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impact and I use this code to interpret and form the basis for my answer to my second research 

question. 

 

3.4 Ethical considerations 

Ethical consideration values were obeyed as they serve protection to the rights, safety, dignity, 

and well-being of all selected participants in this research study (Miller & Selgelid, 2007). The 

researcher ensured that the ethical considerations adhered to the national and international 

standards of research of this nature on human participants (Leedy & Ormrod, 2005). The 

research participation was voluntary and respondents were free to opt-out at any stage with no 

consequence. Respondent’s confidentiality and anonymity in the research were ensured. The 

participants were given an informed consent form that they signed. The consent form gave the 

researcher the right to audio and video record the participants that took part in the study. Ethics 

processes were sought and approved. 

 

Approval to conduct this study was provided by the University of the Western Cape Senate, 

the Higher Degrees Committee of the Economic and Management Sciences faculty. Also, 

permission was requested from the research participants before data was collected. This study 

anticipated that some participants may recount some unpleasant experiences. To counter this, 

participants were informed about registered psychologists at the university. Also, the 

participants were guaranteed that their partaking was purely voluntary and that they were free 

to excuse themselves from participation at any time without any explanation. All information 

obtained from the participants was kept confidential and the anonymity of the research 

participants is ensured. Where the researcher quotes the words of the participants, pseudonyms 

are used to ensure the anonymity of participants.  

3. 5 Ensuring the rigour of the study 

Researchers assert that ensuring the rigour of qualitative research equates to the concepts of 

reliability and validity which are necessary components of quality in quantitative research. 

To ensure the rigour of the process, Guba and Lincoln (1989) propose the research should 

satisfy four criteria. They are credibility, transferability, dependability, and confirmability 

(Maher, Hadfield, Hutchings, & de Eyton, 2018). Credibility ensures the study measures what 

is intended and is a true reflection of the social reality of the participants. There are many 

http://etd.uwc.ac.za/ 
 



 

66 

 

strategies to address credibility that include “prolonged engagement” and member checks. To 

ensure credibility, the findings were presented to the supervisor who confirmed that indeed the 

findings are correct. Furthermore, the findings were also presented to some of the participants 

who also confirmed that the findings are believable interpretations. Transferability relates to 

the ability of the findings to be transferred to other contexts or settings. Because qualitative 

research is specific to a particular context, a “thick description” of the particular research 

context must be provided allowing the reader to assess whether it is transferable to their 

situation or not.  

Dependability ensures that the process is described in sufficient detail to facilitate another 

researcher to repeat the work. This requires a detailed audit trail. In this chapter, I have detailed 

the steps that I took in my research. 

Confirmability is comparable to objectivity in quantitative studies. Here, the goal is to 

minimize investigator bias by acknowledging researcher predispositions. I have acknowledged 

that I was a tutor and a lecturer at the university. I have also stated that I have made my fair 

share of mistakes because I was not financially literate. 

  

3.6 Concluding remarks  

This chapter outlined how the research was conducted, illustrating the processes used to select 

the participants, the methods used to collect data as well as the approach that was used in 

analyzing the collected data. This study aimed to clarify and justify why the research study was 

designed in the way that it was. I use a case study with self-study, cultural animation and the 

drama techniques were both data collection tools and also FLE interventions. 
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Chapter 4 Data Analysis 

4.1.1 Introduction 

In this chapter, I present and analyze the data that I collected. in light of my research questions: 

 

●  What are undergraduate students’ knowledge and understanding of financial literacy? 

● How does using drama pedagogy and similar techniques contribute to transforming and 

improving undergraduate students’ understanding of financial literacy? 

 

Bearing in mind that the data was collected using the cultural animation research approach, the 

analysis drew and built on the critical financial literacy praxis theoretical frame outlined in the 

theoretical chapter.  

 

4.1.2 A recap of my research design   

As stated in chapter three, in the case study I collaborated with my participants to create various 

meaningful artefacts and practices. The artefacts refer to something given shape by a man, such 

as a tool or a work of art for meaningful moments (American Heritage® Dictionary of the 

English Language, 2011) These artefacts can be considered animations. Animation refers to 

“the act, process, or result of imparting life, interest, spirit, motion, or activity” (American 

Heritage® Dictionary of the English Language, 2011, p.1). These artefacts and animations are 

simultaneously interventions as well as data for analysis.  

This data that I collected is not where I only interviewed the people, however, this data was the 

interaction and construction and interactions with my research participants. Cultural animation 

is about making meaning together with the participants and in this research, I made meaning 

together with my participants. To collect the meanings as data for my research study I utilized 

generic ways of data collection like having interviews with participants. Thus the recordings 

of these artefacts and animation are themselves data. With students as participants we 

constructed animated scenes, we did animated scenes such as improvised scenario role plays, 

frozen scenes, image analysis, courtroom role play games and script written role plays. All this 

was done collaboratively by me and my participants, we generated these artefacts that I call 

my data. It was a meaningful interaction and it is not data that is dead, it is data that shapes me 

and the students and transformed us all. It is data that is new and alive because it forms part of 

our life experience.  
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Nevertheless, I also engaged in dialogue with my participants and I gave them a set of 

exploratory questions concerning their knowledge of financial literacy before we embarked on 

constructing the cultural artefacts and practices.  

4.1.3 Financial Literacy courses, curriculum, programmes, and training at 

universities 

Strangely, students doing an undergraduate degree are not taught self-financial management. 

The university where I conducted the research, does not have specific courses designed for 

financial literacy education. The research study highlighted in chapter 2 that in South Africa 

there have been some moves afoot to introduce high schools, financial literacy. Some 

universities in the Western Cape Province have a few modules such as Introductory to the 

economics and business and finance courses that introduce some financial literacy topics. 

However, these courses are not specifically designed to teach and improve the financial literacy 

of undergraduates. Thus it is only natural that undergraduate students’ knowledge of financial 

literacy is low. 

4.1.4 Exploring students’ knowledge, perceptions, and understanding of 

financial literacy 

My first site of interaction with participants where I constructed data with my participants was 

the data I collected as a tutor in the Introduction to Economics and Business (IEB 131) class. 

Before the start of the first tutorial class. I had 15 participants. It was a combination of mixed-

race undergraduate students. Seven males and 8 females. These were first-year Law students. 

The students were given a list of background exploratory questions related to financial literacy. 

The purpose of the background questions was to get an understanding and knowledge about 

the levels of financial literacy of these participants. The 14 questions are attached in 

appendices. 

The answers from the exploratory questions revealed that for a source of income, 80% of the 

participants answered that they receive their money from their parents while 20% said they 

acquire it from their Bursaries Mostly National Student Financial Aid Scheme (NSFAS). 

Furthermore, 85% of students responded that they do save, while 15% said they do not 

save.  15% said the reason they save was for future problems that may arise, while 65% said 
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they save to buy clothes, phone, data, airtime. 10% said they tried but they failed hence they 

claim there’s not enough money to save. Most of the students agreed that saving is difficult and 

One student said: 

 

‘Saving is for people with money Sir, rich people such as white people’ 

 

Looking at this response from a black student, this suggests that students' knowledge about 

saving (which is a good indication of good financial knowledge) shows a misconception about 

saving and is an indication that his/her financial literacy is low. The assumption that certain 

positive financial choices are for ‘rich’ people is an indication that critical financial knowledge 

is needed. This is influenced by black society's misconception that white people have money 

and do not have the same problems as black people. The assumption that historically a white 

person has all the resources that enables them to acquire large sums of money. This draws from 

the history of this country during the Apartheid times where a black person was subjected to 

hard labour and low pay. This encourages the hand to mouth financial habit. This is also 

influenced by family misconception teachings that certain financial habits such as savings are 

associated with white people. This misconception fuels the assumption that saving for people 

who eat from hand to mouth cannot be possible and that whatever money they have, must be 

spent. Furthermore, black families pass on poor money management practices to their children 

where savings are not prioritised and when there are financial difficulties that need to be sorted 

then these small amounts of saving funds are depleted.  

