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in the research process (Babbie, 1998; Tobin & Begley, 2004; Twycross & Shields, 2005). In 

this context, “trustworthiness” will be assured through an audit trail, member checks on 

transcripts, data analysis and interpretation. In my view, insight is obtainable when participants 

are enabled to express their understanding of their experience since it is their life world that 

forms the subject of the study. Validity of information will depend on the meaning assigned by 

the participants during the interviews. Peer supervision and feedback will be an important 

aspect of the research as well. 

 

3.9 ETHICAL CONSIDERATIONS 
 

 

Research ethics are a set of moral principles which are widely accepted as rules and behavioural 

expectations about the correct conduct in relation to participants. Prior to commencing the 

study, a research proposal was submitted to gain entry into the Masters’ program of the 

University of the Western Cape. An ethics application was then submitted to the Human and 

Social Sciences Research Ethics Committee. A submission requesting approval from the 

Director of Community Corrections and from the Department of Correctional Services. 

 

Ethical codes applied in this research include: the avoidance of emotional or any other form of 

harm, timely sharing of complete information about the purpose and procedures of the research, 

informed consent from all participants, assurance of confidentiality and privacy. Throughout 

the process the researcher remained committed to report correctly on the analysis of the data 

and the results of the research (de Vos et al., 2005).  

 

In Merriam and Simpson’s (1995) words, “where practice involves the social world and people 

in it, research is particularly value-laden (and) hence ripe for ethical conflict”. An attempt was 

thus launched in this research to make the basis of all interaction mutual trust, acceptance, 
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cooperation, kept promises, the upholding of necessary conventions and wherever possible the 

fulfilment of expectations between parties involved in the research project (de Vos et al., 2011, 

p.113).  

 

In keeping with Kvale’s (2007) injunction that informed consent entails informing the research 

subjects about the overall purpose of the investigation, main features of the design and the 

possible risks and benefits from participation in the research project, these precepts were 

upheld. As indicated, the researcher ensured the voluntary participation of teachers in the 

correctional centre, informing them about the focus of their input and their respected right to 

withdraw from the study at any time, without having to explain why they wished to do so. 

 

According to de Vos (2007) nobody should ever be coerced into participating in a research 

project, because participation must always be voluntary. Therefore adequate opportunities were 

given for participants to ask questions before the study commenced, as well as during the 

investigation. On the understanding that ethical guidelines about informed consent cannot 

anticipate all possible problems, the researcher was prepared to handle unforeseen situations in 

the most ethical manner possible. The researcher was committed to obtaining informed 

consent, to ensuring the subjects’/ participants’ full comprehension of the requirements, and 

their cooperation, while also being willing to resolve or relieve any tension, aggression, 

resistance or insecurity amongst the subjects (de Vos, 2007).   

 

Confidentiality in research implies that private data identifying the subjects will not be reported 

(Kvale, 2007). As Henning et al. (2004) state, confidentiality implies the treatment of 

information in a confidential manner. He goes on to say that under the ‘confidentiality ethical 

guideline’ any harm to participants should be avoided. He warns that this includes putting them 

http://etd.uwc.ac.za/ 
 



67 
 

in a situation where they might be harmed – physically or psychologically – as a consequence 

of their participation. Such harm may include causing them embarrassment or discomfort about 

questions.  

 

Yet according to Cohen et al. (2007), there is a distinction between privacy and confidentiality 

in that privacy relates to an individual’s personal space and confidentiality relates to the 

handling of information in a manner that is confidential (Cohen et al., 2007, p.50-65). 

Participants were informed in writing of their right to privacy and confidentiality.  

 

Medium –A is a small community and thus confidentiality is a vital issue, which must be 

considered. Maintaining anonymity within such a small community is difficult as it becomes 

easier for readers to identify or believe that they have identified others (Oxford, 2018). Issues 

of confidentiality and anonymity were difficult to address entirely, as Medium-A correctional 

centre staff would be aware of which persons were participating in the research due to the need 

for community corrections to introduce their clients. Interviews were held in private rooms or 

at the person’s residence to reduce the risk of community corrections staff overhearing the 

interview. Codes were used to keep the identities of the interviewees confidential. This was 

motivated by de Vos’ statement that (2007), the more sensitive the information or more 

concealed the manner in which the information was gathered, the greater the responsibility of 

the researcher and all concerned to treat the information as extremely confidential. 

 

3.10  CONCLUSION 
 

This chapter describes the research design and methodology followed to address the primary 

research problem and related research aims. The chapter includes commentary on the nature of 

interviews, data analysis, limitations, ethical considerations and trustworthiness.  
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CHAPTER 4 

 

PRESENTATION AND ANALYSIS OF FINDINGS 

 

4.1  INTRODUCTION  
 

Chapter 3 presents the research methodology used in this study. In this chapter a descriptive 

analysis accompanies the data. As stated earlier the aim of this study is to explore barriers 

that affect effective learning in a selected Correctional Centre in the Western Cape. The 

following research questions were used to guide the investigation: 

 What are teachers’ perceptions of the intrinsic factors that hinder effective learning in 

the Correctional Centre? 

 What are teachers’ perceptions of the extrinsic factors that hinder effective learning in 

this Correctional Centre? 

The research questions and the themes that emerged from the data are used to organize the 

presentation of the findings. 

 

4.2   FINDINGS 
 

4.2.1 Demographic characteristics of the participants 

 

The results of this study show that most participants were mature and experienced educators. 

Their average age was forty-even. Educators were fairly well qualified to teach: one has a 

Bachelor's degree, three have Honours degrees one holds a Master's degree. Table 4.1 which 

follows indicates further demographical details of the participants. 
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 Table 4.1: Demographic characteristics of the participants 

Participants Age Gender Higher qualification Teaching experience 

P1 47 M B.Ed.Hons 24 

P2 50 M B.Tech/Diploma 21 

P3 32 M Matric 6 

P4 36 F Diploma (Std);ACE 7 

P5 52 M Diploma Teaching 17 

P6 55 F Diploma Teaching 33 

P7 46 M B.Ed Hons 24 

P8 45 M B.Ed.Hons 14 

P9 41 F M.Ed. 20 

P10 55 M Diploma, Teaching 5 

P 11 57 M Diploma,Teaching 34 

 

4.2.2  Extrinsic barriers to learning 

 

Participants identified a variety of factors that hinder effective teaching and learning in their 

correctional centres. During the analysis stage of this study, these factors were separated into 

two broad categories, namely intrinsic and extrinsic barriers. Intrinsic barriers refer to internal 

factors that can be located within student’s responses. Extrinsic barriers refer to external 

factors that arise outside in the student’s environment, and also constrain his or her learning.  

