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Abstract

The paper argues that once-off and stand-alone orientation programmes offered usually at the beginning of the first year have limited effect if they are not part of a broader array of support systems available to students in various forms for the entire duration of that year. Concerted support systems - which include mentoring, and peer facilitation, early warning mechanisms, student counseling, and time management workshops – are better positioned to support student success, particularly at first year level. 

Empirical information in this paper is based on research conducted at one South African university, the University of the Western Cape (UWC). The University predominantly recruits among the economically disadvantaged communities of the Western Cape. 

Surveys conducted during the Orientation Programmes of 2006-2008 showed that more than half of the first year part-time students who attend these programmes are first generation students. In other words, they were the first member of their family to enter the university and expressed the need for specific support throughout the year. More than 90% were employed and carried family responsibilities.

Centralised after hours support has been institutionalized only recently (2008), resulting in the implementation of an institution specific model called the ‘After Hours Study Zone’ (AHSZ). The model seeks to link the first year orientation programmes offered at the beginning of the year to tailor-made after hours support throughout the year. In 2008, about 3000 students studied in the University’s after hour’s programmes. They were predominantly working part-time students (N=2702) who were older than the traditional student age (18-25 years). 80% of these part-time students were over 30 years old (source: Management Information System, UWC, 2009 per 4 May 2009).

The implementation of the AHSZ model is in line with the University’s lifelong learning mission and is supported by bi-annual research projects, aiming at specific faculties as well as constituencies (e.g. students and staff teaching on the After Hours Programmes). These studies form part of a series of research projects on Adult Learners in Higher Education and are funded by the university as well as by external agencies like the CHE (Council on Higher Education) in Pretoria  

The paper contextualizes these research findings and contrasts the institutional model with other first year support models in South Africa and findings in the (inter)national literature. It probes whether these models take into account the specific profile and needs of working adult learners who study part-time. 
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Overture: formats of orientation programmes in a nutshell
First year orientation programmes are a common feature for students in higher education across the globe. They take various formats:

1. As Open Days intended for prospective students who have not made their final study choice and choice of institution. 
These events have often a strong marketing character and institutions mix accurate information about their programme with the production of brag files. The future students, and often the parents, have to be convinced that the choice is worth the investment and that the qualifications offered are linked to ‘lucrative’ job perspectives. 
Institutions bring a proper programme mix to the table and will try to avoid an image of being a liberal arts institution when science and mathematics, engineering and economics and management sciences represent higher income profiles for future professionals.
The clients who visit such exhibitions are in majority secondary school learners in their final year before matriculating at the end of the secondary school.
Students and their parents tend to shop around more and more. Higher Education Institutions will establish special relationships with feeder schools. In the South African situation in the province of the Western Cape the 4 universities in the greater Cape Town Metropolis and Stellenbosch have their traditional constituencies and feeder schools, which up till 1994 when the first democratic general elections took place, were largely race based. After 1994 traditional Historically White Institutions opened up for all population groups
, which resulted in the Historically Black Institutions losing high achieving members of their traditional black and coloured constituencies to the often better resourced Historically White institutions.
2. As mandatory programmes at the beginning of the first year before classes start. 
These programmes are presented as induction programmes and cover a range of issues from subject choice, registration to a first introduction in the area of choice. The majority of these programmes are targeting secondary school leavers. These programmes can last up till two weeks before lectures start. 

The more mature learners get at the very best programme-specific short introductions, which seldom last longer than one day. Most of these students are part-time and are employed and have no time for elaborate programmes at the beginning of the college year. 
3. As pre-entry courses designed to gain alternative access to higher education for those students who don’t meet the entry requirements to enter Higher Education, e.g. via Recognition of Prior Learning;
This paper is mainly concerned with the orientation programmes at the beginning of the year as a stand-alone venture and as a part of a string of support mechanisms put in place by the institution from the day that the actual teaching and learning programme starts. I will specifically concentrate on the programmes conducted for part-time students.
The programmes will be presented and analysed from the point of view of institutional change. I will concentrate in particular on questions whether the institution is taking care of the specific needs of mature learners, who study part-time during after hours.
Are the necessary hygienes in place, or which specific needs of mature learners have to be addressed?

