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Table 1: Teachers’ responses to whether PE is offered at their respective schools  

 

Questions/ statements Response 

(No/Yes) 

Frequency 

       (n) 

Percent  

     % 

Is PE classes offered at school Yes 

No 

       20 

         0 

100 

    0 

 

Is PE offered on regular basis  

(Once or more times per week) 

Yes 

No 

        7 

       13 

35 

65 

 

 

Are all periods used for PE class? Yes 

No 

        4 

       16 

20 

80 

 

Table 2 below, shows that 150 female learners were selected from Grade 11 (n=70, female 

learners) and from Grade 12 (n=80), which constitutes 50% of the sample, while the remaining 

50% was made up of 150 male learners from Grade 11 (n=70) and Grade 12 (n=80).   

 

Table 2: Demographic profile of participating learners 

 

Grade                      Male (n)                        Female (n)                         Total 

    

    11                            70                                    70                                    140 

 

    12                            80                                    80                                    160 

 

Total                           150                                  150                                   300 

 

 

According to Table 3 below, 11% of the Grade 11 learners received formal PE classes during 

their primary school years, while 89% did not. For Grade 12’s, only 19% received formal PE 

during their primary school years.  
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Table 3:  Learners’ responses to whether they received formal PE classes during primary or 

junior school 

 

Grade                            Yes (%)                           No (%)                          Total (%) 

 

        11                            17 (11                             133(89)                          150 (100) 

 

        12                            29(19)                            121(81)                          150 (100) 

 

 

 

 

4.4  Availability of Facilities and Equipment 

The teacher’s survey revealed a severe shortage of sport and PE facilities and equipment at all 

schools. None of the schools had a tennis court, athletics track, combi-court, gymnasium or 

swimming pool. Four schools reported the availability of either a volleyball or netball court, 

while only 2 schools had a hall. Available equipment was limited to balls for soccer, netball and 

basketball, with a small number of schools (6) reported the availability of athletic equipment. 

This implies that tennis equipment such as tennis rackets and tennis balls, PE apparatus and 

swimming apparatus were not present in any of the schools. 

 

4.5  Attitudes of the Learners 

Learners (N=300) were asked to indicate their level of agreement or disagreement on 22 

questions, which relate to their attitudes towards PE on a 5-point Likert Scale. Table 4 contains a 

summary statement of the total group’s (boys and girls combined) responses to the 22 questions. 
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Table 4:   Percentages results per Likert scale category derived from 22 item questionnaire.  

 Strongly 

Disagree 

Somewhat 

Disagree 
Neutral 

Somewhat 

Agree 

Strongly 

Agree 

 
(%) (%) (%) (%) (%) 

Item 1: The games that I learn 

in PE make my PE more 

interesting for me 

21 19.3 30.7 12.7 16.3 

Item 2: The games I learn in PE 

class make learning unpleasant 

for me  

42.3 11 21.7 11.7 13.3 

Item 3: The games I learn in PE 

make me excited about PE 
29.7 19.3 22.7 13 15.3 

Item 4: My PE teacher makes 

PE seem unimportant to me 
34.7 16.3 16.7 7.3 25 

Item 5: I feel that the games I 

learn in PE is boring for me 
28 12.7 16.7 17 25.7 

Item 6: I feel the games I learn 

in PE are useless to me 
27 20.7 15.7 19.7 17.0 

Item 7: The games I learn in PE 

seem important to me 
43 8.7 17.3 7.7 23.3 

Item 8: The games I learn in PE 

are useful 
44.7 6.3 20.0 12.7 16.3 

Item 9: My PE teacher makes 

PE seem important to me 
54.0 9.3 13.7 8.7 14.3 

Item 10: My PE teacher makes 

PE interesting for me 
56.3 5.7 13.7 6.3 18.0 

Item 11: The games I learn in 

PE are useful to me 
49.0 7.7 15.7 9.3 18.3 
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Item 12: PE has improved over 

the last 3 years (more facilities, 

more periods, etc.) 

70.0 12.7 12.3 3.0 2.0 

Item 13: I feel my PE teacher 

makes learning in PE fun for me 
52.7 6.0 14.3 10.0 17.0 

Item 14: I feel my PE teacher 

makes PE boring for me 
20.0 6.7 77.7 12.3 53.3 

Item 15: I feel the games I learn 

in PE are valuable to me 
31.7 19.7 8.0 9.3 31.3 

Item 16: The games I learn in 

PE seem unimportant to me 
48.7 12 14.7 8.7 16.0 

Item 17: My PE teacher makes 

learning in PE unpleasant for me 
19.7 7.3 14.0 14.7 44.3 

Item 18: My PE teacher makes 

PE useful for me 
34.3 22.3 13.0 11.3 19 

Item 19: I feel my PE teacher 

makes learning in PE class 

valuable for me 

38.0 19.0 11.3 
11.3 

 
20.3 

Item 20: I feel my PE teacher 

makes learning easy for me 
33.0 23.3 11.0 12.7 20.0 

Item 21: My PE teacher gets me 

excited about PE 
33.0 23.7 8.7 15.7 19.0 

Item 22: I feel the games I learn 

in PE makes learning fun for me. 
36.3 19.3 13.7 10.3 20.3 

 

 

Table 5 below, indicates that five items that yielded the highest scores were items 1, 5, 14, and 

17. The highest score of 3.72 (1.61) was recorded for item 14 in which the participants indicated 

that the teacher made PE boring for them. The second highest score was recorded for item 17 in 

which the learners indicated that the teacher made PE unpleasant for them. Item 5, which deal 
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with learners’ beliefs that the games they learn in PE are useless to them, had the 3
rd

 highest 

score. The five lowest mean scores were reported for items 9, 10, 12, 13 and 16. Keep in mind 

that low scores mean disagreement with the statement. The lowest score of 1.47 (0.88) was 

recorded for item 12 in which the participants expressed their belief that PE has not improved 

over the last 3 years in terms of more facilities, more periods, etc. The 2
nd

 lowest score was 

recorded for item 9, in which learners indicated that PE teachers made PE seem unimportant to 

them. The 3
rd

 lowest scoring item was item 16, in which learners indicated that the games they 

learn in PE seem unimportant to them. The 4
th

 lowest recorded score was for item 13, in which 

learners felt their PE teachers make learning in PE fun for them, while the 5
th

 lowest item 

recorded was item 10 in which learners indicated that PE teachers made PE interesting for them. 

This means learners believed that teachers did not make PE interesting or fun for them. 

 

Table 5:  Mean scores and standard deviations per item category.  

Item 
 

Mean 
Standard 

Deviation 

Item 1 
The games that I learn in PE make my PE classes more 

interesting for me 
2.84* 1.34 

Item 2 The games I learn in my PE make me excited about PE 2.43 1.46 

Item 3 
My PE teacher makes my PE class seem unimportant to 

me 
2.65 1.47 

Item 4 I feel the games I learn in PE class boring for me. 2.72 1.6 

Item 5 I feel the games I learn in my PE class are useless to me. 3.00* 1.57 

Item 6 The games I learn in my PE class seem important to me. 2.79 1.46 

Item 7 The games I learn in my PE class are useful 2.60 1.63 

Item 8 My PE teacher makes my PE class seem important to me 2.50 1.54 

Item 9 My PE teacher makes my PE class seem important to me 2.20** 1.51 

Item 10 My PE teacher makes my PE class interesting for me 2.24** 1.59 
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Item 11 The games I learn in my PE class are useful to me. 2.40 1.59 

Item 12 
PE has improved over the last 3 years (more facilities, 

more periods, etc.) 
1.47** 0.88 

Item 13 
I feel my PE teacher makes learning in my PE class fun 

for me 
2.33 1.58 

Item 14 I feel my PE teacher makes PE class boring for me 3.72* 1.61 

Item 15 
I feel the games I learn in my PE class are valuable to 

me. 
2.89* 1.68 

Item 16 
The games I learn in my PE class seem unimportant to 

me. 
2.31** 1.52 

Item 17 
My PE teacher makes learning in PE class unpleasant for 

me. 
3.57* 1.57 

Item 18 My PE teacher makes my PE class useful for me. 2.58 1.52 

Item 19 
I feel my PE teacher makes learning in my PE class 

valuable for me. 
2.57 1.57 

Item 20 I feel my PE teacher makes learning easy for me. 2.63 1.53 

Item 21 My PE teacher gets me excited about PE 2.64 1.53 

Item 22 
I feel the games I learn in my PE class makes learning 

fun for me. 
2.59 1.55 

 Note: *   Five highest scores; ** Five lowest scores 

 

 

4.6 Comparisons between Boys and Girls 

Table 6 below, indicates the comparative scores of boy and girls ranging from -2.009 (SE=0.198) 

to 2.053 (SE= 0.198) and a kurtosis of 1.607 (SE=0.395) to 3.998 (SE.394) for boys and -.752 

(SE=.199) to 2.045 (SE=.199) and a kurtosis of -1.845 (SE0.395) to -1.845 (SE=0.395) for girls  

Based on the results of a Shapiro-Wilk’s test (p<0.5) (Shapiro & Wilk, 1965; Razali & Wah, 

