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ABSTRACT

The study explored factors that contributed to or hindered the dual careers of
female elite student-athletes in South Africa, specifically focusing on football.
The objectives were to (i) explore the perceptions and experiences of female
elite student-athletes competing at national/international football competitions;
(i) identify contributing factors to success in the dual careers of these students
at a South African university; (iii) identify barriers preventing success in their
dual careers; and (iv) propose recommendations on how the barriers could be

overcome or prevented.

The primary research question was: what were the main contributing factors
and barriers experienced by South African female elite student-athletes who
compete at national/international football competitions? Four sub-research
guestions guided the data collection process: (i) what were the experiences of
female elite student-athletes in their dual careers? i) which dual career policies
were student-athletes aware of in South African elite sports? (iii) what role did
university sports programmes play in the dual careers of female student-
athletes? (iv) how could the barriers be overcome so female student-athletes

can succeed in sporting competitions?

Wylleman, Reints, and De Knop's (2013) Holistic Athletic Career Model was
used as the study's theoretical framework. The study was qualitative and used
a phenomenological research design, which allowed for exploring and
identifying problems/barriers to find solutions for improvement (Jeremic, 2019).
The research site was a public university in South Africa, and 11 female athletes
who were selected for one of the university's senior women's football teams in

the 2022 sporting season formed the research participants.

Semi-structured individual interviews were conducted with the research
participants, and the data were analysed through content analysis using a three-

stage open-coding process.

The findings showed that all research participants needed help balancing their

numerous pursuits in a dual career. The participants encountered challenges
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such as managing their dual career obligations, experiencing concerns about
meeting their expectations, adjusting to their academic and sporting schedules,
and preserving their personal lives. The research participants indicated that
effective time management was crucial for achieving this balance and

continuing to advance as student-athletes.

Based on the findings, recommendations were proposed for student-athletes
and their families, universities and staff, national authorities and sports

federations.
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CHAPTER ONE
THESIS INTRODUCTION

1.1 BACKGROUND AND RATIONALE

Within South Africa, new challenges have emerged from essential stakeholders,
requiring sports organisations to become more performance-oriented and strengthen
the capacity to enhance and better manage their organisational performance. This is
shown by the South African Sport and Recreation Annual Performance Plan's
objective of creating an integrated environment where the municipalities, sports
federations, higher education institutions, high-performance institutes, clubs,
communities, sports confederations and the Department of Sport work closely together
to realise shared goals. Therefore, universities under University Sport South Africa

(USSA) are crucial in developing predominantly female elite athletes.

There are inadequacies in the South African high-performance sports system, as well
as a rising fragmentation of frameworks and distribution channels that hold athletes
and coaches back from succeeding, as evidenced by South Africa's under-
performances at international sporting competitions (Groenewald, 2014; Jacobs et al.,
2018; Luiz & Fadal, 2011).

Higher education institutions take over supervision, the final step of the long-term
athlete development process once athletes leave school (Burnett & Holl, 2016). Many
universities have dedicated sports departments and service units to help with this
process and administer various degrees of sports involvement within their student

audiences, focusing on the student-athlete.

Even though university athletes may compete in multi-sport international and national
university sports competitions, there are significant disparities in the regulations and
qualifying criteria for dual career programs and services worldwide. Differential
treatment of elite student-athletes may be attributable to country-specific

cultural/organisational constraints in sports and education systems. Condello,
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Capranica, Doupona, Varga and Burk (2019) note that student-athletes worldwide are
provided with differing opportunities while pursuing a successful dual career as a
student-athlete. These authors explain that universities in Australia, Canada, New
Zealand, and the United States have formalised support for student-athletes and that
dual career opportunities for talented and elite African, Asian, and European athletes
have a variety of national approaches that include flexible academic programs and

financial or service support.

Based on the context described above, this study investigated South African female
elite football student-athletes' perspectives of their dual careers at one university to
identify possible contributors and barriers experienced by these athletes in a university
sporting space. The name “football” is used throughout the discussions, instead of the

name “soccer”, which is also used in South Africa.

1.2 STATEMENT OF THE PROBLEM

This study investigates the problem of an insufficient understanding of the factors that
could contribute to or hinder the dual careers of female elite student-athletes in South
Africa, specifically focusing on football. The number of researchers interested in dual
career issues concerning culture and sociocultural contexts has increased during the
previous decade (Bastianon & Ginevra, 2018; Condello et al., 2019; Lépez-Flores et
al., 2021). Despite this popularity, few scholarly works have been published on elite
female student-athletes in Africa, especially South Africa, and available information is
not public (Jeremic, 2019).

Jeremic (2019) highlights the lack of research on African and, more so, South African
student-athletes by stating that the dual career of student-athletes has been
thoroughly researched elsewhere, as evidenced by the published studies undertaken
by Guidotti, Cortis, and Capranica (2015) and Stambulova and Wylleman (2019),
which analysed 49 and 42 research papers respectively, all of which were conducted
on European student-athletes. Lépez-Flores, Hong, and Botwina (2021) also noted 26
peer-reviewed journal articles between 2014 and 2020 that focussed on one country

in Europe, and only one article investigated different European countries.

16
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Consequently, there is a need to investigate the dual career experiences of female
student-athletes because this can help evolve strategic directions and promote the
necessary change to achieve the objectives set by the South African Sport and
Recreation Plan. Thus, cross-national comparative research is required to identify the
contributing factors and barriers facing predominantly female elite student-athletes

when engaged in dual careers.

This study used the holistic athletic career model (HAC), developed by Wylleman,
Reints, and De Knop (2013), as its theoretical framework to identify the factors and
barriers the student-athletes faced. The model provided both a holistic perspective by
recognising transitions athletes may face through the development of five distinct
phases, as well as an analytical perspective by accounting for every stage of the

athletic career, including the post-athletic career.

1.3 AIMS AND OBJECTIVES OF THE STUDY

The study aimed to investigate the factors that could contribute to or hinder the dual
careers of female elite student-athletes at a South African university, specifically
focusing on football. The objectives were to:

I Investigate the perceptions and experiences of female elite student-

athletes competing at national/international football competitions;

. Identify contributing factors to success in the dual careers of these

students at a South African university;

iil. Identify barriers preventing success in their dual careers and

V. Propose recommendations on how the barriers could be overcome or

prevented.

1.4 RESEARCH QUESTIONS AND SUB-QUESTIONS

Given the problem statement and the aims and objectives stated above, the study's

main research question was:

17
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What were the main contributing factors and barriers experienced by South African
female elite student-athletes who competed at national/international football

competitions?

Four sub-questions guided the data collection and analysis processes:
I. What were the experiences of female elite student-athletes in their dual

careers?

il. To what extent were student-athletes aware of the dual career policies in

South African elite sports?

iii. What role did universities' sports programmes play in the dual careers of

student-athletes?

iv. How could the barriers be overcome so female student-athletes could

succeed in sporting competitions?

1.5 RESEARCH METHODOLOGY

This study was situated within a qualitative research paradigm. Qualitative research
can be explained as "the study of the nature of phenomena”, which includes "their
quality, different manifestations, the context in which they appear or the perspectives
from which they can be perceived" (Busetto et al., 2020, p. 1). In short, individuals'
beliefs, experiences, attitudes, behaviours, and interactions are studied using
gualitative methods (Vibha et al., 2013).

Using this methodology, the researcher investigated the dual career experiences of
female elite student-athletes to understand, identify, and evaluate the factors that
influence their dual careers. This interpretive technique aided the researcher in
understanding the contributing factors and the barriers to university sports programs
as they occur from the perspective of elite student-athletes. The qualitative research

paradigm is further discussed in Section 3.3.
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1.5.1 Research design
The research design can be considered the glue that binds all aspects of a research

initiative; in other words, it is a blueprint for the proposed study project (Akhtar, 2016).

The qualitative study used a phenomenological research design, which explored and
identified enabling and challenging factors in elite student-athletes dual careers
(Jeremic, 2019). The phenomenological approach is a philosophical framework for
understanding people's experiences (Jeremic, 2019). by investigating a person's
experience with depth and rigour, the researcher better understood what the elite
student-athletes experienced (Akhtar, 2016; Jeremic, 2019). The research design is

further discussed in Section 3.4.

1.5.2 Research site

The study's research site was one of the public universities in South Africa. The
university has a fully-fletched sports department that offers student-athletes
opportunities to participate and compete in different sporting codes, leagues and
championships locally, nationally, regionally and internationally. The full description of

the research site is presented in Section 3. 5.1

1.5.3 Research Participants

The group of participants whose attributes interest the researcher is called the target
population (Martinez-Mesa, Gonzalez-Chica, Pereira-Duquia, Bonamigo, & Bastos,
2016). As such, the target population of this study was limited to female elite student-
athletes selected for the women's senior football team in the 2022 sporting season.
Using purposive sampling, 11 elite student-athletes were selected from the target
population (Etikan et al., 2016). The purposive sampling method used to select the 11

student-athletes is described in Section 3.5.2.

1.5.4 Data collection instrument

The technique performed by a researcher when acquiring data is known as a data
collection technique or method (Wiid & Diggines, 2015). The data collection instrument
was face-to-face individual semi-structured interviews with the 11 participants at the
research site. Silverman (2016) suggests that interviews aid the participants in eliciting
their opinions and thoughts about the phenomena. As such, the purpose of using
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individual interviews as an instrument is to accurately capture the experiences and
information of the participants (Silverman, 2016). A complete description of how the

interviews were conducted is provided in Section 3.5.3.

1.5.5 Data Analysis

Following data gathering, it is critical to analyse the data to comprehend and interpret
the findings and develop firm conclusions (Wiid & Diggines, 2015). Qualitative data
was expected to be captured from this research. The qualitative data was analysed
using content analysis through a three-stage open coding process. Content analysis
is one of the qualitative methodologies for evaluating and interpreting data (Elo et al.,

2014). The analysis process is comprehensively described in Section 3.5.4.

1.6 KEY CONCEPTS USED IN THE STUDY

The key concepts are described below. These are the meanings that are used and

understood in all the chapters.

1.6.1 Academic level

The academic level is the fourth level of the Holistic Athlete Career (HAC) Model,
which is the study's theoretical framework. It focuses on the difficulties that athletes
encounter in their academic and professional lives. These difficulties include those
related to primary, secondary, and post-secondary education and their professional or

part-time employment as elite athletes or in self-employment (Wylleman et al., 2016).

1.6.2 Athletic level

The Athletic level is the first level of the HAC Model. It can be divided into four stages:
(a) the initiation stage, when athletes are first exposed to competitive sport and
demonstrate the talent that can be developed further; (b) the development stage,
when athletes hone their skills and become more involved in the sport; (c) the
perfection stage, when athletes strive to compete at the highest level and fulfil their full
potential; and (d) the discontinuation stage, when athletes get ready to transition out
of the elite sport (Wylleman et al., 2016).

20
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1.6.3 Challenges

Challenges are obstacles/problems that require a tremendous mental or physical effort
to be resolved and, therefore, test a person's ability (Baghetto, 2018). This study
defines challenges as obstacles that hinder the student-athletes’ academic and

athletic progress and must be overcome or removed for success.

1.6.4 Coping

The thoughts and behaviours used to deal with stressful situations, both internal and
external, are referred to as coping (Algorani & Gupta, 2023). In this study, coping is
understood as the methods that assist or guide student-athletes' academic and athletic

progress.

1.6.5 Dual career
A dual career is "the combination of elite sport and education” (European Commission,
2012).

1.6.6 Elite athlete

According to Segen's Medical Dictionary, an elite athlete is a person who is currently
or has previously competed as a varsity player (individual or team), a professional
player, or a national or international level player (Synodinos, 2017).

1.6.7 Enabling factors

Enabling factors are a combination of factors that may positively impact how
antecedent causes interact, such as social, cultural, behavioural, economic, or political
(Last, 2007).

1.6.8 Financial level

The financial level is the fifth and last level of the HAC Model. It refers to the financial
standing of athletes and serves as a frequent indicator of who is responsible for
supporting them financially both during and after their sports careers. Generally
speaking, these consist of parents, national governing organisations, and non-

governmental funding and sponsorship (Wylleman et al., 2016).
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1.6.9 Football

According to the Merriam-Webster Dictionary (n.d.), football is a game played on a
field between two teams of eleven players each. The goal is to kick or strike a spherical
ball into the opponent's side with any part of the body other than the hands and arms.
Football is also referred to as soccer in South Africa, but for the purpose of this study,

the term football will be used.

1.6.10 Holistic Athlete Career (HAC) Model

Wylleman, Reints, and De Knop's (2013) Holistic Athletic Career Model (HAC) is used
as the theoretical framework of this study. The model offers a holistic viewpoint by
recognising transitions athletes may encounter through the development of five distinct
phases/levels: athletic, psychological, psychosocial, academic/vocational, and

financial (Wylleman et al., 2016).

1.6.11 Psychological level

The psychological level is the second level of the HAC Model. The psychological level
focuses on transitional challenges athletes may face in their cognitive and emotional
development at each of the phases of childhood, puberty, adolescence, and (young)
adulthood (Wylleman et al., 2016).

1.6.12 Psychosocial level

The psychosocial level is the third level of the HAC Model. It considers the
psychosocial dynamics in athletes' lives and offers information on individuals who
might significantly affect athletes' growth and performance at each stage of
competition. Parents, siblings, peers, coaches, family, support personnel, and

teammates can all be considered significant others (Wylleman et al., 2016).

1.6.13 Registered student

The Higher Education Act (1997) refers to a student as any person registered at a
higher education institution. It is a person engaged in study and research, devoted to
learning and attending a higher education institution to seek and construct new

knowledge.
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1.6.14 Sports

Sports is an activity that involves human ability and physical effort as its primary focus,
along with aspects of social interaction or competition, and that is officially recognised
as a sport by organisations (Australasian Sports Information Network, 2021).

1.6.15 Student-athlete
Any individual who participates in qualifies for, or may eventually qualify for, any
intercollegiate sport is referred to as a "student-athlete.” (Cornell Law School, n.d.).

1.6.16 Support

According to the Cambridge Dictionary (n.d.), support may refer to "agreeing with and
giving encouragement to someone or something because you want him, her, or it to
succeed". It also refers to providing the right conditions for life and helping someone
emotionally or practically. In this study, support refers to all emotional and practical
support available to the student-athlete that can provide the best conditions to achieve

Success.

1.6.17 Time management

Managing one's time (known as time management) involves organising, planning, and
carrying out daily activities. It entails creating a timetable, adhering to it, and
establishing priorities (Winstead, 2022).

1.6.18 University Sport
A sport played at the university level for which a national organisation dedicated to
promoting or administering university athletics has set eligibility rules for student-

athletes to participate (Cornell Law School, n.d.).
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1.7 CHAPTER OUTLINE

This mini-thesis comprises five chapters. A brief description of each chapter is provided

below.

Chapter One: Thesis Introduction

Chapter One introduces the study, the problem statement and the research objectives.
It also briefly explains the research methodology, the research design, the research
site, the research participants, the data collection instrument and data analysis, the

key concepts used, and the chapter outline.

Chapter Two: Literature Review and Theoretical Framework

This chapter reviews the literature on the dual careers of elite student-athletes, their
social contexts and cultures, and how tertiary institutions support such students. The
latter part of this chapter discusses the Holistic Athlete Career (HAC) Model, which

serves as the theoretical framework for this study.

Chapter Three: Research Methodology

The research process followed in the study is presented in Chapter Three. The
gualitative research paradigm, research design, research site, research participants,
sampling method, research instrument, data collection and analysis processes are

discussed and justified.

Chapter Four: Results, Discussion and Synthesis
This chapter presents the results from the analysed data and discusses and interprets
them based on the study's theoretical framework. The chapter concludes with a

synthesis of the discussions and interpretations.

Chapter Five: Findings, Recommendations and Conclusion

Chapter Five is the final chapter of the mini-thesis. It presents the study's findings and
how they relate to the literature reviewed and the theoretical framework, proposes
recommendations, and concludes with a noting of the study's limitations and

possibilities for future research.
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CHAPTER TWO

LITERATURE REVIEW AND THEORETICAL
FRAMEWORK

2.1 INTRODUCTION

As stated in the introductory section in Chapter One, the study investigated the dual
careers of elite student-athletes from a South African perspective, focusing on female
football players. As such, this chapter reviews and discusses the literature on dual
careers and football policies. The chapter consists of four sections. The first section
discusses the history of football and female participation and outlines the challenges
experienced. The second section contextualises policies available on governmental
and federation levels through a legislative framework review. The third section outlines
dual careers and the holistic framework on which this research is based. The fourth
and final section discusses the theoretical framework. A summary of what was

discussed concludes the chapter.

2.2 THE HISTORY OF FOOTBALL

It is generally known that football as a sporting code has a long history. As such, the
history of when it started in England is discussed first, then how it moved to Spain,

and lastly, to the African Continent.

2.2.1 The history of football in England

Football is regarded as the most widely played team sport globally and has a long and
illustrious history (Macfarlane, 2023). The foundations of the first amateur football club
quietly took shape in 1855 in the English town of Sheffield. Friendlies known as
"kickabouts" were first organised by Sheffield Cricket Club members out of a love of
sports and a desire to stay active throughout the winter. In 1857, when founders
William Prest and Nathaniel Creswick sought to add a new level of formality to their
informal "kickabouts," Sheffield FC was formally recognised as an official club. Today,

Sheffield FC is acknowledged as the world's oldest football club (Macfarlane, 2023).
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In 1863, when rugby union and football split off to follow their pathways, The English
Football Association was established and became the sport's first governing body.
According to historical data, the sport originates as a military manual discipline in
China's second and third centuries. However, the development of football as we know
it today took place in Britain. The ball's size and weight were not standardised until
1863, nine years after the sport's first set of regulations (Football History, n.d.).
Football evolved outside Great Britain and gained popularity worldwide, primarily due
to British influence on the international stage (Football History, n.d.).

2.2.2 The history of football in The Netherlands

The first nations outside of the UK to establish their football organisations were the
Netherlands and Denmark in 1889. New Zealand in 1891, Argentina in 1893 and
Belgium in 1895 quickly followed them (Boustany, 2022).

The Nederlandse Voetbal en Atletiek Bond (NVAB), founded in 1889 in The Hague by
24-year-old Dutchman Pim Mulier, had nine clubs as members. The Nederlandse
Voetbalbond (NVB) establishment established more organised competition after a few
seasons of informal games. The NVB became a founding member of FIFA in 1904,
and the following year, the Netherlands played their first official international match
against Belgium. The association was given the title "Koninklijke Nederlandse
Voetbalbond" (Royal) by the queen in 1929 and is known in English as The Royal
Dutch Football Association (KNVB) (Union of European Football Associations, 2023)
the foundation for international competitions was built by the creation of football
associations in several countries, which also aided in the sport's expansion in diverse

areas (Union of European Football Associations, 2023).

2.2.3 The history of football on the African Continent

European colonisers influenced early football development in Africa. To illustrate this,
it is worth mentioning that a football club was formally established by French
immigrants in Oran, Algeria, during the period of 1894 to 1897 as a result of their
shared enthusiasm for sports. By 1906, there was enough enthusiasm for the game in
Tunis to support the establishment of Racing Club FC (Alegi, 2010). Al Ahly was
established in Cairo, Egypt, the following yeatr; it first featured some Europeans, but in
1924, it became an all-Egyptian club (Alegi, 2010).
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By 1913, Dakar and Brazzaville, the capital cities of French West Africa and French
Equatorial Africa, hosted frequent matches between French and other European
people. In the Belgian Congo, a whites-only Ligue de Football du Katanga was
founded in May 1911 in the copper mine town of Elisabethville (current-day
Lubumbashi) (Alegi, 2010). A formal organisation had been established by 1919—
1920, and in 1927, it connected with the Belgian Football Association under the name
Fédération de Football Association du Pool. The Congo's French, Flemish,
Portuguese, and British colonists established teams based on European nationality,

much like in other parts of Africa (Alegi, 2010).

Football became increasingly important in African education, creating a new culture
bridging "traditional® and modern, rural and urban, and indigenous and western
worldviews and experiences. This occurred as the consolidation of colonial rule took

hold in the first two decades of the twentieth century (Alegi, 2010).

2.2.4 The history of football in South Africa

From a South African perspective, British colonialists first introduced football in the
nineteenth century (Pelak, 2010). It began to take shape within the Natal educational
system at a reasonably early stage. Due to the rapid growth of the local sugar industry
in the 1860s, Durban was the most significant region for English and Indian
inhabitants. English schools founded in the second part of the 20th century can be
credited with establishing the sport of football in Natal (Hill, 2010).

The first Anglo-Boer War, which took place between 1880 and 1881, and the Anglo-
Zulu War in 1879 resulted in a massive migration of British working-class troops to
Natal, contributing to the growth of football. The Natal Football Association was
established in 1882 and was the country of South Africa's first football association.
The discovery of gold on the Witwatersrand in 1886 increased gold mining,
accelerating Johannesburg's growth as the most significant commercial hub in South
Africa (Hill, 2010).

After some time, Durban replaced Cape Town as the most prominent port in South
Africa. With the completion of an inland railway in 1895, the connection between
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Durban and Johannesburg became the primary commercial axis of industrialisation.
As aresult, it served as the primary axis for the diffusion of football. In 1889 and 1891,
the Transvaal Football Association and the Western Province Football Association
were established, heavily showcasing the Cape Town-based military regiments. A
year later, English immigrants and military commanders established the South African
Football Association (SAFA) (Hill, 2010).

2.2.4.1 Football and Apartheid in South Africa

A global sports system that allowed black Africans, Asians from the Indian

subcontinent, coloured people of mixed ancestry, and white people to compete as
"nations" if they were affiliated with one of the "national” government federations was
established in 1971 as a result of the international boycott of sporting ties with South
Africa (Brittain, 2011). The South African economy expanded after World War Il, and
the nation encouraged widespread white immigration. The former apartheid
government provided financial benefits to white settlers during this time. White South
Africans were driven to look for new recreational, leisure, and entertainment

possibilities through abundant disposable wealth (Bolsmann, 2013).

The imperial army had an unrivalled love for football, and the influx of almost half a
million British soldiers greatly impacted the sport's popularity. Hill (2010) claims that in
South African townships (such as Kimberly and Mafeking), black, coloured, and Asian

civilians attended sporting events and engaged in competition with English soldiers.

According to empirical evidence, football was played actively in black communities
before 1900, but it was not until the 20th century that the sport spread widely outside
African communities. Black Orange Free State Football Association players
represented the first South African team to travel to the UK in 1899. This football squad
was criticised and treated as a spectacle on the pitch, but it garnered much attention
from players who were not a part of the newly established association for ‘'white' teams
(Hill, 2010).

The distribution of sports facilities and services during colonialism was based on a
hierarchy of racial inequality, with white people enjoying the most significant privileges,
followed by coloured people, then Indians, and lastly, Africans. Gender and class
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discrepancies and whether one lived in an urban or rural area further influenced such

racially stratified distribution and the resulting inequity (Naidoo & Muholi, 2010).

Due to the unequal distribution of material resources along ethnic lines in South Africa,
the development of South African women's football players in the modern era has had
to deal with the lingering effects of apartheid racial segregation (Naidoo & Muholi,
2010).