St Clair (2006:17) provides a table of hygienes, or factors that have to be in place for the possibility of participation and which motivators or factor will positively participation. I have added a few more factors which are mentioned elsewhere in St Clair’s study.
	Table 1 

Examples of potential hygienes and motivators

	· Childcare

· Affordability

· Time available and allocated e.g. by the employer
· Financial packages

· Support mechanisms

· Accessibility to learning (time and space)

· Attitude to learning

· Confidence in learning


	· Clear benefit to individual and family

· Interest

· Work demands (current or future)

· Positive experience of learning

· Maintenance of learning identity


“These factors have to be taken care of before an individual makes the decision to participate in learning” (St Clair 2006:33).
If these factors have been taken care off either by the potential student, the institution, the family / community and the employer, participation will be more successful. Institutions that address these factors successfully have, from the marketing point of view, an important draw card to attract mature learners who in most cases can only study part-time due to competing demands of family, work and community (February, Koetsier 2007:15). 

Who are the part-time students?

Part-time students are world-wide a growing constituency. In his investigation into adult learners wishing to participate in part-time study in Scotland, St Clair (2006) makes the following interesting observations about who participates, and who does not participate in Further and Higher Education:

“Across all institutions, 37% of students are part-time, and 47% are mature learners (over 21 at time of entry to study). It would be interesting to break down the figures further, in order to examine the types of courses mature learners are doing, and how strongly maturity correlates with part-time status or the deprivation index. Some of these correlations have been calculated in the UK as a whole, and show that between 1994/1995 and 2003/2004 the proportion of mature learners increased from 59% to 60%, and over 90% of part-time students in the UK are mature students (Department for Education and Skills, 2005), ” (2006:28).

Recent studies into the participation of mature learners in Higher education in South Africa showed that in head counts the number of adult learners (defined in South Africa as 23+ of age) has been increasing since 1999 but decreased as a proportion of the total higher education population (Buchler, Castle, Osman and Walters 2006). This trend also emerged from data from the so called Higher Education Management Information System (HEMIS) managed by the National Department of Education in Pretoria and could be confirmed by data of individual institutions. E.g. the MIS (Management Information Systems) of the University of the Western Cape over the period 1999-2008 shows a similar trend, which can be illustrated by the following two examples.
Figure 1 shows full-time and part-time students enrolled for accredited whole course qualifications of 1 year and longer (certificates, diplomas and degrees at under- and post-graduate level). Students who are enrolled for accredited Continuing Education or Short courses are not included, as they are not yet captured in the MIS (Management information System) of the institution. 

The volume of part-time students increased substantially between1999-2006 (N= 1773 and 3088), dropped slightly and picked up again in 2008. The numbers of full-time students have increased continuously since 1999 till 2008 (N=7589 and 12394 respectively). Figure 2 shows the breakdown in age of 23+ years old, which is taken in South Africa as the cut off age for adult or mature learners.
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Figure 2 shows that the 23+ years old proportion of the group of Full-time students is gradually dropping from 58% in 1999 to 39% in 2008. This means 
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that full-time students are getting younger, in line with the increased volume of secondary school leavers that reach the doors of higher education since first democratic government was elected in 1994.
The proportion of 23+ part-time students remains constant between 1999 and 2008 (between 95 and 98%). On average 78% of all part-time students over that period are 30 years and older, against 13.7% of the full-time students (MIS UWC download of 31/12/08). As these age statistics shows there is like in the UK a high correlation between being a part-time student and being an adult learner.
Orientation programmes at UWC (University of the Western Cape)
Orientation Programmes

The orientation programme for full-time and part-time students are centrally organized and coordinated by a sub committee of the (SDSS) Student Development and Support Services Committee, a Senate Committee, chaired by the Vice-rector Student Development and Support 
.  The programme for full-time students last two weeks and includes an introduction to the services of the University, guided tours, assistance with subject choice, registration and an introduction to the academic programme, presented in the format of ‘instant lectures’ in the programme of choice of the student. 