Based on participant responses, the themes that emerged in the category ‘extrinsic barriers’ 

are summarised in Figure 4.1 which follows. 
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Figure 4.1: Extrinsic barriers to learning in a correctional centre 

Extrinsic elements that constrain teaching and learning in the correctional centres, as 

identified by the participants may be categorized as ecological, systemic and structural.  

 

4.2.2.1  Systemic factors as barriers to learning 

 

Security priorities on the site of study represent a component of the systemic extrinsic barriers 

explored in this investigation. 

 

a) Security processes and procedures 

The majority of participants indicated they understand that one of the main functions of a 

correctional centre is to correct offending behaviour in a safe, secure and humane environment. 

However, they felt that these goals also imply security processes and procedures which often 

disrupt tuition time.  

security processes and procedures

poor education  infrastructure

programme disruptions

violence in the centre 

lack of capacity

lack of support

poor coordination and planning

unhealthy working relations

inappropriate curriculum

language of teaching and learning
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They illustrated this by pointing out that security operations for sentenced inmates are 

performed by escorting these offenders, intensifying searches at entry and exit points of cells, 

limiting offenders’ externally focused activities, minimising movements of high-risk inmates 

and conducting impromptu searches to confiscate illegal substances.  

Participants explained that when security guards receive information about the presence of 

drugs in the prison cells, all students are required to leave school to return to their units for 

control and stability measures, or they have to leave classes early in compliance with prison 

regulations. So while classes are supposed to commence at 8h30, due to delays involving 

searching, head counts and escorting students to the venues, classes regularly begin very late.  

These variables affect participants’ teaching and learning targets negatively. Consequently, 

they do not cover the prescribed content by the end of the year. As three participants explained: 

Our centre security is always a challenge in the sense that programmes are being 

disrupted, for example where there needs to be searching sometimes the shortage of staff 

members to escort students to school, sometimes there is an incident inside the centre, then 

all offenders have to go back to the centre. (P2) 

and, 

Every day offenders must be counted day and night and searching is also taking place 

before they leave their units. All that delays the time to go to school and school starts 8h30 

but they will be at school by 11h00 sometimes not pitched up at all. (P4) 

The arrival time of students for teaching and learning is not consistent, sometimes very 

late or not pitch up at all that makes us not teaching effectively. (P5) 

Another constraining factor is the shortage of security guards. Participants indicated that 

security procedures are so important in correctional centres that on days when members of the 

Department of Correctional Services are off duty, students are not escorted to school and this 
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constrains learning. They reiterated that when searches take place in the correctional units, 

teaching is suspended.  

Also, students’ independent learning is inhibited by the fact that correctional services rules and 

regulations prohibit students from getting internet access, and engaging in outdoor learning 

activities required to develop subject specific competencies. This limits the students’ ability to 

search for information relevant to their projects. Participants thus felt obliged to search for 

information on behalf of students so as to generate  ideas or spoon-feed them They claimed that 

they coddle students and they regard this as a barrier to their learning and personal 

development. Two participants claimed that: 

It is a must to take tourism students to the tourist attractions like Mandela's statue, but red 

. tape security procedures bureaucracy prevents educators from doing that. (P8) 

and, 

Shortage of personnel affects teaching as students depend on security guards to escort 

them. Students are part of security. (P11) 

 

This finding has been confirmed by literature which states that “education in a correctional 

centre is subordinate to the need for security and labour and is utilized as a mechanism for 

sorting, judging and controlling” (Shethar, 1993, p.359). Watts (2010) also contends that the 

correctional centre culture is unique and correctional centre management’s focus on security 

measures such as lockdowns and head counts constrains the possibilities of learning.  

 

Added to such challenges, as Walton (2010: p. 59) points out, is that entering a correctional 

centre for teaching is very difficult, particularly at high-security correctional centres because 

admission entails long waiting periods at reception, the checking of identity documents, 
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blocking of cell phones and the arduous process of contacting the education section within the 

correctional centre.  

Walton’s findings concur with participants’ experience in this study, as indicated earlier.  

 

4.2.2.2 Structural factors as barriers to learning 

 

Apart from programme disruptions on the site of study, structural extrinsic barriers, which 

emerged in this investigation, include poor infrastructure, violence and lack of capacity. 

 

a) Poor infrastructure for education 

Participants regard correctional education centre infrastructure as the most basic element 

critical to ensuring effective structured teaching and learning. They believe that it is the 

infrastructure which enables students and teachers to access services and resources that support 

learning and teaching. However, the majority of participants reported that the prison 

infrastructure is not conducive to teaching and learning.  

 

In relation to the physical learning environment, all participants claimed that they teach in a 

dining-hall in close proximity to a noisy kitchen, and that sometimes even this accommodation 

is not available for teaching purposes. They describe the unbearable noise made by aluminium 

trolleys and pots as impinging significantly on teaching and learning. It is thus often hard for 

students to hear what educators explain, and sometimes students’ engagement in learning 

activities is disrupted. 

 

The building used for teaching is depicted as old and dilapidated. According to the participants, 

it has a leaking roof, broken windows, doors that do not close properly and pot holes. Resources 
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are equally lacking as participants reported that there is no chalkboard, and there are no desks, 

chairs or tables on which students can do their work. Students have to sit on long benches and 

this affects their ability to concentrate and write properly.   

 

Participants reported that in an attempt to create space for learning the correctional services 

management team had provided mobile shipping containers as classrooms. While participants 

acknowledged and commended the effort and intention of the management team, they found 

that shipping containers are not conducive to learning and teaching. These venues are described 

as very hot in summer and very cold in winter. They have no electricity, no air conditioner, no 

windows or durable flooring.  

 

Participants shared the view that these appalling conditions contribute to students’ absenteeism 

in winter and in summer particularly. The comments that follow indicate  their observations. 

  Students getting sick winter time and felt very cold to attend school. (P11) 

It is worse in the primary classes on the other side where there are only 4 classrooms 

with the roof falling apart. It took ages before the classrooms could be repaired. (P2) 

Infrastructure is very old and there are no classrooms, hence it was meant for the 

workshop. (P5) 

No space or classroom to teach. (P7) 

 

Participants also revealed that they have no offices in which to do their administrative duties 

or to prepare lessons for the day. Added to this, access to learning and teaching support 

materials and technology proves to be a challenging undertaking in the centre. They use the 

photocopy and fax machine belonging to the Head of Centre, facilities which are mostly 
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inaccessible when the Head of Centre is off duty. As there are neither chalkboards nor 

textbooks for students, educators photocopy materials for students and this is where resource-

related difficulties are keenly felt as the Head of Centre is not always in their office.  