Along with thirty years of socially segregated sport in South Africa, Apartheid also
resulted in male and female underrepresentation in all ethnic groups and exclusion
from international competition. South Africa was denied entry to the inaugural
competitions of the newly established Confederation of African Football (CAF) in 1958
and 1959 because it refused to form a squad that included players of different races.
In 1961, South Africa was formally barred from participating in any CAF competitions,
briefly suspended by FIFA in 1964, and later expelled (Naidoo & Muholi, 2010).

2.2.5 The History of women's football

FIFA surveyed all 139 associated national associations that comprise its membership
in 1970. Only 12 of the 90 responses to this question supported advancing the
women's game (Williams & Hess, 2015). Women's football has forged its way,
breaking social barriers and becoming a significant force (Tooby, n.d.). Women began
playing football in England and Scotland, disputing the concept that football is solely
for men. The first home international women's association football match occurred on

9 May 1881 when England played Scotland at Easter Road, Edinburgh (Tooby, n.d.).

The British Ladies Football Club, a London-based group, was established in 1895. The
team played more than 100 matches around Britain. Women's football teams were
abruptly banned by the Football Association (FA) from playing on fields associated
with the League and Association as of 5 December 1921. The FA determined that too
much money had been spent on charitable games' expenditures and that women
should not play football because it was too physically demanding (Williams & Hess,
2015).
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This was partly due to prejudice and concern that the men's game may be
overshadowed. Its story originates during World War One when the nation's young
men left for the war. Women were abruptly removed from domestic work and forced
into factories across the nation. The government sent out health and welfare advisers
to monitor the well-being of this new workforce, and they promoted sports to get away

from the intense work environment (Williams & Hess, 2015).

As factories formed women's football teams, one became the most well-known. This
Dick, Kerr's Ladies FC team took its name from the Preston-based munitions
manufacturer where the ladies were employed. The 1917-founded team gained
notoriety, gathering tens of thousands of spectators to its inaugural game. Like other
women's teams, their games helped raise money for charitable causes, the war effort

and women playing football was generally seen as a wholesome novelty (Sky, n.d.).

Until it was provisionally lifted in 1969 due to FIFA's intervention, the FA ban persisted
and was occasionally enforced - particularly in 1946 and 1949. Women's football did
not regain footing for another 50 years, so it is less popular than men's football. In
1997, the FA laid out its strategies for elevating women's football from amateur to

professional (The British Broadcasting Corporation, 2023).

The FA Women's Super League was initially formed in 2011 to take over as the top
tier for women's football from the FA Women's Premier League National tier. In 2007,
a women's Eredivisie was created in The Netherlands due to investments made in
women's football over the previous ten years (Union of European Football
Associations, 2023). During 2018-2022, the KNVB worked to achieve three primary
strategic objectives, one of which was to increase the involvement of women in the
game. This achievement was accomplished by launching a development program
focused on elevating the status, policies, and quality of women's football in clubs and
concurrently undertaking a campaign to enhance the representation of women as
board members, coaches, and referees. These federations realise the benefits as
England and The Netherlands are recognised as two of the top women's footballing

nations today (Union of European Football Associations, 2023).
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2.2.5.1 The history of women's football in South Africa

The history of women's football in South Africa is a testament to the strength, tenacity,
and perseverance of a select group of women who have triumphed despite the
tremendous obstacles placed in their path by a game that is heavily influenced by the
patriarchal ties of the capitalist society in which it is played and by the country's history
of segregation (Naidoo & Muholi, 2010). Women frequently have their participation
minimised or undervalued when they join the predominately male football group. Many
of South Africa's currently well-known women's football teams were founded by
professional male clubs to serve as "curtain raisers" for the "real games." (Naidoo &
Muholi, 2010).

The early 1960s saw the formation of the short-lived all-women clubs Mother City Girls
and Orlando Pirates Women's Football Club, which marked the first appearance of
women in South African football (Engh, 2010). Mother City Girls played curtain-raiser
games before games involving Mother City, one of the top male soccer teams from
the Western Cape, competing in the non-racial South African Soccer League (Naidoo
& Muholi, 2010). These showcase matches marked the first women's football games

to be covered and publicised (Engh, 2010).

Pelak (2010) asserted that white women first began to play and organise football
matches in the late 1960s and early 1970s, with black women following in the later
1960s. African and coloured women started playing professional football in the late
1970s and early 1980s.

In 1974, the South African Women's Football Association (SAWFA) was established,
which only featured white and coloured women and was run by white people
(Chappell, 2005). According to Naidoo and Muholi (2010), women's football appeared
to have been the domain of Cape Town and its surroundings, where it was notably
popular among coloured girls and boys. Regular competitions were conducted in the
Eastern and Western Cape long before they were in other areas. Black women
organised their leagues and competitions in the townships at the beginning of the
1990s. As the number of teams increased, they established the South African

Women's Football Association (SAWFA) in 1991. However, the majority of people had
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restricted access to sporting facilities since apartheid laws had divided the nation
(Chappell, 2005).

2.2.5.2 Women's Football in the post-apartheid era

Beginning with the end of Apartheid, South Africa went through an economic crisis,
with most black people experiencing worsening conditions than they had during the
apartheid system (Chappell, 2005). The economy has significantly impacted access
to sports. Access to standard football facilities, the bulk of which were in
neighbourhoods where white people lived, was extremely difficult, if not impossible,
for the majority of black South Africans, especially women (Chappell, 2005). Rural
South Africans had no foundation for sports because of Apartheid's legacy. As a result,
they had little choice but to deal with subpar and inadequate football facilities
(Chappell, 2005).

The 1995 Rugby World Cup final between South Africa and New Zealand symbolised
the end of Apartheid and the creation of a multicultural nation (Chappell, 2005). The
country's extensive media coverage throughout the tournament presented a once-in-
a-lifetime opportunity to show the world that South Africa was a united nation. The
Rugby World Cup final game signalled the start of a new era in South African sport; it
represents a nation brought together by sport - a society in which mutual involvement

triumphed over socioeconomic divisions (Chappell, 2005).

In 1996, Gender Equality 39 and the South African Constitution established gender
equality as a fundamental right every woman must have in all spheres, such as sports
(Ndimande-Hlongwa, 2016). SAWFA informed the Gender Equality Commission that
SAFA did not consider the needs of women's football to the same extent as men's
football (Ndimande-Hlongwa, 2016). Despite the SAWFA's apparent efforts to promote
female football in South Africa, the sport's development has been constrained by a
lack of money, contributing to the continuing absence of a professional women's
football league (Naidoo & Muholi, 2010).

Without sponsors, football teams today would not exist. Many people believed things
would change for women's football in 2001 when Sanlam became a significant
corporate sponsor of the first national women's football league (Engh, 2010). More
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than 300 teams from 25 SAFA regions would compete in the league, with nine
provincial champions playing in the Sanlam Halala Cup tournament (Naidoo & Muholi,
2010).

Sanlam's 15-million-rand three-year corporate investment cleared the way for
increased corporate involvement in women's football as firms such as Cadbury, Nike,
and Vodacom began supporting various regional competitions. At the same time,
businesses assisted with resources and travelling costs (Mills, 2010). Sanlam,
however, ended its sponsorship in 2003 because it was dissatisfied with how SAFA
managed its money (Mills, 2010). Vodacom subsequently came on board, but it only
contributed funding up to 2007, and hence, the league suffered greatly from
Vodacom's exit (Naidoo & Muholi, 2010).

After completing a comprehensive agreement in early 2009, ABSA was named the
official sponsor of South African women's football (Naidoo & Muholi, 2010). Until 2016,
amateur leagues and associated tournaments were sponsored by ABSA, with a total
investment of about R20 million. Sasol united with ABSA as a co-sponsor for the Sasol
League, which played at the provincial level, and the women's national team, Banyana
Banyana (Engh, 2010). The provincial Sasol league consists of 144 teams across the
nine provinces, whereby the winners of each province play in the Sasol National

Championship, a week-long tournament to determine a national winner (Mills, 2010).

Mills (2010) explains that Sasol's long-term commitment to advancing women's
football benefitted the company's reputation and brand. Because it is an endeavour in
corporate social responsibility, Sasol characterised its sponsorship of South African
women's football as unique and regarded it as a commitment to national development.
Sasol's backing of the provincial and national teams expanded the opportunities for
competitions abroad and enhanced team visibility in the national media, which altered
national attitudes toward the legitimacy and sporting prowess of women in the nation
(Mills, 2010). Despite this encouraging progress for women's football, community-
based clubs needed help meeting operational-level financial commitments (Ogunniyi,
2015).
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In the Sasol league, 2800 football players compete for 144 teams across South Africa’'s
nine regions (Mills, 2010). Scouts and national coaches now find it easier to evaluate
athletes. Despite relatively little corporate funding, the league has ensured that
women's football thrives in South Africa (Motshoene, 2020).

Post-2021, South Africa will have a semi-professional women's football league. This
matched the nation's annual Women's Month celebration, which honours the
contributions of women to society. The inaugural match of the South African Football
Association (SAFA) National Women's League marked the beginning of a new era.

The semi-professional league seeks to advance and expand the sport in South Africa.

At the Nike Football Training Centre in Pimville, Soweto, on Saturday, 24 August 2019,
history was made when the first ball of the SAFA National Women's League was
kicked when Bloemfontein Celtic Ladies and their University of the Western Cape
counterparts squared off in the inaugural match (South African Football Association,
2019).

Despite unfair gender imbalances (Motshoene, 2020), professional leagues worldwide
have shown interest in signing South Africa's female football players to professional
contracts. For young female football players in South Africa to advance through
development, the playing field still needs to be levelled because there is still a
tremendous amount of work to be done (Motshoene, 2020). In 2020, SAFA announced
that over 400,000 women and girls were registered as active footballers on its
MySAFA web platform (Adewuyi, 2021).

2.2.6 Challenges facing female football players

Institutionally, the need for more resources devoted to supporting the growth of
women's football may be owing to the needs of other areas being judged to be more
critical, such as education, health, agriculture, and social development (Saavedra,
2003). There is much activity concentrated on men's football, especially at the
professional level, despite the possibility that increasing sports opportunities is seen
as a low priority in the face of other pressing issues such as HIV/AIDS, low literacy
rates, high unemployment and underemployment, job creation, social development,
domestic violence, and so forth (Saavedra, 2003). Saavedra (2003) continues to note
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that governments and international organisations can use sports to promote
educational possibilities in places with a high proportion of young people and decrease
youth delinquency, substance misuse, and unemployment. Therefore, females should
be provided with resources to optimise their participation in sports.

Despite the Constitution's protection of South Africa's democracy and freedom, which
have existed for two decades, it is critical to address women's problems (Ndimande-
Hlongwa, 2016). According to the Presidency spokesperson Vincent Magwenya,
President Cyril Ramaphosa declared that the nation should outlaw wage
discrimination and launch a programme to reduce the gender pay gap in women's
sports (Khoza, 2023). This is due to the recent uproar Banyana Banyana caused
before they participated in the 2023 FIFA Women's World Cup.

The South African Women's World Cup team boycotted a warm-up two weeks before
the tournament started because the South African Football Association (SAFA) had
not paid any bonuses. There were no written contracts regarding World Cup payouts
in addition to the poor condition of the field, which was a high injury risk so close to
the World Cup kickoff (Michollek, 2023). The Motsepe Foundation, a foundation
advocating for diversity founded by the Confederation of African Football (CAF)
president and billionaire businessman Patrice Motsepe, finally put an end to the
conflict by providing a donation for the players to share. However, a SAFA
representative allegedly referred to the athletes as "mercenaries” and "traitors."
(Michollek, 2023).

Similar issues affected the women's football teams from Zambia and Nigeria. Players
from Nigeria who declined to train for the Women's World Cup due to unpaid wages
have had their match bonuses withheld by the Nigerian Football Federation. In
contrast, players from Zambia had to compete and train on unmaintained fields
(Michollek, 2023).

According to a report in The Guardian, FIFA and the police have been notified of the
Football Association of Zambia's (FAZ) inquiry into Zambia's head coach, Bruce
Mwape. Sexual misbehaviour against the coach is alleged. Michollek (2023) further
states that sexual misconduct has also been reported in female football teams of
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Gabon and Sierra Leone. Abuse incidents have also been reported in Spain, Australia,
Haiti, Venezuela, and the United States (Michollek, 2023).

Football is a high-risk environment for sexual misbehaviour, according to a report by
Fédération Internationale des Associations de Footballeurs Professionnels (2021),
generally referred to as FIFPRO. Numerous young individuals from poor
socioeconomic situations who desire to help themselves and their families escape
poverty are among the numerous athletes who have considerable careers in mind.
This gives administrators and coaches much control, frequently putting players at risk
of abuse (Fédération Internationale des Associations de Footballeurs Professionnels,
2021). From this discussion, one can infer that women's football teams worldwide are
experiencing poor working conditions, unjust remuneration, and abuse, which the
sports federations should urgently address so that women can be treated equally and

function within a safe environment.

2.3 DUAL CAREERS

Elite athletes frequently pursue further education while competing at high sports
performance levels. The accomplishment of a "dual career" is the simultaneous pursuit
of accomplishments in sports and education in the sports psychology literature (Van
Rens, Ashley, & Steele, 2019). A dual Career" is described as excelling nationally or
internationally in sports while continuing or finishing the required coursework with the
grades needed to support further study or higher education (Breslin et al., 2019, p. 3).
There has been an increase in dual-career research and evidence base over the past

decade, but much work remains to be done (Breslin et al., 2019).

Athletes who compete at the highest level gain valuable skills, insights and
experiences. High achievements in elite sports expose student-athletes to more
excellent opportunities. However, it necessitates a significant commitment at the
expense of education, employment, family life, and other interests in life (Tshube &
Feltz, 2015). Athletes who combine their sports with education or employment may
benefit from dual careers, which allow them to manage their sporting and non-sporting
responsibilities in preparation for life after sport. Developing employable skills,

financial stability, well-rounded identities, reduced life stress, a robust social network,
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and suitable retirement plans are advantages of pursuing a dual career (Hong et al.,
2022).

Tekavc, Wylleman, and Erpi¢ (2015) explain that athletes who pursue a dual career
benefit on at least four levels, namely: a) socially as they have more significant social
networks and support systems; b) healthwise based on a balanced lifestyle, which can
reduce stress; c) developmentally which may include more significant opportunities for
life skills development; and d) financially as it offers greater employability. In addition,
the sports system and society also benefit from dual careers, which also creates
positive public perceptions of sports and athletes, whereby they serve as role models

for the youth.

Moreover, Hong, Morris, Lopez-Flores and Botwina (2022) state that a dual career
that combines sports and study or employment allows athletes to manage a variety of
stressors effectively. They explain that having a dual career can help athletes retain
perspective on their current condition in their sports and lives, especially during
stressful times. They are capable of assisting athletes in managing challenges such
as injury, decline in performance, and exclusion from the team. Athletes can use a
dual career to plan their futures as they retire from competition (for example, by
enrolling in academic study). This can be helpful in preparing athletes for retirement.
Suppose they do not have a plan in place and experience identity foreclosure. In that
case, dual careers may help them get over some of the obstacles and unhealthy
coping mechanisms they may employ, such as poor mental health, difficulty adjusting
to life outside of their sport, and potentially unhealthy behaviours such as drug and

alcohol abuse (Hong et al., 2022).

Despite the potential advantages of pursuing two occupations, athletes and support
personnel should be aware of the substantial hurdles in starting or assisting athletes
pursuing dual careers. For instance, Wylleman and Lavallee (2004), Wylleman and
Reints (2010), Stambulova and Ryba (2013), and Hong et al. (2022) have shown that
juggling multiple facets of life, such as sports, academics or work, and private life, can
be difficult because it requires allocating enough time and attention to the right things
at the correct times. One of the main obstacles most elite athletes face is balancing

their intense, solely sporting focus with developing resilience and capacity to meet the
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numerous transitions and demands required in high performance and life (Tshube &
Feltz, 2015). In this aspect, heavy workloads can distinguish dual careers throughout
many areas, rigid schedules that cannot be adjusted, compulsory academic class
attendance, and resistance by coaches and athletes to allow for any alternate focused
attention (Lopez de Subijana et al. 2015; Ryan, 2015; Tshube & Feltz, 2015).

In addition, pursuing a dual career path involves responsibilities beyond the micro level
of the student-athlete. It involves the meso (parents, peers, coaches), the macro
(federations) and global (for example, the policies of international, national, regional,
and local governing bodies) parameters of the dual career lifestyle, which is also
impacted by several sociocultural, media, and economic mediators within the student-
athletes' lifecycle (Condello et al., 2019).

Therefore, dual-career athletes need coping skills and assistance to balance these
conflicting commitments (Hong et al., 2022). In the United States, such services have
significantly attracted student-athletes' to their respective institution. In other countries,
however, the compatibility of elite sports and higher education remains a significant
challenge (Fahrner & Burk, 2023).

2.4 A REVIEW OF EXISTING DUAL CAREER POLICIES AND
PROGRAMMES

Sport is essential for a country's organisations, society, and economy. A country's
government is a significant source of funding and promotion for sports. The public
sector of the sports industry consists of the government and sports federations, which
oversee creating sports policies, providing funding for the construction of
infrastructure, identifying and developing talent, and creating specialised programmes

for the general development of sports (Swart et al., 2014).

The value of having dual careers is emphasised as a practical approach for assisting
competitive athletes in effectively transitioning from their athletic careers to the
workforce (Olah et al., 2022). Supporting sports development, athletes, and sponsors

are among the other objectives of a policy guideline. Only through collaboration with
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stakeholders can the function of dual careers be recognised and supported (Olah et
al., 2022).

Tshube and Feltz (2015) explain that the interactions between various stakeholders
are crucial to supporting elite student-athletes' education during their years of elite
sporting competitions. These stakeholders require well-organised collaboration and a
systematic monitoring process to maintain successful dual career programmes and

policies.

By leveraging the skills that athletes have acquired during their sporting careers, dual
career programmes maximise players' contributions to society (Tshube & Feltz, 2015).
Dual careers are seen as a valuable tool in the West for promoting an essential
contribution to creating policy initiatives in sports and education. Therefore,
federations and governments in African nations must assist athletes in striking a

balance between their participation in sports and their studies (Tshube & Feltz, 2015).

The International Olympic Committee (IOC) offers the Athlete365 Programme, which
unifies athlete-focused communications for the Olympic movement. The programme
offers reliable assistance for athletes and their support staff. They aim to improve
athletes' lives and expand the largest community of elite and Olympic-level athletes
globally. Athlete365 supports athletes with pertinent guidance, resources, and
services on and off the playing field. Some benefits from the Athlete365 programme
are access to specialised courses for athletes, career guidance through Athlete365
Career+, entrepreneur opportunities, enhanced personal brand through a specialised
toolkit, exclusive job placements, and athlete representation (International Olympic

Committee, n.d.).

2.4.1 Review of European Policies

The publication of European Union guidelines on the subject has further increased the
growing research interest in dual careers (European Commission 2012). Due to its
significance in the context of sport, the Erasmus + project, backed by the European
Commission, has made "Dual careers of athletes" one of its core subjects from 2013
to the present (Hong et al., 2022). The Erasmus+ Sport programme has funded 59
research projects on athletes' dual careers. Due to the EU Guidelines and several
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programmes put in place at the governmental and sports federation levels within
Member States, dual careers for athletes are currently on the agenda of European

Union sports activities (Hong et al., 2022).

Dual careers are approached holistically in France. In order to aid in the development
of elite athletes by making it easier for them to complete their education and integrate
into the workforce, the French Ministry of Health and Sport established the Institut
National du Sport, de I'Expertise et de la Performance (INSEP), as well as 17 regional
education and training centres and three national sports academies. To implement
dual career programs and involve specialised employees (e.g., tutors) to support
customised dual career programs for student-athletes', including e-learning, INSEP
builds relationships and agreements with educational institutions. The INSEP
analyses the academic progress of student-athletes' enrolled in dual career programs
and promotes research on dual careers, such as career transition and dual career
management. In addition, the employment department of INSEP organises
specialised forums and seminars in collaboration with specialist businesses to ease
the transfer of elite athletes into the labour market (Institut National du Sport, de

I'Expertise et de la Performance, n.d.).

Denmark has a comprehensive national, regional, and local dual career policy,
including elements unique to sports and education (European Parliament, 2016). In
particular, Team Denmark, Study4Player, Job4Player, and FIFPro Online Academy
encourage and implement dual career policies. Team Denmark collaborates with the
National Olympic Committee and Sports Confederation of Denmark (DIF) about dual
careers to ensure that the growth of elite sport is consistent with Danish cultural policy
and with the holistic growth of elite athletes. It primarily offers individualised financial
assistance, counselling and educational training to athletes. To assist individual
athletes in negotiating various academic courses, Team Denmark has appointed a
dual career coordinator through the Study4player programme, which also offers an
online academy that provides online courses with flexible attendance policies.
Additionally, Team Denmark works with the IOC Athlete Career Programme to support
former athletes as they enter the workforce through their Job4player programme

(European Parliament, 2016).
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2.4.2 Review of African Polices

Sportspeople contribute considerably to promoting a positive image of Africa and
fostering a sense of patriotism, but these achievements are not always acknowledged
and rewarded (Moustakas & Isik, 2020). National-level policies in Africa are frequently
underdeveloped and under-researched, despite some initiatives to address policy
coherence in sports and how sports might serve national-level development objectives
(Moustakas & Isik, 2020).

According to the Policy Framework for the Sustainable Development of Sport in Africa
(2008-2018) report, in order to lay the groundwork for a unified development strategy
for sporting activity on the African Continent based on complementary objectives,
integration of targets, harmonisation, and coordination of programs, the Commission
of the African Union, through the Department of Social Affairs responsible for sport,
must work with the Ministries of Youth and Sport, intergovernmental sporting
organisations, and non-governmental sporting organisations. Some of the
recommended strategies in the report highlight the need for all facilities to be open to
national representatives and their teams for free use as they prepare for official
competitions, and elite continental and national representatives should receive special
consideration to help them obtain employment and other benefits (African Union,
2008).

Sport is contained within Botswana's Vision 2036 agenda. Overall, the two major sport
governing bodies in the nation, the Botswana National Sports Commission (BNSC)
and the Botswana National Olympic Committee (BNOC), are responsible for
determining sport policy because there is no national direction (Moustakas & Isik,
2020).

Although the BNSC should oversee grassroots sport and the BNOC should be in
charge of elite sport, in reality, the two organisations’' missions and programs overlap,
and their operations both focus on components of elite sport, sport for all, and sports
development (Moustakas & Isik, 2020).

By simultaneously supporting athletes, the BNOC aims to advance excellence in elite
sport, highlighted in one of its missions: to promote excellence in sport by delivering
coordinated programmes. One of the programmes supports National Federations in

41

UWC https://uwcscholar.uwc.ac.za/



identifying, preparing, and selecting young athletes to compete in the Summer and
Winter Youth Olympic Games. The BNOC also offers the Continental Athlete Support
Grant, which aims to provide participants with financial and technical support as they
prepare for competitions (Botswana National Olympic Committee, n.d.).