 

In terms of where they stored their money, 80% used banks to keep their money, while 10 % 

said they use a piggy jar to keep their money. 10% did not answer this question.  

 

I use a bank to keep my money for safekeeping. I hear people talk about gaining interest, 

I don’t see anything, in fact, I just see the charges. 

 

The response raises questions about the experience with the banks. This seems to indicate that 

the students lack knowledge about how the banking systems control their access to money. Her 

responses are an indication that the students have not been explained about how the banking 

system works. This seems to suggest that the student only learns about how the banks when 

they are witnessing negative experiences from bank charges. This suggests that she and her 

family do not have experience in the banking sector. There is no generational knowledge about 
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how to effectively use a bank account smartly, how to minimise the charges, which is the bank 

to use, what are the different banking benefits. This indicates that financial institutions have 

power and control and that a person must be smart to understand the power play between 

financial institutions and public citizens. This also begs the question that do people know that 

these financial institutions are out to make money, they will help you but a person must pay 

for the help. People who are aware and are knowledgeable can utilize these financial 

institutions while paying the least amount. however, this requires a sense of understanding the 

nature of the relationship. This indicates that the students do not understand the nature of the 

relationship between financial institution, accounts, deposits and withdrawal.  

 

Some of the reason for using the bank was mostly for safekeeping and convenience. The 

knowledge about gaining interest is relatively low. 35% of the students do not save at all while 

65 save between 100-1000 on their Bank accounts monthly. 90% of them had a consumption 

between R500-R3000, while 10% were unsure of how much they consume every month. All 

of them said they spend their money mostly on clothing accounts, phone contracts, and 

entertainment.  

 

Financial literacy is defined as the combination of consciousness, knowledge, skills, attitudes, 

and behaviours necessary to make informed financial decisions and ultimately achieve 

individual financial well-being (Ripain et al., 2017). Comparing the response from the students 

to this definition. I noticed that their knowledge and understanding of financial literacy were 

low and that their behaviour and decisions are not informed as they highlighted that they do 

not see the need to save. They spend most of their money on shopping and entertainment e.g. 

eating in high-priced restaurants and partying. This signals the need to improve students’ 

financial literacy. The gap that I have identified is that these students have misconceptions 

about financial literacy and their levels are low.  

Judging from this collected data it is clear that these participants seem to lack money 

management skills and they have poor financial literacy knowledge, as can be deduced from 

the fact that when they received money from their parents they use all of it. They use their 

money on things that they do not necessarily need such as buying expensive bottles of alcohol 

or junk food such as pizzas and burgers. Based on the data, the conclusion I drew is that the 

financial knowledge among undergraduates is low, with the money they received they do not 

see the need to save because to them it is very little therefore they cannot save. They do not see 
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the financial sense behind saving.  as saving is something meant for people with money. The 

need for education on financial literacy is noticeable and also the need to improve their 

financial literacy levels. 

This gap is what I found and that is why I used drama techniques to explore how this gap could 

be ameliorated. I chose drama because it allowed me to fulfil the requirements illustrated by 

the theoretical framework. 

Below is the diagram of the selected theoretical framework. It is the critical financial literacy 

praxis theoretical framework. I use it to analyze and give meaning to the collected data. 

 

4.1.5 The Critical Financial Literacy Praxis framework 

 

Explorative questioning of norms   Critical dialogue around FLE   

  

     

 

 

 

 

 

Collaborative critical inquiry and action                 Interactive dialogue on norms    

Figure 4.1 The critical financial literacy approach framework diagram 

 

A critical financial literacy education praxis approach requires student participation. Therefore, 

I introduced drama techniques for participants to create meaning. The drama techniques were 

introduced to the students when I was revising with my students so that students could be 

familiar with it. I asked the students to discuss three questions in pairs and then share them 

FLE + Praxis approach theory 

by FLE Educator and Students 
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with the class. They had to present their answers in the form of a role-play. The role play proved 

to be vital and stimulating 

Sir this method of teaching is new to me and I must say, it painted a clear picture of the 

content covered today. 

In cultural animation, we try to paint something real, something that clears something students 

can relate to and is easy to understand. I instructed the students to take part in an improvised 

role-play scenario that I created. I facilitated the role-play process where students were given 

the freedom to enacted the improvised role-play scenario in the way they understand and 

comfortable with. The scenario was based on financial management focusing on saving and 

spending behaviour. 

The enacted role-play was about two young girls who ask their father for money, they were 

each given R 50. One girl went on to spend all her money on sweets and chips, while the other 

girl bought packets of chips and sweets and sold the items. Each item was sold by adding 20 

cents and saved her profit in a piggy jar.  

Using the theoretical framework to analyse the actions of both girls, the little girl that spent all 

her money exhibited the behaviour of someone who does not think through her financial 

decision making. This could be influenced by family and societies because each time a black 

parent gives money their children money, the parent would encourage children to go and buy 

sweets or go buy junk food. This indicates the young girl did not think about the future. She 

shows consumerist behaviour. The second little girl exhibited behaviour that the theory labelled 

as discerning reasoning in her financial decision. Her behaviour indicates that she thinks and 

considers her future. Her actions are well informed of an indication that she understands the 

implications of her financial decisions. She showed critical thinking in her decision by not 

spending her money but rather looked for ways to make more money. 

The students were asked to identify the financial behaviour that is similar to theirs and 90 % of 

the students chose the first girl. Only 10% chose the second girl. Students had different reasons 

for their choice. One female student said: 

 It’s funny that I never saw my financial behaviour up until today, I see that I need 

serious self-introspection about my financial decisions. 

This indicates that most of the students have consumerist financial behaviour. As mentioned 

above, influences from society and mass media encourage students to be consumers. This 
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behaviour is influenced by the capitalist system that masks consumerism as something good 

and acceptable. The technique used, reveals how this particular technique can bring self-

realization and has the potential to bring about behavioural change. Through drama, the student 

was able to see themselves and had the freedom to analyse their behaviour. The behaviour 

analysis is part of the critical conversation around financial literacy. The critical dialogue is 

influenced by collaborative critical inquiry and action, where a student begins to question 

his/her financial decisions through a dialogue that is facilitated by the facilitator. Thereafter 

engaging with him/herself about what is ethically corrected.  

4.2 The drama techniques  

The second research question I answered was, how does using drama pedagogy and similar 

techniques contribute to transforming and improve undergraduate students’ understanding of 

financial literacy? The following specific drama techniques were used: frozen scenes, Image 

analysis, the court role play, role play rehearsals, written and improvised script role-plays, and 

post-test questions. 

 

4.3 Data analysis of the collected research data 

In this section, I analyse the data that I collected via the drama techniques.  

4.3.1 Frozen Scenes 

The frozen scene was very touching and personal. During the frozen scene when students had 

to demonstrate the feelings associated with being poor and do not have food. They had to 

pretend as if they are very hungry, one student who was touching his stomach with both hands, 

staring down with a sad face said: 

“This is my first time imagining myself broke and poor, I felt so uncomfortable and 

emotional. I'm sad. My current financial behaviour is reckless because I know I have 

someone (my parents) who will take care of me. what's funny is that I never really got 

to think about my financial behaviour before because I always take things at face value 

without proper thinking and reasoning, wow I need to change people”.  