The Orientation programme for part-time students only last for one day. It has however evolved since 1999 from a formal introduction to the executive of the university and a one hour faculty specific session to an interactive programme of one day with follow-up activities as part of the so called AHSZ (After Hours Study Zone). 
The one day programme covers:
1. An interactive market of faculties and services;

2. Short motivational speeches by members by the Rector, members of the executive and the SRC.

3. Presentation of key services like the Main Library, Financial Aid and the CSSS (Centre for Student Support Services) which present an overview of the available Student Counselling services and workshops. The later service plays an increasingly important role in the follow-up activities in the AHSZ

4. A workshop dedicated time management.

5. Survey and evaluation of the workshop. 

6. Specific faculty sessions dedicated to subject choice.

7. Assistance with registration.

8. Campus tours. 
Specially trained peer facilitators themselves being senior part-time students were available for the entire day.

A special handbook was produced to be distributed among all part-time students and academic and non academic staff serving on the after hours provision (Division for Lifelong Learning 2009). 

Profile of students who attended the part-time orientation programme
Since 2006 surveys have been conducted among the students who attended the part-time orientation programme. These surveys were completed on site and the forms were collected when the students left the plenary session. This guaranteed a high response rate.

The Division for Lifelong Learning, which organizes the programme since 1999, has made a great effort to raise the number of participants. The programme of 24 January 2009 saw the largest number of participants since the start of the programme (n=250).  Of the 546 students whose applications were accepted per 14 January 2009, 250+ students or 46% attended the part-time orientation programme (ITS-UWC 2009).  194 Students returned the survey, which is a completion rate of 78.8% and 165 students or 66% returned the evaluation form. 
Students expressed an overall satisfaction with the programme but indicated that a one day programme was not enough. They needed more time to get inducted in the philosophy and practices of the academia. The answers of question 13 of the Survey revealed that 56% of the respondents were the first member of their family to attend a university.
	Table 2

Question 13

Are you the first member in your family to attend university?

N=197

	Yes
	No

	112
	85

	56%
	44%

	Source: DLL Survey of 24/01/2009


Further probing of those who answered that they had family members who attended university education showed that the older generation was under represented compared with the current generation (see table 3).
	Table 3

Question 14

If no who attended before you

N=85 (more than 1 answer per respondent)

	Item 
	N
	%

	Not specified 
	8
	8.5%

	younger generation as respondent
	4
	4.3%

	Same generation as respondent
	57
	60.6%

	Older generation
	25
	26.6%

	  
	94
	100.0%

	Source: DLL Survey of 24/01/2009


Only 12 respondents or 6% of the sample had parents who attended higher education. 
	Table 4

Question 15

Did you parents attend

N=197

	Yes
	No

	12
	185

	6%
	94%


These answers make us aware that adult learners in the South African situation are in majority first generation learners, who often have to find their own way in the first year of study. The university often recommends that these learners start their studies by entering foundation programmes such academic literacy courses. These programmes imply that the part-time study is extended by one year, but the results are encouraging. Students who have followed these programmes often outperform students who followed the faster shorter stream and also show more confidence at post-graduate level.

Supporting mature learners beyond the orientation programmes

Since 1999 The Division for Lifelong Learning has offered so called ‘Juggling to Learn Workshops’. The Juggling metaphor refers to the multiple responsibilities that adult learners carry and how they have to keep many balls of their live in the air. They have to find a balance between self-care, study, family, community and work. The workshops focused on successfully balancing the demands of these five spheres of life. Juggling was used as a focused activity and participants were guided through various levels of activities, ranging from self-awareness to building support. The model of this workshop has been incorporated in appendix 1.  
The initial workshops in 2000-2002 lasted a whole weekend and were later replaced by more concentrated 4½ hours workshops, offered to under- and post-graduate students as well as to outside agencies like local Ngo’s. Some components like the time management workshops were offered as separate workshops.

Students invariably noted during the evaluation that they became aware how much time they had wasted by following inefficient study patterns and being unable to find support. They wished having attended the workshop 2 years earlier. 
The workshops also generated the establishment of support groups by students who now came to know each other, whereas before they operated as isolated individuals from the day they applied and registered as new students.  