 

Added to this, participants saw how the unavailability of the library and the computer 

laboratory limited students’ opportunities to study independently and to drive their own 

learning. Participants felt that there were few opportunities for them or their students to 

integrate technology into the curriculum. 

 

In a related concern Watts (2010); Sanford and Forster, 2006; Gast, 2001 also Imhabekhai, 

2002 report that teaching spots in some prisons’ cells are claustrophobic and untidy spaces 

which make learning and teaching difficult. A similar observation has been made by Jovanic 

(2011: p. 80).  

 

In keeping with our participants’ experience, Jovanic also records that in correctional centres 

sometimes teachers have to teach in kitchens, gymnasia, converted housing, areas designated 

for religious rites, and space formerly used as ablution facilities. Muntingh and Ballard (2012, 

p.23) confirm knowledge of the practice of dining-halls doubling up as classrooms and 

programme facilities in correctional centres. Making a case against such ad-hoc arrangements, 

Yasin, Toran, Tahar, and Bari (2010) assert that the provision of adequate and accessible 

facilities for students' needs should be of such a quality that students become motivated to 

continue learning.  
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b) Programme disruptions  

Participants reported that despite the existence of a school timetable, educators have no control 

over what else might occur in the time allotted to tuition. Thus according to the participants, 

the rate of disruptions during tuition time is very high in the Correctional Centre. Their 

assessment is that education is not prioritized. Classes are suspended if events such as church 

services and union meetings are scheduled unexpectedly because students would fail to be 

escorted to school for the day. The participants reported that the management frequently held 

unplanned meetings which affect teaching and learning negatively.  

 

Also, participants claimed that whenever fighting erupted amongst inmates inside prison 

teaching and learning would be disrupted because such incidents dictate that all students are 

obliged to return to their units with immediate effect. Drug-smuggling and being caught with 

a cell-phone also disrupt teaching and learning in that instead of teaching, the educator has to 

follow procedures including providing a statement to security. As one stated:   

If drug smuggling is discovered in the classroom, you have to stop your lesson and 

entertain that and that delay teaching as all procedures has to be followed. (P4). 

 

According to the participants, fights in class amongst students also disrupt teaching and 

learning. These fights evoke anxiety in some students and trigger aggression in others. 

Consequently, all education programmes are suspended until the Heads of Centre and Security 

decide there the threat is over. The situation, according to the participants, affects teaching and 

learning because it takes two or more days for such an incident to be finalized – before students 

are allowed to return to school. 

 

http://etd.uwc.ac.za/ 
 



77 
 

Participants reported that meetings also interrupt the school programme. These take the form 

of visits by psychologists, nurses and social workers who request sessions with the students, or 

have to prepare offenders for court cases. This finding is indirectly related to those of Bhatti 

(2010); Schirmer (2008); Tam, Heng and Rose (2007); Sanford and Foster (2006) who all 

recount in their respective studies that students in correctional centres are likely to be 

transferred from the correctional facility without notice. A consequence of this is that they 

sometimes miss out on a crucial part of school tuition while they attend court hearings, doctors’ 

appointments, and behaviour management programmes.  

 

It is clear that the decision to release offenders – and the processes related to it – are 

administrative and beyond the control of classification personnel and correctional educators 

(Flanagan, 1994, p.28).   

 

c) Violence in the centre 

All the participants indicated that gangsterism and violence are rife inside the prison cells/units. 

According to the participants, students suffer both physically and psychologically. The 

physical effects of violence range from small cuts to severe and incapacitating injuries which 

keep students away from classes and/or result in hospitalization.  

 

Such exposure clearly has a negative impact on students’ learning and academic performance. 

The psychological violence and the psychological impact of physical violence, participants 

reported, results in cases where students speak of having developed insomnia and anxiety-

related problems such as irrational fear and suicidal thoughts. Consequently, they find it 

difficult to concentrate on their studies and some eventually drop out of school. It was also 
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reported that due to these gang activities some students become hostile and lose focus. As some 

participants indicated: 

There are gang activities that are taking place especially at night which makes 

students arrive late or not attending at all for that particular day. When students 

which at school you can see that they are tired which means they have not slept due to 

gang activities, he struggles to concentrate and participate in the class. (P2) 

 

The participants thus perceived violence as having a negative impact on participation in 

educational activities and academic performance. One may argue that violence not only 

disrupts participation; it overwhelms people with feelings of anger, powerlessness and a sense 

of being isolated. The prevalence of incidences of violence in correctional centres is confirmed 

by Coetzee (1995). This author observes that gang activities are one of the greatest problems 

in the South African Correctional Services system because they are responsible for the unrest 

in Correctional Centres, the high percentage of assaults, the smuggling of drugs, and sexual 

malpractice. Is the question does violence and trauma impact students’ learning? 

 

Evidence of the negative effects of violence has been presented by McGaba-Garett (2013, p.1) 

who asserts that “exposure to violent environments, as well as injury due to violence, 

contributes to both reduced academic progress and increased unfocused classroom behaviour”. 

Presenting a similar argument, in their studies Perkins and Graham-Bermann (2012) link 

violence to problems with mental health, cognitive processing and language development. 

There is therefore sufficient evidence that people who “have experienced trauma are at high 

risk of developing post-traumatic stress disorder (PTSD) and other negative emotional, 

behavioural and mental health outcomes (Gillies, Taylor, O’Brien & D’Abrew, 2013, p. 1004). 
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d) Lack of capacity 

Common to all interviews was participants’ account that at certain times they lack the 

capacity to deliver and manage the education programme in the correctional centre. 

Educators who leave the school, retire or die are not replaced and this, according to the 

participants impacts negatively on the quality of curriculum delivery and the programmes the 

correctional centre offers. As some participants stated: 

Department of Correctional Services does not make education system a priority in 

filling posts instead it down-scales programmes because they could not appoint some 

staff. (P10)  

In 2012, I have to write a memorandum to the Area Commissioner to phase out our 

NCV for the simple reason that there is no sufficient manpower to offer all these 

educational programmes. In my first couple years, I have asked myself why is the 

Department not advertising educational posts? Unfortunately, I am just an ordinary 

teacher not part of the higher top manager. (P1) 

and, 

When they finished ABET level-4, they have to stop as NCV has phased out due to a 

shortage of educators. Educators are stuck in core business which is AET which is the 

formal curriculum education that we are offering to students. Even the way we are 

treated and remunerated is pathetic. (?) 

 

In relation to the question about capacity building, all participants alleged that educator 

development is not prioritized by the Department of Correctional Services. They reported that 

there are no continuous professional development opportunities by which to upgrade 

knowledge, to re-skill or to keep educators abreast of developments in education.  
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Participants also asserted that there is a lack of teacher development focused on addressing 

students’ special needs. As one participant commented: 

Educators are left in their own devices. You either sink or swim and nobody cares.  

