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ABSTRACT
At its core the study evaluates the non-credit bearing entrepreneurship programmes,
Skills Training and Enterprise Programme (STEPP) offered by the University of South
Africa and Students Enterprise Programme (SEP) offered by the University of the
Western Cape. The academic debate regarding whether entrepreneurship can be taught
has reached a maturity, but there is still a concern regarding the best or appropriate

methods of delivery.

The rationale of this study is to ascertain whether a non-credited bearing entrepreneurship
programme linked to experiential learning could create awareness about entrepreneurship
to students across academic disciplines. Currently, there is no study in South Africa that

looks at the issue on non- credited entrepreneurship programmes.

The main objective of the study is to evaluate the effect of non-credit bearing
entrepreneurship programmes. Having a university degree in entrepreneurship does not
guarantee a successful entrepreneurial career. Non-credit bearing entrepreneurship
programmes accessible to students from a range of academic disciplines could create or
develop student awareness about entrepreneurship. The survey is the research method

used, and the questionnaire is the instrument utilised in gathering data.

All the twenty two SEP participants completed the first questionnaire, meaning that the
researcher achieved a 100% response rate. Only eighteen of the second questionnaires

were returned to the researcher, hence the response rate was 82%. With the telephonic




interviews, the researcher managed to question 80% of the target group.

The results indicate that the respondents came from a range of academic disciplines with
almost half (45%) in business or commerce-related fields. The researcher believes that
the figures, which indicate the number of participants per academic field, are a true
reflection of the current situation within higher education institutions in South Africa.
Students in other fields are not exposed to entrepreneurship concepts, only those pursuing
a career in the business and commerce fields have exposure to this field. Thus, the
perception is created and reinforced that entrepreneurship is more relevant to business

and commerce students.

Ninety-two percent of the respondents indicated that they have had a viable business idea.
With regards to being mentally stimulated to become entrepreneurs, 83% of the SEP
participants and 60% of the STEPP participants indicated they were motivated to start
their own businesses and become entrepreneurs. While 66% of the SEP participants
stated that they planned to start their own business within the next 24 months, the STEPP
participants were unable to provide a concrete timeframe. The other 17% of the SEP
participants indicated they would not be starting a business in future, and the remaining
17% were not sure whether they would operate their own business or not. Twenty percent

of the STEPP respondents indicated they are already running their own business.

The limitation of this study is that it does not evaluate formal entreprencurship

programmes. As the sample size is very small, the findings cannot be generalized as
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being representative of all university students in South Africa. However, the model
developed provides a framework to evaluate entrepreneurship programmes. The
researcher recommends that a further study be undertaken that makes a comparison
between formal and informal entrepreneurship programmes at South African universities

be conducted
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CHAPTER ONE

INTRODUCTION TO THE STUDY

1.1 INTRODUCTION

South Africa has a low rating among other developing countries in terms of
entrepreneurial orientation (GEM, 2002). Though all the universities in the country offer
an entrepreneurship course, in most instances, only students in the business or commerce
fields are eligible to enrol for the aforementioned course. Not many universities in South

Africa offer informal non-credit bearing entrepreneurship courses.

This dissertation will evaluate informal non-credit bearing programmes offered to
students of the University of the Western Cape (UWC) and the University of South
Africa (UNISA).

Students in Free Enterprise (SIFE) at the University of the Western Cape presented a
three-day entrepreneurship programme, named Students Enterprise Programme (SEP), to
fellow students in 2006. Unlike other entrepreneurship programmes currently offered at
this campus, SEP is informal in nature — in other words, it is a short course linked to
experiential learning and is not credited. A total of 23 students from a diverse range of
academic disciplines enrolled for this programme. The purpose of SEP was to create

awareness and stimulate interest among students about entrepreneurship.

A similar programme, the Skills Training and Enterprise Promotion Programme
(STEPP), was offered by the University of South Africa to students in 2003. A total of 25
students, stemming from a range of academic disciplines and selected from different
campuses across the country, participated in the five-day programme. The purpose of
STEPP was to promote self-employment as a career option and to create awareness about

entrepreneurship to students.



Edwards and Muir (2005) state that though the debate regarding whether

entrepreneurship can be taught has reached maturity, concerns still arise about the most

appropriate methods of delivery.