Institutional measures at UWC to improve services delivery 
For adult learners

1. Benchmarking quality: the Framework After Hours Provision.
In 2004 the Rector proposed to develop a protocol with quality benchmarks for programmes offered to part-time students. A number of issues were listed, based on studies of best practice (CAEL 1999, Flint, Zakos, Frey 2002) and feedback by part-time students (Koetsier 2003:6-8) concerning the teaching and learning and service delivery during after hours. This framework (see Appendix 2 for details) set a standard for monitoring the implementation of the Lifelong Learning Mission statement and was also used to drive the research agenda of studies that targeted After Hours Programmes (Watters, Koetsier & Walters 2003, Gabavana and Koetsier 2004 , February and Koetsier 2007, Walters and Koetsier 2007). 
2.   Lifelong Learning: Institutional Initiatives (February C., and Koetsier, J. 2009)
Institutional engagement with the findings of the above mentioned studies has led to recent lifelong learning initiatives being implemented infrastructurally as well as within the ambit of teaching and learning. The so called After Hours Study Zone was established with an After Hours Helpdesk for working adult students who study on the after-hours programmes. This project aims to create a sociable, safe and service-oriented learning environment for students and staff in the after-hours programme to improve students’ success. The project is monitored on a daily basis and constitutes a cluster of teaching-learning services and research activities that form a part of the implementation of the university’s lifelong learning mission statement. 
After Hours Study Zone 
Research into the part-time programme at the university since 1998 showed that teaching and tutorial venues were scattered all over campus and that services during after-hours were greatly reduced. To create an accessible and central service for students studying after hours, the university supported the establishment of an After Hours Study Zone (AHSZ) where teaching venues and after-hours services were to be centralised. 

The AHSZ contributes significantly towards the creation of an after-hours teaching programme where support to students is on hand and a sense of an after-hours learning community can be created more easily. As part of the university’s ongoing monitoring of lifelong learning on campus, we are interested to see how students who use The Zone could be developing a shared identity as after-hour’s students, which would include part-time as well as full-time students. 

The Zone was officially launched on 11 April 2008, and was well received particularly among the after-hours community of students and lecturers.

The Zone has its own After Hours Services Helpdesk and notice boards, and promotional material in a specific house style with a logo in order to create a specific identity. 
Figure 3
Logo of the After Hours Study Zone
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As part of the monitoring of The Zone, the Helpdesk Officer produces weekly reports of all queries that reach the Helpdesk. This information is complemented by the project manager who visits all sites of The Zone during after hours at least once a week.

I list the nature of assistance sought and queries fielded at the After Hours Helpdesk with a summary of responses by the institution:

· Administrative queries concerning registration, payment, bursaries, deregistration of modules and credit transfer for modules completed at other institutions.  
Administrative issues, especially during registration time, form the bulk of concerns and complains raised. This has led to overhaul of administrative systems at the University. Applications can now be made on line and for 2010 on-line registration will be introduced as part of the next phase of the implementation of SEMS (Student Enrolment Management System). This system  also includes early warning systems of first year performance.

Study finance: Part-time students are often not aware that NSFAS (the governments National Student Financial Aid Scheme) is also open to them, although contrary to wider funding for Full-time students they will only receive monies for enrolment fees. The University of the Western Cape was in the forefront in 2004 with targeted advocacy strategies nationally to get the scheme opened for Part-time students.
· Computer laboratories: Limited access at computer stations is often experienced by day students as well. 

Often the stations are already taken by full-time students from the residences. This concern led to the establishment of dedicated post-graduate labs. 40% of the post-graduate students are part-time students.

· Counselling, in terms of exam stress and other personal issues related to coping with a life of multiple responsibilities as a working adult.
The Zone has developed an increasingly close relationship with the Centre for Student Support Services, resulting in After Hours Training workshops. The Division for Lifelong Learning initiated a mentoring system, especially for students who entered the institution through alternative access routes like through RPL (Recognition of Prior Learning). Sessions have been organised to debrief the experience of students after two weeks on lecturing, which resulted in enhanced group cohesiveness and broadened the support base among students and staff. Participants were also encouraged to frequent the After Hours Services Helpdesk, which gradually starts to function as a social space. 