The Elite Scholarship Fund offered through the Botswana National Sports Commission
(BNSC) was created to help young student-athletes’ who thrive on the field of
competition enter tertiary schools that foster sporting prowess while reaching the
pinnacles of their chosen sport. The program is an innovative collaboration of elite
young student-athletes, National Sports Associations, the Ministry of Education and
Skills Development, and the Botswana National Sports Commission. The program
aims to create a route for gifted young athletes aged 21 and under to advance their
sporting development to world-class performance while ensuring their future
prosperity through tertiary education programs that balance training and academics.
The Ministry of Tertiary Education and the Department of Education and Skills
Development award academic scholarships for all educational-related costs. BNSC
funding is intended for local and international travel expenses, which the National
Sport Association does not cover. Other offerings include accommodation, transport,
medical services, insurance, training expenses, and the purchase of equipment

(Botswana National Sports Commission, n.d.).

The National Sport and Recreation Plan (2012) of South Africa states that their primary
goals are mass participation and grassroots sports development, with elite high-
performance sports ranking seventh among the top ten priorities. ldentifying talent at
the grassroots level serves as a springboard for elite athlete development and
management in high-performance sports, which could ultimately result in more

significant opportunities for South Africa to win medals abroad.

The "White Paper on Sport and Recreation" and "The National Sport and Recreation
Plan" define the jurisdiction of the South African Sports Confederation and Olympic
Committee (SASCOC) in high-performance sports administration. The government
has mandated SASCOC to oversee high-performance elite sports in the nation
through provisions outlined in these agreements, including selecting and preparing
elite athletes for significant competitions. This is achieved by establishing and
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increasing access to programmes that ensure that athletes receive every available

assistance to excel at national and international competitions (Adom-Aboagye, 2015).

SASCOC reintroduced the Operation Excellence Programme (OPEX) in May 2023
with R66 million in funding. Athletes who can compete at the highest level in multi-
coded athletic events are supported through the Opex project (Baloyi, 2023). The most
prestigious curriculum for potential Olympic and Paralympic medalists is divided into
three levels with various levels of finance and assistance. Under tier one, athletes in
this category will receive full support from SASCOC. Athletes must have won medals
at previous Olympic/Paralympic competitions to be eligible for assistance under this

category (Baloyi, 2023).

An athlete must be a junior and youth athlete who has won medals and made finals at
prior Junior World Championships and Youth Olympics/Paralympics, is qualified to
compete and have a chance to win medals at the Senior Olympic and Paralympic
Games in order to get funding in tier two (Baloyi, 2023).

Lastly, athletes in tier three will be supported if they continually demonstrate the ability
to win medals at important international competitions. At the National Federations'
request, SASCOC will consider assisting these athletes (South African Sports

Confederation and Olympic Committee Operation Excellence Programme, n.d.).

Due to its limited funding, SASCOC must prioritise sports codes based only on their
success during the previous four years (South African Sports Confederation and
Olympic Committee: Operation Excellence, n.d.). To achieve the ultimate performance
metric at any Games, which determines SA's position, it is essential to ensure that
resources are allocated to sports that will bring medals to the nation (South African
Sports Confederation and Olympic Committee: Operation Excellence, n.d.).

These policies, however, are not specific to dual careers of athletes but merely in
support of elite athletes representing the country at elite national and international
levels, some of which may be engaged in dual careers (South African Sports

Confederation and Olympic Committee: Operation Excellence, n.d.).

43

UWC https://uwcscholar.uwc.ac.za/



However, it can be argued that no female football player will be eligible for support
under this programme due to SASCOC's report stating that the support criteria are
based on limited resources. SASCOC reports it can only prioritise sports codes based
on their previous quadrennial performance history, as stated above (South African
Sports Confederation and Olympic Committee: Operation Excellence, n.d.). This is to
guarantee that funds are allocated to sports that will yield medals for the nation, which
is the ultimate performance metric at every Games and establishes South Africa’s
ranking (Adom-Aboagye, 2015).

Due to the historically poor performance and non-qualification of the Senior South
African Female Football Team to the Olympic Games where they only qualified for the
2012 and 2016 Olympic Games, ending both competitions without a single win and
ending last in their groups (International Olympic Committee, n.d), this programme will

likely not be available to any of the respondents in this study.

However, certain South African federations offer dual career support programmes. In
Cricket, for example, they offer the South African Cricketers' Association (SACA)
Player Plus initiative, which was launched in 2008. In order to offer members a
complete programme for personal growth, education, and support, the programme
enables participants to grow intellectually and personally while participating in Cricket,
preparing them for life after Cricket. Some of the offerings include providing a qualified
personal development manager for each player, assisting players in developing a
career plan, awarding SACA bursaries, developing and facilitating personal
development module workshops and online content as well as paying for counselling
and specialist fees where required (South African Cricketers' Association Player Plus,
n.d.).

Jacobs, De Bosscher, and Venter (2019) state that the South African government
provides meagre funding for the growth of elite sports, failing to meet industry needs.
The country's Olympic body revealed that it mostly depends on sponsorships to
finance its sporting initiatives (Jacobs et al., 2019). The government's lack of funding
ultimately undermines the nation's efforts to produce talented athletes because they
cannot achieve global success in an environment without financial support and

investments.
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Any country's pursuit of international sporting success is centred on several objectives,
including enhancing national pride, obtaining global status, and socioeconomic
development. As a result, rising international investments in elite sports policies
among countries to support elite sports growth through a consistent model were
stimulated by the need for sporting achievement, as presented by Mthombeni,
Coopoo, and Noorbhai (2023). These explain that the performance capability of the
national system and how healthy resources are used to achieve elite sporting success
determine an athlete's or team's success, even more so in the South African context

post-apartheid.

The debate in South Africa is not whether policies are developed through the National
Sport and Recreation Plan (2012), which is founded on three core pillars of
implementation, namely (1) an active nation utilising increasing citizens' access to
sports and recreational activities, (2) a winning nation able to support athletes in
achieving international sporting success and, lastly, (3) an environment that would
enable achievement of both pillars above. However, the primary point of contention is
whether the funds assigned to each pillar permit the practical and proper fulfilment of

the specifications listed in the sports regulations about each portfolio.

According to the African Sport Index (ASI), study's respondents identified four critical
issues concerning South African sport policies: (1) a high rate of turnover among
senior political and administrative leadership, which results in frequent modifications
to policy strategies; (2) a decline in the efficacy of policy implementation; (3)
modifications to plans, policies, and strategies that prevent the strategies from
maturing; and, finally, (4) politics within sport from the government and civil society,

which has limited the growth of sport overall (Jacobs et al., 2019).

2.4.3. Summary of Policies
Dual career policies from leading sports organisations were identified and summarised

below.
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Table 2.1: Summary of Dual Career Policies

Organisation Continent Programme Key Offerings
International Olympic All Athlete 365 Programme Specialised courses
Committee (I0C) Career guidance (Career +)
Entrepreneur opportunities
Exclusive job placements
Athlete representation
European Commission — | Europe Erasmus + Project Mobility and cooperation opportunities in
European Union higher education and sport
French Ministry of Europe Institut National du Sport, | Education and Training centers
Health and Sport de I'Expertise et de la E-Learning opportunities
Performance (INSEP) Career transitioning
Dual Career Management
National Olympic Europe Team Denmark Financial Assistance
Committee & Sports (Study4Player & Counseling
Confederation of Study4Job) Educational Training
Denmark (DIF) Online courses- dual career coordinator
through Study4Player
Botswana National Africa Continental Athlete Access to tertiary education institutions
Olympic Committee Support Grant & The Elite | that focuses on training and academics
(BNOC) & Botswana Scholarship Fund Academic scholarships
National Sports Accommodation
Commission (BNSC) Medical and training expenses
South African Cricketer’s | Africa Player Plus Personal development manager
Association (SACA) Career plan development
Bursaries
Personal development workshops
Online content
Counselling
South African Sports Africa Operation Excellence Not specific to dual careers
Confederation & Program (OPEX) Financial assistance for training and
Olympic Committee competition
(SASCOC)

As the table shows, South Africa lacks policies across all sporting codes that

specifically focus on dual careers for elite athletes pursuing tertiary education.
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2.5 THEORETICAL FRAMEWORK
As stated in Section 1.2, Wylleman, Reints, and De Knop's (2013) Holistic Athletic

Career Model (HAC) was used as the theoretical framework of this study. This model
offers an analytical viewpoint by taking every phase of the athletic career into account,
including the post-athletic career, as well as a holistic viewpoint through recognising
transitions athletes may encounter through the development of five distinct phases,
namely, athletic, psychological, psychosocial, academic/vocational, and financial
levels (Wylleman et al., 2016).

According to the holistic athlete career model, athletes develop in several areas
simultaneously. The model places equal focus on the development of each of the
levels (Hong et al., 2022; Wylleman et al., 2016). Four stages are recognised at the
athletic level, namely the initiation stage, development stage, mastery stage and
discontinuation stage. The initiation stage is when athletes are first exposed to
competitive sports and demonstrate talent that can be further developed. In the
development stage, athletes develop their abilities and skills and become more
involved in competitive sports. Athletes strive to compete at the highest level in the
mastery or perfection stage. Lastly, the discontinuation stage is when athletes prepare
for retirement from competitive sports (Wylleman et al., 2016).

Junior athletes in the HAC, who range in age from 15 to 19, are still developing as
athletes. For athletes with dual careers, this developmental stage is characterised by
increased demands on training and academics. This age range is significant because
athletes may also experience the junior-to-senior transition, regarded as the most
difficult intra-career transition in an athletic career, according to Hong et al. (2022). As
a result, the junior to senior shift is one of the tougher transitions in an athlete's career
(Drew et al., 2019), and numerous athletes struggle to balance the demands of sport

and academics as they should (Hong et al., 2022).

Further explaining the model, the stages of childhood, puberty, adolescence, and
(young) adulthood are identified by the psychological level of development. During
these periods, athletes have particular transitional six obstacles in developing their

cognitive and emotional skills. The psychosocial level considers the psychosocial
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factors in an athlete’s life. It offers insight into those who might significantly impact the
athlete’'s growth and level of performance throughout each stage of the athletic
process. These individuals could be family members, friends, teammates, coaches,
parents, siblings, peers, life partners, or even students (Wylleman et al., 2016).

The fourth level of the model, the academic level, focuses on the obstacles that
athletes confront in their academic and professional lives, including those related to
primary, secondary, and tertiary (higher) education as well as their professional
occupation as semi-professional athletes, as either employees or entrepreneurs who
were formerly elite athletes (Wylleman et al.,, 2016). The scientific literature
demonstrates that a sizable portion of athletes embark on a career that combines
sports and academics and involves several demands at various levels of the HAC
model. Athletes also face several internal and external resources and obstacles that
determine whether or not their athletic career will succeed or fail (Castafieda et al.,
2023).

Although it is less well defined, the financial level identifies people responsible for
supporting players financially during and after their sporting careers. Examples are
parents, national governing authorities, non-governmental funding, and sponsorship.
The demands imposed by a transition on one level may impact athletes' development
at other levels, even if each level presents athletes with unique obstacles and

transitions. These five levels will interact with one another (Wylleman et al., 2013).

Age 10 15 20 25 30
A::l::lc Initiation § Development % Mastery Discontinuation
Psychological Childhood Puberty/ oung) aduitinod
level adolescence

Psychosocial
level

vocational

3 K
Academic and K K -

3 X 3
level

Family Sport governing body
Family sport governing NOC Family Employer
body sponsor

Financial
level

Figure 1. The Holistic Athlete Career (HAC) Model (taken from Wylleman et al., 2013)
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The five levels of the Holistic Athlete Career Model were used as a guide in the data
collection process, and they formed the basis for the data analysis process, as well as

the discussion and interpretation in Chapters Four and Five.

2.6 CONCLUDING SUMMARY

In this chapter, literature about the sport's history, dual careers and policies were
reviewed and discussed. This was done to provide a historical and contextual
background of the history of female football athletes competing in a male-dominated
sport and present a comprehensive discussion regarding policies available to elite
athletes in their pursuit of a dual career.

The information in this chapter demonstrates that SASCOC has assumed control of
high-performance plans and programmes in South Africa despite no specific policies
supporting elite student-athletes' dual careers. Governments and federations in
African nations must assist athletes in striking a balance between their sports
participation and academic studies. Additionally, it has been determined that this area
of study lacks knowledge in a South African context because the current state of sports
development and participation focuses more on mass participation than elite-level

participation and involvement in studies or vocational activities.

The research methodology followed in the study is presented in the next chapter
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CHAPTER THREE
RESEARCH METHODOLOGY

3.1 INTRODUCTION

The previous chapter reviewed the literature about the history of football, the policy
frameworks, dual careers and the theoretical framework used in this study. This
chapter discusses and justifies the study's research methodological processes. The
chapter begins by restating the study's aim, objectives and main research question to
justify why the study is situated within an interpretive research paradigm and a
phenomenological research design. After that, a detailed explanation and validation of
the research site, research participants, the data collection instruments, and the data
analysis process are presented. The chapter concludes with a concluding summary of

what was presented.

3.2 AIM AND OBJECTIVES OF THE STUDY

As stated in Section 1.3, the study aimed to explore the factors that could contribute
to or hinder the dual careers of elite female football student-athletes at a university in
South Africa. The objectives were to identify the athletes' perceptions and
experiences, factors that contributed to or hindered their development and success,
and propose suggestions for overcoming the challenges. The study's central research
guestion was: What were the main contributing factors or barriers experienced by
South African female elite student-athletes pursuing a dual career? As seen from the
aim, objectives and the main research question, the nature of the study is qualitative;

hence, an interpretive research paradigm was deemed most suitable.

3.3 AN INTERPRETIVIST RESEARCH PARADIGM

The study is situated within a qualitative research paradigm. According to Schurink
and Auriacombe (2010), qualitative research has undergone several developments
and is not an entirely novel approach to social studies. To better comprehend people's

cultures, ideas, and values, as well as human experiences and circumstances,
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gualitative research is conducted to generate theories explaining these experiences
(Kalu & Bwalya, 2017). Using a systematic methodology approach, qualitative
research presents an integrated chain of events (Mohajan, 2018). Qualitative research
is "an approach for exploring and understanding the meaning individuals or groups
ascribe to a social or human problem” (Creswell, 2014, p. 32). The objectives of
gualitative research also include illustrating how an event is perceived by those directly
affected by it (Kamal, 2019).

They offer another explanation; Merriam and Tisdell (2016) state that numerous
significant characteristics are incorporated into a qualitative investigation approach.
First and foremost, the study's goal is to comprehend human experiences. Second,
the researcher serves as the primary data-gathering and analysis tool. Third, an
inductive analysis of the study's data is performed. Thus, the researcher will develop
concepts, hypotheses, or theories from the facts to provide explanations. Finally,
detailed descriptions will be generated from various data sources, including

documents, field notes, and interviews.

In addition, according to Hammarber, Kirkman, and De Lacey (2016), qualitative
methodologies are employed to respond to queries regarding experience, meaning,
and perspective from the participant's point of view. They clarify that these techniques
include semi-structured interviews to find opinions on a particular topic for background
information or an institutional viewpoint; small group discussions to investigate beliefs,
attitudes, and notions of normative behaviour; and interviewing people in depth to

comprehend a condition, experience, or event from the participant's point of view.

Although Hennink, Hutter, & Bailey (2020) concur that there is no one definition of
gualitative research, they point out that it provides a comprehensive grasp of the
phenomena under issue or being studied. Based on these insights, the qualitative
research paradigm assisted the researcher in comprehending and interpreting the
participant data meaningfully because she wanted to understand the experiences of
the elite student-athletes in their natural setting of managing their studies and sports

commitments simultaneously.
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3.4 RESEARCH DESIGN

Qualitative research can be done using a variety of designs, such as phenomenology,
ethnography, grounded theory, historical research, action research, and case studies
(Kalu & Bwalya, 2017). A phenomenological research design was chosen for this
research, given that the research aims to identify the contributing factors and barriers
to female student-athletes" dual careers. Therefore, by investigating a person's
experience with depth and rigour, the researcher could acquire a greater

understanding of the topic being examined (Akhtar, 2016; Jeremic, 2019).

Phenomenology originally served as the moniker for a substantial advancement in
philosophy and the humanities that occurred in Europe at the beginning of the 20th
century. It draws inspiration from Edmund Husserl's (1859-1938) work as well as that
of those who expanded on it, including Martin Heidegger (1889-1976), Jean-Paul
Sartre (1905-80), and Maurice Merleau—Ponty (1908-1961) (Goo, 2018).

The qualitative phenomenological approach offers a theoretical tool for educational
research because it enables adaptable activities that may be used to explain and aid
in understanding complicated phenomena, such as many facets of human social
experience (Alhazmi & Kaufmann, 2022). Phenomenology is not a single, cohesive
theory or approach. Generalising, measuring, and identifying are not matters in
guestion in phenomenology. It is not rigorous in the experimental sense of possessing.

Its goal is to understand everyday phenomena more thoroughly (Vagle, 2018).

A fuller understanding and awareness of the meaning people attach to their
experiences are made possible through phenomenological investigations, which
investigate people's real-world encounters with a particular occurrence (Alhazmi &
Kaufmann, 2022). Phenomenology is the study of how people experience phenomena
because the researcher seeks to comprehend how people's lives are set up and
structured (Khaldi, 2017). According to Pinar and Reynolds (2015), when they
discovered phenomenology as a philosophy and a method, they learned to see the
spaces between the stars instead of quantifying them as in a positivist paradigm. The
voids and matter that chemically bond stars also suddenly became clear. They

asserted that rather than finding a technique, they found themselves. For a
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phenomenologist, the core of every phenomenological research is the personality and

behaviour of individuals.

When using a phenomenological research approach, the following four steps are
frequently considered, as described by Greening (2019). Preconceived notions and
attitudes about the phenomena research are recognised and held in check through
bracketing. In this procedure, the researcher removes the context and any underlying
assumptions to confront the facts in its purest form. After bracketing out, intuition
comes into play, where the researcher keeps an eye on the significance the prior
research has assigned to the phenomenon. A common knowledge of a phenomenon
on whatever is being investigated is attained through this method. In order to complete
this procedure effectively, the researcher should offer data variance up until a
consensus is reached. The researcher must, therefore, fully commit to the research
project and the phenomenon under investigation. The analysis phase comes after the
intuition process is complete. This process involves coding, which creates categories
and makes sense of the phenomenon's essential meanings. Working with detailed
data over time causes universal patterns and essences to emerge. For the researcher
to achieve a complete and accurate account of the phenomenon, immersion is

required during this procedure for as long as possible (Greening, 2019).

A phenomenological research approach must include a description of a crucial stage.
The researcher comprehends and defines the phenomena during the descriptive
phase. This is meant to serve as the decisive phase in the communication process
and delivers distinctions and crucial descriptions in both written and spoken form
(Greening, 2019). In order to provide insights into how a particular person, in a
particular environment, makes meaning of a particular experience (idiographic),
Interpretative Phenomenological Analysis (IPA) is primarily concerned with the
uniqueness of each case. The process is initially initiated by researchers immersing
themselves in the research data (inductive), and analyses travel back and forth
through a variety of ways of thinking and reflection (iterative) (Cuthbertson et al.,
2020). In keeping with the steps of the qualitative research process, the researcher
herself conducted interviews with the participants at the forefront of the investigation,

female student-athletes competing in football.
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3.4.1 Critique of a Phenomenological Research Design

Interpretative phenomenological analysis experiences some conceptual and practical
limits, as do all phenomenological research methods (Willig, 2022). In the eyes of
many researchers, the perceived issue with phenomenological research is the sheer
volume of interview notes, tape recordings, and other records that must be examined.
Data does not usually arrange themselves into convenient categories, and there may
be numerous ways to connect various talks or observations, so analysis is inevitably

complicated (Lester, 1999).

In this study, the researcher overcame this 'weakness' of a phenomenological
research design through content analysis, using a three-stage open-coding process
and the five stages of the theoretical framework to sort and categorise the data

collected carefully.

Early phenomenographic research was also criticised for being not rigorous enough
regarding research design and analysis (Samuel et al., 2022). These authors explain
where the subjective aspect of determining the categories of description is concerned;
gualitative and quantitative researchers have criticised the phenomenographic
approach. However, this criticism may not simply be exclusive to phenomenography;
it may also be relevant to qualitative research (Samuel et al., 2022).

They further explain that, in contrast to what is commonly claimed for survey research,
phenomenological studies provide an in-depth analysis of specific cases that do not
allow for straightforward generalisation (Samuel et al., 2022). However, suppose
phenomenological findings are used to develop general theories (i.e., theories that
apply to situations outside of the participants or cases that have been studied). In that
case, the process must be transparent in that the reader can follow the progression
from the findings to the theories and understand how the researcher arrived at his or
her interpretations (Samuel et al., 2022). In this study, the researcher wanted to avoid
developing general theories about dual careers. However, she investigates one elite

female football team at one specific public University in South Africa.
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3.5 RESEARCH PROCESSES FOLLOWED

The research proposal for this study was submitted to the relevant committees of the
University of the Western Cape in line with the standards for a master's degree
programme. Ethical clearance was obtained at the beginning of September 2022 (refer
to Addendum 1). Based on that, the researcher obtained permission at the research
site to conduct the research and select the research participants. The research
participants were provided with an information sheet, which explained the aim and
objectives of the study and the importance of their input to the study. Participants were
informed that all interviews would be recorded, would last 20-30 minutes, and would
be safely stored (refer to Addendum 2). The signed consent of those who wished to
participate was obtained and filed after they had been informed of the research's
purpose, methodology, and procedures (refer to Addendum 3). Codes were utilised
for participants, and all recordings were labelled to ensure participant anonymity and
confidentiality. The names of the participants were not recorded on the recording, in
the research project, or in the coded transcripts to uphold anonymity according to the

University's ethical standards.

The research site, the research participants, the data collection methods, and the data
analysis process are discussed below.

3.5.1 Research Site

The research site for the study was a traditional public university in one of the
provinces of South Africa. The University has female football teams playing in the
University Sport South Africa (USSA) Football National Championships, a senior
female team participating in the Hollywoodbets Super League, and a junior female
team playing in the SAFA Tshwane Regional League. USSA is the governing body for
all sports played in South African tertiary institutions. In contrast, the International
University Sports Federation (FISU) organises and runs international sporting
competitions for student-athletes (Fédération Internationale du Sport Universitaire,
n.d.).

The University was chosen as the research site because the researcher resided near

the University and was an employee of the University, which provided ease of access
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to the location and the participants. Thus, a convenient sampling technique was used

to identify the research site due to its accessibility and proximity (Patton, 2015).

The researcher asked permission to conduct the study at the University and provided
the registrar's office with the ethical clearance letter (refer to Addendum 1) and the
permission request letter (refer to Addendum 4). Permission to conduct the study at

the University was granted (refer to Addendum 5).

3.5.2 Research Participants

The unit of analysis was the university's senior female football team players. The
senior team competes in the Hollywoodbets Super League and is regarded by the
University as having the most elite players. Student-athletes' at this level are required
to perform academically well and present an excellent academic record due to
eligibility criteria requiring student-athletes to pass a minimum of sixty module credits
to be eligible to compete in any student-related competitions as per the Varsity Sports
Bona Fide Students Regulation Form which states "In order for undergraduate
students to qualify for participation in any of the Varsity Sports tournaments in a
particular calendar year, that students must have completed at least 60 SAQA credits
on an NQF level 5 in the previous year (running from January-December)". Thus, the
senior female football players fall under the tertiary (higher) education category of the
academic level of the theoretical framework because they are registered students at

a tertiary institution and participate in sports.