This particular response first reveals the student level and understanding of financial literacy, 

he states that he is reckless suggesting that he has a misconception about financial matters. This 
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misconception mostly comes from the media and society's influence that promotes 

consumerism as a key way to achieving happiness. This encourages the student to spend 

without critical thinking. This suggests that the student is not considering the implications of 

his financial behaviour. This could be promoted by the student’s family financial status where 

they may have money and does not care and it could be that his family does not have money 

and therefore does not see the need to consider his financial behaviour. This also suggests that 

parents are not doing enough to help him regulate his spending behaviour. This also reveals 

what the theory indicates that the student after being exposed to the frozen scene was now 

starting to engage in the questioning of norms. The questions of norms came from the student's 

real experience. The unpleasant feelings he experiences allowed him to evaluate his behaviour. 

Furthermore, as the student started questioned his norms, he was engaged in critical inquiry 

where he realized how his current financial behaviour relates and might lead him to the 

unpleasant feelings he was feeling and that he saw the need to change his behaviour. This also 

suggests the effectiveness of drama techniques when engaging in financial literacy education, 

the student was able to see that his current financial behaviour an indication that drama 

techniques worked.  

This drama technique allowed the student the space to experience unpleasant feelings that are 

associated with low financial literacy. The arousal of the desire for the need to change is in line 

with critical emancipatory financial literacy which is suggested by the theoretical framework. 

This indicates that the student made their interpretations and conclusion without the influence 

of the facilitator. The student through collaborating with the facilitator was able to draw his 

conclusion. 

 The student continued and said: 

  had someone told me that if I don’t use my money well, I will end up broke, I guarantee 

you I would have never felt the way I am currently feeling. I feel guilty because of the 

feeling I experienced being poor and broke, something I have never experienced before. 

This response highlights that this student had a misplaced financial understanding and because 

his response suggests that he exhibited bad financial behaviour before the drama interventions. 

This also showed how the drama technique was able to prod the student’s thinking and 

behaviour through the critical questioning of norms and critical thinking. This is in line with 
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what the theoretical frameworks indicated, that when students question the norms and engage 

in critical thinking where they can create their meanings and leads to better understanding. 

His life experience became the curriculum, the play allowed his own life to be part of the 

curriculum. 

4.3.2 Image Analysis 

I analysed the data I collected from Image analysis. I searched and downloaded two different 

pictures online. These pictures were based on two different financial decisions. The first picture 

is of someone wearing an expensive suit but looking sad, depressed while emptying his pocket. 

The other picture was three different jars the first was empty and the second one is half full and 

the third one was full of coin with a small growing tree. 

Some students thought hard about it while some were quickly able to understand the meaning 

behind the images. The use of images allowed the student to express their view and perceptions 

Some of the analysis are based on student’s experiences. The student participation was 

collaborative participation between students and the facilitator. The theory describes the 

process as collaborating critical inquiry and action where the students gave their interpretation 

and meaning of the images. Furthermore, using the images was essential in uncovering truths 

about our societies without relying on the spoken word. Students gave different interpretations 

of the images, some labelling it as  

The first image of the suit the guy is wearing shows that he works maybe for a certain 

company who possibly made a wrong business decision and lost money. The second 

image is someone saving their money to get more money. 

 while one student responded and said  

I think he is stressed because the body structure symbolises someone depressed. 

The second image is financial freedom because they are making money. I want 

to start doing that because, eish, it's difficult when it comes to my finances. 

 The student's response suggested the power of images to stimulate creative thinking and that 

student can differentiate between two financial situations and the emotions involved. This also 

suggests that the student was currently experiencing financial difficulties suggesting that he 

had made some bad financial decisions. The media plays an important role in perpetuating 
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reckless behaviour. This is done by influencing students that they constantly have to spend 

their money where spending has been made as something cool. This does not only promote 

spending, it also promoted debt among students. Some of these students are already paying for 

clothing accounts thus making it difficult for the student to maintain financial lifestyles. 

However, the applied arts technique revealed that it was successful where it painted a clear 

page for the student and managed to instil a desire to change his current financial behaviour. 

This shows the success of drama as a tool for financial literacy education. To achieve this 

success, the student had to undergo some of the theoretical ideas. The student had to engage in 

the questioning of norms by himself. The questioning of norms is accompanied by the critical 

dialogue about financial literacy where students share their views and ideas that at times are 

influenced by how the student views the world and interprets it to reach their meaning.  

The other students responded and said 

 The first one he is depressed sir I know this because I can be like that when I 

don’t have money. I struggle to sleep or eat. I love money guys… The second is 

my financial goal, Sir. That person is taking care of the finance, it’s like a plant 

you water it to grow. I have started this thing; where I put my coins on a 5-litre 

bottle, the reason is that I have my daughter to look after. 

This particular image analysis revealed that the student draws on her own experiences which 

suggested that she has a bit of knowledge judging from her response. She can distinguish the 

emotions involved when someone is experiencing financial difficulties and when someone is 

enjoying financial freedom. The unpleasant feelings she experienced indicates that the student 

realized the need to change her financial behaviour. Social media has an impact on influencing 

students to make bad financial decisions because it is cool and acceptable. The family can 

contribute to the student's financial decisions. In this case, her family which includes her 

daughter played an important part in influencing a behaviour change. The critical dialogue that 

I as the facilitator had with the students as indicated by the theoretical framework revealed that 

the art technique proved to be useful in improving and encouraging good financial behaviour.   

Each student had the freedom to analyse and interpreted what they saw, an indication that 

people understand things differently which they feel is correct and applicable to them without 

someone forcing their views. This was influenced by a collaborating student inquiry and action 

where the facilitator works with students and helps students to create their meaning and views. 
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The student's response and desire to change her financial behaviour suggests that she is trying 

to break away from the bondage of the existing financial norms that encourage spending habits 

under the influence of marketing media. Interpreted through the theoretical framework, this 

indicates that the student is experiencing some transformative emancipatory financial literacy 

education as shown by her response which suggests that she is engaging in responsible financial 

behaviour. 

4.3.3 Court Role-play  

I unpack the data that I received from the court role play. I had a court role play where students 

I separated students into two different groups, the court story was about a guy who went to 

open a case because chose to go to a loan shark, where the loan shark gave him money with 

high interest. When he could not repay the loan on time, the loan shark threatened him with 

violence and took his furniture as collateral.   

The student argued that: 

He shouldn’t have taken the money in the first place, that was a bad financial decision. 

You can’t swim with sharks and not expect to be bitten. I have been there, the guy used 

to show up in almost every place I go to, it was not nice and I told myself not anymore. 

Through the court role-play game, students were able to engage in questioning the existing 

norms, which promotes debt among students. The taking of a loan from a loan shark indicates 

the misconception that students have that it fine to take a loan from a loan shark The social 

pressure influence forced people to enter in bad experiences that affects their financial decision 

and also affects their life as well. This reveals that a lot needs to be done to change people’s 

behaviour around borrowing and spending. The drama technique was effective in painting a 

clear picture not only to show the consequences of poor financial decisions but to also influence 

and change student behaviour. It also stimulated the students to critically think about this 

scenario. Critical thinking meant that they have to think about and evaluate financial decisions. 