1.2  STATEMENT OF THE RESEARCH PROBLEM

While academic debate has moved beyond the question of whether entrepreneurship can
be taught, concerns remain about the best or most appropriate methods of delivery for
programmes. The other dilemma is that a university degree in entrepreneurship does not

guarantee a successful entrepreneurial career.

Currently, there is no empirical evidence to suggest that the entrepreneurship
programmes offered at universities are improving students’ entrepreneurial orientation.
This study seeks to establish whether informal non-credit bearing entrepreneurship
programmes accessible to students from a range of academic disciplines could improve

their level of entrepreneurship orientation.

1.3 HYPOTHESES

Hypotheses 1: Non—credit bearing entrepreneurship programmes equip students
with entrepreneurial skills.

Hypotheses 2: Non-credit bearing entrepreneurship programmes lead to new
venture creations or enterprise start ups.

Hypotheses 3: Non-credit bearing entrepreneurship programmes create or develop

entrepreneurial awareness.



1.4 OBJECTIVE OF THE STUDY

The objective of this study is to evaluate the outcome of non-credit bearing
entrepreneurship programmes and entrepreneurship development. Traditional business
education programmes have been criticized for failing to be relevant to the changing
business environment despite being well attended (Jones, 2004). The rationale for
undertaking this study is to ascertain whether an informal entrepreneurship programme
(experiential learning and non-credit bearing) could stimulate and encourage students to
become entrepreneurs. The study also seeks to establish whether non-credit bearing

programmes can promote and create awareness among students about entrepreneurship

1.5  SIGNIFICANCE OF THE STUDY

The study, which aims to evaluate informal non-credit bearing entrepreneurship
programmes in South Africa, is unique in its nature. It could provide useful information
about the effectiveness of such programmes for people from all walks of life. Therefore,
the outcome of the research would be useful particularly to higher education institutions
in the country, academics in the entrepreneurial field, government, youth organizations,

students’ societies, student leadership and the public in general.

Furthermore, this research could provide assistance to higher education institutions in
their quest to promote entrepreneurship to students. More importantly, it will highlight
the fact that entrepreneurs come from different backgrounds, as a need currently exists to
develop entrepreneurial programmes that can be accessed by students from a range of

academic disciplines.



1.6  ETHICS STATEMENT

The researcher sought the consent of the respondents before collecting data from them.
The researcher also explained the nature and objective of the study to the respondents. It
was indicated to the respondents that participation is voluntary and they may opt to
withdraw their participation at any stage. The anonymity and confidentiality of the

respondents have been respected and protected at all times.

1.7 THE STRUCTURE OF THE RESEARCH

This research document comprises of five chapters, which are outlined below:

The first chapter provides an introduction and background information about the study.
Chapter one also includes a statement of the research problem, hypothesis, the objective
of the study, the significance of the study and an ethics statement. This chapter ends with

the provision of the structure of the research.

Chapter two covers the literature review for this study. This chapter provides details of
previous studies conducted about the research topic, and also includes definitions of key
concepts, entrepreneurship and entrepreneurship education. More importantly, chapter
two provides a detailed review of discussions about issues pertaining to entrepreneurship
programmes at universities. Informal non-credit bearing entrepreneurship programmes

elsewhere in the world are also discussed in this chapter.



The third chapter deals with the research design, issues regarding the data collection

techniques, the research instrument utilized, and how data is analyzed.

The outcomes of the study are presented in the fourth chapter. Data is presented and

analyzed in this chapter and findings concerning the relevant issues are also discussed.

The last chapter is a summary of the study and contains the conclusions drawn based on
the research. Chapter five draws the study to a close with recommendations based on the

research and the conclusions drawn from the study.



CHAPTER TWO

THEORETICAL FRAMEWORK

21 INTRODUCTION

Though there is no sufficient theoretical or empirical evidence to suggest that by
attending entrepreneurship programmes, students are more likely to consider
entrepreneurship as a career option, the literature review helped to formulate the

aforementioned hypothesis.

The work of other researchers regarding entrepreneurship is analysed and compared with
the current study, and evident contradictions are highlighted. The chapter commences by
providing an overview of the entrepreneurship concept, and thereafter various topics

relating to entrepreneurship are examined.

To date, few studies have investigated the effects of entrepreneurship programmes in
business schools and universities (Kolvereid & Moen, 1997). According to research
available from a number of sources, individuals who partake in entrepreneurship
programmes are more likely to start their own business at some or other stage (Li, Zhang
& Matlay, 2003). The evaluation of SEP and STEPP is essential in ascertaining whether
entrepreneurship programmes at universities can indeed influence a student’s decision to

start an enterprise.



