting work. Some of it was using methodoldgut 20 years old, but the work itself seemedigoo

A similar situation was encountered Hyhn in a different country.

“The research facilities were extensive. Not adbimodern equipment. | noted that everything welt
locked up — they have major problems with thefte [lepartmerjthas about 12 staff members. What they
do in the department is comparable to what is dandCT in terms of quality in teaching and resedtch
. “l was very impressed by the quality of thefst&elt that they were enthusiastic about whay tivere
doing and have the interest of their students atrttie ... “I encountered some knowledge, skills and
information that was new to me, mostly out of #search reports.”
And also byMark.

“l was reasonably impressed in that | didn’'t exptxfind a department where everyone had PhDsjrbut
fact about half the department had PhDs. There avamall amount of research going on, not directed,
mostly donor-driven. The resources were inadegoatéhere was something there.”

The Planning Visit helped the academic as researglge very positive way, and also educated the
academic as supervisof.ohn andLuke explained.

“l discovered interestingtgchnical issugsat the [University]. Problems ... that | hadn’t been aware of. It
was a learning experience for me. Before visitimgre | had attended a talk abote¢hnical issugésand
had thought that the problems could and should dslye solved. When | went there, | realized how
complex theigsues wefleand the difficulties involved.”

“[ Fellow]'s research looks at the effect that HIV/AIDS lwas households incpuntry where the great

majority of people are part of the informal economuyd thus have no ‘safety nets’.

In most of the region’s universities a strong hieng has to some degree been inherited from local
culture and this has been enhanced by the formeniebsystems. Based often on social standing,
income, age, and gender, an hierarchical systematvitimes proved counter-productive when
competing in a globalized world that changes vergldy.

“I had a strong feeling that they didn’t warf¢llow] to climb too fast.” Chris)

These and other factors can lead to a staff meneipeaining in a very junior position until the PhD
is obtained, although s/he may be carrying outnilst up-to-date and ground-breaking research.
Robert discussed his experience.

“Very little support from the department for thellbgr or myself. She was seen as junior membetaéif s
doing a lot of teaching — being exploited, in wigdy saw as a junior position. They consider tiil you
have a PhD you don't exist. | think that this #we, because it denies people the chance to sheaivthey
can do in their own right. A PhD guarantees thai will suddenly perform well. ‘Academic credityli “
However, conditions of employment of most of thetper universities require that the academic
staff obtain their PhDs within 10 years of employmer they are asked to leave the university.

“Once you have committed yourself to this carean pecome very competitive.THe Fellow is very
competitive.” Daniel)
What | learn from this is that in light of the ddtilties that they face in this regard, many ofso
African academics who maintain a research and gafidin identity must be considered as
extraordinarily high achievers. My feeling is tltaten the circumstances, the ‘brain drain’ out of
Africa has the potential be much more severe.

| come now to the issue of academics and contragt,wvhich is a current and ongoing discussion

in HE world-wide. In Africa, in most of the uni@ties visited, academic salaries were found to be
very low relative to those at UCT. To supplemdmns$ income, almost all academics do contract
work for outside contractors. Generally this wesknot brokered or monitored in any way by the

university. “... few institutions in developing couies enforce, or even have, strictures against
moonlighting and excessive absenteeism.” (WorldkB2000 : 30)

“No real differences in their perceptions of an deaic. But they can't live off it! This is verydtrating.
But they live with it. Forfellowj this was so normal that she didn’t understandgiistem at UCT at first.
She had to learn that what happens at UCT is mbeentorm than the system diome universitly
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[Fellow] never really came to terms with the differeniation at UCT. She couldn't envisage it happening
at [home university’ ( Chris)®’
Partly as a result of this financial situation, maupervisors may expect to be paid some type of
honorarium to supervise, and some university systaera structured for thisDaniel pointed out
the obvious danger in this system.

“l was surprised that staff got paid to superviseldelt that this system was very poorly manadggenior
staff would take inappropriate work because ofeakiea income.”

Robert demonstrated the effect that outside funding dividuals can have.

“Some of their fesearchwork is African but with an eye on giving a pamra conference overseas.
These are the status indicators, how much timespead away [i.e. away from the department, attendin
international conferences in developed countries].”
Following on theprevious point, is an understanding of the negativect that poor salaries and
contract work have on a department as a functionél within a university. Chris describes a
situation that is common in the region.

INTERVIEWER : Was there any kind of department aesle coordination?'Didn’t see it, their priority
was teaching. A little bit of research to makétkelbit of money.” ... “But each person is doitinggir own
thing, there’s no sense of departmental directiomlding the research. Their mutual support is ilagk
Funding from the outside results in very fragmenteatk being done. They should anyway have a
departmental strategy.”
Robert's experience reinforced this lack of focus, of teamkw Contract work can be very
individualistic, resulting in academics bidding agh each other. It is also frequently reactive
work, not planned or co-ordinated within the unsis.

“The department lacked any kind of dynamism ancemcy to get things done. Quality only in some
individuals. ‘Selfish’ work done by academicsudHer their own trips to Europe & America, rathiran
having a multiplier effect on the local researckrse, local empowerment issues.”

To put this in perspective it must be said thattia work is done by many UCT academics. But
at UCT the salaries do constitute a living wagel eontract work is mediated through a central
office which tends to ensure the rights of bothtipar These ‘safety-nets’ allow a situation in
which synergies between the contract- and depataheasearch thrust can more easily be
negotiated. The UCT academics can therefore loetsdiave a somewhat different understanding
of the term ‘contract work’ compared to other aca@s in the region.

The main point to note about these experiencegpantkeptions is that through them knowledge is
gained of different systemand the ability to work with and in them. Thesenot much point in
making value judgements about them, they exiBlowever with experience and understanding,
exchange of information, discussion and agreemgetple from differing systems can work
together to their mutual benefit thereby achiesngie of the USHEPIA aims.

It must be stressed again that funding, whetheereat or internal, for teaching or research,
appeared to be very unreliabld.im highlighted the fragmentary nature of researcthearegion
from the perspective of funding.

INTERVIEWER : Not even much research being fundednfoutsid® “Not much, a little. But it was all
very bitty stuff.” ... “They aren’t motivated.”
The little financial support that could be accesseth within the university system was inevitably
allocated to internally designated priority res@aaceas, aRobert discovered.

“There’s not a lot of research, they are very tdaghfocused. The department doesn’'t have a high
standing [n university in terms of where the university will place itemey.”

In summary then, the interviewees will all have hlae€ir own biases towards conditions at UCT

and other (mostly developed country) universitiésheir experience. They were introduced to a

variety of departments in a variety of developirgumtry contexts. Each university has made

strategic choices to support and promote diffedepartments, since there have not been sufficient
funds to promote all departments.

2 Contract work at UCT is discussed on the next page
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Equivalence in teaching standards among the USHERiRersities has huge implications for the
region. Benchmarking and quality assurance preseasge currently under way in South Africa.
To establish these and extend them throughoutet®m would seem to be a realistic goal, in a
realistic time frame.
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7B.  The Away Academics (Supervisors and Fellows)
7B.1 Contextualized Impressions of the Co-Supawiso

Having now considered the academic environmenth@funiversities, let the interviewees relate
their experience of the USHEPIA co-supervisors.

The great majority of the co-supervisors were vagch liked and respected by the interviewees.
(This was something of a prerequisite for the Fedloip). Most of the seven were seen as
reasonable to good-quality academics. One or tex@wabout to retire and were seen to have less
motivation or interest.

“Oh yes, [the co-supervisor jscapable. Winding down. No longer Dean, and nager Head of
Department.” Jim)

“[ The co-supervisor wastrongly supportive of the Fellow, had a cleasion for her within the University
and the country. He also understood the importasideavel for the Fellow.” Paniel)

“The supervisor is ... well qualified and experiencddis credentials are impeccable. He has his own
agenda, apart from the university, and runs a regeanstitute with separate funding and lots ohdre
benefits. But there has been no interest expraasaaly linkages, and the supervisor has not in flaade
his visit to UCT. It is fairly clear that such & would not be much of an event for him. Hesddeseem
to want further contact.”INTERVIEWER : A visit to UCT may have potential ledits? “No, not really.”
(Luke)

“The staff that | met enjoy their job and love lgpacademics. They are very involved in what tleyadd
not being academics because that’s all they can f©o-supervisdris very sound, and a good co-
supervisor. Co-supervisdrhas a strong bond with his former students andldantroduce them as “This
is one of my sons”. He seems pretty committedststhdents, with a bond that seems closer to amgyth
that | have found hereaf UCT], perhaps because they have to go through moretheg in order to
achieve success.” ... “The co-supervisor has beagmod friend. Part of the family.John)

“[ Home supervisgrwas good. | saw some of his publications. Hd tarked with another acadenijic
who has international credibility, so he had soreasonable publications.” ... “He was a reasonable
academic and researcher. | think he could havenlapgte good if he had been given access to a tlecen
environment with equipment.Mark)

Many of the UCT academics came to understand theetwas little of direct benefit to the
USHEPIA co-supervisors (no payment, one trip to JGi an environment where it is tough to
survive.

However the dedication shown by so many Africardeaaics under very difficult circumstances
was clearly evidenced hyuke.

“Intriguing. The academics atupiversity have incredible workloads, (teaching from 0802&00) and
somehow manage to do research at the same timeerRails quite regularly. The streets are impbhsi
congested and in very poor condition yet they getdrk. The people there are really committed chdd
academics. It's not easy to work in those circamsts” ... “l was most impressed by thmijersity
department, and think that it is excellent in spitall the difficulties experienced by the acadeii
Often through no fault of their own, in some catbesco-supervisors had done no research since the
PhD (usually off the continent) and in a fast-chiagdfield this meant that they were obsolete.
Among other problems caused by this were (i) a la¢kknowledge of modern research
methodology, (ii) the assumption that ‘computer gpemnmes’ could solve many academic
problems without any knowledge of what the prograauld do; and; and (iii) very little actual
support for the UCT academic, who was expectingptsupervise with a fellow academic.

“[ The co-supervisor wasld fashioned in that he hadn’t done researcltsiPhD studies in the 1970s. So
he couldn’t and wouldn’t comment on current issuesensed some wistfulnessDahiel)
Within the region academics clearly have a highad@®tanding, and some expect veneration and
recognition of status. In some departments theeeddferences between the older and the more
recent academics. A weakening of the strong hibreal systems was seen in some cases. In
others, the older academics dominate.