The team comprises 25 and 30 players registered with South Africa's Footballing
Authority (SAFA). However, not all students are registered at the University, and some
are international students. As such, a purposive sampling strategy was chosen
because the sample features are specified with an eye toward the study's objectives
in exploring the perceptions and experiences of South African female elite student-
athletes' in their dual careers of being registered students and elite football players
(Sharma, 2017).

Sharma (2017) states that a researcher will use purposive sampling as a technique to
systematically choose a smaller group of representative objects or people (a subset)
from a predetermined sample to act as subjects (data sources) for observation or
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experimentation by the goals of the study. The researcher wanted to select the actual
11 female players (that form the team on the field) from the senior female football team
and applied a purposive sampling technique, which was that they should be South
African citizens, be registered students at the university, pursue a degree, diploma, or

higher certificate, and be recognised by SAFA as football players.

The football sports administrator's office obtained a list of all the senior female football
players. The researcher used the sampling criteria above to select the 11 players from
the group of 25. These players were invited to an information-sharing meeting where
the researcher explained the purpose of the meeting and what her study was about.
The researcher invited them to participate in her study. Each person received an
information sheet and a consent form. They agreed to participate in the study, signed

the consent form, and returned it to the researcher.

3.5.3 Data Collection Instruments

Barrett and Twycross (2018) state that interviews are the most direct and easy way to
obtain rich, detailed information about a phenomenon. Following these researchers,
individual interviews were used to collect the data from the 11 players. The researcher
conducted one-on-one interviews with each of the 11 players on the university's
campus, where the football team is based. The interviews were conducted in English,
and the participants' consent was obtained to record their responses. A semi-
structured interview guide with ten questions was used in the interviews (refer to
Addendum 6). The guide assisted the researcher in focusing on issues relating to the
athletes' dual careers, including their sports and university engagement, student-
athlete awareness, potential sources of information about dual careers, dual career
support offered, and challenges they may face as female elite athletes. The same
guestions were asked to each of the 11 players. The data were collected during
November 2022.

3.5.4 Data Analysis Process
Analysis of the data following data collection is essential to correctly understanding
and interpreting the results and reaching firm conclusions (Wiid & Diggines, 2015).

Qualitative analyses can be conducted using a variety of methodologies, such as
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content analysis, thematic, grounded theory, narrative, conversation analysis, and

discourse analysis (Archer, 2018).

The researcher analysed the data through content analysis using a three-stage open-
coding process. According to Williams and Moser (2022), in qualitative research,
coding is the act of assembling, summarising, and thematically sorting acquired data
to create a structured framework on which to build meaning. The intention is to
summarise elements in a systematic order, to group them, and to make them a part of
a system or classification. This allows for the consolidation of meaning and explanation
by allowing data to be separated, grouped, regrouped, and relinked (Williams & Moser,
2022). The three-stage open-coding process allowed the researcher to separate,
group, regroup and relink the data.

Stage 1 of the open-coding process noted all responses received from the participants
according to the ten questions asked. The responses were transcribed onto a Word
document from the recordings of each interview. This document was named Stage 1
of the open-coding process. A numbering system was used to refer to each research
participant's answers (refer to Addendum 7). The transcriptions were emailed to each
participant to verify that the responses were correctly typed. The transcriptions were
received back with no corrections. The verified transcriptions were further analysed in
a new Word document, where similar responses were grouped and different ones kept
separate. This document was named Stage 2 of the open-coding process (refer to
Addendum 8). A new Word document was opened, and the responses from Stage 2
were further summarised into themes and sub-themes based on the theoretical
framework's five levels of holistic development model (refer to Section 2.5). This
document was named Stage 3 of the open-coding process (refer to Addendum 9). The
researcher's supervisors assisted and guided her through the analysis process, and

they helped to verify that the responses were correctly grouped and summarised.

The responses under the themes and sub-themes in open-coding stage 3 were
summarised as the study's results in the next chapter, Chapter Four. They formed the

basis for the discussions and interpretations, also presented in Chapter Four.
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3.6 CONCLUDING SUMMARY

This chapter described and justified the research methodological processes followed
in this study. In order to support the objectives of the investigation, the researcher had
to ensure that the research methodology was presented, applied, and supported by
social sciences' research methodologies and best practices. The analysis process was
initially challenging because of the data collected. However, the open coding process
helped the researcher manage the data and ascertain how patterns and themes

emerged per the five levels of the theoretical framework's HAC model.

The results, together with the discussion and interpretation thereof, are presented in

the next chapter.
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CHAPTER FOUR
RESULTS, DISCUSSION AND SYNTHESIS

4.1 INTRODUCTION

The methodological research processes used in this study were discussed in the
previous chapter. This chapter presents the results of the data collected from the
participants, the discussion and interpretation of the results, and a synthesis of the
findings. The chapter is divided into three sections: (i) The results from the data set of
11 football players are summarised in the first section, (ii) A detailed discussion and
interpretation of the results are presented in the second section to find answers to the
main research question and sub-questions, (jii) The last section concludes the chapter
by synthesising the discussions and interpretations of the results.

4.2 RESULTS OF THE DATA COLLECTED

In correspondence with Sections 3.5.2 and 3.5.3, the collected data comprised the 11
student-athletes' responses from the individual interviews. The results are presented
based on the theoretical framework’'s Holistic Athlete Career Model's five levels of
development. Each level formed the central theme and sub-themes under which the
responses were categorised and grouped in open-coding Stage 3 (refer to Addendum

9). These are summarised below.

4.2.1 Theme One: Athletic Level

The participants were asked if being an athlete had benefits and negatives. Three sub-
themes were identified from their responses, namely (i) physical health as a benefit of
competitive sport, (ii) the stigma of competitive female football, and (iii) football should

be prioritised as a career for females.

Sub-theme one: Physical health as a benefit of competitive sport

Four (36%) participants emphasised that competing in competitive sports benefited
their physical health, enabling them to remain fit, have more energy for daily tasks,
and provide a potentially better-quality life. A further two (18%) indicated that being fit

and healthy is a characteristic that separates student-athletes from regular students.
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Sub-theme two: Stigma of competitive female football

Six (54.5%) participants highlighted the challenge of navigating through the stigma of
competing in a male-dominated sport where most support and recognition are offered

to males despite competing on a competitive mastery level.

Sub-theme three: Football should be prioritised as a career for females

Two (18%) participants highlighted the need for South African sports federations to
prioritise female football as a career path and provide more opportunities to play

professional football abroad to develop their mastery levels further.

4.2.2 Theme Two: Psychological Level

The participants were asked to explain how they cope with their dual careers. Four
sub-themes were identified from their explanations: (i) psychological challenges
experienced, (ii) psychological support as a service offering, (iii) sport as a tool to

destress, and (iv) communication as a coping strategy.

Sub-theme one: Sport as a tool to destress

Three (27%) student-athletes identified that being a student and athlete allowed them
to destress from the various commitments by focusing on a different component of
their dual career. A further two (18%) expressed that competing in sports brought

enjoyment by participating in the sport they love.

Sub-theme two: Communication as a coping strategy

Seven (63%) participants explained that communication between their lecturers,
coaches, and teammates was a strategy to overcome the challenges they experienced

in their dual careers.

Sub-theme three: Psychological challenges experienced

Three (27%) stated that, as female student-athletes, they experienced student-
psychological difficulties. In comparison, six (54%) highlighted the stigma around
competing in a male-dominated sport, which indirectly impacted their psychological
well-being as student-athletes. All the participants (100%) stated that financial

challenges had a direct impact on their psychological well-being as well.
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Sub-theme four: Psychological support as a service offering

Five (45%) student-athletes indicated that the University offered all students
psychological support (counselling). When asked to identify the psychological support
student-athletes should receive, five (45%) highlighted the need for academic support

and support for life and mental struggles during injuries.

4.2.3 Theme Three: Psychosocial Level
The participants were asked to identify the type of support they received. Five sub-
themes were identified from the responses. Namely, support was received from (i)

family, (ii) friends, (iii) coaches, (iv) teammates, and (v) the University.

Sub-theme one: Family support received

Ten (90.9%) student-athletes highlighted the support received from their families in
their dual careers, while one (9%) noted that her family was not her direct support

base because she was far away from home.

Sub-theme two: Support from friends

Three (27%) student-athletes also received support from their friends.

Sub-theme three: Support from coaches and technical staff

Three (27%) said they also received support from the coaches and technical staff.
Four (36%) highlighted the role coaches play in providing support from a

communication point of view when experiencing challenges within their dual careers.

Sub-theme four: Support from teammates

Three (27%) student-athletes identified their fellow teammates and senior athletes as

support structures when experiencing challenges.

Sub-theme five: Support from the University

All eleven (100%) student-athletes identified some form of support offered by the
University that assisted them in their dual careers. This ranges from academic support
(3 participants, 27%) to financial support (4 participants, 36%) and medical and

psychological support (8 participants, 72%).
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4.2.4 Theme Four: Academic Level

The patrticipants were asked to comment on their academic studies and how they
impacted their dual careers. Four sub-themes were identified from their responses,
namely (i) opportunities for future growth and more excellent career prospects, (ii) the
need for effective planning and time management, (iii) scheduling of sporting events,

and (iv) the need for academic support structures.

Sub-theme one: Opportunities for future growth and more excellent career prospects

Five (45%) participants highlighted that being a student-athlete offered more
significant opportunities to learn and grow as an individual by being exposed to varying

opportunities, which offers more excellent prospects for a successful future.

Sub-theme two: The need for effective planning and time management

Nine (81% participants noted a lack of planning and time management as the
characteristics they disliked most in their dual careers. Seven (64%) highlighted the
need for effective planning and time management as the critical components of their

athletic and academic responsibilities.

Sub-theme three: Scheduling of sporting events

Four (36%) highlighted the need for the sports federations to consider the academic
schedule when scheduling athletic events to make it easier for the athletes to manage

their academic and athletic responsibilities.

Sub-theme four: The need for academic support structures

When asked about the support structures (programmes and policies) they believe the
football federation (SAFA) and national sporting body (TeamSA and SASCOC) should
provide to elite athletes engaged in dual careers, all the participants could not identify
any programmes or policies for elite student-athletes in South Africa that would assist
and guide them through their dual career journeys. Two (18%) participants highlighted
the need for academic support structures that should be put in place to support

student-athletes in their dual careers.
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4.2.5 Theme Five: Financial Level

The participants were asked if the University and the sporting bodies provided financial
support for their dual careers. Three sub-themes were identified, namely (i) financial
support received, (i) finances as a challenge experienced, and (iii) financial support

as a requirement.

Sub-theme one: Financial support received

Five (45%) student-athletes indicated that the University offers financial assistance
through sports bursaries or other financial means, such as stipends to support their
dual careers. One (10%) noted additional financial support through the South African
National Student Financial Aid Scheme (NFSAS). Two (18%) participants explained
that their families supported them financially.

Sub-theme two: Finances as a challenge experienced

Three (27%) participants said they experienced financial challenges as part of their
dual career struggles, and five (45%) indicated financial support as a type of support

that student-athletes should receive.

Sub-theme three: Financial support as a requirement

When asked about the support they believe the football federation (SAFA) and national
sporting body (TeamSA — SASCOC) should provide to elite athletes engaged in dual

careers, six (54%) participants highlighted the need for financial support.

4.3 DISCUSSION AND INTERPRETATION OF RESULTS

The overall research question of this study was 'What were the main contributing
factors or barriers experienced by South African female elite student-athletes in their
pursuit of a dual career?' To answer this question, the discussion and interpretation of
the results are structured according to the study's four sub-research questions and
based on the theoretical framework's five levels of holistic development. It should be
noted that the research participants’ responses are verbatim presented within the

discussions, hence, their colloquial nature.
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4.3.1. Sub-question 1: What were the experiences of female elite student-
athletes in their dual careers?

Health and wellness are essential in elite student-athletes' overall experiences in
pursuing a dual career. Ideally, they should have positive experiences in the five levels
of the theoretical framework HAC model to achieve physical, mental and social well-
being. In this regard, four participants emphasised that competing in competitive
sports benefited their physical health, enabling them to remain fit and have more
energy for daily tasks, providing a better quality of life. They explained:

What | like about it is that, first of all in terms of my health as a student, / know I'm a

bit, | am a student, but at the same time, | keep myself healthy (Participant 2)

What | like about being a student-athlete is that it’s giving more energy, it gives you
benefits when you are in class you become more active and your mind becomes strong

when you are in class. (Participant 8)
What | love is that it keeps you fit and your mind you are always active (Participant 9)

| enjoy being healthy; | play the sport that | love while getting an education (Participant
11)

These responses correlate to Jetzke and Mutz's (2020) study, which compared
student-athletes to "normal students”. The findings showed that student-athletes who
participate in sports on a regular and habitual basis reported feeling more satisfied

with life.

The primary goals of sports, as explained by Malm, Jakobsson and Isaksson (2019),
are to promote physical exercise and increase motor skills for performance for health,
as well as to foster psychosocial growth, along with creating new social circles and
social norms and attitudes for participants. These authors further state that building a
solid physical foundation early in life is critical to maintaining excellent health as one

ages.
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Discussing mental well-being is also crucial in student-athletes' experiences
throughout their dual careers as they engage in additional responsibilities within the
athletic and academic sectors and are exposed to various additional pressures and
expectations that may affect their mental well-being positively and negatively. Some

positive responses were:

| guess training and sport just makes it feels better and just get your mind off the studies
(Participant 5)

What | like about being a student-athlete is that football does make some of the stress
from academics away, when | come to training, | destress (Participant 6)

However, all the participants identified challenges they experienced in their dual

careers. They explained:

It is not easy mentally to get your mind straight for soccer or education. It is not easy

to balance both, so if you can figure that one out, then yeah (Participant 1)

Your things won't go the way you want and then you will have a lot on your table and
you won’t manage to go to school or training. You feel like you are in depression mode

but sometimes it is all about lack of planning (Participant 3)

| can say that mentally because as people, we are not the same, as players we are not
the same and not facing the same situations so | personally have a problem of
overthinking most of the time when | am at training you know, | overthink about a lot of

things and what is happening at home and all of that (Participant 4).

These responses illustrate that the student-athletes were mentally not in a good state.
It placed some of them in a depression mode (the second response), resulting in
overthinking 'things' as the third response indicates. Hence, mental well-being is
critical to ensuring student-athletes succeed in their dual careers (Huber et al., 2011).
However, as the third response indicates, 'a lot of things' influence student-athletes
state of mind. One of these things most of the participants (nine out of the eleven)
identified as a challenge they were experiencing was a lack of effective time
management. They explain:
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Being a student-athlete requires hard work because it is not easy, you are always busy.
There is always something to do. So free time is not there, not available. So, it’s not

easy being a student-athlete (Participant 1).

Okay, what | can say about the disadvantages of being a student-athlete is that
sometimes we have like a lot of pressure when it comes to education and then we
need to make sure that we manage the time even though sometimes it can be hard
because during the year we have tournaments (Participant 4)

The advantage that we most do not like is balancing between the two. Because it is
hard to balance the training schedule and the classes you see (Participant 9)

The thing | dislike is that both my sport and my studies are extremely time-consuming,
so balancing is difficult (Participant 10)

But I find it could be like it is quite tiring and to manage my time also sort of gets in the
way sometimes, | struggle to manage my time sometimes (Participant 11)

As discussed in Section 2.4, being a student-athlete and managing a dual career has
disadvantages. Thus, the above responses from the participants align with Hong et
al.'s (2022) view that juggling multiple facets of life can be challenging because it
requires effective time management. Similarly, as Tshube and Feltz (2015) and Ryan
(2015) explained, balancing and developing resilience and capacity to meet the
numerous transitions and demands required in high-performance sporting events and
life is one of the main obstacles most elite athletes face. These authors also highlighted
heavy workloads throughout the many areas, rigid schedules that cannot be adjusted,
compulsory academic class attendance, and resistance by coaches and athletes to
allow alternate focused attention. These were the things the participants experienced
and referred to in the above responses, which impacted their mental and overall well-

being.

Thus, elite student-athletes must develop various personal skills to succeed in their
dual careers, which relates to the characteristics of psychological and psychosocial
levels. These skills may include organisational and time-management skills, self-

awareness, self-discipline, perseverance, determination, and interpersonal skills.
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They should also develop essential coping techniques such as setting goals and being
proactive, setting aside time for recovery, interacting with university staff and coaches,

and looking for social support (Hong et al., 2022; Tshube & Feltz, 2015).

The responses from the participants have shown that several have developed the

necessary skills to cope with the demands of a dual career. They explained:

I think you just need to find the right type of people first to lean on and just
communicate a lot with the institution. If you are not coping, it is not going to help you

to just, you know, keep it to yourself. | think communicating that and asking for help

(Participant 7).

Yeah, my challenges that | have experienced to overcome it is that you have to learn
to speak, you have to learn to if you are struggling to balance your studies and your
football things. You need to talk to the coaches so that you guys reach like a solution

together so that you can balance the two (Participant 9).

I think speaking to your coaches, your teammates, and your lecturers can really help
so you can find the balance. Sometimes, something has to give way or else it will be

you that will suffer (Participant 10).

Participants further noted the need to be dedicated, determined and disciplined.

Responses were:

| guess its dedication, determination putting your head into something. Everything
gets challenging but if you tell yourself that you can and put your mind into it then |

guess you can balance it both (Participant 5).

| think because we play sports on a daily basis, like we have to be disciplined,
dedicated to get things done and well prepared for tasks, so that requires us to like
take a lot of time out to manage everything as well, while we are busy trying to cope

with being a student and playing sports as well (Participant 11).

Seven of the participants explained their approach to how they overcame the

challenges of managing their time effectively. Responses were:
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I must have a schedule for training, and there must be a schedule for education. Time
management. Without time management, | do not think | will be able to do it because
I must plan my things accordingly (Participant 1)

Time management is the best. | have to make time for everything and make sure that
| balance (Participant 8)

I have a very strict planning and like scheduling everything. | have to be strict on myself
to plan and schedule stuff (Participant 11)

All the quotes above demonstrate how the participants used self-discipline,
organisation, speaking out and seeking help, and developing effective time
management skills to solve their daily challenges, changing their negative experiences
to positive ones. An inference can be made that the student-athletes have discovered
the hard way how crucial effective planning and time management skills are to juggle

a dual career.

To summarise, the student-athletes who participated in this study experienced positive
and negative issues in pursuing a dual career. They reported that engaging in a dual
career provided them with increased physical and mental wellness, which relates to
the theoretical framework'’s athletic, psychological, psychosocial, and academic levels.
On the other hand, they also experienced and felt the demands of managing and
balancing a sports career and an academic one. A positive spinoff is that they did not
give in to the pressure but found ways and developed skills to manage their time and
balance their workload to do what was required of them both on the sports field and
academically.

4.3.2. Sub-question 2: What dual career policies in South African elite sports are
student-athletes aware of?

In order to develop competent and independent student-athletes who can assess their
strengths, shortcomings, and potential solutions when pursuing a dual career,
communication about dual career opportunities, programmes, and policies is

essential. It is, therefore, important that athletes know and be aware of the policies

69

UWC https://uwcscholar.uwc.ac.za/



that govern sports and athletes in their country and globally. The participants were
asked if they knew or were aware of any policies. All the participants indicated that

they were unaware of any sports-related policies. Responses were:

No, | am not (Participant 1)

I have no idea; | have not heard of such (Participant 2)

No, | am not (Participant 3)

No, not, | do not. | have not heard any of the policies about football or any sport in
South Africa (Participant 6)

No, I am not aware of any (Participant 7)

No (participant 8)

Participant 5 said no, she did not know, but spoke about a women's football that was
added to the national league in the country and remarked that it was going well.
Participant 9 responded by saying, "Yeah, they are there. We have like the SRC and
the RAG Committee, they support us, and they even give us tickets. If we are playing,
they make sure we get the support, organise the support, and ask us when we are
playing; they come and support us."

These two responses speak about something else: a women's football team added to
the national league and the SRC and RAG Committee, which are university
committees and not national policies. An inference can be made that the student-
athletes who participated in this study were not informed or advised about any sports
policies by the University or their coaches. This is a concern as they should be
knowledgeable about the policies governing sports and competitions in South Africa
and elsewhere. Hence, not being aware of the policies could mean that these athletes
did not know their rights and what the South African government should do to assist

and promote their sporting careers.
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However, the participants noted the lack of financial support by the various sports
federations as a challenge, which was also discussed in Section 2.3.2. Six
respondents highlighted the need for financial support from the national football
federation (SAFA) and the national sporting body of SASCOC to pursue their dual

careers. They explained:

| think that SAFA can actually give us at least money at the end of the month so that
maybe we can also be encouraged to do better because we also have a national
league (Participant 4)

I think SAFA should also give us boots, boots and help us at school maybe like with
books something like that. | think that will make us to be more active in the school and

also more active on the grounds (Participant 8).

| think they should invest more money in giving the athletes. The money must come
from SAFA,; | think the athletes they should not even use NSFAS because most of the
players they get them from here. They get more girls in universities and then they go
and represent the national team. They should invest more money in their studies so
they can balance since when girls do not earn a lot, at least they can support them with

a good educational finance (participant 9)

So, because many soccer players are, female soccer players are still students they

should support us more financially (Participant 11).

Participants 9 and 11 further stated that the federations should invest financially in
women's games since many female football players who play for the South African
National Teams are recruited through university programmes. Therefore, providing
financial assistance in the form of bursaries, for example, will assist the student-
athletes in creating a better future for themselves by ensuring they can graduate with
a degree since female football is currently not a viable career path in the country (refer
to Section 2.3.2).

In addition, Hong and Fraser (2021) point out that during some of the most critical

phases of their athletic careers, elite athletes who are not supported by their national
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Olympic bodies, federations, or sponsors are likely to rely on family (mostly their

parents) and communities of friends and relatives for financial support.

In this regard, the participants in this study reported that they received financial support
from the University (five), one from the South African National Student Financial Aid
Scheme (NFSAS), and two from their families. The remaining three participants did
not indicate if they received support financial support. Responses were;

Financial support received from the University:

Okay, | do receive a sports bursary (Participant 6)

I do, not just financial support (Participant 7)

Yes, | do manage support. Uh, like bursaries, school bursary | go to school bursary
that helps me to pay my education, and | got stipend that is helping me to benefit with
food (Participant 8)

From NSFAS:

| also have NSFAS that is funding my academics (Participant 6)

From families:

| also get some money from home (Participant 6)

Parents, yeah, | do receive my support from my parents in all ways, financially and
other things (Participant 9).

It needs to be noted, however, that not all student-athletes qualify for governmental
support or can be supported by their families. Hence, more financial support is
required for female athletes to support their academic and athletic pursuits. The sole
responsibility to support female athletes should not fall on the University sports

programmes or their families. The sports federations should also play a more

72

UWC https://uwcscholar.uwc.ac.za/



significant role in supporting the best athletes recruited into the National Teams (De
Dominicis, 2022).

Hong et al. (2022) and Tshube and Feltz (2015) (among others) suggest that student-
athletes who lack funding may experience challenges such as decreased mental
wellness, which could negatively impact their overall wellness and result in poor

performance, both on the field and academically.