(P.1) 

Participants indicated that there were no qualified educators to respond to the needs of students 

with impairments or disabilities. Consequently students are not accommodated if they struggle 

with reading and writing skills because of specific difficulties. One of the participants claimed 

that: 

None of these educators has been trained to work with these students who have 

Special Needs. Due to lack of resources and a shortage of qualified teachers, students 

with special needs are not accommodated. It is even difficult to do placement tests. 

(P10) 

No remedial teachers to assist those students who struggle to read and write and 

those who really need that intervention. (P7)  

 

Participants were also concerned that even when in-service training workshops had been 

arranged the needs of educators remained unaddressed.  

 

The workload allocation for education across correctional centres was regarded as another 

barrier to teaching and learning. Participants explained that some correctional centres have fifty 

students with a staff establishment of ten to twelve educators, while other centres have two-

hundred-and-eighty students with only five educators.  
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Furthermore, educators confronted with unrealistic workloads are also challenged by being 

given large and diverse classes and this affects learning. Participants reported that some 

students need individual attention because of their experiential backgrounds and knowledge 

gaps and this is not possible when educators teach large classes, and at different levels.  

This perspective seems to be consistent with literature which reveals that in a correctional 

environment the lack of training among staff regarding developmental issues could result in a 

number of problems in the day to day management of juveniles (Tolbert, 2002, p.19). 

 

e) Lack of educational and psychosocial support  

All participants in the study felt that students receive inadequate psychological and educational 

support from both the management within the DCS and from the Portfolio Committee in 

Parliament. The participants reported that the only time the Senior Managers from Head Office 

and Regional Office make an appearance at the school is in January when results are released 

– to congratulate educators; and the Portfolio Committee appears only when something bad 

happens to offenders, such the death. 

 

One participant expressed his belief that the Portfolio Committee of the Department of 

Correctional Services (DCS) in Parliament provides adequate financial support for the 

employment of nurses, social workers and psychologists, but very little money is allocated for 

the education programme. Furthermore, the participants felt that Parliament's Portfolio 

committee which deals with Correctional Services does not visit prisons, and hence neither 

identifies challenges nor supports educators. Participants 2, 8 and 1 made the statements that 

follow. 

Educators are getting no support and the same treatment as other professional staff 

such as social workers, spiritual workers, nurses and psychologists. (P2)  
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Lack of resources with regard to teaching material. In prison, the budget for education 

system is so low. They come up with all these concepts of ‘belt tightening' now this year 

they call it ‘Cost Containment’. (P8) 

When it comes to financing educational programmes, every year we need to submit 

multi-team estimation as to what money we need to run our school but we never get 

even half of it. Due to limited resources in terms of manpower, financial resources and 

as well as the equipment limits, you have to provide school or education as in a normal 

school and that become frustration for educators. (P1)  

 

In the interviews all participants claimed that the budget allocated for Learner-Teacher Support 

Materials for the school is insufficient. They say the school is running short of answer sheets 

and pens. There are no textbooks at all; and, as indicated earlier, there is one photocopier and 

one computer which belong in the Head of Centre's office. The situation makes it difficult to 

produce worksheets for the students. Participants 2, 7 and 4 comment on the hindrance this is: 

Educators struggle for offices, computers, photocopier and Teaching Material. We are 

sharing one computer out of six educators since 2010. (P2) 

Challenge is textbooks. There are specific books to teach Adults from the stretch the 

ones who do not know alphabets. (P7) 

We don't have textbooks and we must buy from your own pocket and hunt teaching 

material from outside colleagues/friends. (P4) 

 

Regarding psychological support, the participants spoke of working under extremely difficult 

conditions, particularly for those working with ‘maximum offenders’ (a reference to serious 

offences). Participants felt that the situation is very risky and they sometimes feel unsafe as 

they cannot confirm that the students have been rehabilitated from their offending behaviours. 
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This uncertainty often affects how they interact with the students, and this in turn negatively 

affects students' learning. The participants feel they do not receive adequate emotional support. 

Participant 8 stated: 

We are teaching very high profile, maximum students and we don’t feel safe. (P8) 

 

Similar findings appear in the Sanford and Foster (2006) study which shows that there is no 

official and practical support for education delivery in correctional centres. Watts (2010, p. 57) 

too argues that there is a lack of support for education in correctional centres citing the reason 

as their focus on punishment and rehabilitation. According to this author, this has the effect of 

sidelining educational programmes in a correctional environment. 

 

f) Improper planning 

The majority of participants reported that education programmes are not planned and so – as 

alluded to earlier – educators are called to impromptu meetings that do not even discuss the 

education challenges that affect teaching and learning. These meetings are seen to derail 

activities and disrupt tuition time. Consequently, participants are unable to complete the set 

education programme and students are unable to meet the curriculum requirements. The 

participants believe that proper annual planning could avert unnecessary tensions, delays and 

confusion caused by unplanned activities.  

 

Participants also reported that there are no contingency plans to deal with crises or impediments 

such as special meetings for security officials. It was reported that escorting students from 

prison units to classes has always been a challenge because educators are not allowed to handle 

keys to the gates and cells when security officials are unavailable. In these instances, the school 

programme is affected negatively as tuition starts very late: 
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When there is a meeting there is no school or school will start very late. When there is 

a searching inside the prison, the school will start late. (P6) 

If dangerous weapons have been confiscated, there is in school and you are running short of 

time in regard to teaching. (P4)Participants suggest that planning is the foundation on which 

one constructs programme execution. Without a strong and proper foundation, the programme 

is very likely to fail and result in students’ academic failure. Similarly, Sonia (2000) regards 

planning as of critical importance to the implementation of education programmes because it 

provides the school with the parameters within which their goals can be achieved.   

 

g) Communication challenges  

As the findings show, the majority of participants report that there are no proper 

communication channels between educators, the Department of Education, and the 

Correctional Centre management team.  

 

The participants feel that communication with educators is lacking concerning changes or 

innovative ways of delivering the curriculum content, or discussing approaches to 

assessment. As a result, they always teach outdated content. This they warn prevents the 

correctional centre students from competing favourably with their counterparts in mainstream 

education facilities. Moreover, the participants find that no platforms have been created for 

them on which to interact and discuss educational issues with the Department of Education. 