According to Li et al (2003), it has been agreed that education and training can play a
significant role in developing entrepreneurial behaviour, and these courses are crucial in
initiating the process. Fletcher (1999) says that the Scottish Graduate Enterprise
Programme (GEP) reveals that there has been an increase in the number of graduates

opting for self-employment.

Ladzani and van Vuuren (2002) compare entrepreneurship to a field that still has to be
cleared, cultivated and planted. There is an increasing need for an entrepreneurial-driven
economy in South Africa as it creates job opportunities, and therefore much attention is
focused on entrepreneurship promotion and development in various fields because it is
critical for economic growth and wealth creation (Louw et al, 2003). According to Kroon,
de Klerk & Dippenaar (2003), entrepreneurship in South African is of unprecedented
importance. The ever increasing unemployment rates among young people, especially
graduates in South Africa is without a doubt an indication that many people have not yet

figured out the benefits of engaging in entrepreneurial activities.

2.2. ENTREPRENEURSHIP EDUCATION

It is essential to define the word “entrepreneurship” as it forms the foundation of this
study. It is also important to examine the relevance and significance of entrepreneurship

education, especially within the context of higher education institutions in South Africa.



221 Definition of Entrepreneurship

There is no universally accepted definition for entrepreneurship and the lack of consensus
has resulted in some confusion in the field (Nieman, Hough & Nieuwenhuizen, 2003).
Different authors, researchers and professionals in the field of entrepreneurship define it
differently. Louw, Bosch & Venter (2003) says that determining a single, appropriate and
ubiquitous definition poses a challenging problem for academic researchers and
entrepreneurship students. Timmons (1999:27) defines entrepreneurship as “a way of
thinking, reasoning and acting that is opportunity obsessed, holistic in approach, and
leadership balanced”, while Kwiatkowski (2004) says that entrepreneurship is the ability

to identify opportunities and then acquire resources needed to exploit them.

Entrepreneurship can be described as the process of formulating a business idea and
transforming it into an opportunity regardless of the availability of resources. South
African students have not yet reached a stage where they can comfortably identify

opportunities that exist in the market or acquire the resources necessary to exploit them.

Louw et al (2003) says South Africans are generally educated to enter the labour market
as job seekers instead of job creators, and this mindset prevails despite the high

unemployment rate which is estimated to be about 40%.



2.2.2  Entrepreneurship Education and Training

Though a distinction is sometimes made between the phrases “entrepreneurship
education” and “entrepreneurship training”, they are used interchangeably for this study.

More focus will be placed on entrepreneurship education.

Hynes (1996) defines entrepreneurship education as a process or series of activities that
affords people the opportunity to acquire and develop a better understanding of
entrepreneurship, knowledge, skills and values not confined to a narrow field of interest,
but one that allows a range of problems to be defined, analysed and solved. Jones (2004)
describes entrepreneurship education as a process whereby individuals’ skills are
developed to empower them to identify lucrative business opportunities and formulate
plans to explore those opportunities. Entrepreneurship education is therefore vital in

increasing the level of entrepreneurial participation in society.

It cannot be stated with absolute certainty that entrepreneurship education and training at
universities will result in student opting to be self-employed. However, it can be argued
there is a possibility that an individual who participated in an entrepreneurship
programme might start an enterprise. Bawuah, Buame & (2003) says evidence from
research material available by a variety of sources supports the theory that people who
attend entrepreneurship courses are more likely to start their own enterprise at some

stage, while the same cannot be said about people who have not attended the course.



The question that begs to be asked is: Who are the potential entrepreneurs within the

student population that should be educated and trained? It would almost be impossible for
academics to answer this for various reasons, including a lack of resources. Bawuah et al
(2006) do not have a fail-proof method for selecting prospective entrepreneurs, and will
therefore not be able to screen the student population. At present, the majority of South
African universities present entrepreneurship programmes to students in business or
commerce-related fields and this is an indirect method of screening students. Any
students interested in entrepreneurship should be allowed to participate in the programme
offered because entrepreneurial talent is present in all fields, and the programme should
therefore be adapted to accommodate all students. Informal, non-credit bearing
entrepreneurship programmes are suitable for all students irrespective of their academic
background. Because these courses are not undertaken for purposes of obtaining a degree
or diploma, they are likely to be regarded as extra-mural activities. Education and
business in South Africa is faced with the challenge of introducing greater practical

orientation and greater vocational relevance to entrepreneurial learning.