Moreover, policies or programmes for elite student-athletes should not only centered
around financial support. Policies should also emphasise the overall developmental
needs that would assist the student-athlete in succeeding. These include strength and
conditioning and medical, psychological, and academic support, which are discussed

in more detail in the next section.

The concerns of South African policy development and implementation, as discussed
in Section 2.3.2, are related to the overall policies associated with sports participation,
whether at the mass participation level or elite level. As noted in Section 2.3.2, no
specific policies speak to support elite athletes engaged in a dual career through the
South African Football Association or the South African Sports Confederation and
Olympic Committee.

To conclude, all the participants were unaware of any programmes or policies to
support them through a dual career. The support received by the participants mainly
came from the University and their families, with one participant receiving additional
funding from NSFAS. It was highlighted that SAFA should do more for female student-
athletes since many of the athletes recruited into the National Teams are student-

athletes at a university nationwide.

This section focused on the theoretical framework's financial level. Being financially
supported is essential for female student-athletes to successfully pursue their
academic and athletic careers. Therefore, adopting national policies regarding female
athletes' dual sports careers could help build athletes' technical, tactical, physical, and
mental capacities. These policies should be incorporated into laws or policies that
apply to all federations and sporting bodies.
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4.3.3. Sub-question 3: What role do university sports programmes play in the
dual careers of student-athletes?

In South Africa, universities provide University Sport South Africa (USSA) and Varsity
Sports South Africa with competitions for most sports codes. Student-athletes use
these competitions as a springboard to access elite competitions, monetary and non-
monetary incentives and rewards, and the advancement of their athletic careers. This
is especially true for female footballers, as numerous players have been scouted to
the South African Senior National Team after competing at the USSA and Varsity

Sports competitions over the years (De Dominicis, 2022).

Moreover, universities also provide athletes opportunities to earn a degree through
bursaries and financial support to pay their tuition fees, which will aid their
employability after their sporting career ends. The participants indicated they received

financial support from the University, as discussed in the previous section.

The European Union Guidelines (2012) stipulate that higher education institutions
should be adaptable and flexible and provide student-athletes with additional
academic support, such as tutoring if needed, to assist them in succeeding
academically. As nine of the eleven participants noted, allowing student-athletes to
extend their education and training will minimise their concerns regarding a lack of

time and balancing their sporting and academic responsibilities.

Participant 1 notes there is no free time by stating:

Being a student-athlete requires hard work because it is not easy. You are always
busy. There is always something to do. So free time is not there, not available. So, it

is not easy being a student-athlete.

Participant 8 explains her challenge of not having sufficient time for her academics:

The challenge | face a lot eish, there is a lot of challenge when you are a student-
athlete but the most one | think eish is the quality of studying. | do not get more time,
like when | come back from training then | have to go home and study again but then

I am tired from training, | think that is the most one.
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Participant 4 highlights the need to prioritise time to ensure academics and athletics

are centred around other tasks by stating:

We learn how to compromise; we learn how to prioritise and also make sure that
whenever we do certain things, we need to bear in mind that we also have school work

and we also have training sessions.

Because of these reasons, the University attempts to accommodate student-athletes
by providing an additional year to complete their course of study as per the University
Academic Regulations (2023), which states, "Student must be able to complete the
programme for which they are registering, within the prescribed minimum period
(years = N) plus one year (N+1)." Therefore, student-athletes enrolled for a 3-year
degree may complete their programme in 4 years to accommodate their busy

schedules.

Every participant will encounter a situation where academic obligations and athletic
commitments coincide with matches, tournaments, or camps falling on test dates. The
University offers an absenteeism option for elite student-athletes, which the Director
of Sports (2017) approved. This option allows them to excuse themselves from writing
tests or submitting assignments when competing at official sporting competitions. A
supplementary or unique opportunity is provided to these athletes on their return.

The European Union Guidelines (2012) further suggest that financial support for
specific sports-related costs (such as travel to competitions or equipment
expenditures) and supporting services be provided to student-athletes. These
elements of the support offered align with the feedback from the participants, who
highlighted the support from the University. They explained:
Academic support received:
Yes, | do; firstly, there is support from my teammates before the University. Then, with
the University, | can say equipment and transport if we want to go to campus and do

not have transport. Yes, they do support us (Participant 1)
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Yeah, | do. | do receive sort of like support. If | can talk about the team, like | said, they
are flexible; they are flexible when it comes to, like, my time management or if | am
busy with something like me, | am busy to research; they are very flexible, but like okay
we will give you time off and give you a spare time to train or maybe training in the
morning at the same time when it comes to my department and my supervisor
especially she always tells me that you know what, | will not take you away from soccer,
I'll ask you to do what you can at the time that | feel it is suitable for you but at the same
time we still have to sort of like meet deadlines and stuff like that (Participant 2)

Support in terms of getting academic guidance, medical support and uh, when we get
injured, there is a lot of support when it comes to that, and then if we also struggle a
bit mentally, there are psychologists and stuff readily available to assist us (Participant
11).

Psychological support received:
Yes, | do; in terms of like my emotions when | am not okay, there is someone that |

talk to who is from the University and also academically. So yeah (Participant 4)

| do, not just financial support but also in terms of like psychological support with
injuries. Obviously, it does come that you can like become depressed from an injury
and everything, so psychological support is there. Physiotherapist, gym, so yes, quite
a lot of support (Participant 7)

Yeah, we do receive like therapy; | once attended therapy ... because | was like down,
and they were like, no, when they see your performance in the field, they are asking
why are you like this and then they tell you we will organise a therapy for you, you can
skip training this time and go for therapy until they see that you are the same person

again (Participant 9)

Medical support received:
| remember last year | got injured on my knee, knee injury, so they took me to physio,
and then it was the best physio, so now | am back fully recovered, and then | have

never suffered from any injury since from then (Participant 3).

Medical support and when we get injured there is a lot of support when it comes to that
(Participant 11).
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The above responses demonstrate that the University supported the student-athletes
in terms of financial and academic support as well as psychological and social support.
An inference can be made that the University adhered to the European Union
Guidelines. The University's football programme system states that no student-athlete
should be responsible for travelling and related fees when attending a university or
league competition. All travel, accommodation, meals, clothing, and equipment should
be provided so that the athlete can focus entirely on their performance at the
competition (University Football Programme, 2023).

Notwithstanding the support that the University provides to its student-athletes,
Sutherland (2018) notes that while their athletic career development is managed by
the coaching staff and those involved on an administrative level, the academic career
development and planning is left almost entirely to the student-athletes themselves.
Given the pressures of managing a dual career, as pointed out by Wylleman and
Reints (2010), Stambulova and Ryba (2013) and Hong et al. (2022), student-athletes
should also receive structured support and guidelines concerning their academic

studies and training on how to balance and manage their time effectively.

Participant 11 noted the following (when discussing how student-athletes can
overcome the time management challenge they experienced):

So, | am going to go back to the good old one that | have mentioned a few times, is

basically like planning, time management—oprioritising tasks.

This is further supported by Participant 8 when she explained:

Time management is the best. | have to make time for everything and make sure that
| balance. | attend training, and after training, | make sure that | study every day. That

is how | manage my work in school.

Similar to the discussion in Section 4.3.1, the two quotes show that effective planning
and time management are essential for balancing a dual career. It can prevent mental

health and other stress-related challenges and allow the athletes to concentrate on
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what is essential, which is focusing equally on their academic studies and sports
(Huber et al., 2011; Lépez de Subijana et al., 2015).

As stated in the previous section, financial support is not the sole contributor to
success within a dual career. A successful dual career programme should provide a
student-athlete with comprehensive support. Thus, from the above discussion, an
inference can be made that the University in this study attempted to provide female
student-athletes with academic, psychological, psychosocial and financial support,

which aligns with four of the five levels of the HAC theoretical framework model.

4.3.4. Sub-question 4: How can the barriers be overcome so female student-
athletes can succeed in sporting competitions?

The results and discussions in the previous sections demonstrate that holistic support
should be offered to student-athletes. This notion of holistic support corresponds with
the findings of Castafieda, Navarro, Chamorro and Ospina-Betancurt (2023), which
are that student-athletes depend both on internal (self-discipline, independent
motivation) and external (academic flexibility, academic support and sport support
systems) resources to manage the challenges of balancing a dual career. To this end,
the student-athletes who participated in this study reported other challenges discussed
below under the five levels of the HAC model (refer to Section 2.5).

Athletic Level

Four stages are recognised at the athletic level: the initiation stage, development
stage, mastery stage, and discontinuation stage (refer to Section 2.5). As noted in
Section 3.5.2, the University regards the students who play in the senior football team
as elite players. Hence, they are in the mastery stage of the HAC model as they
engage in high-performance training programmes and compete in the highest
professional level of football available in the country for females while pursuing a

degree programme at a tertiary institution (Wylleman et al., 2013).

In addition, as discussed in Section 2.2.5, one of the significant barriers is the stigma
around females competing in a male-dominated sport. Accordingly, female football is
not seen as being on the same competitive level as male football (Naidoo & Muholi,
2010). Some of the participants reported:

78

UWC https://uwcscholar.uwc.ac.za/



As a female student-athlete, obviously, as a female, your sport is not necessarily kind
of taken as seriously as male athletes, but as a female student-athlete, it is just more
on managing everything well and just, | do not know, finding the time to kind of just

balance out your life (Participant 7).

Definitely that its have not had as much support as compared to the guys uhm, so that
has definitely been a challenge (Participant 10)

So, because we are playing a sport that is male-dominated, it is difficult that we have
to like to push through criticism. We do not get the financial backing and support that
the men do on their side, uhm, because we are unable to make it our living basically
because the men get most of the support financially and stuff like that. So, mentally, it
is tough, but we just find a way to balance things, which | do find is a little bit unfair,
but it is; you know, we just have to keep on going (Participant 11).

These responses align with Naidoo and Muholi's (2010) sentiments that women's
participation in football is often minimised or undervalued. Response number three
further indicates how the fact that female football players do not have the same status
and support as their male counterparts affects their mental state of mind, which could

negatively impact their performance and studies.

The latter part of the first and third responses also indicate how the student-athletes
dealt with the unfair treatment. Participant 10 said she tried to 'manage’ and 'balance’
her responsibilities, while Participant 11 said she must ‘just keep on going'. An
inference can be made that these two participants motivated themselves and did not
let the unfair treatment get them down but persevered and found ways to cope with
their situations, which is what Huber et al. (2011) describe as the ability to adapt to
their situation and self-manage their circumstances in the best possible way. As such,
the South African Football Association should acknowledge female football as a
potential career path for female athletes and provide female athletes with the same
support that is given to male athletes to ensure they have equal opportunities to
compete on a mastery level and achieve the same financial and public success as

male athletes do.

Participants 3 and 9 support the above statement by noting:
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| think they can give more to women's soccer. They can make it better more than it is
now. So other children that are coming they get more support from SAFA or any
association. So, | do not think I do not want five years from now we be the same in
football, getting the same support. | want it better, at least 50% to go abroad and play
soccer there so it can become more easier when it comes to, especially international
friendlies or competitions like when you go to Banyana it becomes easier (Participant
3)

The challenges that | face is that we sacrifice a lot; we buy things on our own, boots
and other things we provide ourselves, so we do not get like the most luxury like the
guys do get. We struggle with a lot of things (Participant 9)

In addition, policies on a national/international level are crucial to supporting elite
female student-athletes in their pursuit of a successful sporting career while navigating
a dual career and minimising the stigma around females competing in a male-
dominated sport. As discussed earlier, it is suggested that the National Football and
National Sports Federation of South Africa develop formal policies and programmes

to ensure elite female student-athletes are supported in their dual careers.

Psychological Level

According to Wylleman et al. (2013), the stages of childhood, puberty, adolescence,
and (young) adulthood are identified by the psychological level of development. During
these periods, athletes have particular transitional impediments in developing their
cognitive and emotional skills. It is for this reason that the EU Guidelines (2012)
indicate that student-athletes should receive psychological support in the form of
personal development training courses, career discovery, planning, development and
coaching, lifestyle management, skills to prepare and cope with transition and change
and crises interventions, and educational and employment guidance and information

to assist them in coping with the demands of a dual career.

The participants' responses in the previous section (Section 4.3.3) indicated that the
University did provide them with academic, psychological and medical support.
However, some of them identified the need for integrated support. Participant 2, for

example, explained:

80

UWC https://uwcscholar.uwc.ac.za/



| feel like in sort of like a combined sort of support, it is something that we need,
especially us students, and you know, when you are a student, you are just stressed
about being an academic, and then all of a sudden now you need sort of have like a

combined integrated support (Participant 2)

Other participants highlighted the need for service offerings to include counsellors to
speak to when they are stressed and cannot cope with the demands of a dual career.

They explained:

Yes, | think they should give us counselling. We sometimes need counselling, you
know, not only do we focus on sports, but we also have our personal issues, you know,
we have family problems, and we also have our academic problems. So, if they can
maybe offer counselling, you know, once in a month, maybe ask us how are we doing

academically, personally and yeah, | think that will be great (Participant 6)

| think it would be great if people had both a counsellor and someone to assist them
with time management. Because | think sometimes the stress of it all, being a student
alone and being an athlete, is stressful and a combination of the two, so | think just
support for on the mental side of it more than because we get all the support on the

physical (Participant 10)

In terms of academics, as we need like a counsellor to guide us academically, | believe
(Participant 11)

The responses illustrate that having someone to talk to will assist them in coping and
relieve some of the stresses they experience. As Huber et al. (2011) and Hong et al.
(2022) suggest, athletes' dual careers depend on their physical and emotional well-
being, safety, and welfare. Additionally, their capacity to handle sports training and
instruction may be hampered by illnesses and injuries along with potential financial
repercussions (loss of a bursary due to not being able to compete), which could have
a significant emotional impact, such as depression, as noted by Participant 7 in the
previous section that one can become 'depressed from an injury" and Participant 3

who said, "You feel like you are in depression mode".
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Moreover, physically and psychologically, females are different from males and,

hence, would need additional psychological support. Three participants explained:

I think it is a bit different to men in sports because we have like we need to nurse our

feelings a bit more, so | think maybe a bit more psychological support (Participant 7)

The challenges | am facing as a female student-athlete is that it is not easy being a
female to start off because you have your own moods, you have your own personality,
and you have your own character, and for some people, it is very difficult to understand

you (Participant 6)

| think student-athletes need emotional support more over some other physical or
finance. It is not easy mentally to get your mind straight for soccer or education. It is

not easy to balance both, so if you can figure that one out, then yeah (Participant 1)

Not only are females different from males, but Condello et al. (2019) note that pursuing
a dual career path involves responsibilities beyond the micro level of the student-
athlete. It involves the meso (parents, peers, coaches), the macro (federations) and
the global (for example, the policies of international, national, regional, and local
governing bodies) and parameters of the dual career lifestyle, which is also impacted
by several socio-cultural, media, and economic mediators within the student-athletes
lifecycle. For these reasons, Hong et al. (2022) state that dual-career athletes need
the right coping skills and assistance to balance these conflicting commitments, as the
last response above shows. As such, the sporting bodies and federations in South
Africa should follow the EU Guidelines and work collaboratively with higher education
institutions to implement support services and programmes specifically for female

athletes.

Psychosocial Level

The psychosocial level considers the psychosocial factors and offers insight into those
(family, friends, teammates, coaches) who might significantly impact the athletes’
growth and level of performance throughout each stage of the athletic process

(Wylleman et al., 2013). These factors are the meso level that Condello et al. (2019)
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refer to, which could impact the student-athlete's lives both positively and negatively.
The positive impact would be that these categories of people can support, motivate,
and encourage the student-athletes and help them stay on course. As reported in
Section 4.2, the participants identified four groups of people who supported them.

Support received from families:
Oh yes, a lot from my family. They are always there, especially when it comes to my
academics. They always push me, and my sister always makes it easy for me as she
was studying at the University of Pretoria. She did her degree here, two degrees, and
that motivates me as well to see her in that graduation gown, and | want to be there as
well. So, even in soccer, they also motivate me. | am doing best (Participant 3)

My family always has my back when it comes to sporting side, they do come to my
games to make sure | feel them. Then, obviously, with academics, my mom constantly
checks on me that okay are you studying, did you study, when are you writing. Are you
making to balance it, like she just tries to make sure that | have it, all on top of it all the

time (Participant 5)

| think just friends and family. Friends and family give you a lot of support, knowing
how difficult it is to be a student-athlete. | think you need to have support from

elsewhere; it is also just to help you out in life (Participant 7)

So, my family is a very, very big support; they are very proud of me and what | do and
what | accomplish (Participant 11)

Support received from friends:

Yes, my family and friends (Participant 4)

I think just friends and family. Friends and family give you a lot of support, knowing
how difficult it is to be a student-athlete (Participant 7)

My friends are also really great (Participant 11)

Support received from coaches and technical staff:
Yeah, at home is where they help me a lot, and coaches, Coach X and Coach Z, they

always make sure | am okay (Participant 8)

83

UWC https://uwcscholar.uwc.ac.za/



Then my coaches are always there to help me as well, no matter what (Participant 11)

Support received from team members

Yes, | do, firstly there is support from my teammates (Participant 1)

These responses demonstrate what Castafieda et al. (2023) argue for — student-
athletes must have support networks in their pursuit of a dual career because it will
not only serve as motivation to do their best but will also assist them in making
informed decisions regarding their educational and sporting aspirations.

On the other hand, not receiving the necessary support and resources could
negatively impact female football student-athletes. The participants have identified
some of the challenges they experienced because of a lack of support from sports
federations and the South African government in the previous three sections.

Academic level

This level focuses on the obstacles athletes face in their academic and professional
lives, including those related to primary, secondary and tertiary education, as well as
their professional occupation as semi-professional athletes (Wylleman et al., 2013;
Wylleman et al., 2016).

In addition, when players pursue higher education while continuing their athletic
careers, the mix of education and sport frequently gets more complex. At this age,
young people frequently go through more transitions as they potentially relocate to a
new city far from their homes and families, meet new people, transfer clubs, and adjust
to different training schedules and the added responsibility of pursuing a degree
programme. These internal and external factors and challenges determine whether or

not their athletic career will succeed or fail, as Castafieda et al. (2023) pointed out.

Apart from the psychological and psychosocial challenges the participants reported,
time management and the clashes between their academic and sports schedules were
two challenges all the participants expressed concerns about. They made the following

suggestions on how to overcome their time management challenge:
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Time management. Without time management, | do not think | will be able to do it
because | must plan my things accordingly. | must have a schedule for training, and

there must be a schedule for education, so that is how it works for me (Participant 1)

More than anything else, it is time management. Like for you to succeed in both sides
you have to be you have to be disciplined in terms of time management and also have
to know when how to sort of like partition your time. It is more like discipline; | am very
much disciplined in terms of partitioning my time in terms of school work and all that.
That part you need to know exactly how to partition your time (Participant 2)

It is hectic, but | have to balance them because it is what | do almost every day. So, |
make a timetable on my phone and on the paper as well so that | can see when | wake
up or whenever | come to my room so that thing makes me, or like | set a reminder on
my phone and be aware that | will do 1,2,3,4 on a certain time and | always plan
accordingly (Participant 3)

| think as a student-athlete, you are kind of forced to have a set training schedule, uh
not a training schedule but a set routine for your day, and you need to kind of manage

your time well enough to attend both training and your academics (Participant 7)

So, like | have mentioned before, time management is really key for stuff like this. |
have a very strict planning and like scheduling everything. | have to be strict on myself
to plan and schedule stuff, and then | also speak to my lecturers to try and get advice

on how | can better manage my time and plan my schedule (Participant 11)

These responses demonstrate that the participants realised they had to act and

manage their time effectively to help cope with the demands of their dual careers. As

discussed earlier, they asked for assistance in managing their time. However, they

became proactive and started to do something that speaks to the self-care and

management that Huber et al. (2011) advocate, which is good for a student-athlete's

health and overall well-being.

They made suggestions to the University and the South African sporting bodies on

how to assist them with their challenges. Suggestions on what the University could do
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So, | can say academically, like, | feel like | need to be like more encouraged in order
for me to get better marks because | am also struggling when it comes to my
academics; | cannot manage. Plus, now we are back to campus, so there is a lot of

work so yeah (Participant 4)

| think you just need to find the right type of people firstly to lean on and just
communicate a lot with the institution. If you are not coping, it is not going to help you
to just, you know, keep it to yourself. | think communicating that and asking for help
(Participant 7)

Uh, I think that female athletes should get more tutors at school to help us to improve
our work, and yeah. I think maybe the day off from training we should get the day off if
we are writing exams, and | think time management. The coach should give us must
be different like when you are going to write an exam, you need more time to study
(Participant 8)

Yeah, my challenges that | have experienced to overcome it is that you have to learn
to speak, you have to learn to if you are struggling to balance your studies and your
football things. You need to talk to the coaches so that you guys reach like a solution
together so that you can balance the two (Participant 9)

I think talking is a big thing to do; I think speaking to your coaches, your teammates,
your lecturers can really help so you can find the balance. Sometimes, something has

to give way or else it will be you that will suffer (Participant 10).

The responses show that the participants were looking for someone to encourage

them (when they feel demotivated or overwhelmed); the coaches should be flexible

and give them time off and more time to study, and they need to speak to someone

and should not suffer in silence (which was also the case under the psychological level

with the request for counsellors). These suggestions are in line with the views of

Condello et al. (2019), which are that a dual career involves much more than the

athlete him/herself; the need for support structures and assistance on the meso and

macro levels is accurate, and the University should do more to support its female

student-athletes.
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Suggestions on how the South African sporting bodies could work collaboratively with

post-school institutions to accommodate their sporting schedules were:

I do not know much, but | feel like | have seen it when we have to play tournaments in
terms of like the University tournaments and the SAFA tournaments that are affiliated
with SAFA or something like that. We cannot like struggle, so | want to believe that
they have to anyway sort of like integrate us into their schedule because there were
times we had to play like student games and all of a sudden, now we are asked to play
on SAFA leagues, so they tried, they should try to integrate it, to be honest (Participant
2)

Well, | would not just say female, but with all the student-athletes should be receiving
the same support where they do understand that, even if they are setting their
schedules the same way when they consider when national tournaments are
happening, they should also consider student schedule, so even if it is exam week,
just at least for maybe that week we postpone the games because we do have a lot of
time throughout the year. For the week, to compensate for most universities are writing,
to allow them to even postpone their games if they are during exam time because you

need to understand that we still need the students to all pass (Participant 5)

I think they should be really considerate about student athletes because it is not like
other teams, maybe like Sundowns, where the people are not studying. Their schedule
is quite flexible, but with student-athletes, it is not as flexible, so maybe just being
considerate on how the fixtures are planned and when they are planned (Participant
7)

.. ensure that like the local league games and stuff like that does not interfere with the
academic school schedule, like if we writing exams or tests or whatever, | feel like we

need a little bit more support in that regard (Participant 11).