After Hours seminars that address the needs of Students and Staff in the Zone are on the cards.
· Security issues, the majority of queries relating to which have been raised by female students who constitute 58 per cent of the student body of the university. They have raised issues of access to parking areas with inadequate lighting and signage, and emergency telephones in the main venues in the central area.
Concerns about safe parking and lightening have been shared with the line managers in the SDSS committee, supported by the GEU (Gender Equity Unit). The signage has been greatly improved. Lightening and safe parking have only be partly addressed.
· Teaching and learning issues ranging from problems with audio-visual equipment to problems encountered with teaching staff that have treated adult learners as school leavers. Challenges pertaining to assignment and thesis writing also figure prominently.


Transport problems, especially for those who have to rely on public transport, which in general ceases to be available soon after 19:00.

The issue of the ‘Pedagogy of Adult Learners’ has been raised numerous times since the first research study about the accredited the part-time programme and research into the life histories of part-time students were released (Koetsier 1998 and Division for Lifelong Learning 1999). They will now be taken up in terms of staff training, especially for staff teaching on the after hours programme.  

Although it is a recent initiative, the After Hours Helpdesk is already a valued resource which is regularly monitored by the Division for Lifelong Learning. 

Communication with Workplaces

The Division for Lifelong Learning has written a generic letter to employers to inform about the findings of the study among students in the Faculty of Economic and Management Sciences (February and Koetsier 2007). As illustrated by an excerpt of the University’s January 2008 letter (Walters 2008) , as part of its orientation package for new students: ‘We would very much like to develop closer working relationships with our students’ employers in the interest of ensuring their success and in turn their greater contribution to their workplaces’.

Implications for research
I above summarized consideration have implication for further ‘research-based academic development initiative’ into attributes of first year working adult learners (after Barrie 2004:274). The background of adult learners differs from secondary school leavers. However, due to the often volatile situation in South Africa, caused by wide income disparities (ratio 1:58), unemployment and the impact of the Aids Pandemic the difference between adolescents and adults starts to blur. School leavers are increasingly among those who have to take on full family responsibility when the parents have passed away. 

Walters and Koetsier (2006: 106) proposed among other the following two areas of further research linked to working adult learners: 

· Understand the linkages between work, study, age and identify the barriers as well as incentives pertaining to the success of first year adult learners 

· As part of this, explore the impact of employers’ responses to employees working and studying 
Conclusion in the format of 
Some statements for discussion
1. Compared with full-time students who are predominantly secondary school leavers, first year adult learners are exposed to a much shorter period of induction. Given time constraints these learners often opt not to attend the part-time orientation programme and miss thus out at the beginning of the year.

2. Those who attend express their appreciation for the programme but ultimately would like it to be extended, e.g. by way of feedback sessions throughout the first year of study.

3. These programmes will only be successful if they are benchmarked against standards of best practice and if the necessary hygienes are in place. These standards should be implemented institution wide. Although the standards summarized in the framework for ‘After Hours Class Provision’ first emerged by recognizing the specific often underserved situation of part-time students in the after hours programme, they are applicable to all programmes of the university.
4. After hours programmes tend to become lean versions of the day programmes. This situation shows the selective staunch of the institution towards the support of part-time students, this in spite of the proven fact that part-time students incur substantially less study debt than full-time students and that their completion rates are equivalent and in many instances even better than those of full-time students.
5. The queries that have been solicited by marketing campaigns which since 1999 promoted part-time studies, exposed areas where further development is needed. Most of these areas were already identified by previous research and are again emerging in queries raised at the After Hours Services Helpdesk in the Zone. They have increasingly been brought under the attention of University staff members who are responsible for institutional change. The mere fact that these issues pop up as recurring issues shows that the institution is not yet able to fully respond to the already identified needs for institutional change. In that way our new students function as a barometer for the progress that the institution makes in ‘developing a sustainable management model for the first year’ (Waters 2002:1) thus allowing us to  fulfill the institutional commitment to Lifelong Learning and the plight of adult learners in particular. 

Jos Koetsier, Bellville 7 May 2009, revised 20 May 2009 & 30 June 2009

Appendix 1

Levels of activities in the 

Juggling to Learn Workshop
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Appendix 2
(Walters, February and Koetsier 2009:24-25)

The original Framework is available on 

http://www.uwc.ac.za/usrfiles/users/1304080711/Juggling_framework.pdf
An Extract from:

“Framework for Part-Time Studies Provision

Planning and Preparation for Quality and Success”

Systems

In addition to the normal professional practices provided by lecturers and administrators, the following basic arrangements should be in place:

1. Sound advice to be give to students in terms of subject choice, registration and financial aid.

2. A clear course outline and plan for the full programme to be presented at the beginning of the programme and copies made available in written form for students’ reference.