2011), and a visual inspection of histograms and normal QQ plots, it was concluded that the 

attitude scores for both girls and boys were not normally distributed. Consequently, non-

parametric statistics were employed to compare the attitude scores of boys and girls. 
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Table 6: Comparative statistics of girls and boys  

 

Item 

 Girls 

Mean (SD) 

Boys 

Mean (SD) 

Item 1 The games that I learn in PE make PE more 

interesting for me. 
3.48 (1.33) 2.19 (0.98)** 

Item 2 

 

The games I learn in PE class make learning 

unpleasant for me 
3.14 (1.53) 2.19 (0.98)** 

Item 3 The games I learn in PE get me excited about 

PE 
3.40 (1.39) 1.90 (0.978)* 

Item 4 

 

My PE teacher makes PE seem unimportant 

to me 
2.40 (1.49) 1.90 (0.96)8* 

Item 5 

 

I feel the games I learn in PE are boring for 

me. 
2.32 (1.44) 3.03 (1.63)8* 

Item 6 

  

I feel the games I learn in PE are useless to 

me. 
3.55 (1.39) 3.67 (1.37)8* 

Item  7 

 

The games I learn in PE seem important to 

me. 
3.32 (1.64) 2.02 (1.07)8* 

Item  8 

 

The games I learn in PE are useful 
3.18 (1.57) 1.87 (1.26)8* 

Item  9 

 

My PE teacher makes PE seem important to 

me 
2.707 (1.67) 1.80 (1.16)8* 

Item 10 

 

My PE teacher makes PE interesting for me 
2.88 (1.74) 1.60 (1.09)8* 

Item 11 

 

The games I learn in PE are useful to me. 
3.13 (1.65) 1.67 (1.11)8* 

Item 12 

 

PE has improved over the last 3 years (more 

facilities, more periods, etc.) 
1.43 (0.79) 1.50 (0.96) ** 

Item 13 

 

I feel my PE teacher makes learning in PE fun 

for me 
3.00 (1.70) 1.64 (1.08)** 

Item 14 

 

I feel my PE teacher makes PE boring for me 
2.98 (1.80) 4.46 (0.94) ** 

Item 15 

 

I feel the games I learn in PE are valuable to 

me. 
3.52 (1.62) 2.26 (1.48) ** 

Item 16 

 

The games I learn in PE seem unimportant to 

me. 
1.62 (1.01) 3.00 (1.63) ** 

Item 17 

 

My PE teacher makes learning in PE 

unpleasant for me. 
2.89 (1.71) 4.24 (1.05) ** 

Item 18 

 

My PE teacher makes PE useful for me. 
3.22 (1.57) 1.94 (1.14) ** 

Item 19 

 

I feel my PE teacher makes learning in PE 

valuable for me. 
3.20 (1.63) 1.94 (1.21) ** 

Item 20 

 

I feel my PE teacher makes learning easy for 

me. 
3.30 (1.54) 1.96 (1.18) ** 

Item 21 My PE teacher gets me excited about PE 3.23 (1.56) 2.04 (1.25) ** 
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Item 22 

 

I feel the games I learn in PE makes learning 

fun for me. 
3.16 (1.61) 2.01 (1.24) ** 

** P<0.01 
* P<0.05 

Girls and boys differed on all 22 items tested.   

 

4.7 Discussion 

The aim of this study was to investigate and generate a better understanding of the perceptions 

and attitudes of secondary school learners from the Zambezi Region of Namibia towards PE. 

This section includes references to outcomes of similar studies as reported in the literature. 

Moreover, the discussion also links the findings to extant theories where such links exist 

(Maswahu, 2012). The factors below were identified by both learners and teachers to either have 

positive or negative influences on learners’ attitudes and perceptions towards PE. 

 

4.7.1 Lack of Qualified Teachers  

Only 15% of the teachers were found to have relevant PE qualifications. According to De 

Corby’s (2015), teachers without PE qualifications possess low levels of confidence or interest in 

teaching PE. They fail to provide safe, planned and structured lessons because some of them had 

personal negative experiences in PE, lack training, knowledge, expertise and qualifications to 

present quality PE lessons. This results in a loss of confidence in the teachers by the learners and 

erodes their interest and motivation to participate in PE. This could be one of the main reasons 

why learners expressed overwhelming negative experiences towards their PE lessons. They felt 

their lessons were uninteresting, boring and the activities they learn are useless to them.   
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4.7.2 Limited Time Allocated to PE 

PE was found to be timetabled and scheduled to be offered at least once per week at all schools.  

This limited time dedicated to PE compared to the four or five periods allocated to other subjects 

such as Mathematics and languages, is perceived or interpreted to be indicative of the importance 

or significance education authorities attached to the subject. Stergiadis (2014) points out that in 

Namibia, PE appears on school timetables, but it is offered in an unstructured and informal 

manner. The situation is exacerbated by the fact that 65% of the teacher respondents in the 

current study indicated that PE was not offered on a regular basis and 80% indicated that not all 

PE periods were used for PE classes. This all adds to the perception that PE is not a worthy 

component of the school curriculum.  

These findings relate to Kroger’s (2010) identity diffusion theory, which claims that in the status 

stage, a learner does not have a sense of having choices. For instance, the Ministry of Education 

and the schools’ decision to allocate limited time for PE on the timetable, and further label it to 

be a non-examinable subject in all public schools in Namibia, leaves learners with no choice but 

to question and doubt the importance and the benefits PE as a school subject.  

 

4.7.3 Lack or Shortage of PE Facilities and Equipment 

According to teachers’ responses, a lack or shortage of facilities was found to be a major 

challenge in all schools across the Zambezi Region. Both girls and boys strongly agreed that 

equipment and facilities are inadequate and have not improved over the past three years.  The 

similarities of this situation are found in Hardman’s (2010) report which observed that the 

quality of facilities for PE in most countries were below average and limited in quantity; this was 

particularly the case in developing countries, Namibia included.  The report further revealed that 
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the quality of facilities was rated as average or inadequate in all Central and Latin American 

countries (Hardman, 2014). It is the same in Africa with 67% of African countries having 

facilities rated as average or inadequate. Trying to teach or learn PE without the availability of 

the basic facilities could be frustrating and boring to both teachers and learners (Scott, 2009). 

The boringness of PE lessons came strongly to the fore in the current study.   

Pupils’ perceptions that their PE lessons are boring, non-educative and not enjoyable could partly 

be due to a lack of equipment. Equipment allows for variety in the contents of lessons. It is 

important to keep in mind that specialised sport and PE equipment in the hands of unqualified 

teachers can do more harm than good.  The situation would have been less calamitous if PE was 

taught by qualified teachers who generally have the ‘know how’ to function in under resourced 

environments.  Results showed this is unfortunately not the case in the schools under discussion.  

 

4.7.4 Gender Barriers and Cultural Aspects  

Although there are countries where girls are discouraged or not allowed to participate in sport 

and PE due to gender and cultural beliefs, PE was found to be offered to both boy and girls 

without discrimination based on gender or cultural background in the Zambezi Region. This 

outcome corresponds with the results reported by Simbagwee (2015), which indicated that 

gender barriers and cultural aspects were found not to have much influence on the perceived 

status of PE in the Zambezi region.  

Boys were found to be a lot more negative about PE compared to girls. They generally strongly 

disagreed with the positive statements and agreed with the negative statements. Boys felt very 

strongly that PE classes were “boring” (item 14) and the teacher made the lessons unpleasant for 

them (item 17). Both boys and girls felt that PE has not improved over the last three years in 
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terms of facilities and class time and that the games they learn in PE are useless to them.   

 

4.7.5 The Curriculum 

The school curriculum’s goals and objectives were found to be clearly stated by the school 

syllabus, but its implementation was found wanting. The implementation of PE in schools 

neither, was found unmonitored nor was it evaluated by subject advisers or inspectors. There is, 

therefore, no accountability or pressure on teachers to comply. The situation is exacerbated by 

schools that often see PE as a free period or a catch-up period for the “more important subjects”. 

One of the objectives of PE is to get learners to be physically active and to participate in life long 

activities. It is, therefore, important that the curriculum and PE activities are aligned with the 

environment (physical and cultural) of the region where it happens.  The Namibian PE 

curriculum does not speak to students ’and teacher’s needs as alluded by teachers and learners 

who participated in the study.  One of the key challenges is, therefore, to align the curriculum 

with the community interests and needs. 

 

4.8 Chapter Summary 

This chapter reports on the factors which impact on the attitudes and perceptions of learners’ 

from 10 senior secondary schools of the Zambezi Region towards PE. The key influencing 

factors that crystallised out of the quantitative phase were identified as themes for further 

investigation in the qualitative phase and include the following:  

The importance and value attached to any school subject are reflected in the resources and time 

dedicated to the subject. The quantitative analyses revealed that PE was mainly taught by 

unqualified teachers, that limited or no resources were allocated to the subject and the time 
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dedicated to it on the timetable was significantly less than that for the other subjects. The next 

chapter will focus on learners’ understanding of the importance of the subject and what 

influenced their knowledge and perceptions.   

In order to put PE’s status into perspective, learners’ opinions of PE in relation to other subjects 

will also be further explored under this theme which emphasise on the importance of PE in 

Schools. This relative importance is the focus of the 2
nd

 theme which accentuate on PE status in 

relation to other school subjects. Learners were acutely aware of the fact that PE has very limited 

time-table space and even that limited time was squandered on meaningless games or used for 

other purposes. PE was furthermore not subject to external monitoring.  