All these suggestions come down to one issue — the need for the South African sports
bodies to collaborate with tertiary institutions to coordinate and manage student-
athletes sports and academic calendars so that they will be able to cope with the
demands of a dual career and perform well in both, which is what researchers in the
field of sporting events and dual careers suggest should happen (Castafieda et al.,
2023; Condello et al., 2019; Hong et al., 2022; Huber et al., 2011).
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Financial Level

The financial level is the last level of the HAC model. It identifies people responsible
for supporting players financially during and after their sporting careers (Wylleman et
al., 2013; Wylleman et al., 2016). As discussed in Sections 2.2.5.1,2.2.5.2,2.2.6, 2.3.2
and 2.4, female football is not recognised and supported in the same manner as their
male counterparts, nor were there policies formulated to protect and assist female

football players in South Africa.

Harrison, Vickers, Fletcher and Taylor (2022) stress the fact that females need to
pursue a dual career due to the salary disparity between male and female athletes
being quite substantial on the one hand. After they leave the game, fewer female
athletes than male athletes can use their skills to transition into lucrative positions in
administration and coaching. What the participants in this study reported about the
lack of financial or other support from the South African sports bodies is a testimony

of the disparity and unequal treatment of female athletes.

Hence, they made suggestions on how they should be financially supported:

Yes, | think also when it comes to proper bursaries. Bursaries that can be offered us
as players, you know, football boots because most of the time we also struggle with
that and guards and football kit we currently have that, so | am not going to say that is
the problem, so yeah, soccer boots (Participant 4)

| think that SAFA can actually give us at least money at the end of the month so that
maybe we can also encourage us to do better because we also have a national league.
So, | believe that is the only thing that they can actually do for us in order to encourage

us to keep on pushing and play better football (Participant 4).

| think what they can do is maybe at least give us a little stipend, you know, to just
maybe buy a few things, especially like cosmetics, so that maybe we can take care of
ourselves and we can also buy some food because we know food is expensive and
some of us at home we are coming from different background, at home they cannot

help us so if they can at least meet us halfway that will be perfect (Participant 6)
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Yeah, they should; | think they should invest more money in giving the athletes. | think
the athletes they should not even use NFSAS; the money must come from SAFA
because most of the players they get them from here, from schools they go and
represent teams, especially with girls they play soccer. They get more girls in
universities and then they go and represent the national team. They invest more money
in their studies so they can balance since when girls do not earn a lot, at least they can
support them with good educational finances (Participant 9).

I think they need to give sometimes more incentive because a lot of people are playing
it more for fun than a serious career path. Because we all know that at some point, we
are going to fall back onto what we study because football is not really a viable career
right now in the country. So, if they really gave an incentive and really developed it
from grassroots level, | think it would be really good in future (Participant 10).

Finances will remain a barrier for elite female athletes to succeed in their dual careers
due to the historical history of apartheid in South Africa, whereby many young
individuals come from a lower socio-economic and poor background, as indicated by
Barnes (2021). This author states that poverty is one of the most significant issues in
South Africa that many households face (Barnes, 2021). From the responses, it is
clear that participants require the South African sports federations to provide much-
needed financial support instead of the student-athletes having to seek external
sources or rely on their families, friends and NSFAS as discussed in Section 4.3.2

above.

Moreover, their suggestions to receive some form of financial assistance from the
South African sporting bodies direct attention to the fact that, as female football
athletes, their financial security after retirement is neither specific nor plausible. This
fact highlights how crucial it is for players to pursue a dual career, plan for their future
both financially and professionally, and take advantage of the opportunities that come
with pursuing a dual career despite the barriers (Tekavc et al., 2015; Tshube & Feltz,
2015).

To conclude, in this section, other challenges were identified and discussed based on
the theoretical framework of the HAC model's five levels of transitions that occur during

an athlete's career. In the latter part of this section, the participants made suggestions
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on how they attempted to overcome their time management challenge and what the
University and the South African sports federations should do to assist them in their
dual careers as elite female student-athletes, given the fact that they do not have

financial security when they retire from their sporting career.

4.4 SYNTHESIS OF RESULTS

The results, discussions and interpretations above have revealed the emergent issues
that arose from the eleven elite female student-athletes who participated in this study.

These discussions and interpretations are summarised as observations below.

The first observation is that the student-athletes reported positive and negative

experiences pursuing a dual career.

Observation two is that all the participants were unaware of any policies aimed at

supporting them through a dual career.

Observation three speaks to financial support as a critical requirement for female
student-athletes to successfully pursue their academic and athletic careers.

Observation four acknowledges that financial support is not the sole contributor to

success within a dual career but the provision of comprehensive support.

Observation number five has to do with other challenges the participants identified,
which were discussed based on the five levels of the HAC model and the suggestions

made to overcome the challenges.

4.5 CONCLUDING SUMMARY

In this chapter, the results of the data collected from the eleven research participants
were presented, discussed and interpreted based on the study's theoretical framework
and literature reviewed in Chapter Two. A synthesis of the discussions and
interpretations of the results concluded the chapter. The participants responded
honestly and shared their experiences and challenges with the researcher. Their

responses correspond to studies conducted on this topic and provided the researcher
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with insights and a better understanding of what it takes to be an elite athlete and,

simultaneously, a student studying towards a formal qualification.

In addition, conceptualising and writing this chapter were challenging but also
enriching. It was challenging to be exposed to the research process for the first time,
to familiarise oneself with research methodology on a master's degree level, and to
objectively analyse the data to ensure the trustworthiness and validity of the results.
However, it was enriching because it was an intense learning experience that the

researcher would value and build on in future projects.

Chapter Five, the final chapter of this mini-thesis, is presented next.
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CHAPTER FIVE
FINDINGS, RECOMMENDATIONS AND CONCLUSION

5.1 INTRODUCTION

This is the final chapter of this mini-thesis. It begins with a list of the study's findings
based on the observations in the previous chapter. The findings are then related to the
theoretical framework and the examined literature to determine whether the study's
aim and objectives were met. After that, the study's modest contribution to the body of
knowledge is presented, and suggestions are proposed for student-athletes, their
families and friends, coaches and technical staff, lecturers and support staff, female
football clubs, and national sporting bodies and federations. The chapter concludes by
noting the study's limitations, identifying potential directions for further research, and

reflecting on what the study meant to the researcher.

5.2 FINDINGS

The study's findings are listed below in correspondence with the observations made

at the end of the previous chapter.

Finding One

This finding relates to the theoretical framework's academic, psychological, athletic,
and psychosocial levels. The student-athletes reported positive and negative
experiences in their quest for a dual career. The positive experiences included
improved mental and physical wellness. The challenges of managing and balancing a
dual career were the primary source of their negative experiences. However, they
found strategies and acquired new abilities and skills to manage their time and balance

their responsibilities.

Finding Two
This finding speaks to the financial level of the theoretical framework. None of the
participants knew policies or programs to help them with their dual careers. The

support received by the participants mainly came from the University, their families
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and NSFAS. It was suggested that the national sporting bodies and federations should
do more for female student-athletes since many of the athletes recruited into the

National Teams were student-athletes at universities nationwide.

Finding Three

This finding also relates to the theoretical framework's financial level. It was suggested
that national policies concerning the dual careers of female athletes be integrated into
a legal or policy framework that should apply to all South African sporting bodies and
federations. Doing so will assist female student-athletes in effectively pursuing their

academic and athletic careers.

Finding Four

This finding speaks to all five levels of the theoretical framework. The discussions and
interpretations showed that female student-athletes need comprehensive support, not
only financial support, to navigate a dual career successfully. The student-athletes'
responses demonstrated that the University attempted to support them academically,

psychologically, psychosocially and financially.

Finding Five

This finding focuses on the additional difficulties the participants reported, what they
did to overcome their challenges, and suggestions made to the national sporting
bodies and federations. The responses were discussed using the five levels of the

theoretical framework, summarised below.

Finding Five A: Physical Level

Under this level, the lack of support for female football players and the male dominance
of football as a sport were identified as challenges. The participants discussed their
attempts to overcome these obstacles and the actions the sporting bodies and

federations of South Africa ought to take to assist them.

Finding Five B: Psychological Level

It was suggested that South African sporting organisations and federations adhere to
the EU Guidelines and collaborate with universities to establish programs and services

tailored especially for female student-athletes. Female student-athletes require
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different forms of support than their male counterparts. These included integrated

support, counselling services, and a designated person for discussion.

Finding Five C: Psychosocial Level

The participants identified families, friends, teachers and coaches, and fellow students
as the four groups that supported their dual careers. They argued that student-athletes
who receive psychosocial support benefit from it. Those who do not may experience
adverse effects on their performance in both areas of their academic and athletic

careers.

Finding Five D: Academic Level

Two primary challenges were identified under this level: time management (also
covered in Finding One) and coordinating athletic events with academic calendars.
The participants explained how they overcame the planning and time management
challenges to manage the demands of a dual career and perform well in both. They
recommended that the sports federations collaborate with tertiary institutions to

coordinate and manage their sports and academic calendars.

Finding Five E: Financial Level

It was argued that female football players would not have financial stability upon
retiring from competitive sports because they were not given the same recognition and
support as male football players. As a result, they had to ensure they obtained a
degree as an alternative source of employment. Thus, the participants suggested how
South African sporting bodies should support them financially.

5.3 INTERPRETATION OF THE FINDINGS

As stated in Section 1.3, the study aimed to explore the factors that contributed to or
hindered the dual careers of female elite student-athletes at a South African university,

with a specific focus on football.

The objectives were to (i) explore the perceptions and experiences of female elite
student-athletes competing at national/international football competitions; (ii) identify

contributing factors to success in the dual careers of these students at a South African
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university; (iii) identify barriers preventing success in their dual careers; and (iv)

propose recommendations on how the barriers could be overcome or prevented.

The main research question was: What were the main contributing factors and barriers
experienced by South African female elite student-athletes who competed at

national/international football competitions?

The above findings are now discussed and interpreted on the basis of the literature
reviewed in Chapter Two and the theoretical framework to ascertain whether the
study's aim and objectives were attained. Similar to Chapter Four, the discussion is

presented per sub-research question.

5.3.1 What were the experiences of female elite student-athletes in their dual
careers?

All five findings answer this sub-question as all findings relate to student-athletes'

experiences during their dual careers. It was found that the female elite student-

athletes who desired to pursue their passion for the sport had to also focus on their

studies because female football in the country is not set up to allow athletes to earn

an income and provide for themselves and their families.

Several participants explained that sports positively impacted the student-athlete's
physical and mental well-being. Jetzke and Mutz (2020) support this, contrasting
student-athletes with "regular students.” The results demonstrated that student-
athletes who engaged in sports on a regular and habitual basis had greater life

satisfaction.

The student-athletes identified time management as a significant challenge of their
dual careers. Hong et al. (2022) explain that balancing two occupations can be
complex, and athletes may face difficulties and limitations, such as time restraints
when combining their sporting and academic commitments. Finding One showed that
the student-athletes could find strategies and acquire new skills to manage their time
and balance their responsibilities.
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Women are still disproportionately underrepresented in every sport in the country. The
best illustration is professional sports, where the three major sports in the country,
football, rugby, and cricket, have not yet created women's professional leagues (Sikes
& Adom-Aboagye, 2017). The female student-athletes in this study highlight the stigma
they face as females in a male-dominated sport and the struggles they experience

based on Finding 5A.

South Africa lags behind other nations in promoting women's sports. This is evident
even though it has established legislation and adopted several declarations to address
the issue. However, an attempt to promote women's involvement with sports was
made. For instance, South Africa was among the first nations to adopt the Brighton
Declaration on Women and Sport, which was passed by the new democratic

government (Sikes & Adom-Aboagye, 2017).

Also, several programs have been initiated to promote a culture of sports that
encourages women to participate. One of these was a National Strategy for Women
and Sport, which supported women who could compete at the highest levels, including
the Olympics, and those at the grassroots level who wanted to participate in sports.
Equal opportunities for women in sport are also emphasised in policy declarations from
the South African Department of Sport and Recreation. To date (2024), despite the
above-mentioned efforts, not much has been accomplished. Equality between men
and women has not been achieved, as experienced by the student-athletes in this

study.

Similar findings by Nsibande- Hlongwa (2021), who explored the challenges of female
footballers in a Western Cape education institution, are supported by the findings in
this study. The findings by Nsibande- Hlongwa showed that due to the lack of financial
and general support, athletes felt disadvantaged and could not pursue their careers
without concern about their living expenses. The primary barrier was finance, but the
participants also concurred that the team required more administration, promotion, and
assistance to flourish and that their team did not receive the same level of attention as

the men's team.
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5.3.2 What dual career policies in South African elite sport were student-
athletes aware of?

Findings two and three address this sub-question. None of the participants was aware
of any programmes or policies available to assist in their dual careers. It could be
argued that they were unaware because, currently, there are no programmes or
written policies with the sport-specific football federation or the national sports

federation.

As highlighted in the literature, SASCOC has been mandated by the government to
oversee high-performance elite sports in the country. This is achieved by establishing
and increasing access to policies that ensure that athletes receive every available
assistance to excel at national and international competitions. However, due to its
limited funding, SASCOC must prioritise sports codes based only on their success

during the previous four years of the Olympic cycle.

As such, a lack of policies explicitly proposed to support women's football impacts the
gender disparity between men and women in football. Promoting women's football
involves both on-and off-field tactics to raise awareness and interest in the sport,
encourage participation, get media attention, and fill managerial positions at various
sports organisations. Ultimately, women's football is not a byproduct of football for
men. The women's national teams perform better in countries where women's football
is actively encouraged (Barcelona Innovation Hub, 2022). If done so in South Africa,
more opportunities for support will be available through SASCOC to improve the

player's performances.

Although funding women's sports is not a novel idea, it is to make a massive global
breakthrough with women's sports continually growing. Sponsorship of football
equipment from sports brands and female products is lacking for female football
players in South Africa. Companies anticipating this growth change and proactively
joining the trend will benefit from a vibrant market. By acknowledging women's sport's
commercial potential, brands can access a world of new possibilities while supporting

the female athlete in their pursuit of sporting and post-sport success.
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Despite the Constitution's protection of South Africa's democracy and freedom, which
have existed three decades, it is critical to address the problems women still face, as
discussed earlier by Ndimande-Hlongwa (2016) and according to the Presidency
spokesperson Vincent Magwenya. President Cyril Ramaphosa declared that the
nation ought to outlaw wage discrimination and launch a programme to reduce the
gender pay gap in women's sports (Khoza, 2023). This is due to the recent uproar
Banyana Banyana caused before they participated in the 2023 FIFA Women's World
Cup.

Therefore, with the rise in South African female football, it is time SAFA prioritises a
female football professional league and implement policies aligned with the Women in
Sport Policy of 2023 by the Department of Sport, Arts and Culture, to ensure females

are supported and treated equally in all aspects of a professional sporting career.

5.3.3 What role did universities' sports programmes play in the dual careers of
student-athletes?

Findings One, Two, Four and components of Finding Five answer this sub-question.
The University in question supports elite student-athletes by offering them bursaries
to engage in further education while competing at an elite level of football for females
in the country. It can be inferred that universities across the country offer more
significant opportunities for elite female footballers to progress in their sporting careers

because of their support, as identified by the participants in this study.

However, despite the academic guidance and assistance the University offers its
student-athletes, Sutherland (2018) points out that while the coaching staff and other
administrative staff members oversee the development of their athletic careers, the
student-athletes themselves are mainly in charge of planning and developing their
academic careers. Based on the findings, greater support can be implemented based
on the responses of the student-athletes where greater integrated support is made

available to them.

According to the European Union Guidelines (2012), universities must be flexible and

adaptive to help student-athletes achieve academically. The Guidelines also
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recommend that student-athletes receive financial assistance for certain sports-
related expenses (such as travel to competitions or equipment purchases) and

supportive services.

The student experiences in this study showed that the University attempted to adhere
to the European Union's guidelines. However, it can do more to support students'
academic careers and collaborate with the sporting bodies and federations in South
Africa and globally.

5.3.4 How could the barriers be overcome so female student-athletes could
succeed in sporting competitions?

All the findings speak to this sub-question. Female athletes must be acknowledged for
their sporting excellence. Naidoo and Muholi (2010) advocate that there appeared to
be advancement in female football in South Africa. However, funding issues have
continued to hinder the sport's growth and are a contributing factor in the ongoing
nonexistence of a professional league for women. This contradicts the Gender
Equality Act 39 of 1996 and the South African Constitution, which established gender

equality as a fundamental right that every woman must have in all spheres.

According to information provided by SAFA to the Gender Equality Commission,
women's football continues to not receive the same priority from SAFA as men's
football (Ndimande-Hlongwa, 2016). Therefore, the National Football Federation
should prioritise female football in the same manner as male football. These athletes
contribute to their society through elite sports and education and, in so doing, inspire
young girls to follow in their footsteps. Prioritising female sporting codes would also
increase sponsorships and other opportunities, allowing their sports to become their

primary source of income.

The South African Female National Team (Banyana Banyana) recently competed in
the 2023 FIFA Women's World Cup. It made history by qualifying and winning the
2022 Women's Africa Cup of Nations for the first time. After these successes, one

would think that female football in the country would get the necessary and deserved
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attention. This is not the case. Females still struggle financially and do not receive the

same recognition as their male counterparts as the participants in this study explained.

Therefore, female student-athletes should receive greater comprehensive and
integrated support to overcome these challenges. In addition, universities and sporting
bodies should provide ongoing and accessible psychological and psychosocial

support throughout their academic studies.

Universities should also provide academic support, and cooperation and collaboration
should occur between universities and sporting bodies regarding the scheduling of
sports events, tests, and examinations. Doing so will release and ease the students’
stresses and allow them to focus and enjoy their sporting careers.

Student-athletes should also receive career support and training opportunities to
balance other aspects of their lives to achieve overall health and well-being. The
training opportunities should provide student-athletes with life skills they can use

outside sports, including personal development and financial literacy courses.

As per the EU Guidelines (2012) and other researchers, student-athletes frequently
face barriers between their dual careers as athletes and academic scholars. The main
reason for the barriers is that their academic and athletic responsibilities are not
integrated and collectively supported. Consequently, to mitigate the possibility of
conflict between these two roles and minimise the barriers experienced, it is necessary
to establish structures and clear boundaries that will facilitate the settlement of the
diverse obligations associated with each path, as explained and discussed in each
level of the theoretical framework. The above discussion and interpretation of the

findings demonstrate that the study achieved its aim and objectives.

5.4 CONTRIBUTION TO THE BODY OF KNOWLEDGE

This study makes a modest contribution to the body of knowledge regarding the
experiences of elite female football student-athletes engaged in a dual career. The
findings confirm earlier research on student-athletes' dual careers, as shown by
Bastianon et al. (2018), Condello et al. (2019), Geraniosova et al. (2015), Guidotti et
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al. (2015), Harrison et al. (2022); Hong et al. (2022) and Tshube et al. (2015) among
others. Since developed nations have produced most of the current literature on dual
careers, this study provides a unique viewpoint from a South African perspective on
the experiences of female football athletes pursuing a dual career. Moreover, the
findings and recommendations could assist universities and South African sporting
bodies to create and provide an enabling environment where female football players

can succeed in their dual careers.

5.5 RECOMMENDATIONS

Based on the discussions and interpretations in Chapter Four, the findings listed at the
beginning of the chapter and the discussions in Section 5.3 above, recommendations

are proposed for elite female football student-athletes and the different role players.

5.5.1 Recommendations for Student-athletes

Well-educated athletes who serve as positive role models for youth, communicate the
value of excellence in society, and increase the sport's appeal to others will benefit
society and sports development in South Africa. The student-athletes themselves are
central to the success of their dual careers. As such, it is recommended that they
remain motivated and determined to succeed in their academic and athletic
responsibilities, find strategies, and acquire skills to plan and manage their time and
balance their responsibilities and other aspects of their lives.

5.5.2 Recommendations for Families and Friends

The practical implementation of dual careers for athletes depends on the support of
all the stakeholders in the sports industry, including the athletes' family and friends.
Thus, student-athletes' families and friends should continue supporting, motivating,
and encouraging them in their roles as athletes and students. As one participant
explained, they should regularly check in with them and be there for them when they

need someone to talk to.

5.5.3 Recommendations for Coaches and Technical Staff
Athletes' careers are significantly impacted by their coaches and the assistance of the
technical staff. Student-athletes benefit from the guidance of coaches in their personal

growth. A positive relationship between coach and athlete is necessary for student-
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athletes to perform at a high level both on and off the field. There should be clear and
constant communication between the coach, technical staff and the student-athletes.
Coaches should also support, motivate and encourage their student-athletes. Doing
so will motivate the student-athlete to work hard and give their best, both on the sports
field and in the classroom. It is further recommended that coaches and technical staff
determine the most suitable approaches and apply them to have a beneficial effect on

the student-athletes' growth and development.

5.5.4 Recommendations for Lecturers and Support Staff

Elite athletes can attain high-performance levels in sports through their involvement at
tertiary institutions. This study demonstrated that the student-athletes' support and
encouragement received in their dual roles came from the academic staff and
lecturer's collaboration with their sports obligations and the customised environment
created to accommodate their needs. Accordingly, academics and support staff at
universities should continue to assist, support, and motivate student-athletes and help
facilitate supportive and caring learning environments for student-athletes to thrive in
their dual careers. They should work collaboratively with the sports bodies and
federations to discuss competition schedules, dates, tests, and examinations so that

the student-athletes will cope with their dual responsibilities.

5.5.5 Recommendations for Female Football Clubs

Football clubs need to understand that, as this study's findings demonstrated, athletes
face competing demands and needs at many developmental levels during all phases
of a dual career. They should provide support and encouragement and work
collaboratively with sports organisations, universities, and national sports federations
to benefit the student-athlete. They should approach funders and sponsors to support
their athletes financially and provide counselling services so that athletes have
someone to talk to when needed.

5.5.6. Recommendations for South African Sporting Bodies and Federations

As per the EU Guidelines of 2012, in order to guarantee the coordination, cross-
sectoral cooperation, execution, and oversight of dual career policies for elite student-
athletes, public authorities in charge of policy domains about sport, education, training,
social and financial support, should formulate clear non-discriminatory policies and
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guidelines and communicate and implement these at all sporting clubs, higher
education institutions, and other sporting bodies so that student-athletes know their

rights and be supported and protected.

Considering these student-athletes’ circumstances, a long-term strategic approach to
dual career structures and the accessibility of equal facilities, services, and treatment
should be implemented nationally. Sports federations and other organisations should
encourage, support, and promote the integration of the concept of dual careers in an
equal and non-discriminatory manner into the various activities of their member sports

organisations.

Additionally, national authorities in South Africa are urged to create standards for dual
careers that respect South Africa's diverse populations, the rights of women, and the
unique characteristics of the country's sports and education systems. Athletes'
workshops and training focusing on the specifics of football club-university cooperation
and dual career prospects should become a norm to support female athletes in their

dual roles.

5.6 LIMITATIONS

A limitation of the study could be that the sample consisted solely of the 11 elite female
student-athletes competing in female football. The coaches, support staff, and
academic staff were not included as part of the research participants. If they had been
included, more data would have been collected, and other issues and perspectives
could have merged from the data. However, this was an explorative study for a mini-
thesis. The researcher focused solely on the student-athletes to understand their

experiences as elite female student-athletes in their dual career roles.

In addition, the fact that this study was a single case study with members from one
sports team at one university in South Africa could also be viewed as limited.
Quantitative researchers could argue that the findings of this study cannot be
generalised and applied to other contexts and sports teams. However, this qualitative
study was about understanding the participants' experiences in their natural settings.