3. Dedicated after hours consultation time at least during peak periods (registration, orientation, exams). Information about consultation time should be posted on the university website and kept up to date. A hard copy could be kept on display on a part-time notice board in Departments and near lecture halls.

4. A specific liaison person to be contactable by students and identified at Department and Faculty levels to support part-time students and staff. This person’s responsibilities must be clearly communicated. S/he should be charged with helping to monitor the quality of services provided. 

5. Information on how to access student support services to be made available. This can be found in the “Juggling to Learn: Planning for Success” booklet. This includes opening times of the library, computer laboratories, Writing Centre, Centre for Student Counselling, Gender Equity Office, SRC and health services.

6. An effective communication system to send out messages without delay in the event of cancellation of lectures, changes in times of exams etc. Email should be used and a student communication network should be arranged.

7. Email access for all students and a learning strategy to encourage usage. Students should make use of their GroupWise student account or be informed how it can be linked to their private or work e-mail accounts.

8. A welcome learning environment where lighting is adequate. Venue planners should try to organise lectures, workshops and tutorials within the same locality.

9. Supportive transport advice to assist with safety to travel to and from classes. Practical ideas on how to do this can be found in the “Juggling to Learn” booklet.

Support

These supportive measures will further ensure quality and success for part-time classes:

1. Part-time students to be encouraged to attend the university orientation where they can obtain information identify with UWC and be motivated for success. Date and venue details should be communicated to students when they apply and register. A public announcement is also placed in the press by the Division for Lifelong Learning (DLL) early in the year.

2. Academics and administrators who are responsible for part-time classes to attend a special workshop early in the year, which provides information, creates a support network and a sense of community for administering, teaching and learning in part-time classes.

3. The “Juggling to Learn” guide to be distributed during the first lecture. It lists practical suggestions about time management, transport and financial issues, and informs students about services on campus. 

4. “Juggling to Learn” workshops which teach time management, communication skills and planning can be specially arranged with the DLL for groups of students.
5. Departmental offices to send names and email addresses to the DLL of staff who deliver part-time classes as soon as they are finalised early in the year. This will be used to keep in touch with staff and support them in their work.
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� See the website of the Division for Lifelong Learning for detailed information about our work. � HYPERLINK "http://www.uwc.ac.za" ��http://www.uwc.ac.za� , click on Division for Lifelong Learning in the blue navigation column and go to ‘Research and Resources’.   





� It is the contradiction of present day South Africa that the Management Information Systems of Higher Education Institutions still work with the so-called population group classification used during the apartheid Era. This classification is used to assess whether enrolment patterns in the current higher education institutions have become more representative for the demographic profile of the country or province. This approach is increasingly contested by university staff as  Ross Caitlin (2009:4) reports with respect to the response of academics of UCT (University of Cape Town), who argue that using racial categories as primary indicator obscures the real picture of issues that students and staff face. 


At the other end of the racial specter stands the concept of the Rainbow Nation, introduced in 1994 by the Desmond Tutu, former Anglican Arch bishop of Cape Town, winner of the Nobel Peace prize and Chancellor of the University of the Western Cape. The concept has lost much of its glamour due to the recent political power struggles, ethnic violence and the disillusionment with the inadequate level of delivery by those in power. 


� Examples of the outcomes of the 2007 and 2008 workshop are available on � HYPERLINK "http://www.uwc.ac.za/index.php?module=cms&action=showfulltext&id=gen11Srv7Nme54_3125_1214329186&parent=gen11Srv7Nme54_3929_1214329186" ��http://www.uwc.ac.za/index.php?module=cms&action=showfulltext&id=gen11Srv7Nme54_3125_1214329186&parent=gen11Srv7Nme54_3929_1214329186�


� In the South African system of Higher education, this is a position directly under the Rector or Vice-Chancellor of the university and part of the Executive of the university. 
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