The 3
rd

 theme will focus on the availability and suitability of human and physical resources. The 

quantitative results suggest that all schools were severely under-resourced in terms of facilities 

and equipment and in 85% of the schools the subject was taught by unqualified teachers. This 

concern was highlighted by both learners and teachers. The successful presentation of PE lessons 

is dependent on relevant and adequate resources.  

The 4
th

 theme focuses on the impact of PE equipment and facilities and was, therefore, included 

for further investigation to elucidate the consequences inadequate resources had on the status of 

the subject in the minds of learners.   
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CHAPTER FIVE 

RESULTS AND DISCUSSIONS: QUALITATIVE 

 

5.1  Introduction 

The aim of this study was to investigate and generate a better understanding of the perceptions 

and attitudes of secondary school learners from the Zambezi Region of Namibia towards PE. The 

analyses of the quantitative results revealed that a lack of qualified teachers, inadequate facilities, 

time dedicated to the subject and the curriculum were major factors which impacted on learners’ 

perception of the status of PE.  These conclusions were reached on the basis of teachers and 

learners questionnaires which, by their nature, limited the extent and depth of the responses of 

participants.  This is especially true for the Likert scale questionnaire completed by learners.   

The areas that were identified for more in-depth research under the quantitative section were 

further pursued qualitatively under the following four themes:  

1) The importance of PE 

2) The importance of PE relative to other school subjects 

3) Available resources allocated to PE  

4) The impact PE equipment and facilities.  

These themes emerged from literature reviewed, characteristics of the phenomena being studied, 

local common-sense constructs and from personal experience of the researcher with the subject 

matter (Mathew, 2008). Focus group discussions were conducted to elicit more detailed and in-

depth information of the learners’ experiences, beliefs, attitudes and perceptions regarding the 

status of PE in schools (Mabuti, 2015). These focus groups further created an accepting 

environment that puts participants at ease allowing them to thoughtfully answer questions in 
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their own words and add meaning to their answers (Hancock, 2007).  Twenty learners 

participated in this phase of the research.   

 

Table 7:  Profile characteristics of key informants 

 

 

 

 

Pseudonyms       Age           Gender                   Grade School Code  

Learner A            17               M 

Learner A            18               F 

Learner B            17               M 

Learner B            18               F 

Learner C            17               M 

Learner C            18               F 

Learner D            17               M 

Learner D            18               F 

Learner E            17                M 

Learner E            18                F 

Learner F            18                M 

Learner F            17                F 

Learner G           18                 M 

Learner G           17                 F 

Learner H           18                 M 

Learner H           17                 F 

Learner I            18                 M 

Learner I            17                 F 

Learner J            18                 M 

Learner J            17                 F 

11 

12 

11 

12 

11 

12 

11 

12 

11 

12 

12 

11 

12 

11 

12 

11 

12 

11 

12 

11 

A 

 

B 

 

C 

 

D 

 

E 

 

F 

 

G 

 

H 

 

I 

 

J 
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5.3 Themes for Exploration and Analysis 

This section gives and discusses the detailed narrative responses from learners in relation to 

themes that emerged in Chapter Four. The 1
st
 theme for exploration and analysis is the learners’ 

feelings of the importance of PE at their school. 

 

5.3.1 Theme 1: Importance of PE in Schools.  

PE’s status is referred to as the educational position it occupies and it either makes people 

disregard it or respect and admire it (Gabriel, 2013). According to Zealand (2011), PE is the only 

subject in the school curriculum that educates a child as a whole. Most people are ignorant 

regarding the importance and value of PE. They give a sceptical point of view when asked to 

give their views on the subject. Feelings, according to Dinah (2011), are described as something 

that you experience through the mind or through your senses driven by ideas, belief, attitudes, 

perceptions and understanding.  

The majority of learners’ responses indicated that they felt that PE was important to them despite 

its position in schools. This is evident in the following responses: 

Learner B from the boys’ group said that: 

Yes, PE is important simply because it keeps a person fit let’s say for instance you are 

doing exercises daily or get yourself involved in sports activities like boxing or athletics 

you’ll be fit and also it helps a learner be free from stress in time when you are stressed 

with your books. 

Similarly, in support of the importance of PE in schools Learner E from the boys’ group said 

that: 

Yes, PE is important as it was medically proven that if you engage yourself in physical 

activities or exercising daily you will be fit and look healthy. 
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Learner J from the girls’ group concurred with the boys: 

Yes, PE makes learners look healthy and it reduces stress in their academic lives, it also 

makes learners look strong and boosts their moral and confidence, more over PE help 

learners to socialize with other learners and even other schools during competitions also 

it help learners to cope with the reality that winning and losing is part of the game in 

sports. 

In contrast to the responses above some learners felt that PE as a subject was not important at 

their schools. The following statements illustrate the negative opinions some learners had 

regarding the importance of PE:   

Learner A from the boys group felt that: 

No PE is not important because to me it’s a waste of time doing all the running and 

exercising rather than concentrate fully to examinable subjects like English for instance. 

Learner C from the boys’ group had a similar opinion and said:  

No, PE is not important because it is a non-promotional subject in schools. 

In support Learner G the from girls’ group said:  

No, I don’t consider PE to be an important subject at a school, simply because there are 

some times when you find that other learners are in class then you have to go to the sport 

field while others are in classes, you run around, you sweat and you become very dirty 

whilst you still have another theoretical class/period afterwards, when the teacher comes 

in will find learners dosing, their minds tired which will lead to poor and you failure to 

participate. 

Learner I from the boys’ group said that: 

No, PE is not important because it interrupted normal class time table, when you are 

from PE you will be sweating and the class will be smelly which is unhealthy. 
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5.3.1.1 Discussion 

Learners who indicated that they knew and understand the importance of PE, participated in PE 

and sport at primary school and they consequently had some ideas and understanding of the 

importance and values of sports and physical activities. Some are currently still participating in 

sports activities at school level as a consequence of their earlier experiences in the field. The 

findings of this study are consistent with those of Stergiadis (2014) who argued that children 

who have a good childhood sports background are likely to be familiar with the value and 

benefits of sport activities and will participate at any given time or later as adults.  

In contrast, some of the students who felt that they did not know the importance of PE, had little 

or no prior background of sports and PE.  They displayed a clear lack of knowledge of the 

importance of the subject.  These findings are consistent with the findings of Zealand (2011) who 

argued that prior knowledge in sports or PE at primary school has a major impact on the youth’s 

future decision of sports or sports related issues.  Hardman (2014) contended that the foundation 

of PE or sports related activities should be laid at primary school in order for learners to be fully 

oriented towards active life styles and involvement at senior schools and tertiary institutions 

levels.   

 

5.3.2 Theme 2: PE Status Relative to Other School Subjects 

Learners’ perceptions of the importance and status of PE relative to other school subjects were 

also probed. PE’s status is referred to as the educational position it has and it either makes people 

disregard the subject or respect and admire it (Gabriel, 2013). In most schools in the Zambezi 

region of Namibia, the subject’s importance towards career opportunities is the most frequently 

asked question. In this regard PE is always considered lower on the priority list (Simataa, 2013). 
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Participants in both focus groups felt that PE was important compared to other examinable 

subjects like Mathematics or history. They elucidated a range of experiences that back their 

opinions as to why they consider PE to be more important than Mathematics. Some of the 

learners expressed the importance of PE as a mother body to all sports careers, as can be seen in 

the following responses: 

Learner B from girls group believed that: 

Yes PE is important because physical education it is the mother and foundation of all 

careers in sports, for example, we do have athletes like Usain Bolt, these people they 

discovered their talents in school, that I am good in running that is why they decided to 

do that, we have boxers like Mike Tyson they did that in school, it was not something they 

did after Grade 12 or whatever they discovered that in school, to add on that Oscar 

Pistorius he is a Paralympic, he discovered that he was good at running in school, back 

to Namibia we have Johanna Benson she won a gold medal she is a Paralympic, she was 

also discovered through PE at school . 

Learner J from girls group contended that: 

Yes, PE is important  the only subject in the school curriculum that educate the child as a 

whole, by this I mean PE see to it that the hands catch the ball, throw the ball, the legs 

kicks the ball, whereas in geography and maths we use cognitive thinking. PE covers all 

components like physical, social, mental, emotional, spiritual, let me explain a little bit 

about social, social the learners socialize with others they do exercise, when it comes to 

physical they do run around the sports field and jog around. Mental they enhance 

reading of books, emotional is the ability to know and be familiar with problems and 

know to solve them. We go to spiritual well-being whereby you should be connected to 
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unifying forces like going to church or practicing any religions of your choice. 

Learners G, H and I from boys group further agreed by saying: 

Yes PE is important, the reason being, it appears on the school timetable and the second 

point is that it is part and parcel of the school curriculum so it should be treated equally. 

PE is important because involvement into PE teaches people to reduce sedentary lifestyle 

which is a lifestyle without physical activities, for example, children stay at home playing 

TV games. Yes, PE is important because we have to take all subjects as important 

subject. 

Although most of the learners recognised the importance of PE in their schools, some strongly 

disagreed and felt that PE is not as important as other ‘promotional’ school subjects like 

Mathematics. 