Certain participants’ observations pertinent to these points are captured in the statement that 

follows: 

No workshops [are run]to address the needs of educators. A platform [is needed] to 

discuss very important issues, plan together and discuss issues that affect our teaching 

with other centres. Sometimes the top management sends us information getting from the 
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Department of Education, each educator has his/her own interpretation on that, instead 

of calling a workshop and explain it holistically for us to understand. (P9)  

It was reported that sometimes students are relocated without educators being informed. The 

participants indicated that in most cases the decision is taken without consulting the school 

principal.  

 

This absence of communication is evident in educators’ exclusion from decisions about other 

school matters too, including the education programme itself. They claimed that they are not 

informed when students are suspended from attending classes because of violent behaviour 

inside the units. The consequence in such cases may be that students have been disbarred from 

attending school for three or more days. In other instances, participants reported that the school 

is not informed of the release of students inmates. 

 

In a different scenario, the refusal to allow cell phones inside the Correctional Centre for 

security reasons makes it very difficult for the Department of Education District Office to 

contact the school principal for emergencies if the latter is attending to other matters within the 

school. The participants claimed that poor communication has a negative impact on school 

programmes and on teaching and learning. 

The Department of Education, unfortunately, are not providing that information 

or not on the path with the quickness of getting what we need. (P11) 

 

Research studies have shown that communication and information sharing are critical for the 

successful implementation of any education programme. Information ensures that everyone 

concerned is knowledgeable about changes or is au fait with new information, and thus the 

prospect of any uncertainty and fear of the unknown is greatly neutralized. 
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h) Unhealthy working relations 

The participants indicated that working relations amongst educators and 

managers/management are unhealthy. Participants claimed that when tensions arise no staff 

meetings are organised to resolve the issues. The situation affects the participants’ ability to 

collaborate or interact with one another. Such tensions cause educator absenteeism. This matter 

is raised by Participant 5 as follows: 

We never had meetings to resolve issues. Our supervisor does not know how to 

resolve issues around educators. (P5) 

 

Participants expressed further dissatisfaction with the manner in which educators are being 

treated within the Correctional Centres. Participants reported that they experienced a lack of 

respect, also expressed in exclusion, discrimination, prejudice and negativity. Participants 

indicated that they felt under-valued and that this had led to staff resignations in the past. 

They ascribed their being unmotivated to the foregoing factors, noting how those affect their 

passion for teaching in the centre, which in turn affects students' learning.  

 

Participants claimed that educators are always reminded that: 

“This is a correctional centre, not a school”. (P 2) 

 

Participant 2’s report signifies both a lack of acknowledgement of the rights of inmates, and a 

weak relationship between the teaching staff and the general correctional centre staff. The need 

for improving such interaction is underscored by Day and Gu (2010) who advocate that good 

quality relationships are important for maintaining wellbeing and effectiveness in daily work 

and lives. Jordan (2006) argues that the importance of these relationships is not just that they 
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offer support, but that they also provide an opportunity to participate in a liaison that is growth-

fostering for the other person as well as for themselves (Jordan, 2006, p.88).  

 

i) Inappropriate Curriculum 

The majority of participants reported that there have been so many changes to the curriculum 

that this has had a negative effect on learning and teaching. Often the information reaches the 

educators late when they have already done their planning for the following year. Two 

participants attested to this fact stating that: 

You have to restructure again your planning and we must also work according 

to both the Department of Education and the Department of Correctional 

Services rules and policies. (P7) 

and, 

Curriculum from WCED is not catered for prison but mainstream normal 

school. (P9) 

In the interviews all participants claimed that there is a curricula mismatch between the 

National Education public school setting and the Correctional Services context. The 

participants believe that the Curriculum and Assessment Policy Statement (CAPS) 

implemented by the schools, is not appropriate for the students in the correctional centres. 

The participants indicated that it is difficult to implement certain aspects of the National 

Curriculum Statements (NCS) because of the complexities of the correctional system, its 

policies and procedures.  

These views suggest that the education curriculum offered in correctional centres is not 

designed with offenders and a prison context in mind. The excerpts which follow present 

pertinent participant views: 
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WCED curriculum is designed for normal schools and not for prison school. (P11) 

and 

Some of the books are not up to the standard such as ‘khaRiGude'. There are specific 

books to use when teaching Adults from the stretch, the one who does not know 

alphabets to appoint to study. We use to teach pre-ABET teaching basic alphabets and 

putting sounds. (P7) 

and 

Sub Based Assessment Tasks is not specifically meant for people that are incarcerated, 

hence some projects require to do research which they cannot as they are in prison and 

the sub-levels, specifically level-1, is difficult for them. The curriculum is not 

designed/structured in accordance to accommodate prison system. (P4) 

and 

Specific needs of educators in different subjects and learning areas. Few educators are 

been exposed to this curriculum development but they are not part of it, they are just 

moving with what has been provided and there is a platform for them to create for them 

to make an input to curriculum development. (P5) 

and 

Majority of educators teaching ABET level 3-4 only two can explain in Afrikaans and 

the Afrikaans teachers whose mother tongue is Afrikaans are not able to explain it in 

Xhosa so that for me is a challenge. (P1) 
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These findings resonate with studies by Stofile, Raymond and Moletsane ( 2013), and the 

Department of Education (1997) who assert that an inflexible and inappropriate curriculum is 

one of the significant factors that create a breakdown between learning and teaching.  

 

4.2.3 Intrinsic barriers to learning 

 

In the participants’ responses, five themes emerged and these were categorised as intrinsic 

barriers. The themes are presented in Figure 4.2. 

 

 

 

 

 

 

 

Figure 4.2: Intrinsic barriers to learning in a correctional centre 
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4.2.3.1 Knowledge gaps 

 

Most participants reported that they regularly receive students who do not have report 

documents reflecting their academic achievements. Participants accounted for this by noting 

that some students had been transferred from other correctional centres in the course of the 

year. Others had dropped out in grade 2 prior to their arrival at the correctional centre. Some 

had never been to school and yet others do not even remember the last grade they attended.  

Four participants stated that they struggle to gauge students' level of schooling, their skills, and 

the knowledge they bring to the learning environment. The participants believe that knowing 

the students’ academic level can help educators shape both the subject content and the scope 

of the educational experience. As one indicated: 

I really don’t know how to identify gaps. This knowledge can help me to plan my lessons 

better. (P5) 

 

Participants explained that they have observed students are at different levels of functioning 

and do not always have the embedded knowledge required by the subjects they choose. 

Sometimes the gaps are so wide that designing the learning experience or support is extremely 

challenging.  

A few participants claimed that students are not the only ones with knowledge gaps; this also 

affects educators. The participants claimed that identifying competency gaps is more 

challenging to them because there are no set guidelines that constitute standards for what a 

student should know or be able to do before they are admitted to a particular programme. The 

participants believe that being competent in this area could potentially improve their 

curriculum delivery. Such expertise would enhance the development of learning objectives and 

the instructional design of the learning activities.  
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Some participants indicated that they had been trained in the old education system and so are 

neither confident nor comfortable in teaching certain learning areas. Some learning areas had 

been phased out due to educators’ knowledge gaps. 