The theory labels this as “critical dialogue” where students were able to raise their views and 

opinions about financial literacy. The student also reflected on their own beliefs and 

experiences.  The criticality of the discussion was heard because each side wanted to present 

strong valid points. This technique meant that students had to equip themselves with well-

informed knowledge to be able to argue their case. The whole process was facilitated by me 
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through collaborative critical dialogue in the court role-play. This technique was useful and 

effective because it allowed students space and freedom to express themselves. 

The findings of the court role-play were in keeping with the critical FLE theory. The finding 

revealed that critical financial literacy discussions took place where students had to questions 

the norms and actions of financial decisions.  

4.3.4 Rehearsals for the FLE role-plays 

The rehearsal process was based on role-plays about money management and the power of 

money and how it makes one feel. Students had to demonstrate social dynamics around money 

interaction between two people, one poor and one rich. The one was experiencing the feeling 

of having money and power, and the other had to experience feelings of being poor and 

powerless. The rehearsal process was fun and depressing because students experienced two 

different emotions. When students had to assume the role of having money, students were 

laughing and smiling. One student commented: 

 

‘I’m the boss, I swear this is the life I’m meant to live, money can buy you 

everything. Let's pop some expensive champagne darling, the boss is in the 

building’ 

 

The response suggests that money is associated with power and status. This is also the influence 

of social media. Celebrities with money as regarded as powerful and are Idolized. Whatever 

they wear and drink is copied. The posting of expensive champagne and whiskey by influential 

people promotes reckless financial behaviour because the people who follow these influencers 

follow almost everything they do. The influencers would post a picture in a kitchen showing 

an expensive home appliance and a picture in an expensive restaurant. The followers who also 

include students would buy those home appliances or buy those expensive alcoholic beverages 

and post them online. This is seen as cool and creates an image that this person is successful, 

happy, and rich. This promotes recklessly money management behaviour that even other 

students view as acceptable. This type of behaviour indicates that the students accept the norms 

and do not question them. 
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In the rehearsal, one student commenting on the “rich actor” said that she is portraying herself 

as someone that is consumer-driven as suggested by wanting to drink champagne. This also 

suggests the misconception that people with money must be seen spending it on unnecessary 

items because the money comes with the power and privileges of being respected.  This could 

also suggest that financial decisions are driven by media influence and that it is possible to 

change this if influencers were to dispense prudent financial behaviour. This is exactly the way 

drama influences, spectators.  

 

The roles had to be reversed when the once rich are now poor. Her facial expressions looked 

very depressed; she had placed her left hand on her chin while biting the fingernail. She 

commented  

“tju No I can't live like this”  

The drama allowed her feelings to come out. She discovered that she wants nothing to do with 

the emotions associated with poor financial status. The response indicates emotions of denial 

and refusal of the current financial status. I could see that the feelings the poor student felt were 

unpleasant, a feeling she does not want to experience because she associates having no money 

as poor and unhappy because for her money means happiness. This suggests that if she is poor, 

she will be miserable and therefore live in challenging circumstances that deprive her of 

happiness. This shows that these norms are deep in the student psyche.  

 

One student commented:  

 

 I also enjoy wearing designer clothes and have my expensive make-up on.  

 

This is an example of another consumerist norm. This could be influenced by what she sees in 

the media.  

 

 She further commented  

 

‘money brightens my mood guys as you can see my happy face. I would do anything to 

feel like this forever 

 

This indicates that people want to take a shortcut and do not take the necessary steps to go out 

to learn good financial decisions. People look for quick ways to get money. This suggests the 
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reason why many people fall victim to Ponzi schemes. Ponzi schemes promise fast and short 

financial freedom.  In this position, the facilitator can come in and pose the question, are these 

the real norms that you want to uphold. This indicates that drama brings the norms alive and 

allows space and freedom for the facilitator to bring questioning. 

 

4.3.5 Financial Literacy role-plays 1 

4.3.5.1 Role-play 1 

I wrote a short script of a young guy telling his friends that he met a beautiful girl and wants to 

impress her so hard, that he decides to borrow money from a loan shark to take out the girl to 

an expensive club and restaurant where he booked a Very Important Person (VIP) section worth 

10 thousand Rand for a weekend for the girl and her friends. After the weekend of drinking 

and partying, Monday he is broke and does not have money to fill petrol. 

Students exhibited comments such as  

‘Ouch, eish, but was that all necessary, he messed up.’ 

The theoretical framework suggests that the student response comes from a critical thinking 

student perspective who can differentiate between what is acceptable and what is not. The 

student showed that he was aware that the implications of the financial choices exhibited by 

the role-play are not financially sustainable. Thus the shocked and worried response. The 

response also reveals that drama can open space and freedom for critical discussion around 

financial literacy. 

This response indicates that the student is aware of the bad financial choices and behaviour 

depicted by the role-play. This is common to youth that falls into the debt trap while attempting 

to impress the ladies. This behaviour is perpetuated by social media where young girls 

including students perpetuate this behaviour by posting statuses that mock young guys who 

cannot afford to buy expensive items for ladies. This promotes you males including students to 

make bad financial decisions by taking loans to impress these girls. Sometimes girls would use 

a screenshot post, posted by another lady on social media platforms such as Twitter, WhatsApp, 

and Facebook, these screenshots reveal proof of payment from a guy giving his girlfriend 

money which is said to be girlfriend allowance. The girlfriend allowance is money given to 
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girls including students by her boyfriend. It differs in range some get between R2 500 to 

R5 000. In some instances, males pay the rent for their girlfriends. Sometimes, female students 

would require money from other male students to study packs during the exam period. This is 

money to buy snacks when females are studying during the exam period. Some male students 

use their bursaries allowances or allowances they receive at home to provide for these girls. 

This indicates the impact of social media influence on promoting bad financial behaviour. This 

reveals that financial decisions are driven by how they can impress others rather than being 

driven by how it can help them. It also does not help that they do not have enough knowledge 

about financial management. People cannot differentiate between smart money management 

and a good life. They only know that spending money equals a happy life. This also reveals 

that social media has made students so eager to show and tell everything. This show and tell 

behaviour encourages excessive spending habits 

One student commented:  

Seeing the play helps because you don’t forget when you see something. I have 

a short concentration span therefore I cannot listen for a straight 60 minutes 

but I can watch a play and learn from it. This play brings warnings to us. I 

learned something valuable today  

  

This indicates that the theoretical framework is appropriate because of the rise of the use of the 

smartphone, people want quick answers and results. Students get bored easily, they do not have 

the energy and strength to listen to a whole hour of a lecture class. However, if students can be 

involved and can be entertained. They can learn. This response suggests that interactive 

education works for students. It is so easy to be distracted by a smartphone. This indicates we 

need a more powerful activity. This also suggests that the teaching drama tool was effective 

for teaching FLE. 

4.3.5. 2 Role-play 2 

The second role-play was an improvised role play based on three male friends. One friend had 

to attend a funeral at his home and has asked his two friends to accompany him from Cape 

Town to Eastern Cape. The friends had no money yet they had received allowances a day 

before. 
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My reason for designing the role play 

I constructed scenarios where I wanted to stimulate critical conversation around reality 

on campus about how university students within a day or two of receiving their 

allowances have no money. I wanted to stimulate the discussion about what is driving 

that’s and what also could be done to counter this disregard of financial health. 

As a facilitator, this indicates I wanted to start a critical debate around their behaviour. I wanted 

to show connections between people behaviour and students behaviour. I wanted to include 

ethical, social, personal, financial problem-solving decision making. The purpose was to bring 

all these dimensions together. I wanted to sensitize them. I wanted to show how financial 

decisions impact one and others. To show how financial decisions have consequences for the 

quality of life.  