“| think that the perception there is that academlttave a much higher social standing there tham.her
They demanded high level of veneration and stacsgnition, from the Fellow and from me. That sbrt
veneration ended in South Africa decades ago. HHar&outh Africd it was based partly on perceived
income. There it's based more on status and tileProfessor expects to have all the power angdees
But it's not something earned. You get a titléNTERVIEWER : Your Fellow is an older person, but a
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newer academictYes, and | would be very surprised if she densahdt kind of veneration.’'Robert)

“Very formal. When | started using first namesytieere quite taken aback. A strong hierarchyMagk)
Most interviewees considered that the co-supersiaad Fellows experienced many constraints, as
a result of the hierarchical structures.

Several of the interviewees suchGsis andJim encountered initial suspicion, of them and of the
Programme.

“[ Home supervisgrwas much more distant, more alotiidn the Fellolv He appeared to be autocratic

but good. Hislfiome supervispmattitude changed. At first there was a senssugpicion. He loosened up

later on but initially | got the sense of the ‘vehivith lots of money telling everyone what to dthis is not
unusual.” ... “He came to UCT twice. | tried to bevery good host in Cape Town. Treated him very
simply as a colleague.”

“I had a very good fvelcomé by the supervisor. But | did feel a bit of swwspn or envy amongst the other

staff members. They weren't like all embracing bappy to see me. Maybe it's just that I'm notegyv

likeable person, but they weren't like ‘Ah he’s bagain’ or anything like that. Maybe it was aliieg of

‘Oh look at him he’s got all this money to traveband why haven't we got it, why can’t | get onist

Programme.’”

And whereas these co-supervisors did develop arbetiderstanding of the South Africans, others
remained defensive, as experienced.blye andRobert.

“However the home supervisor was not very forthomnii

“The home supervisor thought that UCT was meddtlirigs supervision.”

The university culture was found by all the intesvees to be more politicized, more formal, and
more hierarchical than UC#.

As already noted earlier, by the standards famitiahe interviewees, the quality of the academics,
including the co-supervisors, was found to be gahegood, although all co-supervisors suffered
from the need to do external consultancy work mheotto maintain a reasonable standard of living.
This finding has significant positive and negaiivgplications for USHEPIA linkages.

7B.2 Research Data
Much fascinating information was obtained about gtandard research techniques of the
interviewees, and how these can and cannot beinggitican situations, such as those studied by
the USHEPIA Fellows.Daniel had to be persuaded to change his mind aboutardsproject.
“The quality and reference®f the project proposghad nothing different or new. The difference et
the Fellow had great faith in the validity of heonk, and | had to be persuaded of this.”
The input generally was that data collected in &dn countries is often not reliable, and would
have to be collected again in a systematic waeeittefore any research is carried out, or during
the researchJim learnt this lesson early on in his mentorship.
“There was nothing academically strange to me. Mogk is based on standard stuff. The originalkty
that the work is ingountry). The only previousdqubjec} studies have been conducted by Europeans,
French. Because there’s no expertisecountry. So there’s not a lot of reference material dablie. We
had to establish what is happening now. With eziee to modern technologies. This project isiteedf
its kind there.”
“Dealing with data in Africa! We got hold of mastt the available data indountry. Did some surveys in
order to establish more data. But icoLintry} you don'’t get many statistical reviewsfmal], and anyway
a lot of it is unreliable.”
Moreover, | learnt that data is often collectecaatordance with current developed country norms
or their contextually defined categories, and eppropriate for developing countriebuke was
extremely aware of the pitfalls.
“In [ discipling research raw data is translated into statisticedaanalysed to provide a model of the
situation, which can then be studied. This isroffeite straightforward in developed countries, pabple
who are working in developing countries are realigithat for their studies additional qualitativetdas
needed in order to more accurately represent tleal‘life’ situations that exist in these countrieSlany

28 This has been my experience as well, and at omeonadle meeting the seating plan exactly reflettedank of the
staff, from the Vice Chancellor down to the photgarer.
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researchers are unaware that the raw data gathamedirica is quite different from what is expectadd
the results generated from this data are misleadling
“In developing countries, actual numbers are oftereaningless. Country finances are meaningless,
corporate accounts are often meaningless, statdeatetd by government departments are often
meaningless. The unemployment rate is meaningi®g this as the background, to try to do an gsil
for a PhD that relies on conventional statisticsymnaisrepresent the underlying realities quite puoidly.”

The above statement is very strong and may bef&pfei statistics in certain research areas only.

It seems clear from the above information thatleast in certain disciplines, it is impossible to
transplant developed country research methodolagy developing country research situations.
Possibly each continent, or even each region regusomewhat different methodological
approaches.

The kind of information and experiential knowledgained through USHEPIA is of critical
importance to the future of research on this cemtin It needs to be transmitted to other reseesche
who are interested in issues facing the continkbat, who must understand that approaches to
research may have to be customized to the situatidhe ground.

7B.3 The USHEPIA Fellow as Academic

For most of the interviewees this was the firstetithat they would meet their prospective student.
There were implications of the Fellow being a sta#mber at another university, regarding age,
experience, seniority, and family commitments. Mesllows were reported to be excellent, of a
standard acceptable anywhere in the worlduke, John andRobert discovered.

“The Fellow is very pleasant, charming and intediig. ... very goodacademicallly”

“The Fellow has a mind of his own, very quiet,|lstwater diepe grond’dtill waters run dedp He has his
feet on the ground. The other Fellow is very camsous. His En;glish is a bit strange, very vesbo Oh
yes, | found both Fellows quite capable intellettjuaNo surprises.

“The Fellow is a very exciting person as an acadenhiot of ideas, very progressive. Frustrateddok of
support. She is a far more lateral thinker thamgnaf her colleagues. Very competent. She’s neadtéf
Department. | think that she would easily fit iatoy university as an academic.”

Several of the Fellows made a strong impressiotheim UCT supervisors by their personalities
and dedication, such as thoseChfis andDaniel.
“A very sweet person. She gave me some initiabyvdrut | became amazed at her persistence and
determination to succeed. | had a strong impresthiat she wanted to do a PhD because of the adadem
side of things, whereas others in the departmemtedato do PhDs in order to climb the ladder. uirid
her to be deliberate, with staying power.”

“She was positive, intelligent, motivated. Verpahble and hard working. | found out that she cofmas

a tiny village on the equator far from any big eentHer father is a schoolteacher. The childrea frst
generation higher education and are fantasticallgeessful. This is very different from South Afidere
rural education is very poor and you seldom findalustudents being really successful at higher
education.”

7B.4 Research and Supervision
It became clear that a lack of experience of tsearsch environment would not be an obstacle but a
challenge, as seen BRpbert, Jim andChris.
“Great that the research would be carried out irethellow’s home country. No qualms about supemyisi
someone whose work was based in another country.”

“It wasn’t a problem that the Fellow would be doihg research indountry. One of the advantages of
USHEPIA in that it gives you the opportunity tordsearch in other countries that normally you waorid
be able to do. So it opens your eyes.”

“In each thesis that | supervise | learn new infatian. It's part of the discipline, highly flexdél No new
ways of solving problems were needed. Actuallyt whia must do is to teach students to be flexibteta
know when not to be flexible. This is very diffituteach.” ... “Quite exciting once it happenel.was a
challenge, more so than | thought it would be.” “It.is not unusual to supervise a fellow-academi@hat

29 30hn was actually involved in the co-supervisibtwm Fellows from the same University and Depariime
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was a challenge was that she was from an instituti@t is very different with an active and a diffa
research culture.”
The approach taken by some of the Fellows was statetably influenced by the home
Department’s research culture but at the samedifferent, which was spotted iDaniel.

“[ Fellow] is sharp, hard-working, wants to do research thetkes a difference to peoples’ lives. | feel that
this approach is missing in thedm@ country, where they do a lot of quantitative ras driven mostly
by funders.”
However in other cases the structure of the prgyecposal, approach to research work, lack of
menLoring at home, and structure of thesis posetegmroblems, as demonstratedRobert and
Mark.
“Poor resources at theuniversity and the internet access is very, very poor. Yawldn't dial into the web
and get up to date with the work. She also hadbta lot of reading. Library resources there drabout
10 — 15 years old. Of course jealously guardedenogburnals are normal at any university.” ... “Sem
of [the research propo$alas new. It was very impressively fieldwork otezl and not heavily theoretical
with tokens of fieldwork. She had already colléadot of data, which was very significant, ane slidn’t
understand the significance of it, because of laickupervision capacity irhpme university The data
had been collected in a haphazard way without a@aythought as to how to process it afterwards.”
“It wasn'’t a very good proposal, not very informadj very sketchy. But this is no different from @un
students. The English was reasonably good. Tibetd content was sketchy.”

When the students seemed to lack adequate groyriden@ CT supervisors usually either enrolled
them into extra courses, or provided the neces@rature. They were fortunate in that UCT
could provide these resources and infrastructune aso in the enthusiasm of the UCT supervisor,
as exemplified by ohn.
“The project proposal was of fair quality. It had be changed to get it into shape. This is noisual.
Often a student starting off would battle to get pinoject proposal into shape, and get his thougtrght.
[Fellowj had to come to UCT to do some of the backgrowadling. Pther Fellow was very thorough
and did a tremendous amount of readingrellow] used some ofather Fellow'$ referencing and work.
There was reference material at UCT, in the librarythe research group.” ... “Up there the resoesc
were limited.”
Thus the interviewees’ impressions of the reseprofect proposals were that the approaches to the
research and references contained in the propcma standard. Whatas unusual was that the
work would take place in an (to the supervisorgnawn environment. All supervision requires
some degree of finding ‘ways round’ problems and ihterviewees evinced no apprehension
concerning their academic commitments to USHEPiKRofes.
With the exception of Uganda, none of the otherntoes in the region have English as their
official language. Even in Uganda, English is eeldthe mother tongue. All the interviewees
therefore faced issues surrounding English as@nselanguage. Discussion on this elicited a range
of responses. Some disciplines have their ownludaay, and when this occurs, fewer problems
are encountered. Many of the Fellows were foundhdwe reasonable to excellent spoken and
written English.
HoweverJim andChris did discover some difficulties with both spokemlawritten English.
“Difficult — with the Fellow. Definitely difficules. He speaks fast. A conversation would bestevy and
interrupted. My English would lose him and he wfisn too polite to ask me to repeat myself.”
“Language was a bit of an issue but again, thinasmal for a second language. This situation it mew
to me.” ... “No major problems. Her written and spakEnglish was okay. The writing style was more of
a problem ....”
The issue of English Second Language is not cahfindJSHEPIA postgraduate students, or even
to international students. As the student pradildJCT changes from a majority to a minority of
the students having English as a mother tongue ihia university-wide challenge with
considerable implications.