Learner A from the boys group disputed this: 

 

No, I don’t, because PE is a non-promotional subject and Mathematics it is a 

promotional subject, therefore, let me give an example, learners they do write 

examination in Mathematics while in PE they don’t. This shows clearly that PE is on the 

same level as life skills that are taught without examinations. 

Learner C and D from the boys group agreed by saying that: 

No, PE is not important as school subjects like Mathematics because maths, because 

Mathematics you need to study its content hard so that you can be promoted to the next 

grade.  

Learner E from the girls group argued that 

 No, PE is not important like Mathematics … because you see that the ministry has not 

provided learners with books in PE time. Also teachers are not there to monitor learners 

in time of PE sometimes the teacher goes to relax. 
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Equally, Learner G from the boys group added to Learner E’s statement by saying that: 

No. The reason behind is even when you go around all schools in the region you will find 

that there are no enough equipment that are offered by the ministry of education for 

learners to participate in physical education. And there is an ignorance by our teachers 

they don’t follow us when we are going for physical education practicals. We usually do 

it on our own without supervision. 

Lastly, Learner I from the girls group stated that: 

No, PE is not important because Mathematics has qualified teachers, taught in formal 

classes with some syllabus and is included in the curriculum and PE is not included and 

if it is included most of us learners do not know that it is.  

 

5.3.2.1   Discussion 

The perceived importance of PE varies amongst learners. Some believe it is useless and some 

believed it is very important.  It was also found that learners who perceived PE not to be as 

important as Mathematics pinned faults on schools and the government for not doing much to 

support the subject’s full implementation. Learners felt that PE was not important because 

schools, the education ministry and the government determined its fate by declaring it a non- 

promotional subject unlike ‘promotional’ subjects like Mathematics.  Moreover, some learners 

argued that PE was not offered or is not being taught by qualified teachers as is the case with 

Mathematics. It was also not monitored by inspectors from the regional education directorate.  

These reasons were presented as the basis for the learners’ belief that PE was not important. 

These results correspond with Aicine’s (2009) reports in which she argued that the importance of 

PE should be clarified clearly to learners by the ministry, curriculum designers and schools, 
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otherwise learners will not see the importance of the subject in schools. The stereotype and 

prejudice portrayed by learners towards PE in comparison to Mathematics aligns with Chris’ 

(2010) direct perception theory which argues that sensory perception is the direct result of 

information from the surrounding environment, when there is lack of facilities, equipment and 

lack of qualified teachers.  

Stergiadis (2014) argued that PE is very important for the human body, as it relieves some of the 

stress and is a way out to avoid sedentary life style and sports inactivity. Stergiadis (2014) 

further argued that a lack of information in young people towards the importance and benefits of 

PE is growing among youth. Despite some learners’ negative perceptions of PE, others believed 

that it is as important as Mathematics because it appeared on the timetable and it had a 

curriculum in place. 

Monitoring, supervising and inspection of PE in schools were found to be inadequate. There 

were no inspectors from the regional education offices to oversee whether the subject was taught 

according to the national standards outlined in the curriculum. This inadequacy was evident at all 

levels, from government, to the ministry of education, to the regional education directorate, and 

lastly to school level, to teachers and learners (Mwemba, 2010). Results revealed that learners 

were not satisfied with this inadequacy and they felt that it drove the status of PE down. Learners 

want PE to be monitored like any other subjects so that they benefit fully from the subject 

(Benson, 2013).  

Monitoring or inspection of the subject’s development and status is considered to be vital as it 

informs all the stakeholders of its strengths and shortcomings. Besides highlighting strengths and 

weaknesses, monitoring and inspection also ensure that all responsible parties, especially 

teachers are held accountable for giving effect to the successful implementation of the subject at 
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school level.  Kaelyn (2014) sees the absence of inadequacy of monitoring and inspections as a 

major contributing factor to pushing the subject into a perilous state. 

The ‘non-educational’ concerns were raised when learners responded to the question: ‘Do you 

consider PE to be an important subject at a school?’ and ‘Do you consider PE to be as important 

as other subjects like Mathematics? Their responses were mainly driven by the fact it is a non-

promotional subject with no examinations written. These findings relates to a study carried out 

by Stephen (2014) who found the major contributors to the status of PE in schools to be: ‘the 

non-educational status of the subject’ in addition to a lack of qualified teachers, a lack or 

shortage of facilities, a lack of equipment, gender barriers, cultural aspects, inadequate 

monitoring inspection, less time allocated to PE on the timetable in comparison with other 

subject like Maths or English.  

These findings relate to Robert’s (2015) status attainment theory which claims that the subject’s 

educational position in schools, society, or class is affected by both achieved factors, such as 

prior information, stereotype, prejudice, educational attainment, and ascribed factors, such as 

school income, equipment and facilities.  Blane (2010) argued that the status attainment is based 

on the idea that inequality of PE in comparison to examinable subjects like History results 

primarily from differences in characteristics such as proclaimed prestige, future career 

opportunities and personal benefits perceived. The declared non-educational status of PE makes 

learners perceive the subject as useless since they cannot see any future ahead in the world of 

sports or anything related to physical activities (Anon, 2008). 
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5.3.3 Theme 3: Availability and Suitability of Resources  

All leaners considered the lack of PE equipment and facilities at their respective schools to be a 

crisis. Furthermore, the existing facilities were in a bad or poor condition and some of them have 

not been used for the past three to five years.  

Learner A from the boys group felt strongly about this saying that: 

No we don’t have soccer balls, the soccer balls are not in good shape like most of the 

time we used to have balls that are made out of plastic papers and we need to mend with 

a rope. 

On a same note Learner B from girls group said: 

No, We don’t have enough equipment at our school, more specially I will talk on behalf 

of our school, apparatus like javelin, discuss we only use them when we go for regional 

competitions at our own school we don’t normally use them at all .Those thing we don’t 

have access to them every time. What I mean is that those things we don’t have them 

when we go for competitions we see those things for the first time, and we tend to make 

mistakes even seeing them for the first time. 

Furthermore Learner C from the boys group who concurred with others said that: 

No, we have no swimming pool where we can do swimming activities and we don’t have 

volleyball court. The sports field is not in a good condition and the balls that we have is 

like you having to play 5 minutes and you have to pump it again. We also don’t have the 

volleyball net, we usually use the rope. 

Learner D from the boys group further said that: 

Yes, we don’t have adequate facilities but our school recently bought new jerseys for 

football, soccer boots, and new balls yes they are enough, they bought for both primary 
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and secondary level. 

Learner E from girls group’s response corresponded with others: 

No, I would say everything is not there, but we only have 0.1% of it, for soccer we only 

have footballs, no nets, we just run around the sports field, the field is not in a good 

condition, the basketball court is not there, no netball court. Yes, we don’t have access at 

all. 

Learner G of boys’ group agreed by saying that: 

Yes, I agree we do have enough equipment at our school. we normally participate in 

Zonal Competitions and we use to be the best meaning we use to challenge other schools 

without equipment and we use to win them because us we are well-up. Yes we do have 

access, than rural schools; sometimes we borrow from neighbour schools. Yes sir, as I 

have said practice makes it perfect, whatever yes those students without these equipment. 

Equally Learner H from the boys said that:  

We have very old balls and hula-hoops, the hula-hoops are broken it’s us students use 

cello tape to mend. The sports field is very rough it was made out of a place they use to 

take gravel. 

From the girls group Learner A stated that: 

No, we don’t have a basket court, and a tennis balls and I think they are not in proper 

condition, like netball court it’s just full of stones.  

Learner B from the girls said that: 

No, we don’t have a volleyball court, tennis court and a swimming pool. They are in a 

bad condition, like the volleyball court, we don’t have the net we use the rope, we tie 

from one pole to another, which means we just improvise. 
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Learner C from the boys group said: 

No, at our school we don’t have a gymnasium and a swimming pool, the things we have 

at our school is a netball court and that netball court is not in good condition its full of 

pothole meaning we are prone to injuries such as ankle twist whatever just to mention a 

few. 

Learner D from the girls group revealed that: 

No, we don’t have a tennis court, tennis rackets, we don’t have a gymnasium we don’t 

have a swimming pool and swimming apparatus, we only have volleyball court, netball 

court, basketball court but all are not paved and sport field does not have a loan. 

Learner E from the girls group mentioned that: 

No, we don’t have the swimming pool, basketball court, soccer balls and tennis balls. We 

have a sport field but it is not in a good condition it’s full of thorns. 

Similarly, to other respondents Learner F from the boys group indicated that: 

No we don’t have swimming pool, tennis court and a basketball court. We just have a 

tennis court, netball court and some PE apparatus. 

 

5.3.3.1   Discussion 

Theme 3 focussed on the lack and shortage of PE equipment and facilities in schools. The 

findings of the current research correspond with those reported by Nkongo (2011) who pointed 

out that the lack and scarcity of facilities and inadequately trained staff are commonly reported 

throughout the African continent and other developing nations. PE is seen as being of fringe 

value in the curriculum, regarded as non-educational, non-productive use of time and as 

recreation/play time especially in primary schools, and insufficient monitoring inspections are 
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conducted in secondary schools. Benson (2013) argued that a lack of adequate PE equipment and 

facilities was one of its driving forces behind the subject’s demise, since it influences and causes 

negative attitudes in both teachers and learners in most public schools in developing countries. 