Hence, the generalisation of the findings was not an objective. The researcher argues
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that other higher education institutions and sports codes can apply the methodology
used in this study to do comparable research at their institutions and within their unique

contexts.

5.7 POSSIBILITIES FOR FUTURE RESEARCH

Further research is necessary to determine whether similar success factors and
barriers exist in other sports codes or sports in general in South Africa. This will
increase our understanding of the potential success factors and barriers elite student-
athletes face in sports experience, on the one hand, and how to minimise the barriers
to enable greater success, on the other. A comparative study between elite male and
female student-athletes could be conducted. Such a study can examine similarities
and differences in the experiences and challenges of pursuing a dual career. It could
provide valuable insights to promote female sports in the country, as male sports are
the blueprint for federations and sponsors.

Furthermore, by examining various scenario types, dual-career researchers can
continue to integrate and formulate policies around the needs and demands of
student-athletes in dual-career situations in South Africa and globally.

5.8 FINAL REFLECTION

This study aimed to develop an understanding of student-athletes' dual career
experiences within an elite female football team at a public university in South Africa.
Based on these experiences, recommendations were proposed to improve and
enhance their experiences in South Africa. The completion of this study holds
significant value due to its nature and the direct relevance it holds to the writer's

interest and daily work with student-athletes.

Female footballers are not the only ones struggling with challenges in their dual
careers. Many other genders and sports codes experience challenges. It has been
three years since the South African Football Federation created a semi-professional
league for females. However, athletes have not signed contracts and are not being
compensated for their elite sporting abilities. It is, therefore, important that the student-

athletes' experiences are identified and documented to provide feedback to the
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different role players for future action and enhancement. This study aimed to achieve
that.

Finally, the foundation for comprehending the dynamics and challenges arising from
a dual career that directly affects students' academic and athletic achievement has
been established by this study. Research in this field in the African and South African
contexts is absent. This study has attempted to contribute modestly to the body of
knowledge regarding elite female football student-athletes' experiences in their pursuit

of dual careers in South Africa.
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ADDENDUM 1-
ETHICAL CLEARANCE LETTER

UNIVERSITY of the F[J YEARS

WESTERN CAPE o ctier

03 September 2022
s N Kroll
Faculty of Community and Health Sciences

HSSREC Reference Number: HS2X4/3

Project Title: An mvestigation of dual-careers of elite student
athletes: A South African perspective.

Approval Period: 19 May 2022 — 19 May 2025

I hereby certify that the Humanities and Social Science Research Ethics Committee of the
University of the Western Cape approved the methodology, and amendments to the ethics
of the above mentioned research project.

Any amendments, extension or other modifications to the protocol must be submitted to the
Ethies Committee for approval.

Please remember to submit a progress report by 30 November each year for the
duration of the project.

For permission to conduct research using student and/or staff data or to distnibute research
surveys/questionnaires please apply via:
hitps://sites google comuwce.ac za/permissionresearch/home

The permission lefter must then be submitted fo HSSREC for record keeping purposes.

The Committes must be informed of any serious adverse events and/or termination of the

Qﬁl’.‘l A Rl
Ms Patricia Josias
Research Ethics Commities Officer
University of the Western Cape
Director: Reseanch Development
Unirversity off the Wiestern Cape
Private Bag X 17
Badhille 7535
Bpublic of Sowth Africa
Tel: 427 219594111
NHREC Regismation Number: HESEEC- | 30416040 Email: research-ethics@uwc s za

FROM HOPE TO ACTION THROUGH KNOWLEDGE.
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ADDENDUM 2 —
INFORMATION SHEET: STUDENT-ATHLETE

PARTICIPANTS

Research title: An Exploration of dual-careers of South African

female elite student-athletes: The case of Football

UNIVERSITY of the
Dear Participant WESTERN CAPE

You are invited to participate in a research study conducted by Nadia Kroll (4105490).
It is in partial completion of the researcher's mini-thesis towards the M Phil Sport for
Development Degree at the Interdisciplinary Centre for Sports Science and

Development at the University of the Western Cape.

Before you decide to participate, it is important for you to understand the purpose of
the research and what it would entail. Please take time to read the following
information carefully and discuss it with others if you wish. If you are unclear of

anything, | would be happy to answer any questions you may have.

PURPOSE OF THE STUDY

The purpose of the research is to conceptualise the factors that could contribute to or
hinder the dual careers of female elite student-athletes within the University of
Pretoria's women's football programme, as well as to assess the perceptions and
experiences of these student-athletes and the role the University plays in their dual-

careers.

DESCRIPTION OF STUDY AND YOUR INVOLVEMENT
As an elite athlete competing in the TuksFootball women's senior team, your
participation in this study will require you to be interviewed by the researcher which

will take 20-30 minutes of your time.
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CONFIDENTIALITY

Please be advised that the results of the study will not divulge the individual particulars,
as to maintain confidentiality at all times. Any information that can connect the
responses to an individual will remain confidential and will be disclosed only with your
permission. The researcher shall keep all records of your participation, including a
signed consent form which is required from you should you agree to participate in this

research study, and locked away at all times.

VOLUNTARY PARTICIPATION AND WITHDRAWAL

Your participation in this research is entirely voluntary, which means that you are free
to decline from participation. It is your decision whether or not to take part. If you
volunteer to be in this study, you may withdraw at any time without consequences of
any kind. If you decide to participate in the study, you are free to withdraw at any time
— and without giving a reason. You may also choose not to answer particular questions
that are asked in the study. If there is anything that you would prefer not to discuss,
please feel free to say so.

PAYMENT FOR PARTICIPATION

There are no costs to the participant for partaking in the study.

QUESTIONS

Should you have further questions or wish to know more, | can be contacted as follows:
Student Name: Nadia Kroll

Student Number: 4105490

Mobile Number: 083 656 8448

Work Number: 012 420 6074

Email: 4105482@myuwc.ac.za

| am accountable to:

Supervisor: Co-supervisor:

Name: Prof Venicia McGhie Name: Dr Lutasha Ndesi
Telephone: (021) 959-3041 Telephone: (021) 959-3213
Email: vimcghie@uwec.ac.za Email: Indesi@uwc.ac.za
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ADDENDUM 3-

CONSENT FORM FOR STUDENT-ATHLETE
PARTICIPANTS

RESEARCH TITLE:
An Exploration of dual-careers of South African female elite
student-athletes: The case of Football

I have read the information presented in the information sheet about a study
being conducted by Ms Nadia Kroll through the Interdisciplinary Centre for UNIVERSITY of the
Sports Science and Development at the University of the Western Cape. WESTERN CAPE

This study has been described to me in a language that | understand and I freely and voluntarily agree
to participate. My questions about the study have been answered.

RISKS & BENEFITS OF THE RESEARCH

I understand that:

e There are no risks to participating in this research as my information is kept anonymous, and
there will be no physical test that may be harmful to my well-being

e As a participant, 1 will have an opportunity to express my opinions, share experiences and
reflect on the study topic.

e The study will propose recommendations on the barriers and contributing factors of dual careers
of South African elite student-athletes who compete at national/ international student sporting
competitions.

I understand that my identity will not be disclosed and was informed that | may withdraw my consent
at any time by advising the project leader.

With full knowledge of all foregoing, | agree to participate in this study.

Participant Name

Participant Signature

Date
Place
Details Student researcher Main Supervisor
Full Name Nadia Carina Kroll Prof Venicia McGhie
Department | the Interdisciplinary Centre for Academic Literacies Programme
Sports Science and Development
Faculty Community and Health Sciences Economic & Management Sciences
Contact 083 656 8448 021 959 3485/3041
Email 4105490@myuwc.ac.za vimcghie@uwc.ac.za

This research project has received ethical approval from the Humanities and Social Sciences Research
Ethics Committee of the University of the Western Cape, and may be contacted at
Tel. 021 959 2988 or email: research-ethics@uwc.ac.za
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ADDENDUM 4:
PERMISSION LETTER TO TUKSFOOTBALL

[Date]

K.N Neluvhalani

Head of Football

University of Pretoria Sports Centre
UP Hillcrest Campus

South Street

Hatfield

0028

Dear Mr Neluvhalani

Re: Permission to conduct research on women's football student-athletes

My name is Nadia Carina Kroll

| am studying towards a Phil Sport for Development Degree in the Interdisciplinary
Centre for Sports Science and Development (ICSSD) at the University of the Western
Cape. | am seeking permission to do research on the female student-athletes within

the TuksFootball Women's senior team.

| wish to conduct research on the contributing factors and barriers experienced by
elite female student-athletes at the University in their dual careers. The title of my
mini-thesis is: An Investigation of dual-careers of Elite student-athletes: A South

African Perspective.

| intend to invite the 11 players once they have been selected to participate in my
study. If they consent to participate, they will be asked to be interviewed individually
with questions consisting of sport and university engagement, student-athletes'
knowledge and possible sources of information regarding a dual career as well as dual
career support offered to them, and any challenges they may face. The interviews will

take about 45 minutes to an hour of their time.
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Participants will be asked to give their written consent before the research begins.
Their responses will be treated confidentially, and identities (their names) will be
anonymous unless otherwise expressly indicated. Individual privacy will be maintained
in all published and written data resulting from the study. The results will be

communicated by means of a mini-thesis as part of the degree requirements.

The research participants will not be advantaged or disadvantaged in any way. They
will be reassured that they can withdraw their permission at any time during this project
without any penalty. There are no foreseeable risks in participating in this study. The

participants will not be paid for this study.

I, therefore, kindly request permission to conduct my research at your organisation.

If you require any further information, please let me know.

Yours sincerely,

Nadia Carina Kroll

083 656 8448
4105490@myuwc.ac.za

Main Supervisor: Co-supervisor:
Prof Venicia McGhie Dr Lutasha Ndesi
(021) 959-3041 (021) 959-3213
vimcghie@uwc.ac.za Indesi@uwc.ac.za
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ADDENDUM 5:
PERMISSION TO CONDUCT STUDY

UNIVERSITEIT VAN PRETORIA
UNIVERSITY OF PRETORIA

YUNIBESITHI YA PRETORIA TukSSport

10 October 2022
TO WHOM IT MAY CONCERN

Subject: Letter of Authorization to Conduct Research at University of Pretoria Football
Club.

Dear Nadia Kroll

This letter will serve as authorization for Nadia Kroll ( 4105490) to conduct the research project
entitted “ An investigation of dual-careers of the elite student athletes: A South African
perspective” at University of Pretoria Football Club ( TuksFootball).

The club acknowledges that it has reviewed the protocol presented by the researcher, as well as
the associated risks to the athletes. The club accepts the protocol and the associated risks,
which are none, and authorizes the research project to proceed. The research project may be
implemented at a time suited by the researcher and our athletes.

If we have any concerns or require additional information, we will contact the researcher and/or
the supervisor.

Sincerely.

Mr Kenneth Neluvhalani

Head of the Pregram: TuksFootball
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ADDENDUM 6:
ELITE STUDENT- ATHLETE INTERVIEW GUIDE

1. What do you like/dislike about being a student-athlete?

2. Describe the qualities/traits that make you as a student-athlete different as
compared to a non-athlete student on campus?

3. Are you aware of any policies for elite student-athletes in South Africa? Please
describe these policies.

4. How do you manage your academic and athletic (and other) responsibilities?
5. Do you receive Support from the University? If yes, please explain.

6. Do you receive any other type of Support from somewhere else? If yes, please
explain.

7. Towhat extent do you believe a sports federation (e.g. SAFA) or national sports
federation (SportSA, former SASCOC) should support elite student-athletes?

8. Tell me about the challenges you face as a female student-athlete.

9. Do you have any suggestions on the type of support that female student-
athletes should receive?

10. Do you have any suggestions on how to overcome the challenges that you are
experiencing?
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ADDENDUM 7:

STUDENT-ATHLETE INTERVIEWS OPEN CODING
STAGE 1

STUDENT-ATHLETES' CONTENT ANALYSIS: OPEN CODING STAGE 1
INTERVIEWS
NOTING ALL RESPONSES

1. What do you like/dislike about being a student-athlete?
Participant 1

Uuh, being a student-athlete requires hard work because it's not easy, you are always
busy. There is always something to do. So free time is not there, not available. So, it's
not easy being a student-athlete.

Being a student first of all must be a nice thing, for me for my family, | am the first one
to be a student plus being an athlete also because its football included so education
and football it works for me

Participant 2

What | like about it is that, first of all in terms of my health as a student, | know I'm a
bit, I'm a student but as the same time | keep myself healthy, that's one, two, it just
opens a lot of opportunities for me because in terms of, | would like to do whatever
academically | would like to do whatever I'm doing but at the same time | want to
explore the athlete part like maybe soccer and all that. | can be one day, | can be a
coach, | can try explore that side or something.

Participant 3

What | dislike about being a student-athlete is getting ready for training after your class
and come back to your books and study again. So, it really drains a lot, so that thing |
hate but | hate to do that. Okay, | like the growth that it comes with and the
responsibilities that comes with. You learn more and you are able to cooperate with
everything that you do.

Participant 4

Okay what | can say about the disadvantages of being a student-athlete is that
sometimes we have like a lot of pressure when it comes to education and then we
need to make sure that we manage the time even though sometimes it can be hard
because during the year we have tournaments like VarsityCup and also USSA.
Sometimes we need to write exams after the due Date. Yeah, that's all | can say.

Soit is that we learn, we learn a lot of things. We learn how to compromise; we learn
how to prioritise and also make sure that every time when we do certain things, we
need to bear in mind that we also have school work and we also have training
sessions.
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Participant 5

Well, what | like the most is that when school gets intense and everything, | guess
training and sport just makes it feels better and just get your mind off the studies. What
| dislike about it, the schedules get hectic when its tournament time and exam time is
all going and you are expected to perform in both so it gets very challenging.

Participant 6

What | like about being a student-athlete is that football does make some of the stress
from academics away, when | come to training, | destress. What | don't like about
being a student-athlete there is too much work. | have school work and | have to focus
on the field 100% attention and also my academic wants full attention, it is kind of
hectic.

Participant 7

Okay, well | think what | like about being a student-athlete is that you can take your
mind off of your studies by coming to the field so you are not just limited to one thing
at the University. You have a variation of different things do to. What I dislike probably
is you know the schedule like the training schedule or academic schedule, it clashes
sometimes and can become a bit hectic.

Participant 8

What | like about being a student-athlete is that it's giving more energy, it gives you
benefits when you are in class you become more active and your mind becomes strong
when you are in class. But what | don't like the pressure, yoh. There is lots of pressure
about school work and balancing the football also.

Participant 9

What | love is that it keeps you fit and your mind you are always active but the
advantage that we most don't like is balancing between the two. Because it is hard to
balance the training scheduled and the classes you see. So, sometimes when there
is tournaments you have to have training both sessions so it's sometimes hard to
balance between the two.

Participant 10

Uhm, the things that | like is that | get to study and play a sport that | love. The thing |
dislike is that both my sport and my studies are extremely time-consuming, so
balancing is difficult.

Participant 11

| enjoy being healthy, | play the sport that | love while getting an education, uhm but |
find it could be like it is quite tiring and to manage my time also sort of gets in the way
sometimes, | struggle to manage my time sometimes.

132

UWC https://uwcscholar.uwc.ac.za/



2. Describe the qualities/traits that make you as a student-athlete different
as compared to a non-athlete student on campus?

Participant 1

You can see the difference from an athlete and a non-athlete student even when you
are walking at the campus. You can see, like the hard work compared to the people
that are not athletes. It is not the same with people who are athletes because now they
must work on the field and off the field so we put two times work and we make sure
we must pass either way.

Participant 2

More than anything else is the time management. Like for you to succeed in both sides
you have to be you have to be disciplined in terms of time management and also have
to know when how to sort of like partition your time. It's more like discipline, I'm very
much disciplined in terms of partitioning my time in terms of school work and all that.
That part you need to know exactly how to partition your time.

Participant 3

For me, | will say | am always prepared for anything. | plan my schedule for training
and for my academics so responsibility takes a lot of me so it makes everything easier
for me and different from other people.

Participant 4

Okay, well what | can say is that even personality wise you gain a lot of things. You
become a very better person. You learn how to deal with certain challenges in a
different way in terms of keeping time and how to be punctual and yeah.

Participant 5

Well, | guess its dedication, determination putting your head into something.
Everything gets challenging but if you tell yourself that you can and put your mind into
it then | guess you can balance it both. Like they make it seem very hard but | guess
it's not hard at all, you just need to be determined and tell yourself to do it then you will
do it.

Participant 6

I'm flexible, I'm fit and when it comes to academics it is easier to you know work
because you know you are used to working hard on the field so when it comes to
academics it is not so difficult.

Participant 7

| think as a student-athlete you are kind of forced to have a set training schedule, uh
not a training schedule but a set routine for your day and you need to kind of manage
your time well enough to attend both training and your academics.
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Participant 8

The thing | can, make me different, | think is being more active yeah. Being a student-
athlete compared to others, when you are a student-athlete, you become more active
and | think this.

Participant 9

Uuh, what makes me brilliant is that | am always on time like football teaches you
punctuality like you are always on track with time. You know how to set your things,
you know how to set your exams between, studying between training sessions and
exams like a person who is not a sport, they always wait for like last minute because
us we cannot wait for last minute to do things because we have two things to do so
we can't do things on the last minute.

Participant 10

| think, what makes us different would be, actually 1 can't think of anything. But
definitely longer hours, | was on campus, sometimes | slept on campus to do work.
Come to training, take a bus, and go back so I think the constant back and forth makes
us different.

Participant 11

| think because uhm we play sport on a daily basis, like we have to be disciplined,
dedicated to get things done and well prepared for tasks so that requires us to like
take a lot of time out to manage everything as well, while we are busy trying to cope
with being a student and playing sports as well.

3. Are you aware of any policies for elite student-athletes in South Africa?
Please describe these policies.

Participant 1
No, | am not.
Participant 2
| have no idea; | haven't heard of such.
Participant 3
No, | am not.
Participant 4
No, | am not.
Participant 5

Well, okay | don't know, a programme | can talk about the women's football that they
have added the national league in the country which is actually coming out well, | think
this is the 2nd if not the 3rd season and each year it is making progress and now, they
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actually introduced the VW youth girls ul5 tournament which tries to keep girls in the
line in football.

| don't think it accommodates us at all, because we are forced to balance it ourselves,
| guess. Even if you are playing for a team that is not a university team, you still have
to try balance both because they are expecting you to perform and the University is
not involved in you playing in the Hollywood league, so they expect you to perform.
So, | don't think they try to meet us in anyway, they treat us like the ones who are
working or staying at home, there is no difference.

Participant 6

No, not, no | don't. | haven't heard any of the policies, about football or any sport in
South Africa.

Participant 7

No, | am not aware of any.
Participant 8

No.

Participant 9

Yeah, they are there. We have like the SRC, the RAG committee they support us and
they even give us tickets. If we are playing, they make sure we get the Support,
organise the Support, and ask us when we are playing, they come and support us.

Participant 10
No, | am not.
Participant 11

No, | don't know of any.

4. How do you manage your academic and athletic (and other)
responsibilities?

Participant 1

Time management. Without time management, | don't think | will be able to do it
because | must plan my things accordingly. | must have a schedule for training and
there must be a schedule for education so that's how it works for me.

Participant 2

Wow, most of the time it's just that okay | feel like it's more it has to do with the Tuks
management or where | play. Like they always giving me time to at least balance up,
| try to balance up but also, | have to just try and make them and give me a schedule
which will balance me up in terms of school and academics, but yeah, | do try to
balance because it can be very difficult.
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Participant 3

It is hectic, but | have to balance them because of it is what | do almost every day. So,
| make a timetable on my phone and on the paper as well so that | can see when |
wake up or whenever | come to my room so that thing makes me, or like | set a
reminder on my phone and be aware that | will do 1,2,3,4 on a certain time and | always
plan accordingly.

Participant 4

| manage them by not panicking. Like taking my time in order for me to be able to think
and make sure that each and everything that | do it consists of time and like hours.
For example, if | am going to write down maybe in my diary and see that this time | am
going to study, at this time | am going to have a session and at this time there are
certain things that | need to do. That is how | personally manage those things.

Participant 5

Well, | guess | don't really plan for it, but | just make it work. So, | tell myself my day
today is to start at the gym in the morning, then go to class, and after class go see my
mom or siblings, then have training in the evening then just go by. So, | guess I just
go with each day as it goes by, if | tell myself this is what needs to be done by today,
then | will make sure it is done by today.

Participant 6

| usually make a schedule beginning of the week after the coach sends the schedule
for our training and | also check my timetable then | make sure that | manage my time.

Participant 7

Well, as | think | mentioned it is all about time management and | guess you need to
choose what is important between the two, obviously if you are a UP student like
myself you need to put your academics before your sport so | think just time
management and knowing what comes before what, it is what | do.

Participant 8

Time management is the best. | have to make time for everything and make sure that
| balance, | attend training and after training | make sure that | study every day. That
is how | manage my work in school.

Participant 9

| think when it comes to social, | don't like socialising a lot when | socialise, | come to
the field because it is always packed and we always see people, so we socialise more
on the field just to keep the balance than to add some other activities on the side which
will make a lot of problems for an athlete. | put my studies first most of the time, but |
also make sure my studies that | give them time to, | give sports time again.
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Participant 10

For me it was | got a lot of help from my lecturers and my coach. | made an
arrangement like when | was still studying in Groenkloof | had an arrangement with
my lecturer to leave a little bit early to make it on time. | also had an arrangement with
my coach for when | had crits so he would let me off so | could go and do my work, so
yeah.

Participant 11

So, like I have mentioned before time management is really key for stuff like this. |
have a very strict planning and like scheduling everything. | have to be strict on myself
to plan and schedule stuff, and then | also speak to my lecturers to try and get advice
and how | can better manage my time and plan my schedules.

5. Do you receive Support from the University? If yes, please explain.
Participant 1

Yes, | do, firstly there is Support from my teammates before the University. Then with
the University, | can say equipment and transport if we want to go to campus and don't
have transport. Yes, they do support us.

Participant 2

No, in terms of the team or the University? Yeah, | do. | do receive sort of like Support.
If I can talk about the team like | said they are flexible, they are flexible when it comes
to like my time management or if I'm busy with something like me I'm busy to research,
they are very flexible but like okay we will give you time off and give you a spare time
to train or maybe training in the morning at the same time when it comes to my
department and my supervisor especially she always tells me that you know what, |
will not take you away from soccer, I'll ask you to do what you can at the time that |
feel it's suitable for you but at the same time we still have to sort of like meet deadlines
and stuff like that.

Participant 3

Yes, | do. | remember last year | got injured on my knee, knee injury so they took me
to physio and then it was the best physio so now | am back fully recovered and then |
have never suffered from any injury since from then. And also, even when you have a
lot on your plate academic wise you have managers and people that will talk to you.
They will make you feel better and then you still go all out and do what you do.

Participant 4

Yes, | do, in terms of like my emotions like when | am not okay there is someone that
| talk to that is from the University and also academically. So yeah.