7C.  Summary

In this chapter, | wanted to look at what was ledy the interviewees about academic work in
south and east Africa.
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Education is much respected in the region and nisinigan universities command a level of
respect outside of Africa of which South Africaredemics are frequently unaware, as shown by
the evidence in this, admittedly small, sample. adbiates of the universities are in demand
internationally, which has certainly contributedthe African ‘brain-drain’.

Although the institutional structure and functioaswquite recognizable, and the problems that face
universities are similar to those in South Afritlhe universities appear to be more formal and
hierarchical than UCT. There has often been, anttimues to be strong government control
(although recently moves have been made towardsased institutional autonomy).

The evidence from the interviews and elsewhere shiwat the lack of good infrastructure within
the countries has implications for the universitieSheir internal physical infrastructure was
generally considered to be quite poor, resultingolg other things, in the great difficulty in
providing and maintaining modern equipment. Comications and information transfer are badly
compromised by limited access to computers andnteenet. Many of the south and east African
universities were perceived by the intervieweebd@oorly resourced compared to UCT although
the similarity of institutional norms has benefitd@HEPIA, lessening the need for players to learn
new institutional systems.

Interestingly, the quality of the academic staffswesually found to be greater than expectation,
which shows perhaps the academic isolation of whiede South Africans under apartheid?.
However academic salaries compare poorly to thdas&lGI, and academics supplement this
income with contract work, which works against aus on university matters. This is exacerbated
by restricted departmental funding from within thaiversities. Notwithstanding the difficult
circumstances, the quality of research did impresse of the interviewees although they
commented on some systems that have resulted atkadf research co-ordination within the
department.

In general the teaching was seen to be good alththgycontent was seen in some cases to be old-
fashioned. The students were seen generally tgolod and have a good work ethic. Recent
significant increases in student intake, mandatedjdvernments, have led in some cases to the
prioritization of teaching over research. Librdigldings and reference material were generally
considered old and inadequate. However, equivalenteaching standards among the USHEPIA
universities has huge positive implications for tbgion.

Most of the co-supervisors were very much likedpasple. However their ongoing need to do
contract work to maintain a reasonable income weas somitigate the efficiency and the work of
both Fellows and home supervisors.

Questions about data collection and analysis incAfelicited some interesting information. Some
of the disciplines have had to, and continue toeblbp different, more complex, more nuanced
ways to deal with data than the current internatigrrecognized methodologies.

Most of the Fellows were considered impressive lasttacademics and as people. English was a
second language for all the Fellows and althoughes@f them were found to have excellent
spoken and written English, others struggled, priigavith writing.

The importance of the information in this chapteslin the need for South African academics
including those at UCT to better understand andtifiewith the situation in other countries within
the region. Only with this kind of knowledge wilouth African academics develop abilities to
work in the region, and become part of it. Thia iey lesson.

I look at some of the potential effects on intevwwees’ personal development in the next chapter.
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CHAPTER 8. CONSIDERATION OF THE EFFECT OF THE EXPE RIENCE ON
THE ACADEMICS’ WORK AND PERSONAL DEVELOPMENT

Elucidate what perceptions of their experiences the In order to give my opinions on what, if any, eff¢oey
interviewees brought back with them to their Sottican think the experience has had on them.
workplace.

Introduction

The next area for consideration is the effect thatlessons of the USHEPIA Planning Visit made
upon the interviewees, on their return home.

This chapter is divided into three sections. $@&cA addresses possible general effects. Section B
considers the potential effect on academic devetspmFinally Section C investigates what kind
of personal growth might have occurred.

The effects that are examined in this chapter shoat be considered as specific results, but rather
as indicators of the beginning of a change process.

8A General Perceptions
In Chapter 6 | showed that the interviewees tertdedisplay an interest in the ‘bigger picture’
whether it be of their discipline, university, cdryn or region. Here | consider some of the
potential ‘bigger picture’ effects arising from tRéanning Visit, and will look at a few indicatars
the areas of colonialism, globalization, and larggua
Some interesting ideas emerged regarding Africdonadism. It should not have come as a
surprise to the interviewees that African histoag lbeen written by its invaders. It was interegstin
that the following comments frorbaniel and John show a clear ‘African’ bias rather than
European or even white South African.
“The experience highlighted our inheritance frone ttolonial system and the ongoing involvement ®f th
UK in Africa.” ... “l found | had a better awarenes$ African issues and what makes things tick.”
“l was shocked to heanice Chancellor'§story that when Britain pulled out of¢untry, at independence
there were only 5dtizeng who had qualifications in higher education. Teawas no culture of learning,
no universities. A horror story. | was shockeat the British have such a poor record — | didr¢pect this
at all.”
Although globalization was not directly discussedrinly the interviewsDaniel did verbalize
opinions about the phenomenon. When asked if Heekperienced a change in his perception of
the Western world, he replied:
“Not really, more that it reinforced what | had adws heard.”

He related that many academic initiatives are deépeinon external funders, and criticized the
apparent lack of responsibility of some donorsardfgss of the project’s importance to the region.
“A lot of endeavours important to me are absolutiypendent on external agencies for funding incAfri
countries. And it's so easy to hold people andgmts to ransom. It just shows how much less defgou
have from the negative effects of globalizatiowe been shattered by some of the things that gitztien

has done to South Africa.” ... *“l did come backteicritical of the donors. The West made those
donations and that pleased their conscience. Trég it down, and it goes on the accounts at the ef
the year. There’re not really concerned about whiemwas going, or if the equipment is relevanivuat
was needed.”
Also interesting was the insight frofbaniel regarding African languages and culture, and then
linking also to class.
“l was very interested in the commonality of Afnsaas a result of the commonality of language type.
found words being used in east Africa that | recoggh from the Western Cape. It sharpened for me th
lack of vast differences between people of diffeAdrican backgrounds, even at cultural level. For
example the church service inountry was almost identical to that of Claremont whishmainly white
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South African. But both are middle-class.”
Of note too, was the comment fr®kobert, on the use of language to effect subordination.

“[ The experience certainly helped beighten my awareness of the impact of colomaksd the contempt
Britain was and is held in, in Africa. There’s ambiguity in this and it's the hegemony of Engiish
Africa. Is this a plot? Could it be a conspiracywesternize and capitalize Africa. English i€ @f the
chief catalysts in that process used by Britain Antkrica to colonize the minds of ex-colonial coast |
found strong hostility to English icguntry. It's a language that has oppressed people atdip patterns
of discrimination. But itis a language that isgreat demand! It is real currency in the work@adligher
education is entirely in English. That is circuargtal. English is used in a gate-keeping roleydu have
no English, you don't get good jobs, cant get ingarliament, can't travel internationally, can't
communicate internationally. So it's used intelyahnd externally as a weapon of discrimination,
particularly by black politicians themselves. Ither words the gate-keeping role is endorsed and
maintained as a political weapon."

8A.1 Section Summary

The experiences of the interviewees during the ridtn Visit thus opened up a more African
perspective on the past and the present, and démi@esa bias in much of the information that
they had hitherto regarded as the truth. In soase< they learnt of the indirect and subtle
deleterious effects that external donors and donsitan have on initiatives based in Africa.

Different individuals learnt lessons that increadédir understanding of the context of their

disciplines. Language appears to have been ofcplart interest, one interviewee noting the

commonality of African peoples of similar classtireir use of language, and another considering
the, again, subtle and deleterious effects of tgosition of a culturally extrinsic language as an
essential means of communication. The tensionsrartt in the use of English in south and east
Africa are clearly complex, significant, and potalty problematic; notwithstanding the benefits to

be obtained from the knowledge of a language usddecognized in much of the world, as well as
on the Internet.
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8B Academic Development
8B.1 UCT as an African University

As described earlier UCT has undergone institutitnaasformation during the past 10 years since
apartheid, with the aim of becoming a ‘World Cladscan University'. But what is this? There is
no actual definition or description. Faculties d@epartments developed strategic and operational
plans to change towards what is encapsulated it/@E mission statement. It is very important

to note that institutional transformation is nahgly academic and departmental, but is taking place
at all levels. The university is also very keerb#seen as ‘international’ and has a high pergenta
of non-South African students, both under- and grastuate! Thus the staff have for a decade
been dealing simultaneously with academic, admatise, social, and cultural transformation.

Through USHEPIA some academics now have a better ad the state of Higher Education in the
Anglophone African countries, and what capacitysexin other African countries and universities.
Many of the interviewees returned from their PlagnVisits with a different perspective of UCT.
They realized that UCT is better resourced by m#gonal standards than the other USHEPIA
partner universities.

“I was very grateful for what | have in Cape Towmdaat UCT.” (uke)
Many also seem to have a more contextualized utaahelisg of the positive things that UCT has to
offer : a salary competitive with other careersmeosupport and autonomy from Government,
relatively strong governance, and often collegigdport. And this is offered within a framework of
a functional country infrastructure.

As is noted above, too, some interviewees alsoldpgd more insight into colonialism and neo-
colonialism, and globalization at work in develogicountries. This could then be applied to the
South African situation.

8B.2 Universities in South and East Africa

As noted earlier, through the Planning Visit intgadar, the interviewees encountered different
social, cultural, and economic systems. They bdgaunderstand the realities of (developing)
country infrastructure and its negative impact niversities.

As outlined in their comments in the previous ckeaptome began to perceive the major obstacle in
the development of universities that occurs whemdifug is primarily supplied by government.
They considered the operational funding to be ir@aht, especially in view of the massification
of student intake demanded by government. Fundimgt only insufficient, it was also noted that
payments are often irregular, and by extensionddileterious effect that this has on university
short- and medium-term planning and implementation.