Equipment and facilities are teaching and learning aids in PE. A lack of facilities therefore 

hampers the PE teaching-learning process. Zealand (2011) argued that, an absence of PE 

equipment does not create an environment which is conducive to learning and teaching of the 

subject. The results drawn from participants in this study further indicated that there was no 

improvement in these facilities over the previous 2 to 5 years. There was also no indication that 

new equipment will be acquired or that existing ones will be revamped and repaired in the 

foreseeable future. Learners indicated that a lack of adequate PE equipment and facilities at their 

schools deprived them of the opportunity to engage in fun, leisure time activities. They perceive 

this to be the most appropriate subject where they can have this experience.  

 

5.3.4  Theme 4: Impact of Lack of PE Equipment on Learners in Schools  

Learners did not only see a lack of equipment as effecting their enjoyment, but it also 

discouraged or drove them away from participating in sport in their daily lives, which 

consequently leads to sports illiteracy, sedentary lifestyle and physical inactivity as  can be seen 

in the response of the following learners: 

Firstly, Learner A from boys group said that: 

Yes, playing volleyball without a net it would be boring, and hockey with inappropriate 

sticks without paved flours provided just the soil, just Bundas. Bundas means the facility 

is not adequate enough so it means it is beyond the level of improvisation whereby you 

just mimic or you just play the imaginary game thinking that the net is there while it is 
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not there, thinking that the land is paved while it is not paved that’s what Bundas means. 

Additionally, Learner B from girls group said that: 

Yes, it’s discouraging and not educative at all, it is like watching a movie without sound. 

Learner C from boys group concurred with emphasis that: 

Yes, it has an impact, because when you go for PE without having the court for netball it 

will be boring or when you go for soccer and play in dust you might catch cough, yes. 

Learner D from the girls group said that: 

Yes, if you don’t have soccer boots for soccer you will get injuries and this will decrease 

the number of attendance. 

Learner A from the girls group said that: 

Yes, if there are no equipment for PE learners will feel left out during PE, if equipment 

won’t be enough, some of the learners will feel bored during PE they won’t participate 

because there are no equipment. 

Learner B from the girls group said that: 

Mmm yes, learners can refuse to go to PE because of few equipment, you find that if the 

netball is only or may be two and learners who want to play there are many, some of 

them won’t go there. 

Learner C from the girls group said that: 

Yes, because learners will end up making noise and some of the things because they are 

not using some of the equipment. 

Learner D from the girls group said that: 

Like for example, if you have one page in a lesson and you have more than hundred kids 

in a classroom you need more time if the equipment are not there. 

Learner E from the girls group said that: 
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Yes, without PE equipment we are forced to stay in class and deprived from exploring 

and that way the subject is besides us, and the theories we learn in class doesn’t help, 

because we need to practice, what we are taught. 

Learner F from the girls group said that: 

Yes, because, for example you only have one netball court in the whole school, let me say 

100 or more than 100 learners, the sport cannot accommodate 100 learners at once it 

will affect the learners. 

Learner G from the girls group said that: 

Yes, it has, the learner will not be participating because there is not enough equipment, 

only a few learners will be using equipment there rest of them will be watching. 

Learner H from the girls group said that: 

Yes, it has a serious impact, for instance class groups may plan a competition between 

each other, without the availability of soccer balls to train and perfect our skills prior to 

the competition it will be difficult at all.  

 

5.3.4.1    Discussions  

Theme 4 pursued the impact of a lack of equipment and facilities on learners’ attitudes towards 

PE. Learners indicated that the lack of equipment detracts from the enjoyment they derived from 

PE and discouraged them to participate. This resulted in a range of negative outcomes including 

the promotion of sedentary lifestyles, sports illiteracy, inactivity, promoted boredom and 

deprived leisure times at school. Zealand’s (2011) expressed concern about the demise of the 

subject as he feels that PE is the only school subject that educate the child holistically without 

concentrating on cognitive aspects of learning only. 

Moreover, a lack of equipment has an impact on learners’ future participation in sports since 

 

 

 

 



 

76 
 

participation at a young age is considered to be related to participation into adulthood and old 

age. Stergiadis (2014) reported that PE’s health, social, emotional and physiological 

consequences ensures that learners enjoy a balanced life, since it allows for social interaction 

with children from within the same school or other schools; physiological and health benefits 

derived from involvement in physical activities such as running, jumping, volleyball and soccer; 

spirituality which focuses on faith and religious connections; mental aspects which emphasise 

the need to enhance mental capacity either by studying and reading books, and emotional 

capacity which focuses on how learners deal with and solve problems i.e. emotional competence.  

 

5. 4 Chapter Summary 

Chapter Five explored learners’ perceptions on the importance of PE at school, its relative 

importance when compared to subjects like Mathematics, the conditions and suitability of PE 

equipment and facilities, as well as the impact a of lack of PE equipment had on their attitudes 

towards the subject.  

There were mixed responses to questions related to the importance PE. It appears that learners 

involved with sport, or had PE in primary school, had a better understanding of the importance of 

the subject. This is in agreement with results reported in the literature (Stergiadis, 2014). The 

non-examinable status of the subject was also put forward as a factor influencing the academic 

standing of the subject. All focus group participants felt that PE was less important when 

compared to subjects like Mathematics, History and English. These perceptions were influenced 

by the time allocated to the subject on the time-table and the “non-examinable” or non-

educational status of the subject. The absence of monitoring and inspection of PE by external 

education authorities was also interpreted as an indication that PE was not important. The 
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learners also perceived the absence or limited availability of PE facilities and equipment as 

indicative of the value attached to the subject by schools. They felt the lack of facilities and 

equipment impacted on the enjoyment they derived from PE and also discouraged them from 

participating in sports.   

Chapter Six gives a summary of the findings, conclusions, recommendations for practice and 

recommendations for further research.  
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CHAPTER SIX 

SUMMARY, RECOMMENDATIONS AND CONCLUSIONS 

 

6.1  Introduction 

In this study, quantitative data were collected and used to inform the qualitative phase of the 

research. Conversely, the qualitative phase unpacked and explained the numerical data of the 

quantitative phase. 

The existence of PE in schools is under continuous threat. An overview of the literature on the 

global status of PE highlights the non-existence of the subject in many parts of the world, 

especially in developing regions, while some national governments proposed either the removal 

of PE from the curriculum or a reduced curriculum time allocation. There is paucity in the 

literature on the factors contributing to this threat. One of the main contributing reasons for the 

demise of the subject is the low status it occupies amongst stakeholders including learners as the 

primary end users. The main aim of this study was, therefore, to investigate and generate a better 

understanding of perceptions and attitudes of secondary school learners from the Zambezi region 

of Namibia towards PE.  

A sequential mixed methods approach was used to solicit quantitative and qualitative data from 

participants. A total of 20 teachers and 300 learners from 10 senior secondary schools from the 

Zambezi region participated in the quantitative phase of the study. Boys and girls focus group 

discussions were conducted in phase two to gain a deeper understanding of learners’ attitudes 

towards the subject. Data collected from the first phase informed the themes that were pursued in 

the second phase.   
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6.1.1   Summary 

The objective of the first phase of the study was to establish the current status of PE in senior 

secondary schools in the Zambezi region of Namibia in terms of whether the subject is included 

in the time-table and regularly offered, how often it is offered, whether it is offered to both boys 

and girls, is it offered by qualified teachers, what facilities available at the schools, implantation 

of PE curriculum and the perceptions and attitudes of learners towards the subject. 

PE was found to be time-tabled and offered in all participating schools, it is offered once per 

week though the classes were not formal in comparison to other subjects like Mathematics, 

which is offered four to five times per week in a formal structured format. This is in concert with 

the findings of Stergiadis (2014), who pointed out that PE in Namibia appears on school 

timetables, it is offered, but not in a formal or structured manner and PE classes often end up as 

free periods slots or are been used for other ‘major’ subjects. The reduced PE class time is 

perceived by learners as an indication of the importance (or lack thereof) of the subject within 

the school curriculum. 

PE was offered to both boys and girls without discrimination based on gender or cultural 

background (Simbagwee, 2015). Gender barriers and cultural aspects were, therefore, found not 

to have much influence on or, contributed to the low status of the subject. Boys were a lot more 

negative about PE. They generally strongly disagreed with the positive statements and agreed 

with the negative statements on the 22 item questionnaire. Boys felt very strongly that PE classes 

are “boring” (item 14), and the teacher makes the lessons unpleasant for them (item 17). Both 

boys and girls felt that PE has not improved over the last three years in terms of facilities and 

class time and that the games they learn in PE are useless to them. This is disconcerting as the 

subject forms part of the curriculum. The state of affairs could be due to the fact that the 
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implementation of the subject is not monitored by subject advisors or inspectors. This, in the eye 

of beholder, suggests that education authorities and principals do not deem the subject to be 

important enough to justify spending resources on monitoring it.  

A lack of qualified teachers was identified to be one of the factors that contributed to perceived 

low status of PE in all senior secondary schools in the region. According to De Corby (2015) 

teachers without PE qualifications have low levels of confidence or interest in teaching PE and 

they do not have the skills and know-how to provide safe, planned and structured lessons. 