One student said  

This is very informative, it builds on my knowledge, my roommate is someone 

who spends all his money, he would invite friends to go out to eat and drink. I always 

wonder why people do this…I genuinely thought he can budget and that he has lots of 

money until he asked me to lend him money…When I tried to warn him, it seemed like 

I’m acting clever because I can prolong my bursary money. I wish he was around 

maybe he would have understood better. 

This response suggests that the evidence that drama is effective and is able to transform his 

understanding of financial literacy.  

4.3.5.3 Role Play 3 

I wrote another role play story. I did an improvised role play based on financial literacy. The 

play was based on a guy who has reckless behaviour who goes to spend money with friends on 

alcohol and fun with girls and friends. Sipho gets paid on a Friday and goes on a spending spree 

for the weekend and ends up using rent and car instalment money. Monday he is broke and 

raided by Bank. His older colleague Vusi once lived such a lifestyle but has since the change 

and now has money after he had his share of an unpleasant experience. 

 

   YOLO (you only live once) my man, keep balling (continue to spend).  
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This response suggested that the student accepts the norms that promote reckless behaviour. 

This suggests that the students have a consumerist understanding of financial matter. This is a 

short-sighted mentality that is influenced and promoted by the media. This suggests that they 

have been fooled by the media. This suggests the students have an incorrect understanding of 

financial literacy. 

 

One student said that  

“I have a brother who experienced this very same thing, he wanted to 

impress women and friends and ended with him being broke and alone. 

I wish he had seen the play before he could find himself in that 

situation”.I definitely would never do this.  

 

This indicates that the drama activity allowed the students’ feelings to come out; this play 

brought connection and stimulated students’. thinking This suggests that the drama role-play 

promoted understanding. This also suggests that the student questions the norms that promote 

bad financial behaviour. This suggests that does not accept the norms when she said she would 

not do that. This may suggest that the students have a bit of understanding. This reveals that 

drama was able to bring life experience to reality. This suggests that the teaching drama tool 

was effective for teaching FLE. The student was able to see the impact of the play. This also 

suggests, as the theory suggests, that the reaction is a response that drives away from what has 

now become socially acceptable.  

 

The student that  

yidla ubutsha bakho’ (enjoy your youth)” This particular trend influenced my 

sister to be reckless because she spends money she does not have on 

unnecessary things such as expensive alcohol, go to expensive night clubs. 

 

The response reveals students misguided perceptions about finances. These misplaced 

perceptions around money management are influenced by media and societies and as results 

students fall victim to these bad financial decisions. This suggests that drama can be an 

important tool for teaching FLE. 
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4.3.6 Post-intervention questions. 

Post-intervention questions revealed that the above teaching techniques did influence student’s 

financial decision making. One student said: 

‘I was going to buy groceries at Spar, usually, I do not compile a grocery list but after 

these plays, I compiled a grocery list to enable me to stick to what I needed not to what 

I wanted. In older days, I would buy things I did not anticipate buying’.  

This response outlines a positive change in behaviour and indication that the student engaged 

in critical thinking before making financial decisions. This suggests that the student questioned 

the norms. Norms that endorse poor financial behaviour. The theory outline that the student 

engaged in a transformational phase. A phase where student exhibited a changed behaviour. 

This suggests that her financial understanding was transformed. This also suggests that drama 

techniques proved to be an effective tool for FLE. The drama painted an everlasting financial 

impact that improved her understanding. 

One student commented that: 

I always complained about being broke after I have made a bad financial decision… I 

always buy things that I hardly wear, However, that thing we did here in class. Those 

things stuck with me, I cannot imagine being depressed by something that I could have 

avoided”. the techniques particularly the frozen scene made me evaluate my financial 

choice, for a moment I felt scared, I don’t want to go through that’. 

 

Drawing from this response, the student response revealed that drama techniques were able to 

bring life to norms. This also allows the facilitator to bring about the questioning of the norms. 

This also suggests that drama can create space for critical dialogue. This shows that drama was 

an effective tool to transform a student’s understanding of financial matters. This also suggests 

that drama was instrumental for critical thinking around financial management and financial 

decision making.  

 One female participant further said:  

‘…my sister is that type of person who has that mentality of life for today, we will deal 

with tomorrow when it comes but somehow after those drama techniques I influenced 
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her behaviour, I recorded the plays and I showed to her. I told her that Remember the 

goal is financial freedom and not to be seen that you’ve made it 

These responses indicate how drama influenced students behaviour. It shows how drama 

impacted that student’s life. This also suggests that the student questioned norms. This response 

also indicates that the student engaged in critical dialogue with her sister, an indication that 

drama tools were useful in improving and transforming student understanding of financial 

knowledge.  

 

4.3.7 In-depth interviews  

The interviews revealed that students had some conflicting conversations about financial 

literacy with their parents and grandparents.  

I have been told by my grandmother that every little money I get, save a small portion 

but then when I had a conversation with my father, he told me you don’t get enough to 

save so why are you saving? Now that I saw the play, I see that was the worst advice 

This suggests that the play was instrumental because it became part of the student life. This 

also indicates that the theoretical framework used helped the student to question the norms. 

This also suggests that the drama techniques were able to help the student realize and 

differentiate between good and bad financial decisions. The student response suggests that the 

drama technique was an effective tool to improve and transform student understanding 

I started an emergency R 500 fund. I would save like R3000 for the year….those roles 

play just made me realize why my grandmother always warns me about making bad 

financial behaviour. 

The in-depth interviews revealed that drama was impactful in changing behaviour. This 

indicates that students are aware of their financial decisions. This also suggests that students 

understanding of financial knowledge was transformed. This supports the theoretical 

framework that of a student who asks critical questions, thinking, and apply critical reasoning. 

Students whose decisions are well-informed and presents good financial behaviour. 

One student said 
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‘I think there should be financial management literacy from a young age. For 

me in my opinion saving alone is not important but if you don’t know how to 

use money wisely. look into different ways to save on the financial side, for 

example, if you earn a certain amount you should save using a tax-free 

investment account. Open an account where you cannot easily access the 

money. 

This indicates that the student has some financial understanding of financial matter. This 

suggests that students question their norms. This also revealed that students showed critical 

thinking about other possible alternative ways to improve their finance. This showed how 

drama was able to improve students understanding of financial knowledge. 

Another student said: 

I was saving R 200 a month but now I feel like 200 is not enough, I feel like I 

have the power to save more. As a result, I have decided to add an extra R 300 

towards savings…. We don’t get the chance to see how easy it looks to make 

financial decisions influenced by media as portrayed by the applied techniques’ 

These responses suggest that the drama tools were influential in transforming students' 

understanding which improved good changed financial behaviour as exhibited by the 

respondents. The student’s response indicated that the chosen theoretical framework was 

appropriate because students did not only question norms but they engage in critical thinking 

that was facilitated by me. Students also showed change by not wanting to follow the 

behaviours perpetuated by the existing financial norms.  

4.4 Student perceptions 

The first research question was to look at youth’s perception of financial literacy and the 

response from the youth was similar to what has been discussed in the literature review that 

youth feels like money must be spent to gain or allow room for more money to come. This 

comes from the issue that they are young therefore they should spend their money in a way that 

makes them happy. However, the researcher argues that spending money to make you happy 

is not a problem. The problem comes from the fact that money is spent recklessly and unwise. 

The research found that the youth spends money recklessly to create the picture that one is 
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happy, successful, and has made it in life. The youth understanding is that saving is for rich 

people, people who have money. 