One of the most significant difficulties, identdieby all of the interviewees, was that of

communications : systems are generally very poath vew computers, and a dependence on
unreliable power and telephone infrastructurea lobalized world, where information is of prior

importance, this is a major setback to both coualtwy university development.

In some of the universities the older architectwes noted to be very colonial. More recent
buildings were better designed to suit the clinzaté some were found to be unusual - but effective.
All the interviewees appear to have perceived tikterg# and limits of the local technical
infrastructure. This was generally considered ¢opomor compared to UCT. In some of the
countries the actual costs of items and serviceshigh, when they were available at all.

Many interviewees also commented on hierarchy &g sin African academia. Some considered
this old fashioned in terms of Western norms. Wdiaiut African norms? The interviewees have
historically had little access to these. It hasady been mentioned in Chapter 7, that a hiereathi
system is probably likely to prove somewhat coupt@ductive when it is required to compete in a
quick-changing and globalized world.

30«Our mission is to be an outstanding teaching rasearch university, educating for life and addngsthe
challenges facing our society.” This Mission Staeat was formulated by a Working Group of the Ursitg
Transformation Forum and was affirmed and adoptedUniversity Assembly on April 24, 1996 MissiStatement
www.uct.ac.za

31« itis central to our mission that we: (i) recage our location in Africa and our historical oextt (i) claim our
place in the international community of scholarbfission Statement www.uct.ac.za
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Most of the interviewees were impressed by the iguaf the Fellows, and in many cases, the
supervisors. Thus they returned with a picture there was a higher quality of academia than they
had anticipated, and that the academics are gogit|m of many obstacles to excellence.

Most seemed impressed too, by the students an@dbling. They learnt that Higher Education is
much valued in the region. Some noted that a otdpe education among the general population
has resulted in many potentially excellent schatarspeting for grants in order to go to university.
They observed that most students could only affdiedif they were subsidized, which means that
there are no second chances. This says sometioog the nature of the graduates.

It is possible to speculate that the breakdownrtifi@al apartheid-generated ignorance of African
universities is helping UCT to become more ‘Africanore relevant.

8B.3 Academic Work in South and East Africa

As mentioned above most interviewees were imprebgethe quality of the teaching at tertiary
level. Some returned to South Africa with a betiederstanding of black African students in
general. Mark, for example, did see a change in his attitude,explained it.

“I've got a better idea of theirthe student$’ backgrounds and education. No problems in teohs

LIR1]

‘comfort zone'.
What the interviewees are increasingly experienaindCT with English second language students
has potentially been reinforced by their USHEPiAenence. This has important implications for
staff in a university where the student profilelgnging towards a majority of students for whom
English is a second language.

As a result of his USHEPIA experiend®aniel partially changed his feelings towards black South
African students.

“Much less sympathetic. Now | have seen what geophnother African country can achieve with &esd.

| feel that South African blacks often fail to make of the considerable resources available tmthe

(It had best be pointed out that his opinion of tBo@dfrican whites was not elicited, the whole

question of expectations being an entirely diffeabate.)

It appeared that most interviewees enhanced thadienstanding in terms of research on the
continent, the type and extent of research prqjestd the environment in which it takes place,
whether urban or rural. A few were impressed lgydbality and extent of research being carried
out. Some learned that existing African databasesbe inaccurate and are often insufficient or
non-existent. They found that African researclemftequires customized analytical tools in order
to properly reflect the realities, and can be \@fferent from Western-style data and analysis.

Interviewee comments frequently pointed to what thiewed as a major stumbling-block in the
way of research, i.e. the need for university erygds to supplement their income by doing
contract work. Some have argued that this hadteesin a lack of Departmental direction, as well
as competition amongst colleagues for contractimeo They observed that most academics expect
to be paid to supervise postgraduate students.

8B.4 Supervision

Some interviewees related that they had realizedhéled to know, to have experienced, a student’s
country norms, in order to supervise with greagae( necessary) insight. They suggested that in
Africa the context of the research needs to be knbar understood / or experienced. By extension
this clearly holds for any research environmentwdrere where norms differ from those of the
supervisor, but this is not always clearly undeydtdn disciplines related to the sciences,
engineering, and economics. The Planning Visit thas seen to have an implication for research
supervision whereby the supervisor gained contéixedaknowledge of the fieldwork realities to
add to his expertise in a research area.

It seemed that for some interviewees the statdsstfand second supervisor became an issue with
the home supervisors, some of whom had a more fpimezarchical approach and wanted this
status confirmed. Some also, as has been mentioeded / needed to be paid. This has obvious
implications for the USHEPIA Programme.

The following quote also suggests that some intevees were affected in the way that they carried
out their supervision :
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“I haven't changed really, a bit wiser. If | supged again | would have a much more structured
supervision. Other people in my Department da thithink that my Fellow would have benefited fribm
Even at PhD level. It may not apply to every Phidient though.” Mark)

8B.5 Experiential Learning

Finally, it is necessary to underline the fact taltthe interviewees related that they had learned
and grown from their USHEPIA involvement. A numioéiquotes are provided below, to highlight
the variety in the individual learning experiences.

Jim learned about some of the African norms and howddk with them, and also how apartheid
had previously isolated groups like white malesrfithe rest of Africa.

“If USHEPIA did anything for me it was to open upy myes as to actually what goes on in Higher
Education in the little bits of Africa that | saWwhad no experience outside of South Africa witkfirica. |
know Europe and America. This has been my onlyesgaosure to the problems that African universitie
face.” ... “It hasn't helped mydiscipling at all, but I'm a lot wiser by becoming involvedthe USHEPIA
Programme. | would very much like to be involvetVSHEPIA again. But | would want to get to knbe t
student and potential supervisor a lot better befoeginning. | don't want any supermen, but | dmva
better, clearer path ahead of me when | start.”

John reviewed his attitude to his home country.

“My USHEPIA experience probably made a bit of défee to my attitude to the new South Africa.” ... I
would like to think that it hasn’t made that mudffedence, but it probably has, it's probably hedpae.

Whereas folChris it was simplya normal learning experience.
“I learn something from each encounter. But USHERiasn't a sea-change moment.”
And finally, Jim's description of his anxieties highlights the verypmntant point that all the

interviewees have shown that they were willing éotdken out of their ‘comfort zone’ in order to
extend and enhance their knowledge and experience.

“My most apprehensive was on my last visit. Yaut gfetting a bit cocky. First time they come guick
you up. You get a bit familiar and they say ‘Alil We can sort his own way out’. So the last tinfieund
my own way from the airport to thegmpu$ and this guy led me roundify]. | really thought he was
going to take me off somewhere. | knew the way/] avas going way off track. That was the onlyetim
have ever been apprehensive.”

8B.6 Section Summary
This section considered the potential effect onkerviewees’ academic development.

To my mind the positive approach to experientiaréng (discussed in Chapter 4.1) illustrates a
significant factor in the success of the USHEPiAdPamme to date. Of importance to the future of
UCT, too, is the ability to identify and make usk this trait in university staff. Effective
institutional transformation (and country transfatmon for that matter) will depend on the
willingness of individuals to take personal andeeairrisks.

Thus a consideration of the potential academic lopweent of the interviewees as a result of their
experience, must be informed by the fact that U@3 indergone institutional transformation with
the purpose of developing into an internationaligsin university (see also Chapter 3). Short term
effects have included a significant change in tinelent demography to_better reflect that existing
in the Western Cape (in 2004 50% of UCT students ‘aon-white’f?, and a big influx of
international students at UCT especially from othfican countries.

In this context it is clear that the USHEPIA PlammVisit had the potential to give the interviewees
a much better insight into their academic respailitgels at UCT. From their comments they have
experienced the realities and qualities of othercah cultural and academic systems, in some
cases discovered the need to understand countmysnarorder to effectively contextualize research
in these countries, and developed greater experiendealing with students for whom English is a
second language. To a greater or lesser exténtndérwent experiential learning that could almost
be described as customized to enhance their abiti become ‘new South African’ academics.

32 ycT Website http://web.uct.ac.za
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8C Personal Growth

| have treated this section a little differentlgrit the others. The reader will notice that many of
these quotes have been used before in differeriextsnwhere | have been exploring the South
African, UCT, and academic identities of the intewees. In this section my interest is in personal
development and identity, a far more nuanced uaKien.

In considering the many messages given to me Hiraod indirectly by the interviewees, | decided
to search for regularities, and then consider thsrthe various types of personal growth presented
below.

8C.1 Potential Effects on Personal Growth
8C.1.1 Attitude to broadened experience
The interviewees expressed excitement and a stir@agest at being given the chance to visit

countries in Africa that had previously been inastdge to (white) South Africans. In most cases
they had no real idea what they would find, butrexped no real apprehension.

“l was very happy to be able to travel tecountry...” “If USHEPIA had offered me 5 trips | would hav
gone on all of them.” Ghris)

“Strongest features of USHEPIA Fellowship (1) sgeime place, ...” “... was excited and happy to have
the opportunity.” [uke)

“All very interesting and challenging. It was stifating to see what was going on at these other
universities. | had never been further out of Ba\ftica than one visit to Zimbabwe.'T¢hn)

“l was pleased. Challenged.” *“... the visit was radibly valuable. I've never travelled much iniéé
So it was an interest to visitquntryl.” ( Mark)

“I had no difficulties in preparation. So many darthings you have to do.” ... “Wasn't at all worriéd.
(Jim)

“I was thrilled to be given the opportunity to vigtountry.” ( Robert)

| wish here to take cognisance of the importanales in attitude shown by the interviewees. |
suggest that their openness to new opportunitids the attendant risks is surprising in the African
context, since they had spent much of their livdgect to anti-Africa propaganda.
All the interviewees were pleased to be given thpootunity to become more familiar with what
was happening in their disciplines in another couint the sub-region
“If USHEPIA did anything for me it was to open ug ayes as to actually what goes on in higher edutat
in the little bits of Africa that | saw. | had mxperience outside of South Africa within Africhaugh |
know Europe and America. This has been the omlyengosure to the problems that African univessiti
face. Very interesting” Jim)

“Pleased and challenged. | thought the project wasthwhile, with potential for Africanization. \Would
be extending the work at UCT beyond its confine® done work in Africa before but not as far Hoes
[country].” (Robert)
Following on from the previous point, again it istrsurprising to find the academics keen to extend
their specialist knowledge but it is surprisindfital them enthusiastic about doing so in othergart
of Africa.
The above points give rise to two questions :

1. Was the USHEPIA Programme very good or very lucky in its identification of UCT supervisors who
were not only interested in taking on African students, but also highly successful at managing the
challenge? As mentioned in Chapter 5, | consider that ype ©f academic that has remained
in the country to respond to the changes in SodititcgAand at UCT would show the kind of
qualities needed by USHEPIA. The Programme was thoth good at getting these
supervisors, and lucky that they were there. Adubethis is the ‘self-selection’ of people
more open to change.