Bear in mind we are trying to run normal situation with an abnormal situation. Some 

of the educators have that old education background same as students where gaps need 

to be filled. (P1) 

Participants reported that students’ frequent absenteeism – whether due to illness or court 

attendance – creates learning gaps. This situation puts pressure on educators as they have to 

repeat what was taught previously instead of moving forward with the planned lesson content. 

According to the participants, this absenteeism retards the learning progress of other students 

and some become bored and lose interest in their studies. As one participant explained:  

Educators have to fill in gaps for students who decided not to be at school for 

reasons known by the head of centre and his unit managers. (P2) 

As stated earlier in the context of communication, when students are transferred from one 

correctional centre to another, this disrupts teaching and learning because educators have to fill 

the learning gaps for the newcomer. A participant explains:  

It disrupts it in the way that each educator know a number of his/her students and 

how far has educator cover the syllabus now educator has to start afresh with new 

students of which you are not sure how long will these students been in your class 

before being transferred again ( Participant 3). 
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4.2.3.2  Language difficulties 

 

The interview sessions revealed that the majority of participants regard language as one of the 

major barriers to learning in the correctional centre.  

According to participants, the correctional centre has adopted English as the language of 

teaching and learning. This continues to pose a challenge to most isiXhosa and Afrikaans 

speaking students who struggle to express themselves and to understand the concepts presented 

in English. The majority of educators are Afrikaans-speakers so they too find it difficult to 

explain concepts in English. The comments that follow indicate participants’ experience of 

language as a barrier to learning and teaching in this context: 

As an educator, you can see when the student is struggling to understand because you 

want to explain with the language of his/her mother tongue, but you don’t understand 

it as well. (P.10) 

No one is listening to their problems due to the language barrier and lost interest in 

schooling. (P.1) 

A medium of instruction which is English is a challenge, especial ABET levels 1-2. (P.1) 

Most of the students cannot read and write and you want to motivate them to be patient 

and attend school but the problem will be the language to you as a teacher and to them. 

Afrikaans educator is not so good in English as well as student Afrikaans speaker. (P4) 

Language is a challenge to both educators and students. Majority of educators are 

Afrikaans speakers which to students majority are Isixhosa speakers, few foreigner 

speakers and Sisuthu. (P2) 

Mathematics is done in English, although is done on a very low level they still struggle 

with terminology because it's their second language. Language barriers and the speed 
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of work and the amount of work from level 1-2 that tempo. We even struggled to 

motivate students due to language barrier. (P7) 

Language is also a challenge as Afrikaans is dominated language, so those speak 

other languages suffer. (P6). 

 

4.2.3.3  Disabilities 

 

Half the participants revealed in interviews that there are students in class who present with 

symptoms of a learning disability. These include interpersonal communication difficulties, 

severe memory difficulties, information processing as well as language processing difficulties.  

Participants have observed that reading and mathematical calculations present a major 

challenge for this category of student because they lack skills for understanding what they read, 

so they frequently avoid reading. This response also applies to assignments that require reading. 

Participants revealed that it is difficult for them to address the needs of these students because 

they themselves have not been trained to deal with specific reading and mathematics 

difficulties. Participant 9 expresses this sentiment in the excerpt that follows: 

Teaching and learning is a challenge even to students with special needs. We don’t 

have educators specializing to teach students with disabilities. (P. 9) 

 

4.2.3.4 Emotional Problems 

 

The majority of participants reported the presence of students who had experienced emotional 

trauma. The participants pointed out that some students experience flashbacks of traumatic 

incidents which had occurred prior to their incarceration, and that these resulted in emotional 

breakdown during lessons. The participants claimed that some students externalize their 
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emotions or act out their negative thoughts through unacceptable behaviour. Two commented 

that: 

When they don’t feel lekker inside, they lash out. (P.4) 

Some who committed mass murder, claim to have flashbacks and they start act 

strangely in the classroom. They cry or respond with anger even in situations that are 

not threatening in the classroom. (P.6) 

In some instances, the emotional effects of their past are expressed in their decision to leave 

school. Thus there have been reported cases of student inmates dropping out of school due to 

the sustained effects of emotional trauma.  

 

In addition, participants claimed that gang activities, bullying and violence inside the prison 

also psychologically affect students’ learning. The incidents evoke withdrawal behaviour, 

anxiety and aggression in some students as they are not sure what will happen to them when 

they go back to the units. For them, naturally safety is more important than learning. As one 

participant claimed: 

There are gang activities that are taking place especially at night, and that makes the 

student feel worried and angry. (P.2) 

 

Participants also pointed out that some students present with symptoms of depression. 

Sometimes this happens after abuse by inmates in the units, or upon receiving messages relating 

to the loss of their family members, spouses or children. This category of student has been 

described as sad, sometimes hysterical, as having lost interest in learning activities. Some 

express their disappointment because their own families do not visit them.  
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Participants claimed that these students do not perform well at school and sometimes regress. 

In the words of one participant:  

Some offenders getting a visit from family members others not. Those who get visit 

sometime they received bad news of the loss of family member and that news 

traumatised him even those don't get a visit that is traumatized on its own. (P8)  

 

There is no doubt that our thoughts and emotions can strongly affect our motivation to learn. In 

the interviews, participants indicated that some of these students do not share their problems 

with them as educators; the only way educators pick up that they have problems is through 

poor performance and their being too quiet in the classroom. As Participants 9 and 5 state:  

The student will express his/her frustration and anger in the classroom by not 

performing well/drop performance. (P9) 

Due to lack of resources and a shortage of educators specializing in that field, students 

with special needs are not accommodated. Students got despondent in staying in one 

level while others are progressing because we don't have that expertise to address their 

needs. (P5)  

 

The majority of participants believed that some of the younger students at the school need a lot 

of motivation and encouragement because of low self-esteem. They reported that the absence 

of parents seems to affect some students negatively. As one participant indicated: 

Some are still juveniles and feel the absence of their parents. (P1) 
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4.2.3.5 Behavioural problems 

 

The findings revealed that students in the correctional education centre are incarcerated 

because they have failed the community, and have been convicted by a Court of law. They 

come from different backgrounds. Some are still struggling to rebuild their lives. Others 

express their difficulties by engaging in conduct which is disruptive to classroom functioning.  