This is so common among black communities that the only people associated with saving are 

white people because white people are assumed to have more money and do not have the same 

or the number of problems that black families have therefore they cannot save as they are poor. 

The perception continues to be linked with high earners that saving is for high earners because 

they have more money, the idea that high earners are possible experiencing financial problems 

is neglected because the student assumes that as a high earner you must have money, therefore, 

you can save, this does not matter if your race is black or white. The same issue they raised 

that white people do not have the same problem as black people, is applied to a black person 

who is considered to be a high earner, they are considered not to have problems. It is as if 

money solves all the problems. 

 Another common assumption is that saving is for old people, that as a young person makes all 

the financial mistakes so that they can supposedly learn. These financial mistakes are to misuse 

your money especially for people who get wages weekly, fortnight, and monthly. The reason 

is that if they spend this money, they will get money again or the mentality that money is meant 

to be spent. This not wise assumption is the reason many students misuse their allowances. One 

student responded by saying  

‘I receive my (National Student Financial Aid scheme) NSFAS allowance on the 23rd 

of each month by 25th I have already spent half of that money when I try to recount 

what did I do, there’s nothing to show for it other than I went out with friends for lunch 

at the restaurants and came back to turn up (Have fun) at the Barn drinking’.  

‘If I receive that notification that my allowance has been deposited, I don't cook that 

day, I buy takeaways and if it is on Friday, my friends and I prepare to go to the Barn. 

we buy a case of Beer for R240 and a bottle of Gin for R300. The same bottle of Gin 

that is R160 at Top’. 

This response indicates these bad perceptions are driven by media and social influences. These 

perceptions are common in black families where if someone gets money, whether it is salary 

or bursary they have to spend it. No matter how small the money is, one is encouraged to buy 

something that makes them happy. These perceptions are passed on to upcoming generations. 

If one does not want to spend it, they call you out for refusing to spend the money. 

http://etd.uwc.ac.za/ 
 



 

88 

 

One participant said:   

students are living purposeless lives in a very painful way, every weekend you find 

students both males and females planning to go to clubs to spend the little money they 

have on alcohol. When they are in these drinking clubs they take pictures of expensive 

alcohol or take a picture of a big Bill. Bill that amounts to R10 000 or R15 000 in pubs 

such as RANDS Cape Town or KwaAce. The posting of these pictures symbolizes a 

good successful financial lifestyle and is regarded as cool. Many will try and attempt 

to follow that trend. 

This suggests a lot about people’s self-esteem, how they view themselves. This behaviour is 

influenced and promoted by media as something attractive and acceptable. This also indicates 

that drama can bring these lived experiences to life.  

One responded:  

Parents are also to blame for our children for failing to save because we teach children 

that the only possible way to acquire things such as a car, house, and furniture is 

through getting in debt, we as parents do not condone saving”.  

This discussion was followed by one member of the audience/participants who are in her youth 

who said that her mother encouraged her to take out a set of pots and Tupperware for her in 

Home choice through debt. She further says that had she saved money and bought those pots 

in cash, she would not be paying six thousand rands rather she would have paid around four 

thousand rands but because she has to pay monthly instalments there has to be an interest that 

she has to pay.  

Participants showed poor decision making which is positively linked with low financial literacy 

levels. They lacked critical thinking and reasoning. They were following and accepting 

financially destructive norms. These bad financial decisions include people buying expensive 

cars, expensive designer clothes, designer shoes, and renting expensive flats on low salaries. 

These bad financial decisions are regarded as a symbol of low levels of financial literacy and 

calls for critical financial literacy education. 

 

In answering the second question, how does using drama pedagogy and similar techniques 

contribute to transforming and improve undergraduate students’ understanding of financial 
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literacy? A lot of different techniques have been explored and these were the findings. From 

the first role-play the participants mentioned that the role-play was very informative, especially 

to the youth. They further hold that it also plants a seed in their mind to be very mindful of 

spending unnecessarily. One participant stated that 

 

The plays on financial literacy were provocative because it got me thinking. The play 

also triggered the thoughts of managing well my money and, I always dreamed of 

owning becoming a millionaire one day to alleviate poverty not only for her but also 

for family and friends. 

 

The response suggests that the drama was impactful. Since the play was acted by black people 

seems to suggest that it was easier for them to relate. The reason for this could suggest that 

students learn more when it is people they relate to. This also these bad actions taken by many 

young black people are perpetuated by our societies and social media. This indicates that drama 

was very instrumental to help students challenge these norms. 

4.5 Discussion 

This section consists of my discussion where I discuss my findings in light of the previous 

literature as well as my theoretical framework. In it, I show what the research study found 

engages with theory and what other scholars are saying in the academic literature. 

 

The literature suggests that there is a moderate-to-low, but mostly low level of financial literacy 

among undergraduate students in South Africa. These findings were supported by Abulowodi 

and Nomlala, (2020) who conducted their study on business students. Kotzè and Smidt, (2008) 

also suggest that South Africans need financial literacy My finding showed that undergraduate 

students have low financial literacy levels. Their understanding and application of positive 

financial skills such as budgeting, saving are low. This finding is alarming because if then this 

is the state of undergraduates then this suggests that normal South Africans are doing even 

worse  
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My finding suggests that students mostly lean towards the behaviour of overspending on 

designer clothes, the latest expensive smartphones, and expensive alcohol (an indication of low 

financial literacy understanding).  And my literature found that people tend to eat from hand to 

mouth without any financial budgeting or planning (Disney & Gathergood, 2012). 

 

Atkinson and Kempson (2004) suggest that bad financial behaviour such as becoming over-

indebted and experiencing financial difficulties are more commonly found in young people, 

and this is caused by being financially illiterate. Moreover, working-class people also discover 

themselves in an unpleasant financial trap. This is influenced by the societal pressure of 

wanting to spend their salaries on expensive items, such as smartphones, designer clothes, for 

‘fitting into’ a society where these goods have become necessities rather than luxuries 

(Atkinson and Kempson, 2004). My findings are showing that in a South African context, 

students fall into the same trap. 

 

My reading of the literature as well articles in the popular press suggest that there is a lack of 

coordination between financial structures and government with regards to providing successful 

financial literacy education to students and South African citizens. This indicates that financial 

institutions, government and various organizations, have no coordination between these 

organizations (Sibanda and Sibanda, 2016). This concludes that if there is no coordination 

between these organizations South African citizens including students will continue to show 

low financial literacy levels and understandings. The interviews with student confirm that there 

were not many programmes or actions to improve financial literacy from primary and tertiary. 

 

The findings revealed that students are not properly taught how to effectively manage their 

finances at schools or universities. These findings are supported by the literature which 

suggests that South African universities must make financial literacy compulsory for all 

graduate programs (Oseifuah & Gyekye, 2014).  Furthermore, this is supported by the literature 

that states that effective financial literacy education will include ethical and critical dimensions 

to produce more realistic expectations and outcomes for its students (Blue and Brimble, 2014a). 

This concludes that critical financial literacy is needed in South Africa to improve and 

transform the financial literacy of university students and all learners both primary and 

secondary. 
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The findings suggest that students have a very consumerist understanding of financial matters; 

they have a short-sighted fast-food mentality with relation to money. For them, the same way 

fast must be eaten immediately or else it is wasted, it is the same ways they feel about money. 

We waste it when we do not spend the money as soon as we get it. There is no concept, there 

is no understanding that money must be used and managed wisely. Students have an incorrect 

understanding of money. This misunderstanding is perpetuated by what they see on Netflix, 

Showmax television, Instagram, Facebook. etc. 