2. What in their previous experience had predisposed the interviewees towards such a positive attitude
to other African countries? | could perhaps conclude that their experiencievofg through the
freeing of Nelson Mandela, the build up to thetfdemocratic elections, and the subsequent
positive events in South Africa have contributedvacds a relaxation in the negative
perceptions generated by the apartheid regime.

Question 2 would provide a very interesting projectSouth African social history.

55



Impact of a Partnership Programme of African Universities :
A study of the perceptions of a group of white South African academics of their learning experiences

Thus | can say that the first main identified effe€ the USHEPIA Planning Visit on personal
growth was to reinforce their willingness and apito initiate new personal experiences, partly in
order to extend their academic growth.

8C.1.2 Extension and innovation in their abilities

Most interviewees showed few apprehensions abquersising postgraduate students who came
from African countries that they had never visitadd the fieldwork for whose theses would be
carried out in the home country.

“What was a challenge was that she was from arititigin that is very different with an active and a
different research culture.”Ghris)

“Opens your eyes.” Jim)

“Some reluctance.” “...the Fellow had great faith tine validity of her work, and | had to be persuhdé
this.” (Daniel)

“... sometimes get students from other countriesnfother professions. However there has always been
certain distance between them, no matter how haniéd, because | couldn’t see exactly where tleye
from, or what problems they had been facing, or $&eh the institution from which they had comelik@)

“I had no qualms about supervising someone whos& was based in another country.Rg¢bert)
“I was worried about carrying out research therechese of the equipment.’Mark)

Thus the second main identified effect of the USHAEPlanning Visit on personal growth was the
reinforcing of their confidence in their abilitiedn this case the abilities to acquire the skideded
to supervise academic work done in a developingitgicontext (with problematic infrastructure
and ICT).

8C.1.3 Exposure to new norms

The interviewees all felt very much welcomed. Thesre all met at the airport by their Fellows,
and sometimes the co-supervisors as well. Seveuald that the co-supervisor and Fellow had
organized special trips / visits to places of ieser They learnt that hospitality is very impottan

“The welcome was fantastic. The people were exyehospitable.” uke)

“... found the [ocalg extremely pleasant to deal with. Delightful popVery hospitable.” John)
“Very generous.” Robert)

“They went out of their way to make me welcoméAarfk)

“[ The welcome wdsvery good by the supervisor. The people wesnitly” (Jim)

“Friendly and kind. Exactly what | would have exfm from a European university.'D@niel)

Some developed considerable admiration for the lpeteir characteristics, the value that they put
on hard work, and their perseverance under difficmtumstances. Thus the Planning Visit was of
significant importance as an introduction to thardoy and the people.

“You drive around €ity] at 7 in the morning and see these guys alongsideoad ..., you think hell these
guys work hard. And it doesn’t happen hare§outh Africd. They work their guts off, and they think oh
well that's the way of life. They aren't bitterchtwisted about it. They just get on with it.Jikn)

“... found the people very enthusiastic and respanisiyJ ohn)

They had no trouble communicating with their cotgaat the level of personal and academic
communications. In some cases the Fellow andfmersisor have become good friends.

“And the home supervisor, oldigmé, he's nice. A lovely guy.” Xim)

“No cultural difficulties.”... “I like her family vey much.” (uke)

“The co-supervisor has become a good friend. Bathe family.” John)

“[ Fellow's husbanpinvited me on a visit he was doing to the natigrexks. They treated me as a friend.”

(Robert)

“l have changed, but | always do. IR¢llow's| case | learned a lot of patience, and a kind edpect for

her ...” (Chris)
The third main identified effect of the USHEPIA Rtang Visit on personal growth was therefore
the exposure to new norms, south and east Africamm& The related experiences of the
interviewees clearly show a very positive respdagbese norms.
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8C.1.4 Deeper experience of life in our continent

The interviewees can be said to have found the tcpamd city environment recognizable and
familiar. They learnt about the country and howlive and work in it, learnt about the people.
They also learnt a lot about incorrect, negativeg@egtions and the differences between perceptions
and reality. In several cases they found thaathesphere was lively and exciting. The things tha
seemed unusual or unexpected were readily understben explained.

One lesson was “don’t get cocky” after having mase or three short trips to a country. This does
not in any way constitute being ‘street smain{)

“... had a vibrancy that is really exciting. Intrigd.” (Chris)

“... the town itself, ... old market is fascinatingdan walk around [city], | really enjoyed that.J{m)

“The city was humming, nice vibe. Some things edexkplaining.”... “l got to know the country and
culture through the eyes of one person. Now | fen@her PhD student from same university, same
country. They are from different parts of the doyrdifferent tribes. And she’s also a womanDafiel)
“... alittle apprehensive about the visit, not lgdknowing what to expect. | was also very sumatiat the
extent to which South Africa had already investedountry. ... stayed at a local B&B irt¢wn], and this
was very much cheapahpn South African hotdleind very pleasant It was all very good.”... “Th&in
trunk routes were not bad. The countryside is JoveWe passed many, very good, agricultural
undertakings. It was Africa! There were the usoal-side vendors.” John)
“Very impressed withdity].” (Robert)
In this context it is thought-provoking that altlgbu life is very similar in the former ‘black
townships’ of South Africa, most of the interviewselead to go outside the country’s borders in
order to experience it. Fear and mistrust of bi&aokth Africans and their lifestyle is still ingned
in white South Africans, and vice versa.
The positive response to the former point continuéal this section and | now claim that the fourth
main identified effect of the USHEPIA Planning Yigin personal growth was the chance to
compare different lifestyles, and to identify wisome of the positive aspects of different, and
African, cultures. Some of the interviewees digred that they felt ‘at home’ in the other African
country in ways that they don’t feel ‘at home’ imst world English-speaking or European
countries.

8C.1.5 New views on Africa
On return to South Africa, the interviewees all eleped an increased interest in the country that
they had visited, a different awareness. Theynkshra little about the incorrect and negative
perceptions of other African countries. The vergag difference, in some cases, between reality
and the perceptions that people are given, mdsthugh the media.
“Ya, guess | must haveinjproved his understandihg The general enlightenment, of being able tandpe
even a short period of time in those countrieseally important, and certainly made me rethink e.db
things. | understand it differently. It's whatusee too. Yes. It broadened me. You see argitieenf
life, and this certainly has an effect on you. Noproactively read more about Africa, current affa
especially aboutdountry, I'm interested in anything that is going on ioountry. It's an increased
awareness of African issues. An increased undetstg of the differences between perceptions and
reality.” ... “I don't think that my values have chged. | think that | have developed another persypec
on things. A broadening of outlook. Maybe itisdamental.” Jim)
“It highlighted our inheritance from the coloniaystem and the ongoing involvement of the UK incafri
Comparisons and contrasts.'D@niel)
“l found that | have a better understanding eb{intry] and academia there. Most interesting. | read th
daily newspapers.” ... “My attitude has changed.eltwoadened my understanding. There is a desire to
find out more. | would say that | have changedifimentally, not superficially. | regard myselfrasre of
an African. I've done more reading about Africehave an increased awareness. | was a bit sthibl
what | have discovered. | have learned that tgad different from perceptions.” ... “I'm more sdeal
about what | previously believed was ‘the truthgaeding African issues.” John)
“I became a lot more tolerant of a lot of Africamoplems, issues. More self-insightful about my own
supervision, teaching. | got a lot of political asgness and sense of worth as an African out 'of it.
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(Robert) 33

“I'm a bit more interested in the region.”... “Incesed awareness, a little. Certainly more awaré¢hef
difficulties under which they work. More sympathiMark)
The fifth main identified effect of the USHEPIA Rlsing Visit on personal growth is a deeper
understanding of the realities of Africa, and tieattion of facts both by the apartheid regimej an
currently by many of the first world countries. déeper understanding of, and identification with,
the academics, the people, and the countries.

8C.1.6 An awareness of belonging

For me this was the most surprising fact to conteobthe study. | had approached this issue from
the perspective of skin colour, this having baer factor used under apartheid to discriminate
between, and compartmentalize people. ‘Whitenbas’ing played so important a role during
much oLthe interviewees’ lives, it was bound toa&actor in their first visit to another African
country:

To my surprise, the only time that they appear &wvehbeen aware of their ‘white South
Africanness’ was to be aware that they were thg wilite person in sight and recognize that they
did not feel white in a black environment but So@ffican in another African country. They found
themselves very comfortable with the black/whitaaion.

“| did lose my sense of colour icguntry. But this was to do with my AfricannessChgis) *
In contrastTim did feel different, but more in the tourist setis@n that of colour.

“In [ country} when people looked at me | realized that | waszaingu, but | didn’t really ever think that |
was ‘blending in’. | thought of myself as a So@ithican walking amongstpuntry citizenk rather than a
whitey walking amongst black people Jifn)

“Was interested to find myself the only white parso sight in public places, this was new, but
comfortable.” Qaniel)

“Never an issue.” uke) *

“ ‘Blackness’ was never an issue for me. Whenst fivent to fountry} | was a bit alert, coming from this
apartheid country, but relaxed very quickly. | rduit very enjoyable that there was such a strong
acceptance for what | was and not what | represkatethe white South African eliteThe peoplgwere
always very pleasant and relaxed about me. | fisod that peopl¢ are very relaxed about themselves
and who they are. They have their own identityat Thade me feel very comfortableJohn)

“.. 1 did find them very much naturally hospitabl&ly white South Africanness didn’t get in the \aawgll.
They treated me as a friend and they had very fpaiditical discussions. Gountrycitizeng are far less
nationalistic, more pan-African. They take someatniatrinsic value, not at stereotype valueRobert)

“l got a lot of palitical awareness and sense ofrthaas an African out of itthe Planning Vis]t | didn't
feel rejected as a white, who was expendable iAfaoan context; who should rather leave Africa detl
Africa get on with it. | didn't feel that. | wascepted as an African.Rpbert)

Thus the sixth main identified effect of the USHEMRIanning Visit on personal growth was the
initial, very positive response to the opporturfity the interviewees, mostly for the first time in
their lives, to be accepted as African by blackidsins, and to recognize that they were understood
to be part of the continent.