Their behaviour is often characterised by extreme non-compliance, negativity, violence and an 

unwillingness to cooperate during lessons. Participants regarded such behaviour as harmful to 

themselves and others in the classroom. They explained that there was: 

no moral support from correctional officials that will motivate/uplift their spirit; instead 

discrimination/stigma that leads to aggression. (P5) 

and, 

Some students are very aggressive, violent and don’t want to comply with class rules. Some 

of them are defiant and they don’t want to write anything. It’s really frustrating because 

they disrupt classes and this really affects their learning. (P9).  

 

4.3   CONCLUSION 
 

The findings in this study uncovered a wide range of factors that act as barriers to learning in 

the correctional centre. These factors affect not only learning but teaching as well. The findings 

also reveal that intrinsic and extrinsic factors – as well as the interaction between intrinsic and 

extrinsic factors – constrain learning in the correctional centre. Contradictions between the way 

the schooling system is organised and structured by the correctional centre and the expectations 

and regulations of the Department of Education were clearly seen as a major barrier to learning 

in the centre.  
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CHAPTER 5 

 

CONCLUSIONS AND RECOMMENDATIONS 

 

5.1  INTRODUCTION 

 

Chapter 4 presented and discussed the findings of the study. This chapter provides a summary 

of the findings. It puts forward recommendations for policy makers and educators in the 

correctional centre, signposts domains for future research in the same area and draws 

conclusions by reflecting on the research findings. 

 

5.2  SUMMARY OF FINDINGS 

 

The findings of this study reveal that managing an educational programme within a 

Correctional Services environment is challenging, due mainly to the infrastructure and practice 

in these institutions. The facilities, together with the poor levels of support for staff 

preparedness, and reliable routines for students, are unconducive to teaching and learning 

(Nkosi, 2013). The study thus shows that the correctional services environment currently lacks 

adequate resources for the delivery of education programmes.  

 

The findings also show that because the education programme in the correctional centre is 

offered in collaboration, and in accordance with the edicts of the national and provincial 

departments of education, it is bound by the directives and curricula of these departments. Their 

control extends to examinations. The perception that this arrangement is a barrier to learning 

was unanimously expressed by the participants in this study.  

 

In this research, the majority of participants reported that despite the existence of a school 

timetable, educators have no control over what else might occur in the time allotted to tuition. 

Security protocols and processes – such as frequent lockdowns, headcounts and hearings – 

frequently interrupt the establishment of consistency and continuity in classes. The number of 
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disruptions to education programmes in Correctional Centres is described as being very high. 

The findings also reveal that gang activities inside the prison/cells/units have a negative impact 

on students’ performance and on their physical and psychological well-being. 

 

Common to all interviews was the acknowledgement that at certain times participants lack 

the capacity to deliver and manage the education programme in the correctional centre. 

Participants were thus concerned that even when in-service training workshops were 

arranged, the needs of educators remained unaddressed. There was also a perception that 

neither the management within the DCS nor the Portfolio Committee in Parliament provided 

adequate psychological and educational support for students in the correctional centre. 

 

Findings show the absence of proper communication channels between educators, the 

Department of Education, and the Correctional Centre management team. It was specifically 

reported that students get relocated from one correctional centre to another without the 

knowledge of the educators. Additionally, the deficit of a full teaching complement in 

correctional centres was reported as one of the key barriers to teaching and learning. 

 

In relation to curriculum delivery, there is a perception that the National Curriculum 

Statement is not relevant for students in correctional services. This includes the content and 

the language of teaching and learning. The findings also reveal that students are at different 

levels of functioning and do not always possess the requisite knowledge in the subjects they 

choose. Sometimes the gaps are so wide that designing the learning experience or supporting 

it is extremely challenging.  

 

In addition, the findings indicate that there are students in class who present with symptoms 

relating to learning disabilities. These include difficulty with interpersonal communication, 

with information and language processing as well as severe memory difficulties. The 

participants in the study perceived students’ behavioural and emotional difficulties as factors 

constituting barriers to learning and development. 
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5.3  RECOMMENDATIONS 

 

Emanating from the findings in this study, the recommendations that follow are proposed for 

the Department of Correctional Services. 

5.3.1  Curriculum  

 

It is recommended that the needs of the individual prisoner be placed at the centre of prison 

education endeavours. This will involve introducing flexibility of provision which would still 

be consistent with mainstream education.  

 

5.3.2 Educator development  

 

The Department of Correctional Services should be given the power to develop educators. The 

school principal should ensure that an educator development plan is scheduled at the school. 

S/he should set up mechanisms for nurturing and stimulating educators’ potential in order to 

enhance effective teaching and learning (Mathibe, 2007, p.523). This recommendation is in 

line with the Personnel Administrative Measures Policy (PAM) which clearly states that ‘one 

of the responsibilities of the school principal is the development of staff training programmes. 

These should be school-based or school-focused as well as externally-directed. Their purpose 

is to assist educators – particularly new and inexperienced ones – in developing and achieving 

educational objectives in accordance with the needs of the school. 

 

5.3.3 Lack of capacity 

 

The process of educator recruitment should be prioritized by the Human Resources Division 

so as to fill vacant posts timeously. In addition, recruitment and retention of high quality 

education staff, supported by a structured programme of continuing professional development 

and a rigorous inspection framework would be integral to ensuring progress. Advertised posts 

should be in line with the school curriculum needs and the entry-level salary should be aligned 

with the criteria stipulated in the Personnel Administrative Measures of 1999. This might assist 

in attracting qualified educators for scarce skills subjects like mathematics and accounting, and 
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prevent the migration of educators from the Department of Correctional Services to the 

Department of Education. 

 

5.3.4 Communication challenges 

 

Based on the findings of this study, it is recommended that school management should be 

notified about students who have been released so that their names may duly be removed from 

the school attendance registers. In addition, educators should be approached by officials from 

the Department of Correctional Services before such students are released, to facilitate proper 

placement in schools within communities.  

 

6.4  SUGGESTIONS FOR FURTHER RESEARCH 

 

The research into this topic provides insight into potential domains for future investigation 

which have not yet been well-researched, and might assist in directing further study. In 

particular, areas for further research are outlined in the list that follows. 

 It would be useful to replicate this study using a larger sample, selected to represent all 

educators in all correctional centres in the Western Cape. Alternatively, a wider range 

of responses – preferably from different correctional centres in the region – would also 

extend this study. 

 A tracer study that tracks the career paths of rehabilitated offenders who had undergone 

correctional education and obtained qualifications, would illustrate the long-term 

benefits (if any) of correctional education and rehabilitation. 

 Further research should be conducted with students to ascertain their perceptions to 

barriers to effective learning and teaching in correctional centres. 