According to Wickam (2004), there will continually be a shortage of entrepreneurs in
South Africa as long as inhibitors exist. Ladzani and van Vuuren (2002) compares
entrepreneurship to a field that still has to be cleared, cultivated and planted. This could
possibly be attributed to lack of training, especially when taking into account that
thousands of graduates are currently unemployed. Many could cash in on their
qualifications by creating jobs for themselves, and possibly also for other people. The

ability of South Africa’s formal sector to absorb new recruits has declined from 62% to

10



less than 4% in the past 30 years (Co & Mitchell, 2006).

Davies (2001) says: “Wider scale implementation of entrepreneurship training
programmes that will cater for different exit levels and different outcomes is needed:
venture creation programmes should be included that will release the creative potential
extant in senior students, whilst basic business skills training could equip early exit
candidates with the skills necessary to choose self-employment as an option to
unemployment.” The Higher Education Institutions in South Africa need to develop
entrepreneurship programmes that could be accessed by all the students irrespective of
their field of study. Given resource constraints, informal non-credit bearing
entrepreneurship programmes should be considered in this regard. These programmes

will have to be promoted to senior students, especially those who are about to graduate.

2.2.3 The Role of Higher Education Institutions in South Africa

Higher education institutions in South Africa served the previous economic structure
exceptionally well by means of a continuous supply of high-caliber graduates. Davies
(2001) says there is no doubt that big businesses are being driven by the graduates
breaded by universities. Despite the South African economy undergoing a transition with
small businesses now accounting for an increased proportion of economic activity, higher
education institutions still have to alter their approach (Co & Mitchell, 2006). A vast
number of people who indicated they intend on establishing their own enterprise in future

are presently in the education system (Kroon et al, 2003). It is therefore necessary for



higher education institutions to redefine their role so they remain relevant and continue to

produce the essential skills needed in society.

In much the same way that higher education institutions served the former economic
structure, they can help to develop a new generation of entrepreneurs if they educate and
encourage students to become self-employed. According to historical evidence, South
Africans are generally educated to enter the labour market as job seekers not job creators,
and this mindset exists despite an unemployment rate of 40% (Louw et al, 2003). Formal
education in sub-Saharan African countries unashamedly prepares students for jobs at big
companies and in the public sector, says Bawuah et al (2006). Higher education
institutions can help to change this deeply entrenched mindset by encouraging self-
employment and providing more opportunities for students to learn about
entrepreneurship.

Henderson and Robertson (1999) argue that the formal education and training system
enforced values and abilities that did not encourage entrepreneurialism. People opposing
the education and training system argue that the traditional classroom approach highlights
theory and conceptual thinking, involves a substantial amount of information and
knowledge dissemination, are teacher or trainer led, and usually have a specific focus.
Entrepreneurship programmes at South African universities are by and large formal in
nature — they are credit bearing — and the traditional classroom approach is used where
students are bombarded with information which they then have to memorize for tests and

examinations.



Seasoned entrepreneurs are good problem solvers and are often required to take their own
initiative and make decisions, often under immense pressures and hectic deadlines
(Hendorson & Robertson, 1999). A stark contrast exists between entrepreneurship
programmes offered at higher education institutions in South Africa and the harsh
realities of entrepreneurship in the “real world™. The onus is on academics to review their

programme to make it more applicable to the real-life scenario.

Kroon et al. (2003) says configuring the ideal model for entrepreneurship education is
challenging because so much emphasis needs to be placed on making people aware of
self-employment opportunities, generating genuine interest in the course and stimulating
a desire to learn more. Participants must hunger to learn about the entrepreneurial process
and must be taught how to acquire or develop the skills needed to establish and operate

their own business successfully.

The challenge for higher education institutions is to develop innovative programmes that
will spark interest about entrepreneurship among students. Tertiary institutions can
contribute towards developing students’ entrepreneurial skills and can also provide

entrepreneurs with much-needed support, and ensure that their endeavours are legitimate

(Co & Mitchell, 2006).

Few researchers have attempted to investigate the effects of entrepreneurship
programmes in business schools and universities (Kolvereid & Moen, 1997). According

to the research available, people who participate in an entrepreneurship programme are