8C.1.7 New views on South Africa
A natural outcome of the ‘sense of belonging’, idhentification with much that was experienced

during the Planning Visit, was that the intervieweeturned home with the tools to develop a
different perspective on their own country, andrtfeelings of identification with it.

33| feel that ‘tolerant’ is a very strong word fooBert to have used. Perhaps ‘understanding’ wbalg been more
appropriate

“ | use the term ‘whiteness’ as the average whiwgtSafrican would, in terms of (1) skin colour a(®) to a lesser
extent, dislocation from the rest of Africa and liilegs of guilt. This is more superficial than tleademic
understanding of ‘whiteness’ described in Steyn1208-7.

35 This is a belief of Chris, and not necessarilyepted by the citizens of the country that he vikite
38 Luke's input appears to be a personal take oiityealvVas there an issue that he did not see?
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The apartheid regime was primarily driven by Afaks-speaking white South Africans, a group
that have always had very strong ties with theurtoy - ties of ownership. Some English-speaking
white South Africans felt more ambivalent, wishimgt so much to own as to share, and prevented
from doing so by the whites who were in power. sTled to feelings of guilt, and a sense that they
were intruders on the continent. Black South Adnis, in their struggle for human rights, identified
and reinforced these feelings.

Thus for some of the interviewees, white Engliseaking South Africans, the Planning Visit could
easily have been the first time that they realitedextent of their ties with their country.

“Don’t really think of myself as African. But dately not European. Really a South African.térms of
righting the wrongs of the past, it was a very geadrcise to visit another African country. Wiiiguth
Africans’ only exposure to black Africans are toedls, ...” Jim)

“My culture is southern African.” l{uke)

“The USHEPIA experience probably made a bit ofeddhce to my attitude to the new South Africa.”
(John)
They also had a different awareness of South Afiit@ome cases, a stronger feeling of ‘home’.
Some developed a stronger feeling of being a Sédiican. In some cases they became less
sympathetic to black South Africans who, they felib, not make use of the often considerable
resources available to them.

“If we could expose our students to a day in thedf a student incity), they may come back a lot better
people than they are now."J {m)

“Much less sympathetic. Now | have seen what gewmpblnother African country can achieve with far
less.” (Daniel)

As a result of the interview questions, they residered their ‘Europeanness’.

“Didn’t like e.g. European and American imperialisnom the 60's. But Europe has certain familiagsi
too. Certain norms that | recognize.Clfris)

“Very strong African roots and also very strong \¥¢es European roots.” Baniel)

“Frame of reference, education, postgraduate wailk,British. Brought up as Anglophile because that
generation were protecting their Western liberaliagainst the Afrikaans nationalist onslaught. Temhtb
emphasize, exaggerated Eurocentricity and Anglicimao protect our language and culture.Rdgbert)

They therefore then considered their ‘Africannesehey felt ‘at home’ in the other African country

in ways that they do not feel ‘at home’ in othestfiworld English-speaking or European countries.
One interviewee pointed out that if you are a whigeson in, for example, a (predominantly white)
European country, people make assumptions aboutkymwledge of their culture and norms that
are not necessarily valid.

(His parents came from Eurggut | don’t feel at home at all, when | visE@ropean countjy Feel more
comfortable in developing countries.” “Africa iep of me anyway”. €hris)

“Wonderful that in other African countries we cae becognized as Africans, and different from e.g.
Americans.” Chris)

“Nice about African countries, after all the isalan, is that you can genuinely feel that you carkena
difference and because you come from the samenenhtmaybe people will trust you more. We cakét
the money and runrdthe) hope to be seen as equal partner. Nobody frorogeuor America could do
this. 1 don’t feel in ¢ountry, anything more than that this is an extensior,swoforeign, just the same sort
of people walking around. Whereas if you go tovidyr...!"" (Jim)

“Feel myself much more strongly rooted in Africanthl would have otherwise. Better awareness of
African issues and what makes things tick. Inteckén the commonality of Africans as a resulthef t
commonality of language type. Found words beiregl iis east Africa that | recognized from the Wester
Cape. Sharpened for me the lack of vast diffeseheveen people of different African backgroustdsn
at cultural level.” Qaniel)
“Fellow-Africans’ have approaches to life, acadexand their careers that are quite similar to myngw
“(Has changedfundamentally. Never been north of Zambia, drel éxperience was an eye-opener.”
(Luke)
This is a most interesting and exciting finding ajides the seventh main identified effect of the
USHEPIA Planning Visit on personal growth. Theswlish-speaking white South Africans have
been given the opportunity to discover their Afnnass. In terms of ‘whiteness’ as a dominant
identity, the interviewees show an interesting elation with Melissa Steyn’s fifth category of
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current post-apartheid white South African identityybridization’. (Steyn 2001 : 115-147) This
describes those individuals who see themselveslatvized rather than marginalized, and are
prepared to “... be intellectually and culturally iéhced by thought of black people; that whites
and blacks think through the conditions of possipil.” (Goldbert 1993 : 218)

8C.2 Section Summary

This section considered the potential effect of Bianning Visit on the interviewees’ personal
growth.

They were all white, English-speaking South Afrisamho had spent most of their lives under the
apartheid system. As stated in Chapter 1 “ManytlS@drican academics had suffered ... most
especially (c) isolation from other African coustsiand their work.” However the bigger truth is
that all South Africans were isolated from all agpeof African life and culture, and were given to
believe that these had little value compared toté/asiorms.

The interviewees were found to be outgoing anait be said that USHEPIA did identify people
who enjoy and seek out experiential learning. THlenning Visits proved to be a positive
experience, which reinforced confidence. An expesio new norms and the opportunity to
compare cultures and lifestyles brought the intaees to a better understanding of the realities of
Africa, and a realization that they had much in ommn with other people in the region. Their
‘whiteness’ did not seem to be such a crucial igswemany recognized that they did not feel white
in a black place, but South African in another édn country. They all developed an increased
interest in the country that they had visited, Braught back a different awareness of South Africa,
in some cases a stronger feeling of ‘home’. Irt para result of the interview questions, they re-
considered their ‘Europeanness’. They thereforen tltonsidered or re-considered their
‘Africanness’.

It must be said though, that there remains an aaldnce to Africa, a contradiction in their feelings
and residual fear. This is exemplified in thetitatle towards the new South Africa, when many
found in themselves an expectation of violence esnsequence of change.

8D Chapter Summary

This chapter examined the potential effect of tbatls or east African experience on the UCT
academics’ work and personal development.

Regarding general knowledge, the experiences ofintterviewees during the Planning Visit
allowed them to develop a better and more balamp&dpective on Africa (at least in the
Anglophone region).

In terms of academic development, all underwentesemxperiential learning that would improve
their potential to become the South African acadsnuf the future. The benefits were greatly
increased by the positive approach of the interegswo the experience.

And finally, their personal growth. The interviesge were all white, English-speaking South
Africans who had spent most of their lives under #partheid system. They were found to be
positive people and prepared to be taken out af toenfort zone.

The Planning Visits in general proved to be a pasiéxperience, and in some cases led to a world
view paradigm change. The identification with otlpeople in the region led to an entirely
different awareness of themselves as South Afrieantk Africans. This awareness they carried
back to UCT.

How has the experience changed their UCT identi@&n it become a change agent within the
university?
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CHAPTER 9. CONCLUSIONS

So much has been learned through this projectitia@comes necessary to categorize. | will
conclude the thesis by considering briefly an omwvof (i) the parameters within which the
project took place, (ii) the project itself, and)(the interviewees’ perceptions of the south gtea
African region. | will then consider in more dét@v) the extent of the learning experience, avid (

the potential implications for UCT transformationrh what has been learnt.

Overview of the Parameters
I will recap and summarize the overall set of patars within which the project took place.

The study has taken place in an Africa influencgdhe global economy; in a South Africa that has
experienced a decade of democracy after nearlyshadntury of ‘legalized’ apartheid; and in a
rapidly transforming Higher Education landscapet tizachallenging many of the underlying
assumptions of the past and also of modern developentries.

Other African countries have experienced severahdes of independence. These have been
difficult in many respects, especially considerihg negative impact that globalization has had on
many developing countries. Many citizens of otA&ican countries have been patiently waiting
for South Africa to ‘grow up’ and join the largeormmunity. This reflects the strong sense of
family inherent in African cultures, exhibits a sewhat paternalistic attitude to South Africans,
and interestingly seems to contain very little feé hatred, anger, loss and pain against white South
Africans brought about by the suffering of blackuBoAfricans during the 40 years of apartheid
government. It is unavoidable that all South Adris carry a heritage from the apartheid system
and this can cause formidable barriers in commtioica between South Africans of different
colours. However the evidence, at least here,estgghabetween white South Africans and black
Africans from other countries there need be noeoy \ittle barrier in this regard

The project is located in the context of changeddiis in South Africa - the thrust towards
becoming more relevant, more demographically regmtasive, and being part of a greater
coordinated system. Arising from these growingurmegments is the move towardsstering
partnershipsetween institutions.

The University of Cape Town itself began a transfation process in 1994 and to some extent even
a little before. Consider the magnitude and rdétehange experienced during the past decade by
the academics who took part in this project, baotth@ workplace and in daily life. | suggest that

is not surprising that the interviewees show ewgeonf anew type of UCT academic As
mentioned in Chapter 5, institutional transformatias demanded a response from its departments
on many different fronts. At the level of the mdiual, these can be seen by the university as
driversfor the development of certain abilities in atsiesome South African academics, necessary
to function effectively in the rest of south / eAdtica and elsewhere. Perhaps it would be best to
postulate that the small sample in this projectwshmdications of being at the forefront of this
development.