 

The findings revealed a lack of awareness of financial knowledge such as that they do not use 

their money wisely and proper financial literacy education is needed to help students. The 

literature supports this when Nadome (2014) states that financial education plays a significant 

role in helping students use their money and their credit wisely.  

 

My finding showed that students need critical financial literacy education to transform their 

understanding of financial knowledge and promote a better understanding of their financial 

decisions. The literature supports this when King’wara (2014) recommends that financial 

education must be applied among university students. Thus my finding supports the need for 

critical financial literacy education. 

 

My findings revealed students from low-income households do not see the importance to 

engage in practises that indicate carefully thought through financial decision-making. The 

literature supports this; that people from income situations tend to eat from hand to mouth 

without any financial budgeting or planning (Disney & Gathergood, 2012). 

 

My theoretical framework indicates that a trained facilitator needs to guide students and help 

them to be critical thinkers. who engage in critical thinking, analyses, and reasoning. The 

theory also indicates that being critical also means other factors need to be understood when 

exploring financial literacy because people make decisions based on influences whether family 

or societal influences. In my reflection and from the student's feedback, I found that I was 

playing a critical role as a facilitator and this is one of the important aspects of financial 

development. I encouraged students to express their views while taking into consideration the 

reason and influences behind their decision making. I also concur with my students. I could see 

how my questioning was opening up opportunities for students to grow and develop.  
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My theory calls for critical financial literacy education and this is supported by Arthur (2012) 

who calls for critical effective ways to teach financial literacy. I have applied various teaching 

methods to financial literacy. These drama techniques were supported by the chosen theoretical 

framework that focused on criticality and enacted reflective aspects to improve and transform 

undergraduate understanding of financial literacy. 

 

The drama showed to be effective tools because through my collaborative engagement with 

students. Students were encouraged to think critically and were encouraged to make their own 

meanings. 

4.5.1 What was good about the experience: An evaluation of the drama techniques 

The good aspect of the techniques was that the technique became an important tool for 

deepening and learning not only on the module work but also on financial literacy. This was 

confirmed by students who made comments like: 

‘It is my first time thinking hard about spending my money” or “I felt guilty over the 

weekend knowing that I wanted to spend my money on things I don’t need’ 

These suggest criticality in student thinking, where students engage in the questioning of 

norms. This confirms that the theoretical framework used was appropriate. These statements 

brought a smile to my face because they showed that the process of developing critical thinking 

and reasoning students is heading in a promising direction. This is in line with what the theory 

is outlining in chapter three. 

The session became so fun that students felt like the 60 minutes’ session is short because they 

were enjoying the session. At some point, they would end up being late for other classes 

because they want the session to continue. The discussions were interesting and  

4.5.2 What else could I have done? 

The techniques applied in this research study were new to the researcher and had not been 

attempted before in financial literacy education. The researcher could have attended more 

training with expectations of the drama techniques. The importance of attending more drama 

training would allow me as the researcher to gain more experience and knowledge about the 

techniques that were used in this research study. It would have saved the researcher time and 

energy.  
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The techniques used could have been applied to content related to financial literacy education 

and not be inclusive of the content of the modules. The focus could have only been applied to 

financial literacy and financial literacy education. The interventions could have been done on 

a large scale because more students need such techniques  

Improvised role-play methods this research paper applied linked and support the theory. The 

theory introduced students to an initial phase of critical financial literacy education. The 

improvised role-play prompted students to evaluate their decisions. Evaluation of the decisions 

comes from questions about the existing norms. These are norms that society imposes and 

norms students have accepted to be social and culturally acceptable. However, some of these 

are both good and bad when making financial decisions. However, one can argue that this 

technique is not a full representation of student behaviour. Therefore, the post-analysis of each 

improvised role-play could have been conducted to get constructive feedback. 

The image analysis used by this research study was the critical dialogue phase that allowed 

students the freedom to discuss and show their views. Each student had the freedom and chance 

to express their interpretation without the researcher imposing his views. The written role play 

scripts were inspired by the need to change financial behaviour and changing financial decision 

making. There was an achievement because few students reported that they learned a lot and 

that they now evaluate their decisions and choice before doing anything. They also reflect on 

the potential impact of their financial decisions on their family's physical, financial, and mental 

health. 

 

4.6 My Reflections   

Detailing the impact of the drama techniques, it is important to report that it was a collaborative 

effort between me as the researcher and my participants. I think that the different techniques 

were successful because they have influenced the way I think and use my money. Those 

techniques triggered the feeling of guilt in me because of my relationship with money. I 

previously had that mentality that it's my money I spend it the way I want and that I must spend 

it to give the room for more money to come. This type of behaviour is the kind of behaviour 

that led to me spending my last cent, leading me to stress. 

http://etd.uwc.ac.za/ 
 



 

94 

 

 I must say that growing up, financial literacy concepts were not introduced or explained. Yes, 

I was told to use money wisely but I was not shown or taught how to do it. The money I would 

receive; I would use to either buy sweets or clothes. The more I grew up, I was then introduced 

to debt through a clothing account all in the name of you must have a clothing account to build 

your credit score. I lacked what Arthur (2012) called critical thinking because it got so addictive 

that I opened more than one clothing account from Tru-worths and Markham. I recount how 

excited I was when I opened my Markham account and I was given a credit of R 9800 and to 

activate the account I had to buy something on account. I even went as far as returning a Jacket 

I bought in cash to get my cashback and bought it on the account. I don't know why I thought 

it was a good decision then but part of my reasoning then was that I would have money at that 

time. It felt like I was poor if I have cash on my account but I do not have hard cash.  

Not realizing that I will be paying this R 1000 jacket with interest and they said then my 

instalment was about R300. I felt like I could afford it, it was only a matter of time before I 

maxed out my credit because I would buy things for family members who in return would give 

me cash. Sometimes the cash they would give me was not the exact amount the item cost. I did 

not mind because, in my thinking, it felt like I was making cash. The time came when I had to 

start with repayment. I was shocked that my instalment has risen to R 640 and the first few 

months were fine but as it proceeded I started regretting the decisions I took.  

I realized that I made bad financial decisions, part of the regret was influenced by the fact that 

every month I was reminded to pay the instalment. I would skip other months and pay the 

following month. Those months that I skipped payments were very stressful because you would 

receive an unknown call from the clothing store wanting its money and the reason why you 

skip a payment and when are planning to make payment. This went on for a few months and 

every time I received a call I was worried because the clothing store wanted its money. 

Sometimes I would ignore the calls and they would send a message pleading with me to pay 

the instalment, it was so hectic and very stressful. It gave me sleepless nights. I had mastered 

the usual time of the call and what numbers they would use. On weekends in the morning, I 

would receive their calls. Sometimes the store would use their attorney repayment agency 

which would threaten to take legal actions if you do not pay back the account.  

It was until I saw a trend tweet on Twitter on one of my social media accounts. The trend was 

someone detailing how they overcame debt and repaid all their debt step by step. One of the 

steps was to call the store and let them know that you struggle to pay and ask them to pay a 
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lesser amount. Secondly, get rid of the things you do not need such as phone contracts and 

Netflix accounts because these things are a burden to you and your finances. 

Seeing those particular tweets gave me an idea that this meant that the initial 12 Months period 

which I was meant to finish your debt would be extended. This was something new to me 

because I was avoiding their calls, I did not want to speak to them. When they called, I picked 

up the call and told them I cannot pay the required amount but I will be able to afford to pay a 

lower certain amount. 