Moreover, the absence of qualified PE teachers in schools compared to subjects like 

Mathematics and English that are taught by appropriately qualified teachers further contributed 

to pupils’ negative perceptions of importance of the subject.  

The study further found a lack or shortage of facilities which is considered a major crisis in all 

schools across the Zambezi Region. Both girls and boys felt strongly that facilities were not 

adequate or conducive for the effective teaching and learning of PE. The similarities of this 

situation are contained in Hardman’s (2010) report which observed that the quality of facilities 

for PE in most countries were below standard and was limited in quantity; this was particularly 

the case in developing countries including Namibia. The report further revealed that quality of 

facilities was rated as average or inadequate in all African, Central and Latin American countries 

(Hardman, 2014). Trying to teach or learn PE without the availability of the basic facilities could 

be frustrating and boring to both teachers and learners Kastinia (2007).  The learners in the 

current study indicated that it was boring, un-educative and unrealistic to enjoy PE practicals 

without appropriate equipment. Some learners did point out that some sports activities like 

running, does not require equipment. The provision of PE facilities and equipment, like all other 

subjects is the responsibility of the Ministry of Education. The fact that they do not provide 
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sufficient, relevant facilities and equipment for the presentation of the subject can once again be 

interpreted as to the status and importance the department of education attached to the subject.   

The impact of PE as a ‘non-educational’ subject also appears to have a significant consequence 

on the perceived status of the subject. Results revealed that there were no inspectors from the 

regional education offices to oversee whether the subject was taught according to the national 

standards outlined in the curriculum. This lack of monitoring, supervision and inspection of PE 

in schools were interpreted as being an indication of the significance of the subject in the eyes of 

the education authorities.  

Both phases of the study found that the school curriculum’s goals and objectives were clearly 

stated in the school syllabus, although it was not fully implemented. The Namibian PE 

curriculum does not consider or cater for the needs and interests of both the learners and the 

teachers.  

 

6.2 Limitations of the Study 

One of the outcomes of PE is to introduce children to activities that they can pursue over their 

lifespan.  This outcome can only be realised if PE programmes are aligned with cultural and 

religious practices of relevant communities. A country like Namibia is vast and has many 

different cultural practices and belief systems.  The current study was limited to ten senior 

secondary schools learners (as the end users) in the Zambezi region of Namibia. Research related 

to formal degrees also face significant time pressures. This also limited the width of the research. 

Primary schools did not form part of the study.  Transport fares and food for the learners to 

attend the focus group discussions was a challenge. The study generated an in-depth 

understanding of the perceptions and attitudes of learners towards PE, which would not be 
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generated without a mixed methods approach. A validated questionnaire was used which limited 

the questions that could be pursued although the qualitative section of the research allowed for 

more in-depth questioning. However, the questionnaire was not tested for validity and reliability 

within the Zambezi region’s cultural context. Furthermore, the questionnaire used was self-

reported which can have honesty concerns. The researcher could probe further if he felt he 

needed to triangulate some of the quantitative responses.  

 

6.3 Conclusions 

This study envisioned to probe the perceptions and attitudes of learners towards PE in Zambezi 

Region of Namibia. While the researcher acknowledges the limitations of the study it achieved 

its main objectives. The finding of this study showed that learners perceived PE to be of low 

status which has negative consequences for role of the subject in schools and the levels of 

participation by both teachers and pupils.  

The study concludes that there is: 

 

 An absence of qualified PE teachers in schools. Participants felt that qualified teachers 

were better informed and had good level of expertise to teach the subject.  

 

 A shortage of PE facilities and equipment emerged to be a big challenge as participants 

felt that it was useless to have PE on the timetable without teaching and learning facilities 

put in place to support the learning process. The impact of a lack of equipment and 

facilities was emphasised in both the quantitative and qualitative phases to the extent that 

participants felt that their rights to education was violated since they were deprived to 

learn appropriately. 

 

 The ‘non-educational’ status of PE was also raised as a concern by learners. They felt that 
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because PE is ‘non-educational’ it is not comparable to other ‘high-status’ school subjects 

like Mathematics. PE is also not a required subject for entry into university.  

   

 The study found that there was lack of information about the benefits and importance of 

PE in schools. This could be due to the absence of qualified PE teachers in schools. 

 

 The study further revealed that there was inadequate monitoring of PE in schools by 

subject  

 

 Advisors and education inspectors to see to it that the subject was been implemented 

according to expected standards.  

 

 The study showed that PE had less time allocated on the time-table compared to subjects 

like Mathematics. It emerged from the study that PE was one of the core subjects like 

arts, religious and moral education, music and life skills, they all appeared on the 

timetable and all are offered once per week.  

 

 In Namibian education system the curriculum does not accommodate everyone and it was 

mainly benefitting learners from the urban setting and neglected or failed to address the 

needs of poorer rural communities. The researcher found that there were schemes of 

work, lesson plan templates, and syllabuses available in schools. However, it was not 

implemented because of the shortage of trained personnel and facilities and no one is held 

accountable. 
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6.4   Recommendations 

6.4.1  Recommendations for Practice 

Based on the results of this study, the following recommendations are made with the intention 

and hope of changing the status of the subjects across all educational sectors:  

 

1. Learners felt that the limited time allocated to PE on the time table equates to the 

perceived or acknowledged significance attached to the subject. There is, therefore, a call 

for an increase in PE class time.  As a starting point, it is important that all existing PE 

periods be used for that purpose and not as a free period or catch period for the “more 

important” subjects. 

2.  Results showed that most of the learners had no exposure to PE at primary school level. 

It is for this reason that the background knowledge of the subject is either non-existent or 

minimal when they reach secondary school. The learners who indicated that they 

understand the importance of the subject were also the learners who had primary school 

exposure to PE or sport. The importance of early exposure of school children to PE and 

sport is, therefore, of utmost importance if we wish to develop an active nation who 

appreciates the value of PE. The Ministry of Education should, therefore, be urged to re-

dress the current situation in schools at all levels and enforce the teaching of PE as a 

school subject.  

3. Qualified PE teachers should be responsible for presenting the subject at schools. 

Unqualified teachers can do more damage than harm and bring the subject into further 

disrepute. It is important that those entrusted with the subject has a good knowledge and 

understanding of its importance and have the necessary skills to present properly 
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structured lessons. PE teachers should be the ‘champions’ for the subject and not 

contribute to its demise through ignorance. In-service training for PE teachers without 

formal relevant qualifications is strongly recommended to up-skill teachers. High quality 

full-time and part-time PE programmes for prospective PE teachers should be presented 

by higher education institutions.  

4. There is a perception that because PE is a non-examinable subject and is not considered 

for promotional purposes, that it not an important subject. It is recommended that serious 

consideration should be given to changing the subject from a ‘non-educational’ to an 

‘educational” one in order for learners to gain both theory and practical benefits from the 

subject. 

5. Effective, enjoyable and safe PE classes are dependent on the availability of sufficient 

and proper equipment and facilities. The Ministry of Education should take responsibility 

for providing schools with basic PE and sport equipment. Teachers should also be taught 

the necessary skills to be innovative in making their own PE equipment and presenting 

PE in the absence of standard equipment. 

6. The Ministry of Education should ensure that PE teaching, like any other subject under 

their control, be monitored by subject advisors and education inspectors to ensure that 

teachers are implementing and administering the subject according to curriculum’s 

national standards. 

7. Learners should be encouraged to participate in sports at primary school level because it:  

 Contributes towards the physical development of children 

 Increases participation the physical ability of children (physical literacy) 

 Enhance children’s confidence, self-esteem, self-control and development of 
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physical and mental coordination. 

 Contributed to lay basis for life-long participation in physical activities 

Help learners to work as a team cooperatively 

Helps learners to be active in sports to avoid sedentary lifestyles. 

8. The PE  curriculum and syllabi should be developed with inputs from end users – learners 

and PE teachers and even community sports organisations. Lesson content should be 

aligned with community interests. 

9. Positive attitudes towards PE could only be instilled in learners if all stakeholders 

communicate on a regular basis with one another. The Ministry of Education should 

ensure that all stakeholders have a positive disposition towards the subject. This could be 

done by emphasizing the importance of the subject as well as reintroducing it as a priority 

for the proper development of all children. 

 

 

6.4.2  Recommendations for Future Research 

The existence of PE in the school curriculum is continuously under threat. The main 

contributing factors to the state of affairs are the attitudes and perceptions that various 

stakeholders have towards PE. There are a number of gaps in our knowledge of the 

attitudes and perceptions of learners, teachers, governmental bodies such as the Ministry 

of Education and the general public towards PE. This study only deals with the 

curriculum, perceptions and attitudes of secondary school learners in a specific region of 

Namibia. 

It is recommended that the battle for the reinstatement of PE should be informed by an in-

depth exploration of the attitudes and perceptions of all relevant stakeholders including 

principals, teachers and learners from both primary and secondary schools of all different 
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regions of Namibia, Education ministries.  

It would further be helpful to capture both quantitatively and qualitatively, the 

experiences and perspectives of stakeholders who have mixed or negative feelings and 

attitudes towards PE since they may be less likely to support any reintroduction 

initiatives.   