Regarding the USHEPIA Programme, the rationale hed partner universities is to foster
partnerships with African academics and HEIs, fartual capacity development. As was seen in
Chapter 3, the impact of the Programme can andé&as measured quantitatively in terms of the
number of degrees awarded, the number of USHERiAmilwho have remained on the continent,
and the research produced by the partner uniwessitirhis project has attempted to explore and
understand (rather than measure) the muranced influencahat the USHEPIA supervisory
experience has had on the academics concernedbyaextension, to comment on how this can be
used tdbenefit UCTin its transformation process.

It is appropriate here to consider my positionhis project. As mentioned in the Introductiond, a
a white South African woman working at UCT, haweedl through the same historical, political,
social, and institutional changes as the intervesvel have an administrator's knowledge of the
USHEPIA Programme and have worked in this capauitly the interviewees during the six years
before this project took place. My whole motivatifor the project was to discover whether the
effects and changes experienced by me through mWysieund access to south and east Africa
were shared by other white South Africans, andiqdarly those formerly more privileged than
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myself. From this perspective | am satisfied théitl not have any major influence on the findings
of this project because my initial expectation gify) was that the findings would either be
inconclusive or demonstrate that the intervieweesat felt dissociated from African culture. The
actual discovery of an association effect was cetep}l unexpected by me.

In Chapter 3 | noted the possibility that my knodde of the USHEPIA Programme might bring a
bias to my interview technique, thus skewing theligy and validity of the information gathered
during the interview. In light of my findings, ¢é&l that | was largely successful as an interviawer
using my knowledge in a positive way, drawing ousignificant amount of quite nuanced
information, without influencing or distracting tir@erviewees in any major way.

Lastly, in Chapter 4 | considered the validity bétdata generated. On consideration of the data
content, with reference to my own informational axperiential baseline, and mindful of a result
not expected by me, | suggest that the data waswvelly consistent and mutually confirmatory, and
relatively uninfluenced by me.

Thus | conclude that | was able to use my persandlprofessional involvement with the project in
a way that did not seriously influence the resultany detrimental way. This is not to say that my
perspective and voice as a white South African woara invisible. On the contrary they are very
visible and it may be that an investigator witte Iparameters other than mine could develop other
facets of this study.

Overview of the project

This has been an investigation into the effect$ the USHEPIA experience has had on a small
group of UCT academics’ work (research, teachingiad responsibility), and on their personal

development. Arising from these results are soaggeastions to UCT to maximize the benefit of
these effects in the university transformation pssc

The study area was informed What UCT means in practice by its developing greggkevance to
the African continent.At the level of individual academics and their ‘jdbscription’, what does
this mean for their academic work and their jobedegpment in general?

This is a ‘rich and thick’ descriptive study andceke to provide insight into the world view of a
sample of UCT white male academics.

It is my argument that this research is significairthis time, for several reasons :

o In order to address and redress many of the difiésucurrently causing so much suffering in
Africa, Africans have to learn to co-operate, takvtmgether.

o Different perspectives and approaches to problem®ase the chance of solving them. This
being the case, academics need diversities of appes to their research.

o The funding of this type of research could inforr@TUpolicy decisions and implementation
strategy in its bid to become an African university

For this project (as for the majority of socialeswe projects), it is most important to keep under
consideration the possible influence of experiérgarning on the individual, and how these
influences can be disseminated into the broadenuamty.

Overview of the interviewees’ perceptions of theitho/ east Africa region

It is important to note that the interviewees’ m@tions were contextualized in a relatively
Westernized, first-world, South African environmentheir exposure to and experience of black
South African norms and culture had been seveeslyicted by both politics and propaganda.

a) Perceived Detrimental Disparities

Compared to UCT the south and east African unitiessappeared under-resourced in terms of
infrastructure, equipment, library facilities, andost significantly in ICT (information and
communications technology). This last resourcefigourse, absolutely vital to the success of any
networking initiative in the region. Many acadesgere found to make a significant part of their
income from independent contract research workis &pparently sometimes led to a lack of a
sense of departmental direction, and a lack of mligupport within a department, where fellow
academics might be competing for the same contrécttew senior staff were seen to take on
inappropriate research contracts, purely for theadrcome. In some cases the continually reactive
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response to contract assignments may have led la@kaof innovative research thinking with
negative implications for the departmental struetaind future. Moreover, evidence suggested that
even if research is carried out, it is often nategnatically followed by publication.

A very strong hierarchical system appeared to exigtin the region’s universities, and, although
this may have certain strengths, it does seem te kad towards a university system that quite
frequently rewards those who are well-born, moresewell-connected, wealthy, and/or male.
Some of the teaching was seen to be old-fashiangeljated, and mechanical. Research funding is
often poor, as well as fragmentary, and almost gdwieom non-African donors, which factors have
in some cases been observed to result in a sykmhiows a lack of research co-ordination within
the department.

The collection of research data in the region wametimes found to be problematic. Data
collected in line with developed country norms aadegories can be inappropriate for developing
countries. Also, statistics and information uspaltovided by government in developed countries
is often missing in the countries of this region.

In addition to this, several of the intervieweedl tia negotiate issues around the postgraduate
research projects, their content, extent, the pegjmeess of the Fellow, the structure of the thesis,
and the quality of the written English.

The lack of parity, however, was never insurmouletads attested by the success of the Programme
to date. The two most significant hurdles havenbfind to be (i) the necessity for strong,
dedicated, knowledgeable administration of the Romgne, and (ii) the need to build in extra time
for the completion of Fellowships, taking cognisaraf the delays caused by relatively poor
communications.

b) Perceived Synergetic Disparities

Most people of the region have a strong respeceédorcation, and the students in higher education
(for a variety of reasons) were considered to mgmotivated, and hard-working.

There exists in the region a strong norm of hobpjitand personal involvement. The people in
general were seen to be very welcoming, very fligrahd prepared to go out of their way for their
visitors. This proved to be a salutory lessontfar interviewees and served to allay their fears as
white South Africans.

The inherited similarity of institutional structuine the participating Anglophone African countries
was seen to benefit USHEPIA, lessening the needplayers to learn new or very different
institutional systems. This also has positive iogilons for any regional benchmarking exercises
in the quality of research and teaching.

With regard to research practices in the regioverse of the interviewees discovered research that
both interested and challenged them being carugdnahe south or east African university. There
was agreement that the benefits of being able ntegtualize the research were invaluable.
Indirectly there was a sense that in light of trenynobstacles to the pursuance of academic work,
many of the south / east African academics who eratcespecially in carrying out and publishing
research, are very good indeed.

The extent of the learning experience

What kind of academics did the USHEPIA Programnraei?

They are a probably skewed sample of all UCT acadehbecause of the initial selection, which
was partly based on their enthusiasm for the USHERDject, as the next few paragraphs will
summarize.

The sample reflected considerable diversity. Apann the spread across several Faculties, the
seven interviewees represented seven quite difféepartments to the extent that without their
participation in the USHEPIA Programme, many ofsth@cademics would never have met each
other. This is underpinned by Clark, who has pmiraut that academics are susceptible to national
variations and are also divided by discipline artiif (Clark 1987 : 105-145)

Whatever their differences, the interviewees dichdestratanany and significant similarities

a) Enhancement through UCT change

The interviewees are all white South African matademics. They all showed a positive attitude
towards their work, their country, and their coetih  They are risk takers who are prepared to be
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taken out of their comfort zone. They exhibit adahce in themselves and their abilities.

The USHEPIA Programme sought and selected acadewfics were enthusiastic about the
possibility of African academic linkages. In thiee Programme was both good and lucky in its
identification of UCT supervisors who were not ontyerested in taking on African students, but
also successful at managing the challenge. Thuaga& acknowledge the potential that this is a
skewed sample, the probability of which is now updened by the striking similarities shared by
the interviewees.

All had a positive attitude to change in South édrialthough there were some fears. They were
pleased about the prospect of university instingiochange, and all seem to have managed that
change in a generally positive way. There wereesamnxed feelings about the changing role of an
HEI in the globalized world. There were some resgons about the support for research, and
especially for directed research. All were happpw the changing student demography and
understood the implications for teachers, coursetert, relevance to an African context, and
quality assurance. All were happy about the irsea postgraduate students.

Most of the interviewees appeared to be broad énswwho could contextualize their disciplines in
a global and a local way. They were strongly ined| with research in their disciplines. Thus they
wereresponsive to and / or producers of changleis is an important trait and was shared by#ll
them.

Their experience of institutional change at UCT egp to have led to enhanced capabilities in
UCT and South Africa. The change that they expegd during the past 10 years, both in their
country and in their workplace, has selected fatage abilities, including that of adaptability,
flexibility, problem-solving, multi-culturalism, @hinnovation.

b) Enhancement through Visit and Supervision

The experience of another African country, and anad work in that country has led to further

enhancement, that of capabilities in Africa. Iltanbe stressed again that an ability to work in and
with a different social system is very important fbe future of the region. They demonstrated a
need to confirm quality in teaching and researdimey learnt the importance of contextualizing

research. Their experience suggests that validisefsom research spanning different cultures will

depend on the researchers’ and supervisors’ experief the various cultural, economic and social
norms; and that this is true of a wide variety stgblines.

The visits and the supervision experience has edththeir capacity, in that this capacity was not
entirely therebeforethe USHEPIA experience.

In this context it is clear that the USHEPIA PlarmmVisit had the potential to give the interviewees
a much better insight into their academic respalitggls at UCT. From their comments they have

experienced the realities and qualities of othercah cultural and academic systems, in some
cases discovered the need to understand countmysnarorder to effectively contextualize research
in these countries, and developed greater experiendealing with students for whom English is a

second language. To a greater or lesser exténndérwent experiential learning that could almost
be described as customized to enhance their abiti become ‘new South African’ academics.

¢) Enhancement of Personal Development

In the more nuanced search for enhancement in pardevelopment, | considered the regularities

presented by the data and designated various ¢fpE=sonal growth.

> A reinforcement of their willingness and ability iwtiate new personal experiences, partly in
order extend their academic growth.

> A reinforcement of their confidence in their alidg to acquire the skills needed to supervise
academic work done in a developing country context.