Participant 5

Currently | wouldn't say | receive any support from the University, despite maybe |
would say if you not including them in helping with my studies, but | don't think | get
any support at all.
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Like, they will help with the financial part of it, like maybe compensate for what | am
owing the University so at least they can meet me half way. Well, | get a stipend from
the team that | am playing for to help me compensate for transport and maybe extra
meals there and there, yeah those are the only people | can say currently helping me
out.

Participant 6
Not really, | don't receive anything from the University.
Participant 7

| do, not just financial support but also in terms of like psychological Support with
injuries, obviously it does come that you can like become depressed from an injury
and everything so psychological Support is there. Physiotherapist, gym so yes quite a
lot of Support.

Participant 8

Yes, | do manage Support. Uh like bursaries, school bursary | go to school bursary
that helps me to pay my education and | got a stipend that is helping me to benefit with
food

Participant 9

Yeah, we do receive like therapy, | once attended therapy via UP cause | was like
down and they were like no, when they see your performance in the field they are
asking why are you like this and then they tell you we will organise a therapy for you,
you can skip training this time and go for therapy until they see that you are the same
person again.

Participant 10

Yes, yes | do. | can speak to Boitumelo, | can speak to Nadia whenever | have a
problem, so yes | do.

Participant 11

Support in terms of getting academic guidance, medical support and uh, when we get
injured there is a lot of support when it comes to that and then if we also struggle a bit
mentally there are psychologists and stuff readily available to assist us.

6. Do you receive any other type of Support from somewhere else? If yes,
please explain.

Participant 1

Any other place at home, yes at home my family they support me. That's the only
people besides the University

Participant 2

Not at all. No, my families too far remember so.
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Participant 3

Oh yes, a lot from my family. They are always there especially when it comes to my
academics, they always push me and my sister always makes it easy for me as she
was studying at the University of Pretoria. She did her degree here, two degrees and
that motivates me as well to see her in that graduation gown and | want to be there as
well. So even in soccer they also motivate me. | am doing best.

Participant 4

Yes, | can say from my family. Yes, my family and friends and also the coaches that
use to teach me how to play football. The ones that | have left at home.

Participant 5

My family always has my back when it comes to sporting side, they do come to my
games to make sure | feel them. Then obviously with academics, my mom constantly
checks on me that okay are you studying, did you study, when are you writing. Are
you making to balance it, like she just tries to make sure that | have it, all on top of it
all the time.

Participant 6

Okay, | do receive a sports bursary from TuksFootball and | also have NSFAS that is
funding me my academics and | also get some money from home.

Participant 7

| think just friends and family. Friends and family give you a lot of support knowing how
difficult it is to be a student-athlete. | think you need to have support from elsewhere,
it is also just to help you out in life.

Participant 8

At home, yeah at home is where they help me a lot and coaches, Coach Maude and
Coach Vierra they always make sure | am okay.

Participant 9

From someone else. Parents, yeah, | do receive my Support from my parents in all
ways, financially and other things.

Participant 10

The only other place | get Support from is probably my family. I know my mom does
whatever she can to help me out with my studies.

Participant 11

So, my family is a very very big support, they are very proud of me and what | do and
what | accomplish. My friends are also really great, and then my coaches are always
there to help me as well, no matter what.
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7. To what extent do you believe a sports federation (e.g. SAFA) or national
sports federation (SportSA former SASCOC) should support elite
student-athletes?

Participant 1

| believe SAFA can do more because there is more student-athletes coming up now.
It is not easy, we need the support emotionally, financially also and also physically.
SAFA can also contribute a lot.

Participant 2

| don't know much but | feel like I've seen it when we have to play tournaments and
terms of like the University tournaments and the SAFA tournaments that are affiliated
with SAFA or soothing like that, we can't like struggle so | want to believe that they
have to anyway sort of like integrate us into their schedule because there were times
we had to play like student games and all of a sudden now we are asked to play on
SAFA leagues, so they tried, they should try to integrate it to be honest.

Participant 3

| think they can give more to women's soccer. They can make it better more than it is
now. So other children that are coming they get more Support from SAFA or any
association. So, | don't think, I don't want 5 years from now we be the same in football,
getting the same Support. | want it better, at least 50% to go abroad and play soccer
there so it can become more easier when it comes to, especially international friendlies
or competitions like when you go to Banyana it becomes easier.

Participant 4

Yes, | think that SAFA can actually give us at least money at the end of the month so
that maybe we can also encourage us to do better because we also have a national
league. So, | believe that's the only thing that they can actually do for us in order to
encourage us to keep on pushing and play a better football.

Participant 5

| think they really need to understand that the fact they need more educated athletes,
so for us to be educated we need to get the support from them. Being able to work
around the Universities, communicate on how the University schedules are regarding
exams so that even if they are competing the learners, it does not interfere with the
exams because now, they will make fixtures, and it is during our exam time which is
kind of challenges as you need to on top so you can lay at training and at the same
time you need to be studying so you can write. So, | think they need to literally
communicate more or work together with the universities to understand that we still
need educated elite players so and most importantly we enforce that we need to study
so they need to compensate so we don't slack in each of the things.

Participant 6

| think what they can do is maybe at least give us a little stipend, you know to just
maybe buy a few things especially like cosmetics so that maybe we can take care of
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ourselves and we can also buy some food because we know food is expensive and
some of us at home we are coming from different background, at home they cannot
help us so if they can at least meet us halfway that will be perfect.

Participant 7

| think they should be really considerate about student athletes because it is not like
other teams maybe like Sundowns, where the people are not studying their schedule
is quite flexible but with student-athletes, it is not as flexible so maybe just being
considerate on how the fixtures are planned and when they are planned.

Participant 8

| think SAFA should also give us boots, boots and help us at school maybe like with
books something like that. | think that will make us to be more active in the school and
also more active on the grounds.

Participant 9

Yeah, they should, | think they should invest more money in giving the athletes, | think
the athletes they should not even use NFSAS, the money must come from SAFA
because most of the players they get them from here, from schools they go and
represent teams especially with girls they play soccer, they get more girls in
universities and then they go and represent the national team. They invest more
money in their studies so they can balance since when girls don't earn a lot, at least
they can support them with a good educational finance.

Participant 10

| think they need to give sometimes more incentive, because its, a lot of people are
playing it more for fun than a serious career path because we all know that at some
point, we are going to fall back onto what we study because football is not really a
viable career right now in the country. So, if they really gave an incentive and really
developed it from grass root level, | think it would be really good in future.

Participant 11

So, because many soccer players are, female soccer players are still students they
should support us more financially and ensure that like the local league games and
stuff like that doesn't interfere with the academic school schedule like if we writing
exams or tests or whatever, | feel like we need a little bit more support in that regard.

8. Tell me about the challenges you face as a female student-athlete.
Participant 1

As a female, it is not easy. Because for male and female it is not the same. Even
though training may be hectic, somehow, we manage to get it right.

Participant 2

Mostly, it's not it's like okay | feel like here at Tuks it is better because we more exposed
as like female student, | mean athletes but, in some places, we still have that stigma
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that thing of like especially when you playing soccer you still have that stigma like do
you really believe that you can do this, do you really believe that this is possible and
stuff like that but | feel like Tuks they are a bit flexible even Pretoria or something that
that. Maybe it's because | feel like in terms of soccer, Banyana Banyana and all the
teams like Sundowns, they've opened gates for us so somehow now people believe
in this whole thing and believe it as a female you can be an athlete and can be
successful.

Participant 3

Challenges that | face is if you have lack of planning, your things won't go the way you
want and then you will have a lot on your table and you won't manage to go to school
or training. You feel like you are in depression mode but sometimes it's all about lack
of planning. But | think as well if you don't have Support on your side it takes space as
well then you will have a problem when it comes to your academics and sports. So,
you really need that Support from your family or anyone to be there for you and
encourage you because it is not easy.

Participant 4

| can say that mentally because as people we are not the same, as players we are not
the same and not facing the same situations so | personally have a problem of
overthinking most of the time when | am at training you know, | overthink about a lot
of things and what is happening at home and all of that but | try by all means to not
dwell on that because | am not going to endure my sessions if | keep on thinking about
that.

Participant 5

Challenges are challenges, | don't really have much of a big challenge. Obviously, the
fact that | would say that | play in Joburg and | stay in Hatfield. So, the travelling would
be one of my biggest challenges because | am based in Hatfield because | don't want
to be away from my studies because that's the first most important thing. When | am
playing in Joburg, it is a bit staining, because when | come back from Joburg 1 still
need to prepare for tomorrow's class, prepare for exams, do the online assignments
so, | guess my challenge would be distance but otherwise | am managing to do both
though.

There is challenges because of like, some coaches | guess if it is a good day for him,
he will understand but other days he wants me to always be there at training. So, it's
a matter of if I check my schedule, | even ask them for fixtures in advance so | know
that okay if | have online assignments, | am doing them before | leave, sometimes | do
them on the bus while we are driving, So | just have to make sure that | have to be in
my head on both things.

Participant 6

The challenges | am facing as a female student, is that it is not easy being a female to
start off because of you have your own moods, you have your own personalities and
you have your own character and some people it is very difficult to understand you on

142

UWC https://uwcscholar.uwc.ac.za/



what kind of person you are and some of them they think maybe you are not use to
people or you are just a rude person when it is not the truth.

Participant 7

As a female student athlete, obviously as a female your sport is not necessarily kind
of taken as seriously as male athletes but as a female student athlete it's just more on
managing everything well and just, | don't know, finding the time to kind of just balance
out your life.

Participant 8

The challenge | face a lot eish, there is a lot of challenges when you are a student-
athlete but the most one | think eish is the quality of studying. | don't get more time,
like when | come back from training then | have to go home and study again but when
| am tired from training, | think that is the most one.

Participant 9

The challenges that | face is that we sacrifice a lot, we buy things on our own, boots
and other things we provide ourselves so we don't get like the most luxury like the
guys do get. We struggle with a lot of things.

Participant 10

Uhh, definitely that it hasn't had as much support as compared to the guys uhm so
that's definitely been a challenge and just sometimes you know having your own
personal struggles and things like that sometimes they don't, there is not a lot of room
so that's when a challenge.

Participant 11

So, because we are playing a sport that is male-dominated, it's difficult that we have
to like push through criticism. We don't get the financial backing that and support that
the men do on their side, uhm, because we are unable to make it our living basically
because the men get most of the Support financially and stuff like that. So, mentally
its tough but we just find a way to like balance things which I do find is a little bit unfair
but, it is, you know we just have to keep on going.

9. Do you have any suggestions on the type of support that female student-
athletes should receive?

Participant 1

| think, student-athletes need emotional support more over some other physical or
finance. It is not easy mentally to get your mind straight for soccer or education. It is
not easy to balance the both, so if you can figure that one out then yeah.

Participant 2

There is quite a lot, | feel like in terms of first of all, financially like they still believe that
we like most of us female athletes they still immature or what can | say, I'll put it as like
unprofessional or something like that but not in the way you behave but sort of like put
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them in the professional sort of like setup like if it comes to payments and stuff like
that we can't ask for equal payments we know it's a bit far from that but at least they
should try or at least they should put that in their mind or something.

Participant 3

For now, for me motivation would be financial. That thing really motivates a lot. Having
money on your side and you know that you have to work harder. | will give an example,
when you feel like the world is something else but just get R500 then you wake up and
get going for any challenges. So yeah, financial it would be.

Participant 4

Yes, | think also when it comes to proper bursaries. Bursaries that can offers us as
players, you know football boots because most of the time we also struggle with that
and guards and football kit we currently have that so | am not going to say that is the
problem so yeah soccer boots.

Participant 5

Well, | wouldn't just say female but with all the student-athletes should be receiving
the same Support where they do understand that, even if they are setting their
schedules the same way when they consider when national tournaments are
happening, they should also consider student schedule, so even if it is exam week,
just at least for maybe that week we postpone the games because we do have a lot of
time throughout the year. For the week to compensate for most universities are writing,
to allow them to even postpone their games if they are during exam time because you
need to understand that we still need the students to all pass.

Participant 6

Yes, | think they should give us counselling. We sometimes need counselling, you
know, not only we focus on sports but we also have our personal issues, you know we
have family problems and we also have our academic problems. So, if they can maybe
offer counselling, you know once in a month maybe ask us how are we doing
academically, personally and yeah, I think that will be great.

Participant 7

| think it's a bit different to men in sport because we have like we need to nurse our
feelings a bit more, so | think maybe a bit more psychological Support maybe some
team building exercises and instead of just always field training | think we also need
to try get sessions to understand the game more than you know men because to them
it's a bit more simple to understand the game of football but I think for us maybe some
more classroom sessions would help.

Participant 8

Uh, I think that female athletes should get more tutors at school to help us to improve
our work and yeah, | think that.
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Participant 9

More especially more on finance. | don't think a girl child must buy themselves soccer
boots, those things must be provided because these sports it's a male sport so all the
money goes there so girls, | think they deserve more.

Participant 10

| think it would be great if people had both a councillor and someone to assist them
with time management. Because | think sometimes the stress of it all, being a student
alone and being an athlete is stressful and a combination of the two so | think just
support for on the mental side of it more than because we get all the Support on the
physical and for sport equipment nut just mentally taking care of the players goes a
long way.

Participant 11

So, emotional Support is a very, very big one, uhm and | feel like we should get a lot
more financial help, uhm we would like to be supported financially like men's football.
Also, in terms of academics, as we need like a councillor to guide us academically |
believe.

10.Do you have any suggestions on how to overcome the challenges that
you are experiencing?

Participant 1

Not really, you must just plan your work. Because without planning | don't think, there
is no organisation without planning.

Participant 2

Like | said, we probably need support from everywhere like | said you asked me for
any support from someone else apart from the University and the team. | feel like in
sort of like a combined sort of support it's something that we need especially the
students and you know when you are student you are just stressed about being an
academic and then all of a sudden now you need sort of like a combined integrated
support.

Participant 3

I'll say you can have, especially when it comes to soccer you can have those senior
players that you trust, and then you tell them your suggestion how you could encounter
the challenges. You go and tell them and then they must act on that but then they must
not just talk about but act on that. And also, especially for young kids, those young
kids they really need Support from us and motivation when they see you maybe
graduating or being on TV they see you as a role model so they need that to get going
as well.

Participant 4

For now, | don't think | need that much of help because | manage to do certain things
on my own. So, | can say academically like, | feel like |1 need to be like more
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encouraged in order for me to get better marks because | am also struggling when it
comes to my academics, | can't manage. Plus, now we are back to campus so there
is a lot of work so yeah, | guess that's the only thing that's actually being worried.

Participant 5

Well, each year just gets better for me. Because whatever challenges | experienced
last year | would actually want to work on it better like before | would put more effort
on football and | would see that | am slacking on studies then maybe if | am putting on
effort on studies then | am slacking in football so | guess I try to make a schedule to
be able to work around things which helped me overcome the previous year. Well, |
can say, this is one of my good years because | actually did well in sport and | am
actually doing well in studies like | passed all my subjects so | guess this year my
recipe did work.

Participant 6

It is not easy to overcome challenges, but one of the easiest things or maybe one of
the solutions that I think is better to talk to someone you know, someone you trust that
you can actually vent on and maybe someone that you really trust that you know you
can talk about anything that is bothering you

Participant 7

| think you just need to find the right type of people firstly to lean on, and just
communicate a lot with the institution if you are not coping, it's not going to help you
to just, you know keep it to yourself. | think communicating that and asking for help.

Participant 8

| think we should get the challenges that | can overcome | think maybe the day off from
training maybe we should get the day off if we are writing exams and | think time
management. The coach should give us must be different like when you are going to
write exams you need more time to study.

Participant 9

Yeah, my challenges that | have experienced to overcome it is that you have to learn
to speak, you have to learn to if you are struggling to balance your studies and your
football things. You need to talk to the coaches so that you guys reach like a solution
together so that you can balance the two.

Participant 10

| think talking is a big thing to do, I think speaking to your coaches, your teammates,
your lecturers can really help so you can find the balance. Sometimes, something has
to give way or else it will be you that will suffer.

Participant 11

So, | am going to go back to the good old one that | have mentioned a few times, is
basically like planning, time management. Prioritising tasks and speak if you are
struggling.
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ADDENDUM 8 — STUDENT-ATHLETE OPEN CODING
STAGE 2

STUDENT-ATHLETE CONTENT ANALYSIS: OPEN CODING STAGE 2
INTERVIEWS
REDUCTION OF DATA AND IDENTIFICATION OF CATEGORIES

1. What do you like/dislike about being a student-athlete?
Positives:

Being a student-athlete provides greater opportunities for future employment and
personal growth

Engaging in athletics allows you to destress from academic responsibilities
It is beneficial to my physical and mental health and well-being

| get to play the sport | love while receiving an education.

Negatives:

The schedules are hectic and busy, leading to difficulties to balance both
Additional pressure

Being a student-athlete is tiring and draining

2. Describe the qualities/traits that make you as a student-athlete different as
compared to a non-athlete student on campus?

Student-athletes are hard workers
We are determined, dedicated and disciplined in life
We know how to manage time

Student-athletes are fit and healthy

3. Are you aware of any policies for elite student-athletes in South Africa?
Please describe these policies.

Student-athletes are unaware of policies or programmes available

4. How do you manage your academic and athletic (and other) responsibilities?
Time management is a key skill for student-athletes

Planning and scheduling of tasks is vital
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Communication with various stakeholders is also key to succeed in managing all
responsibilities

5. Do you receive support from the University? If yes, please explain.
Equipment for training

Transport to and from campus and training

Medical Support when injured

Psychological Support when mentally unwell

Academic guidance with course work

Financial Support through bursaries or stipends

No support received

6. Do you receive any other type of support from somewhere else? If yes,
please explain.

Family support is present
Family support is not present
Friends who are supportive
Coaches support

External financial support

7. To what extent do you believe a sport federation (e.g. SAFA) or national sport
federation (SportSA former SASCOC) should support elite student-athletes?

Financial Support to cater for student-athletes needs
Emotional Support

Provide equipment and training resources

Scheduling of competitions to not coincide with exams

Make female football a priority by providing greater incentives

8. Tell me about the challenges you face as a female student-athlete.
Stigma around competing in football as a female

We sacrifice a lot

We don't have the financial backing and support

Psychological setbacks

Planning to ensure all athletic and academic responsibilities are taken care of
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Travelling between campus, training and home

9. Do you have any suggestions on the type of support that female student-
athletes should receive?

PsychologicalSupportt to strengthen our mental wellness
Financial backing for equipment and personal needs
Consideration of academic schedules when scheduling competitions

To be provided with access to workshops and learning opportunities to enhance our
knowledge of the game

Have greater access to academic guidance and tutors

10. Do you have any suggestions on how to overcome the challenges that you
are experiencing?

Time management and planning is key to overcoming challenges
Remain motivated and dedicated

Be inspired to be a role model

Communicate with the necessary stakeholders to alleviate the challenges

Simply take a break if needed
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ADDENDUM 9 — STUDENT-ATHLETE OPEN CODING
STAGE 3

STUDENT-ATHLETE CONTENT ANALYSIS: OPEN CODING STAGE 3
INTERVIEWS
FINAL REDUCTION AND IDENTIFICATION OF THEMES

Theme One: Athletic level of elite student-athletes

Sub-theme one: Physical health as a benefit of competitive sport

Four participants emphasised that competing in competitive sport was beneficial to
their physical health, enabling them to remain fit and have more energy for daily tasks
providing a potential better-quality life.

Two indicated that being fit and healthy is a characteristic that separates student-

athletes from regular students.

Sub-theme two: Stigma of competitive female football

Six participants highlighted the challenge of navigating through the stigma of
competing in a male-dominated sport where the majority of the support and recognition
is offered to males despite competing on a competitive mastery level.

Sub-theme three: Football as a career for females

Two participants highlighted the need for South African sport federations to prioritise
female football as a career path whereby females may obtain opportunities to play

professional football abroad and develop their mastery level further.

Theme Two: Psychological level of elite student-athletes

Sub-theme one: Psychology as a challenge experienced

Three participants directly identified psychological difficulties as challenges of being a
student-athlete.

Six highlighted the stigma around competing in a male dominated sport as discussed
in theme one.

Financial challenges were widely expressed across the board by all participants.
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Sub-theme two: Psychology as a service offering

Five participants reflected that psychology is a service offered by the University in
support of their dual careers.

Five participants athletes highlighted the need for psychological support during their
dual careers, being support for academic or life struggles as well as for mental

struggles during injuries.

Sub-theme three: Sport as a tool to destress

Three participants identified that being a student and athlete allowed them to destress
from the various commitments by focusing on a different component of their dual
career.

Two participants expressed that competing in sport brought out enjoyment by

participating in the sport they love.

Sub-theme four: Communication as a coping strategy

Seven participants expressed communication as a form of strategy used to overcome
the challenges experienced within their dual careers. Communication between various

individuals included lecturers, coaches and teammates.

Theme Three: Psychosocial level of elite student-athletes

Sub-theme one: Family Support at the psychosocial level

Ten participants highlighted family support as part of their dual career support system.
One noted that their family was not involved from a support perspective due to
distance.

Sub-theme two: Friends Support at the psychosocial level

Three participants further indicated that their friends are involved in supporting their

dual careers.

Sub-theme three: Coaches Support at the psychosocial level

Three participants highlighted coaches/technical staff as being involved in the overall
support received.
Four participants noted the role coaches play in providing support from a

communication point of view when experiencing challenges within their dual careers.
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Sub-theme four: Teammates' Support at the psychosocial level

Three participants identified their fellow teammates and senior athletes as support

structures when experiencing challenges.

Sub-theme five: University Support at the psychosocial level

All eleven participants identified some form of support offered by the University that
would assist them in their dual careers. This ranges from academic support (3) to
financial support (4) and medical and psychological support (8).

Theme Four: Academic level of elite student-athletes

Sub-theme one: Lack of time

Nine participants noted lack of time as being the characteristic they dislike most about
being a student-athlete.

Four participants highlighted the need for the sport federation to take into
consideration the academic schedule when scheduling athletic events to offer greater
opportunities to manage academic and athletic responsibilities.

Sub-theme two: Time management and scheduling as strategies

Seven participants highlighted time management and planning/scheduling as the key
components to managing their athletic and academic responsibilities.

Sub-theme three: Academic Support as a Service Offering

Three participants noted that they received academic support from the University.
Two participants highlighted the immediate need for academic support structures as

support student-athletes should receive.

Sub-theme four: Opportunities for future growth

Five participants highlighted that being a student-athlete offers greater opportunities
to learn and grow as an individual by being exposed to varying elements that offer

greater prospects for a successful future.
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Theme Five: Financial level of elite student-athletes

Sub-theme one: Finances as a challenge experienced

Three participants indicated that they experienced financial challenges as part of their
dual career struggles.
Five participants indicated financial support as a type of support student-athletes

should be receiving.

Sub-theme two- Financial Support as an Offering

Five participants specifically noted financial assistance as support offered by the
University through sports bursaries or other financial means, such as stipends
supporting their dual careers.

One participant noted additional financial support through the South African National
Student Financial Aid Scheme (NFSAS).

Two participants expressed that their families offered them financial support.

Sub-theme three: Financial Support as a Requirement

Six participants highlighted the need for financial support through the national football
federation and national sporting body.

All eleven participants indicated or could not identify any programmes or policies for
elite student-athletes in South Africa that would assist and guide them through their

dual career journey.
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