 Furthermore, the paucity of qualitative data from the perspective of inmates indicates a 

need to engage their voices to more fully comprehend how educational programs affect 

those who participate. 
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 6.5  CONCLUSION 

 

This study investigated the barriers to effective learning and teaching in a Correctional 

Centre. Understanding the barriers to learning which prisoners face is both possible and 

worthwhile, because the outcomes of prisoner learning, beyond prison, can create a better life 

for individuals, can help to create better families and better communities. 

The conclusion that can be drawn from the findings of this study is that prisoners’ experience 

of barriers to learning is complex; it involves the interaction and interplay of all five systems 

in the model of prisoner learning. Prisoner learning experiences will be enhanced only if staff 

work together to critically analyse and break down these barriers; and if they establish 

improvements in communication, policies and procedures within the prison. In order for 

prisoners to learn effectively inside prison, a wide range of opportunities that reflects the 

diverse needs of the prison population is fundamental. Simply offering more of the same 

relatively inflexible, academically inclined, school-based curriculum will not work. 
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APPENDIX A 
 

                                                                               University of the Western Cape 

                                                                         Private Bag X 17 

                                                                         Bellville 

                                                                         7000 

                                                                         26th March 2016  

 

The National Commissioner 

Department of Correctional Services 

National Office 

P/B X136 

Pretoria 

0001 

 

Dear Sir/Madam 

 

RE: APPLICATION FOR PERMISSION TO CONDUCT RESEARCH AT POLLSMOOR 

MEDIUM-A SCHOOL: CORRECTIONAL CENTRE, WESTERN CAPE REGION. 

 

I am a MEd (Masters in Education) student in the Department of Educational 

Psychology at the University of the Western Cape under the supervision of Dr 

Sindiswa Stofile. The aim of my study is to explore the educator’s perceptions of 

barriers to learning and development at one of the Correctional Centres. It is 

envisaged that the findings of the study will inform the improvement of education 

programmes in order to prevent crime and recidivism.  It will also contribute to policy 

development and implementation.  

Semi-structured interviews will be used to collect the data from educators. The 

duration of the interviews will be 50 minutes and this will be arranged at a time 
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convenient to the educators. Prgramme reports and other relevant documents will be 

analysed to explore barriers to learning in the centre. 

I will ensure anonymity and confidentiality. Participants will be free to withdraw from 

this research at any time as it is voluntarily. I promise to abide to all conditions 

applicable to research done in the Department of Correctional Services. 

Please find attached an interview schedule that will be used during the interview 

process as well as the copy of the Research Proposal that outlines the aims and 

procedures to be followed in  the research. 

Your positive response will be highly appreciated. 

 

Sincerely 

…………………………………… 

RESEARCHER:    STAMP N.M 

SIGNATURE:     ---------------- 

DATE              :    ------------------  

 

RESEARCHER: 

Margaret .N. Stamp 

Student Number: 9334017 

Email-Margaret.Stamp @dcs.gov.za) 

(o) 021- 7001391 

O844498363 

 

SUPERVISOR’S DETAILS 

Dr  Sindiswa Stofile                                sstofile@uwc.ac.za 

University of the Western Cape               021 -9592925 

Bellville  
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APPENDIX B 

 

INFORMATION SHEET 

 

Dear Educator  

 

PERMISSION TO PARTICIPATE IN THE STUDY 

 

I am a Masters student in the Department of Educational Psychology at the University 

of the Western Cape under the supervision of Dr Sindiswa Stofile.  The title of my 

intended study is:  “Educator’s perceptions of barriers to learning and 

development at Polls moor Medium –A school”. The main aim of the study is to 

explore educators’ perceptions of factors that hinder effective learning in a 

Correctional Centre. It is envisaged that the findings of the study will inform the 

improvement of education programmes in the correctional centres.  It will also 

contribute to policy and decision making in the Department of Correctional Services. 

 Semi-structured interviews will be used to collect the data from educators. The 

duration of the interviews will be 50 minutes and this will be arranged at a time 

convenient to the educators. Programme reports and other relevant documents will be 

analysed to explore barriers to learning in the centre. The following considerations will 

be made: 

 I will ensure anonymity and confidentiality.  

 Pesudo names will be used in all publications 

 Participants are free to withdraw from this research at any time as it is 

voluntarily.  

 I promise to abide to all conditions applicable to research done in the 

Department of Correctional Services. 

 

Yours sincerely 

______________________ 

RESEARCHER:  STAMP N.MARGARET 
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Student number: 9334017 

Email-Margaret.Stamp @dcs.gov.za) 

(o) 021- 7001391 

0844498363 

 

SUPERVISOR 

Dr  Sindiswa Stofile 

sstofile@uwc.ac.za 

(o) 021- 9592925 
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APPENDIX C 

 

EDUCATOR CONSENT FORM 
 

 Please Initial 

Box 

 

1. I confirm that I have read and understand the information 
sheet for the study and have had the opportunity to ask 
questions. 

 

  

2. I understand that my participation is voluntary and that I  
 am free to withdraw at any time, without giving reason. 

 

 

3. I agree to take part in the above study. 
 
 

  

 
4. I agree to the interview / focus group / 

consultation being audio recorded 
 

 

  

5. I agree to the interview / focus group / 
consultation being video recorded 

 

6. I agree to the use of anonymised 
quotes in publications  

 

 

 

 

Name of Participant    Date    Signature 

 

Name of Researcher    Date    Signature 

Margaret Stamp 

Margaret.stamp”dcs.gov.za 

021- 7001391 
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Supervisor 

Dr Sindiswa Stofile 

Sstofile @uwc.ac.za 

021- 9592925 
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APPENDIX D 

 

INTERVIEW SCHEDULE FOR EDUCATORS 
 

INSTRUCTIONS 

 

 Complete SECTION A  

 Answer all questions in  SECTION B 

 

SECTION A: BIOGRAPHICAL INFORMATION 

 

Gender:  ________________________________________ 

 

Age: ____________________________________________ 

 

Teaching experience: ____________________ 

 

Teaching Subject: _________________________________ 

 

Highest qualification:________________________________ 

 

Teaching qualification_______________________________ 

 

Number of learners in your class: _____________________ 
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SECTION B: BARRIERS TO LEARNING AND DEVELOPMENT 

 

1. What would you regard as successes in your teaching? 

 

2. What are the factors that facilitate effective teaching in your centre? 

 

3. What would you regard as factors that hinder effective teaching in your 

centre? 

 

4. What are the intrinsic (within the learner) factors that hinder learning and 

development in your centre? 

 

5. What are the extrinsic (outside the learner) factors that hinder learning and 

development in your centre? 

 

6. What can be done differently to improve teaching and learning in your centre? 
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