> An exposure to new norms, south and east Africamapand a very positive response to these
norms.

» The chance to compare different lifestyles, andlémtify with some of the positive aspects of

different, and African, cultures. Some of the imtewees discovered that they felt ‘at home’ in

the other African country in ways that they doelf‘at home’ in first world English-speaking

or European countries.

> A deeper understanding of the realities of Afriemd the distortion of facts both by the
apartheid regime, and currently by many of thet fiverld countries. A deeper understanding
of, and identification with, the academics, the glepand the countries.
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> A very positive response to the experience of barepted as African by black Africans, and
to the recognition that they were understood tpédx of the continent. The development of a
White African identity.

» The opportunity for these English-speaking whiteitBcAfricans to discover their Africanness,
made possible by contact with other Africans wielalack, but not South African.

It has been argued therefore ttiaey have significantly enhanced their own persatealelopment

and in ways unexpected by them. Their acceptaackfracans by their hosts was an important

factor in their discovery thahey are more African than had previously been g¢fintu Most have

brought this understanding back to South Afrecal it has influenced them both personally and in

the workplace. They showed the beginnings of tehahore balanced understanding of Africa.

Such enhancements are significant for the UnivedditCape Town, not to mention South African
HE, the USHEPIA Programme, and future academic owdwg in Africa.

Some implications for UCT Transformation

My secondary purpose in this research was to descdvhe experiences related in this project,
facilitated by the USHEPIA Programme, had reperiomssthat could help in the transformation of
UCT to develop a broader cultural framework in pasartheid South Africa, especially in relation
to the African continent.

While the project is best regarded as a pilot stwtich will highlight issues for later or in-depth
studies, these provisional results can help infana shape UCT strategy for transformation. As a
researcher in the UCT Vice Chancellor’'s Office, thias Ncube, wrote some time ago : “UCT’s
Africanness is self-conceived and self-defined, mmdthat reason | think its success can only be
measured by tallying our policy with practice. reiples which define an African university are
non-existent at the moment and there is no protogypund which to close ourselves or measure
our performance against. Still a number of questimust be asked : How and by whom is the
success of our claim to Africanness going to bg@gat?...” (Ncube 1997 : 2) Although UCT has
initiated a transformation process towards the gdddecoming awvorld-class African university
this can be considered a somewhat elusive goahdhet currently the meaning and nature of all
three terms are hotly debated and often fast-changi Clearly the assessment of UCT's
Africanness will be a continuous, complex, and weainundertaking.

Nonetheless one of the biggest and most diffidudillenges laid down by the Minister of Education
has been the transformation of HEI staff to beatédlect the demography of the region and of the
country. Between 1992 and 1998, the academic déadfography of HEIs throughout the country
changed very little (Cloete and Bunting 2000 : 36 this situation is reflected at UCT.

However if we consider the major findings of thimjpct for the white male UCT academioith
respect to the potential for UCT transformatiome find a scenarimot always expecteth the
academic staff ‘transformation literature’. Thepexences of the interviewees during the Planning
Visit allowed them to develop a better and moreabedd perspective on Africa (at least in the
Anglophone region). In terms of academic develaptmall underwent experiential learning that
would improve their potential to become South Adnicacademics of significance in the future.
Different individuals were able to contextualizeeithdisciplines within the south / east Africa
region. Language was of particular interest, dr@ténsions inherent in the use of English in the
region are clearly complex, significant, and patghyt problematic. As people they were found to
be positive and prepared to be taken out of tleemfort zone.

Thus the Planning Visits in general proved to hmositive experience, and in some cases led to a
world view paradigm change. The identification twither people in the region led often to a
different awareness of themselves as South Afrieartk Africans. This awareness they carried
back to UCT. The experience should have had attefhiot only on their academic and personal
identities, but also on their institutional, th&iCT, identity. In what ways could this best be
identified and utilized to enhance successful U@ngformation into an international African
university? We must also not forget that a sigatfit percentage of UCT’s international students
are from elsewhere in Africa.

In this context it is clear that the interviewe@svrhave a better insight into their responsibitas
UCT. From their comments they have experiencedréfadities and qualities of other African
cultural and academic systems, in some cases @smbv¥he need to understand country norms in
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order to effectively contextualize research in éhesuntries, and developed greater experience in
dealing with students for whom English is a sectamjuage. To a greater or lesser extent, all
underwent experiential learning that could almostdescribed as customized to enhance their
abilities to become ‘new South African’ academics.

In light of the current situation | suggest thag gimilarities found in this study are unexpectad a
important. Across the Faculties all interviewead helatively the same experience. They are very
different individuals with different life experiees and life skills. They exhibited different kinds
and levels of enthusiasm to begin with. But thely &l had very similar experiences. It is very
important that such different types of people redso similarly.

It is therefore my recommendation that, based erfitidings of this project, UCT needs to re-think
its drive towards the short-term transformatiorttefdemographyof its academic staff. The UCT
academic body already has a nucleusarisformed individualsand USHEPIA is helping in part to
grow this.

| think that it is out of the scope of this projectconsider an investigation of how these findings
have and may influence the USHEPIA Programme. USAEries to identify positive or
interested Africanists, regardless of the spetimiisrest.

In this way | think that USHEPIA is quite differeffom a Programme that could have operated
with Europe or the USA. Altbach’s ‘The Universitgg Center and Periphery’ shows us that in
relation to society and the globalized world, depeld country universities currently occupy a very
different standing compared with those of the depielg world. (Altbach 1988 : Ch 3) This
inevitably leads to a measure of inequality in &loyth-South ‘partnership’, not to mention the very
basic differences in initial aims, and outcomes$wien the two.

| do feel however, that it is possible to detecuaderlying ideology amongst those associated with
the Programme that would be significantly missingai cross-continental, developed-developing
country initiative.

I in no way disagree with government that it is erfant and necessary to have universities whose
staff demographies adequately reflect the commasita which they exist, whom they represent,
and whom they must serve. However in my introducthapter | pointed out that ‘little work has
been done to contextualize the response of fornpeiyleged white academics to the new kinds of
challenges mandated by the 1997 South African WRit@er on Higher Education.These
challenges demand institutional response, but tttisnately has its roots in individual response
and the ways in which this is manadeHlere | return to that statement. The individuzonsidered

in this project have demonstrated African compe&=nand growing, but complex,African
identities. So too might numerous other white So#fricans own these as part of their true
personality. The country cannot afford to overlook or refuseutize either the identity or the
abilities. This holds for South African Higher Educationdaor UCT, not to mention the rest of
the region and the continent. The role of the UBKABProgramme in the recognition, development
and enhancement of these abilities is one of th@itant and significant influences currently at
work in the University of Cape Town.

Kwesi Kwaa Prah saidAfricanness is ultimately colourle$¥
He said that although “most Africans are black ... not all Africans are 2

37 (Kwesi Kwaa Prah 1997 : 5)
38( Kwesi Kwaa Prah 1997 : 36)
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APPENDIX. Guide Questions for Interviews

Implications of USHEPIA supervision

Were you pleased/challenged/indifferent to be askedbe a supervisor on the USHEPIA
Programme?

What did it mean that you would have a postgradstatdent from another African country who
was a staff member at another university?

What did it mean that you would have to visit theléws home country and university?

What did it mean that the research would be camigddmostly in the Fellows home country,
where you may have had no expertise, no experience?

Academic aspects

What did you think about the research proposalti#ing new / interesting? How was the
subject approached?

What about the quality of the proposal? The quatt the references? What are the
benchmarks for quality in your discipline? Did ybave to go and look up any references that
were strange to you. e.g. African publications?

If you weren’t sure about supervising, was therglaing that tipped the balance? For example,
the support that you would get from the USHEPIA @dinator; an interest in African travel; a
chance to improve / diversify your CV?

Planning Visit (Chronological)

What was it like to make your Planning Visit? tfwas your first time in another African
country were you apprehensive? Were there diffesiiwith email communication with the
prospective Fellow? Difficulties with inoculationight bookings, accommodation bookings?
Difficulties with your travel, or accommodation? n¥A other, unanticipated difficulties, with
Africa in general, or with attitudes that were drfént from yours?

What was the welcome there like?

What were your impressions of the country / thg cthe university?

Impressions of the department, the equipment, ladesources?

Impressions of the quality of the work, teachingl aesearch, being done by the department?
Was it interesting / unusual / better than UCT drgo

Were there interesting case studies, and teachaterial?

What were your impressions of the prospective Kelland co supervisor?

What were your feelings about personal communinafio Did you have difficulty with the
language (English second language), any cultursiinderstandings?

Academic norms

Did you find differences in the perception of wiitais to be an academic in Africa? e.g. So
many people have to do consultancy work in ordezaim a reasonable income. Do you think
that the different generations have different patioas?

Did you develop a better understanding of regigmablems, in your academic discipline, in the
university, in the country?

Did you develop or learn any ‘ways round’ the pesh$?

What did you learn about working with ‘fellow-Afans’? Diverse approaches to life,

academia, career? Increased awareness of knowdedigskills that exist but are unpublished,
and therefore not generally known?

What was your USHEPIA Fellow like? Was s/he capatellectually? What was unexpected
about this student that was perhaps different fodimer (non-African) students?

What was your USHEPIA co-supervisor like? What gidi learn from this experience of co-

supervision?

Personal Development

Do you think that you have changed as a resulh@fUSHEPIA experience? Superficially or
fundamentally? Do you, for example, read more &Bdrica, history, current affairs. Do you
have an increased awareness of African issuesyoDdave an increased understanding of the
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differences between perceptions and reality?

* Do you find that you are more comfortable with sobl@ck Africans than with some black
South Africans?

» Do you have any community involvement / servicavhieness / political involvement? Did

you before your USHEPIA experience?

Discuss your perception of your area of expertismodern day terms.

How do you perceive your culture : is it South &&m ? With roots in Western Europe?

The new South Africa : did you greet it with relieéxcitement / fear / threat / challenge?

Do you look differently now at black South Africatudents / colleagues?

Have you noticed a change in your perception o¥estern world?

Have there been any changes in your home depaffmfg@ensitivity to gender issues, changes in

social circles, increased capability, increasedidence?

* What do you think that a university should be?
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