Further research might also explore the experiences of marginalised and seldom heard 

from groups involved in physically activity programme delivery such as sport 

federations, the fitness industries and Non-Governmental Organisations.   

Active lifestyle, promoted through PE also has health consequences. It is, therefore, 

imperative that future research includes the health sector. 

 

6.5. Study Conclusion 

This study set out to explore the perceptions and attitudes of secondary school learners and 

teachers from the Zambezi region of Namibia towards PE. An extensive literature review was 

conducted to establish the status of PE globally. The learners’ perception and attitudes were 

evaluated by means of a questionnaire and focus group discussions. The results show that 

learners generally have negative attitudes and perceptions towards PE, mainly due to a lack of 

qualified teachers, inadequate monitoring of PE in schools by subject advisors and education 

inspectors, a lack of PE equipment and facilities in schools, the ‘non-educational’ status of the 

subject, a lack of information about the benefits and importance of PE, less time allocated on the 

time-table (relative to other subjects), and the PE curriculum did not speak to the needs and 

interest of all the learners. Findings from this study made numerous meaningful contributions to 

the contemporary literature as it recounts the status and perceptions of learners towards PE in 
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schools in the Zambezi region in specific. Based on the results of this study, a list of 

recommendations are presented which when implemented should contribute to a change in the 

attitiudes and perceptions of learners towards PE and enhance its status in general.   
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Appendix A 
 

UNIVERSITY OF THE WESTERN CAPE 
 
   Private Bag X 17, Bellville 7535, South Africa 
Tel: +27 21-959-2350, Fax: 27 21-959- 3688 
E-mail: atravill@uwc.ac.za 
 

 

 

INFORMATION SHEET 

 

Project title: The perceptions and attitudes of secondary school learners from the Zambezi 

Region of Namibia towards Physical Education. 

 

What is this study about? 

This is a research project being conducted by Gerald Kela at the University of the Western Cape. 

We are inviting you to participate in this research project because you could provide us with 

meaningful information regarding the status of Physical Education in schools. The purpose of 

this research is to document the status of PE and the extent to which perceptions of learners on 

the status of Physical Education in senior secondary schools in Zambezi Region, contribute to 

the existing status of the subject in the country generally. 

What will I be asked to do if I agree to participate? 

You will be asked to: 

 Complete questionnaires. It will take approximately 20 – 30 minutes to complete. 

 Participate in group discussions which will focus on your attitude towards and 

perceptions of Physical Education in Schools.  The study will be conducted in one of the 

more centrally located schools in the region. The discussions sessions will not exceed 2 

hours.  

 

Would my participation in this study be kept confidential? 

The researchers undertake to protect your confidentiality. To ensure your anonymity the 

following steps will be taken: 
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 Questionnaires are anonymous and will not contain information that may personally 

identify you. A code will be placed on survey. Through the use of an identification key, 

the researcher will be able to link your survey to your identity. Only the researcher will 

have access to the identification key. To help protect your confidentiality all information 

gathered will be stored in locked filling cabinet. No unauthorized party will be able to 

access the information. 

 This study will use focus groups and the extent to which your identity will remain 

confidential is dependent on participants’ in the Focus Group maintaining confidentiality.   

 Execution of the programme: No information discussed during the interactive 

talks/lectures will be revealed. 

 If we write a report or article about this research project, your identity will be protected.  

 

What are the risks of this research? 

There may be some risks from participating in this research study.  All human interactions and 

talking about self or others carry some amount of risks. Some of the know risks that may result 

from participating in the research are psychological, social and emotional. If participants are 

embarrassed, fatigued or uncomfortable with answering questions they could withdraw from the 

study or refuse to answer some questions.  We will nevertheless minimize such risks and act 

promptly to assist you if you experience any discomfort, psychological or otherwise during the 

process of your participation in this study. Where necessary, an appropriate referral will be made 

to a suitable professional for further assistance or intervention. 

 

What are the benefits of this research? 

This research is not designed to help you personally, but the results may to help and inform 

principals, teachers, learners, parents, school board members, the education directorate, the 

education policy makers, subject advisory teachers, the ministry of education, the ministry of 

sports and may help the investigator to learn more about the status of Physical Education in the 

Zambezi Region of Namibia. 

Do I have to be in this research and may I stop participating at any time? 
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Partaking in this study is entirely voluntary. You may select not to take part at all. If you agree to 

participate in this research, you may stop participating at any time, you will not be penalized or 

lose any benefits to which you otherwise qualify. 

Is any assistance available if I am negatively affected by participating in this study? 

The researcher will be available for you to contact should you be negatively affected by any 

aspect of the research at any time and an appropriate course of action will be followed with the 

support of the researcher. 

What if I have questions? 

This research is being conducted by Gerald Kela and the Department of Sport, Recreation and 

Exercise Science (SRES) at the University of the Western Cape. If you have any questions about 

the research study itself, please contact Gerald Kela at +264813720351 or +264811662547 or e-

mail: gkela@unam.na or mackenziekela@yahoo.com  

Should you have any questions concerning this study and your rights as a research participant or 

if you wish to report any problems you have experienced related to the study, please contact: 

Head of Department and Supervisor: Prof Andre Travill 

University of the Western Cape 

Private Bag X17 

Bellville 7535 

Email: atravill@uwc.ac.za  

Dean of the Faculty of Community and Health Sciences:  

Prof José Frantz  

University of the Western Cape 

Private Bag X17 

Bellville 7535  
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Appendix B 
 

UNIVERSITY OF THE WESTERN CAPE 
 
   Private Bag X 17, Bellville 7535, South Africa 
Tel: +27 21-959-2350, Fax: 27 21-959- 3688 
E-mail: atravill@uwc.ac.za 
 
 
 

CONSENT FORM 

LEARNER 

 

Title of Research Project: The perceptions and attitudes of secondary school learners from the 

Zambezi Region of Namibia towards Physical Education. 

 

The study has been described to me in language that I understand. My questions about the study 

have been answered. I understand what my participation will involve and I agree to participate of 

my own choice and free will.  I understand that my identity will not be disclosed to anyone. I 

understand that I may withdraw from the study at any time without giving a reason and without 

fear of negative consequences or loss of benefits.    

 

Participant’s name……………………….. 

Participant’s signature……………………………….            

Date……………………… 

 

 

 

 

 

 

 

 

 

 

 

 

mailto:atravill@uwc.ac.za
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Appendix C 

 

UNIVERSITY OF THE WESTERN CAPE 
 
   Private Bag X 17, Bellville 7535, South Africa 
Tel: +27 21-959-2350 Fax: 27 21-959-3688 
E-mail: atravill@uwc.ac.za 
 
 

PARENTAL PERMISSION FORM 

 

Title of Research Project: The perceptions and attitudes of secondary school learners 

from the Zambezi Region of Namibia towards Physical Education. 

We are inviting your child to participate in the study investigating the status of physical 

education in the Zambesi Region of Namibia.  Your child will be requested to share information 

by complete a questionnaire/ participate in a focus group discussion as explained in the 

information sheet.  He/she will not be requested to reveal any personal information. Should your 

child feel uncomfortable at any stage, he/she may withdraw from the study. 

The study has been described to me in language that I understand. My questions about the study 

have been answered. I understand what my child’s participation will involve and I agree that 

he/she may participate in the study out of own choice and free will.  I understand that his/her 

identity will not be disclosed to anyone. I understand that he/she may withdraw from the study at 

any time without giving a reason and without fear of negative consequences or loss of benefits.    

Participant’s name……………………….. 

Parent’s name…………………………….. 

Parent signature……………………………….            

Date……………………… 
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Appendix D 

UNIVERSITY OF THE WESTERN CAPE 
 
   Private Bag X 17, Bellville 7535, South Africa 
Tel: +27 21-959 2350, Fax: 27 21-959 3688 

E-mail: atravill@uwc.ac.za 

 

 

 

FOCUS GROUP CONFIDENTIALITY BINDING FORM 

 

Title of Research Project:  The perceptions and attitudes of secondary school learners from 

the Zambezi Region of Namibia towards Physical Education. 

. 

The study has been described to me in language that I understand. My questions about the study 

have been answered. I understand what my participation will involve and I agree to participate of 

my own choice and free will.  I understand that my identity will not be disclosed to anyone. I 

understand that I may withdraw from the study at any time without giving a reason and without 

fear of negative consequences or loss of benefits. I understand that confidentiality is dependent 

on participants’ in the Focus Group maintaining confidentiality. I hereby agree to the following:  

I agree to uphold the confidentiality of the discussions in the focus group by not disclosing the 

identity of other participants or any aspects of their contributions to members outside of the 

group. 

 

Participant’s name……………………………………….. 

Participant’s signature…………………………………..             

Date……………………… 

 

 

 

 

 

 

 

mailto:atravill@uwc.ac.za
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Appendix E 

Letter to the Regional Education Director requesting permission to do research. 

                   P. O. Box 2367 

                                                                                                          Ngweze 

                                                                                                          Namibia 

                                                                                                          13 April 2015 

                                                                                                          Cell no.: +264813720351 

 

The Regional Director 

Caprivi Education Region 

Private Bag 5006 

Katima Mulilo 

Namibia 

 

Dear Sir 

REQUEST FOR PERMISSION TO VISIT TEN SENIOR SECONDARY SCHOOLS IN 

THE ZAMBEZI REGION FOR RESEARCH PURPOSES. 

I hereby wish to request permission to visit 10 senior secondary schools in the Zambezi Region 

with the intention of gathering information on the attitudes and perceptions of Senior Secondary 

School learners towards Physical Education for research purposes. My research visits to schools 

will take place from June to November 2015. The secondary schools I wish to visit are Kizito 

College, Caprivi Senior Secondary, Ngweze Senior Secondary, Mafwila Senior Secondary, 

Sanjo Senior Secondary, Sikosinyana Senior Secondary, Mayuni Senior Secondary, Sangwali 

Senior Secondary, Simataa Senior Secondary and Sisheke Senior Secondary Schools. 

As indicated earlier the objective of my study is to investigate the attitudes and perceptions of 

learners from Zambezi Region of Namibia toward Physical Education. I further intend to 

investigate the attitudes and perceptions of learners who are supposed to be the primary 

beneficiaries of school Physical Education on the status of the subject. The study will include 

questionnaires conducted with the schools’, learners and Physical Education teachers. The 

questions directed to teachers will focus on demographics, infra-structure to support Physical 

Education, PE teacher qualifications and time-tables. Questionnaires directed learners will be 

used to gain their perceptions, views and opinions about status of PE in the Zambezi region.  

With this study I wish to answer the following research questions: 

 Do learners in senior secondary schools receive structured PE programmes during their 

primary and secondary school education?   

 What are the perceptions and attitudes of learners towards PE?  

 Where do learners think improvements are needed in PE in senior secondary 

schools? 
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I hope this study might be of benefit to both the target schools and the Education Directorate as it 

will help discover some of the problems that might have not been identified by these education 

stakeholders in relation to the perceptions and PE status phenomena. I will therefore share any 

recommendation emanating from this research with all of the above. 

I thank you in advance for your understanding and support in this matter. 

Yours faithfully 

 

_________________ 

Mr G. M. Kela 
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Appendix F 

Letter of permission from the Regional Education Director to conduct a study
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Appendix G 

Sample letter to the principals requesting permission to conduct a study at 

schools            

                                                                                                          P.O. Box 2367 

                                                                                                          Ngweze 

                                                                                                          Namibia 

                                                                                                          13 April 2015 

                                                                                                          Cell no.: + 264813720351 

 

The School’s Principal 

 

Dear Sir 

Re: Request for permission to carry out a study at your school 

I hereby wish to request permission to conduct research at your school from June to November 

2015. The title of the study is “The perceptions and attitudes of secondary school learners from 

the Zambezi Region of Namibia towards Physical Education”. The research is conducted 

towards the completion of a MA (SRES) with the University of the Western Cape in South 

Africa. With this study I wish to investigate the status of Physical Education (PE) in senior 

secondary schools in the Zambezi Region, Namibia.  

The ten selected senior secondary schools will be referred to as school A, B, C, D, E, F, G, H, I 

and J. You are therefore assured of anonymity and confidentiality in this regard. The study will 

involve questionnaires that must be completed PE teachers and thirty learners from your school. 

Questionnaires for PE teachers and learners will focus on the current status of PE at your school. 

These interviews and questionnaire will take place during breaks or any other convenient times 

you may suggest avoiding disruption of your normal daily routine activities.   

I am confident that the recommendations emanating from my research will contribute to the 

improved status of PE in secondary schools.  I humbly request permission to conduct the 

research at your school.  

I look forward to working with you in this study. 

Yours faithfully 

______________ 

Mr G.M. Kela 
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Appendix H 

 

Letter to the University of Namibia requesting permission to use the language Centre 

Auditorium for the focus group discussion            

                                                                                                          P.O. Box 2367 

                                                                                                          Ngweze 

                                                                                                          Namibia 

                                                                                                          13 April 2015 

                                                                                                          Cell no.: + 264813720351 

Language Centre Department 

University of Namibia Katima Mulilo Campus 

Private Bag 1096 

Katima Mulilo 

Namibia 

 

Dear Madam 

Request: to use the language centre auditorium to record the focus group discussion (Research 

Purposes). 

I hereby request permission to use the language centre for the focus group recording purposes if 

the venue is available. I am a master’s student from the University of Western the title of the 

study is “The perceptions and attitudes of secondary school learners from the Zambezi Region of 

Namibia towards Physical Education”.  I intend to use the venue to record 20 learners’ from10 

senior secondary schools from the Zambezi Region. I will appreciate if my request will be 

acknowledged. 

 

Yours faithfully 

Gerald Kela 
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Appendix I 

Letter of granting permission to use the Language Centre Auditorium 
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Appendix J 

Teachers’ Questionnaire 

Make an X in the appropriate box. 

1.    I am Male   Female  

 

2.    I am a  Qualified   Unqualified    PE Teacher 
  

3. Does your school offer formal PE classes? Yes  No  

      

4. Is it offered on a regular basis (once or more times per 

week)? 
Yes  No  

      

5. How many periods of formal PE lessons do you have per 

week?  
   

      

6 Are all these actually used for Physical Education? Yes  No  

      

7. Which of the following facilities and equipment are 

available at your school?  
Yes  No    

 Volleyball court      

 Netball court     

 Tennis court     

 Athletic track     

 Basketball court     

 Combi-court     

 Sports field     

 Gymnasium     

 Hall     

 Swimming pool     

 Soccer balls     

 Netballs     

 Tennis Racquets     

 Basket balls     

 PE apparatus     

 Swimming Apparatus     

 Tennis balls     

 Athletic Equipment     
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Appendix K 

Learners’ Questionnaire 

Learners’ Attitude towards Physical Education 

1. Make an X in the appropriate box. 

   I am Male   Female  

 

I am in grade 10   11   12  

  

3. Select “Yes” or “No” and mark your choice with an X 

 Yes No 

Did you receive any formal PE classes during primary or junior school?   

Do you receive any formal PE classes during secondary school?   

Is it offered on a regular basis (once or more times per week)?   

Are all these actually used for Physical Education?   

 

3.  Mark your choice with an X 

 Strongly 

Disagree 

Somewh

at 

Disagree 

Neutral Somewh

at Agree 

Strongly 

Agree 

                

The games I learn in physical 

education make my physical education 

class interesting for me 

      

The games I learn in my physical 

education class make learning 

unpleasant for me 

      

The games I learn in my physical 

education class get me excited about 

physical education 

      

My physical education teacher makes 

my physical education class seem 

unimportant to me 

      

I feel the games I learn in physical 

education make my physical education 

class boring for me 

      

I feel the games I learn in my physical 

education class are useless to me. 

      

 

The games I learn in my physical 
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education class seem important to me. 

The games I learn in my physical 

education class are useful to me 

My physical education teacher makes 

my physical education class seem 

important to me 

      

My physical education teacher makes 

my physical education class interesting 

for me 

      

The games I learn in my physical 

education class are useful to me 

      

PE has improved over the last 3 years 

(more facilities, more periods, etc.) 

      

I feel my physical education teacher 

makes learning in my physical 

education class fun for me 

      

I feel my physical education teacher 

makes my physical education class 

boring for me 

      

I feel the games I learn in my physical 

education class are valuable to me 

      

The games I learn in my physical 

education class seem unimportant to 

me 

      

My physical education teacher makes 

learning in my physical education class 

unpleasant for me 

      

My physical education teacher makes 

my physical education class useful for 

me 

      

I feel my physical education teacher 

makes learning in my physical 

education class valuable for me 

      

I feel my physical education teacher 

makes learning 

      

My physical education teacher gets me 

excited about physical education 

      

I feel the games I learn in my physical 

education class make learning fun for 

me 

      

 

(Subramaniam & Silverman, 2000) 
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Appendix L 

 

Focus Group Discussion 

Welcome Remarks  

Thanks for agreeing to be part of the focus group. We appreciate your willingness to participate. 

My name is Gerald Kela a master’s student from the University of the Western Cape in Cape 

Town South Africa; I will be the moderator of this session this afternoon. The reason we are 

having this focus group discussion interview is to find out the perceptions and attitudes of 

secondary school learners from the Zambezi Region of Namibia towards Physical Education. 

We need your input and want you to share your honest and open thoughts with us. 

Ground rules 

1. We want you to do the talking. 

We would like everyone to participate. 

I may call on you if I have not heard from you in a while. 

2. There are no right or wrong answers 

Every person’s experiences and opinions are important. 

Speak up whether you agree or disagree 

We want to hear a wide range of opinions. 

3. What is said in this room stays here 

We want learners to feel comfortable sharing when sensitive issues come up. 

4. We will be tape recording the group 

We want to capture everything you have to say. 

We do not identify anyone by name in our report. You will remain anonymous. 
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Focus group discussion questions included the following: 

1. Do you consider PE to be an important subject at your school? Yes/No support your 

answer  

2. What makes physical education important in your opinion 

3. What makes physical education unimportant in your opinion 

4. Is physical education important as other subjects like Mathematics? Yes/No support your 

answer 

5. Do you have adequate Physical education equipment at your school? Yes/No support 

your answer 

6. What kind of physical education equipment or facilities do you have? 

7. In what conditions are these equipment or facilities 

8. Does the condition of the equipment have an impact on your enjoyment of the subject? 

Yes/No support your answer 
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