Others would say I must cover for them by lying and say that they are in hospital and I am not 

sure when they would come back. Sometimes when those guys who sell their parents more 

especially the mother the blankets, pots, and furniture by credit, they would come on payday 

to raid their instalment and the parent would say I am not around while the parent would go 

and hide in the room and switch off their phones.  

I also saw a movie titled The Money Pit. The movie is based on a young couple that buys a 

house on impulsive financial decisions and later finds that the condition of the house is bad and 

will require lots of money for repairs. From the movie I learned the importance of being careful, 

do your research, and think when making a financial decision to avoid and minimize unpleasant 

financial experiences. My knowledge and decision making was influenced because I thought 

about changing a car. However, after critical thinking, I realized that changing a car means, I 

will start a new debt that will be stuck with me for the next 5 years and the instalment will be 

higher than the current instalment. I decided to keep the car because it is still in good condition 

and left with 2 years before it is settled. 

The chosen techniques offered a different perspective in the sense that the sessions were 

vibrant, filled with lots of energy, and were fun to engage. Students were participating in the 

sessions in tutorials. Even though the classes were not directly about financial literacy, I 

explored drama teaching techniques to see these methods but essentially all the drama activities 

were about financial literacy. I integrated financial literacy into the economics and business 

module content. As an example, in weeks when the session was on Economics, I would propose 

drama techniques related to financial literacy to fit on the economics topics. 
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4.6.1 Role of the facilitator 

The research questions together with the chosen methods afforded me the chance to conduct 

this study but it also broadens my knowledge and understanding of Boal and Freire. I do not 

just understand Boal or Freire but I was able to live and see the benefits. The theoretical 

framework together with the drama tools gave me a chance to experience them. My 

understanding and perception changed when I used these tools. This also influenced my 

behaviour around financial decisions. Facilitating the sessions not only benefited the students 

but also improved and transformed my understanding. My thinking has been shaped. The role 

also gave me the freedom to stimulate critical discussion where students were able to engage 

in discussion to explore possible solutions. The role allowed me and the participants to find 

ways to show how students’ actions can be brought to real life. This revealed how reality can 

be manipulated. This also sparks discussion that stimulates the audience to explore possible 

solutions and expand the range of possibilities also parks discussion that stimulates the 

audience to explore possible solutions and expand the range of possibilities. 

4.6.2 What was I feeling as a facilitator?  

At first, the feelings around these techniques were very worrying. I was anxious wondering 

how participants would react to them. I was also worried because it was my first time as a 

researcher attempting a different technique that I was new to it. I was worried and wondering 

if I would be able to finish this research using these techniques. The findings from the literature 

were my motivation to continue with these techniques because as stated in the literature that 

there is a need to deepen students level of financial literacy  

This was also something new to them, something they have never done before. I could see the 

anxiousness on their faces when I told them what we will be doing. I must also state that few 

students were unsure at first, asking if it is part of the course. I asked for a few volunteers just 

to demonstrate what our sessions would be like; they were scared but they did not know what 

to expect. Once we started I could see students now easing up. Overall that first day, everything 

went well, students laughed about it. There was excitement.  

4.6.3 What deepened students understanding of FL 

Having students included in the drama helps students understand better and can deepen 
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undergraduate students’ knowledge of FL. This helps because students do a practical enacted 

activity. These enacted experiences meant that students were able to concentrate the whole 

time. 

Students took part in the form of actors for role-plays, participating in frozen scenes to get to 

experience different feelings. Boal says that when people feel emotions they tend to learn more. 

This also influenced the behaviour which turns to influence financial decisions. The decision 

is more likely to be a financial informed decision. 

Introducing drama techniques to students showed success in deepening because students were 

able to concentrate and showed improved behaviour such as saving and budgeting. things they 

did not do before the application of the drama methods. 

Engaging in critical discussion around financial literacy where students have space and 

freedom to express themselves learn more. Allow students to talk openly about the emotions 

and social influences tied to how we spend. Critical discussions that are in a horizontal process 

where there is no hierarchy in power. Both the student and facilitator learn. 

Students deepened their understanding when they were part of the solution. Freire says this is 

common in maths classes where students are required to solve the problems they face (Diaz, 

2018). Same with drama when students come to be part of a solution they can learn because 

they bring solutions to problems they know and understands better. 

The facilitator allowed students to take part without the facilitator asserting his own beliefs. 

Having the facilitator not impose power on the students deepened student’s understanding of 

financial literacy because students were able to be part of the financial literacy education 

discussion where the facilitator and students both learned. 

4.7 Challenges encountered during the research 

The other limitation of the research study was finding a suitable candidate to take part in the 

acting of the roles was not easy. This resulted in the use of inexperienced actors. There was 

only one experienced actor. He was only available on certain days and times. He had to be paid 

for his time. 

The availability of venues to conduct rehearsals was a concerning issue. I struggled to find big 

venues to conduct rehearsals without being disturbed. Every time, when we occupying a venue 

we will be disturbed by tutorial class and lectures. 
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4.8 Research limitations 

Perhaps one of the limitations could be the low number of participants however in an 

explorative study the focus is not on huge numbers but rather focus is on seeking depth of 

understanding. 

The other limitation of the study was time. The techniques used required a lot of time. Too 

much time was spent on finding suitable participants.  

 

4.9 Conclusion 

I conclude that undergraduate students’ knowledge of financial literacy is low. Furthermore, 

when students are involved in the production and analysis of meaning, they gain understanding. 

Working together with drama and financial literacy education facilitator, students produce 

meaning for themselves without the forcing of the facilitator’s view and norms. The production 

of these meanings leads to transformation and improve their financial literacy understanding. 
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Chapter 5 Conclusion and Recommendations 

5.1 Introduction 

 

This is the chapter I would give the conclusions and recommendations. These were my research 

questions: What are undergraduate students’ knowledge and understanding of financial 

literacy?   How does using drama pedagogy and similar techniques contribute to transforming 

and improve undergraduate students’ understanding of financial literacy? These were my 

objectives: 

● Ascertaining the level of financial literacy knowledge among selected undergraduate 

students. 

● Exploring teaching approaches to enhance a better understanding of financial literacy 

among undergraduate students. 

● Discovering ways to improve undergraduate students’ understanding of financial 

literacy. 

  

5.2 Main Conclusions 

I achieved my first objective of ascertaining undergraduate students' level of financial 

literacy by asking students to answer exploratory questions which indicated that students do 

have limited knowledge of FL. Students said that they do not save and that saving is only for 

rich people. This is confirmed by their savings behaviour. However, the saving is only done on 

short term goals or only save to spend it recklessly in just one day. While some do not even 

save because they say they do not have enough cash to save. Furthermore, they do not keep a 

record of how much they spend making it difficult to keep track of their money. Lastly, most 

of them agree that they spend more than they get every month. What can be deduced from this, 

is that saving is a good indicator of financial literacy (Kekana 2014). The selected 

undergraduate students seem to have a general understanding of financial concepts and this is 

demonstrated in some of their financial decisions such as their practice of saving. However, 

they generally display low levels of financial literacy. Overall, the general findings and 

understanding were that there is a low level of financial literacy among selected undergraduate 

students. 
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There were several reasons for these findings including the fact that the university in which the 

study was conducted does not offer specific financial literacy courses. There are no specific 

designed courses that deepen understanding and improve the levels of financial literacy among 

university students. There's a lack of trained teachers/facilitators to help and facilitate effective 

critical financial literacy education programs. There is no support for people who want to 

facilitate these financial literacy education initiatives as they feel unprepared to competently 

deliver financial literacy material as discovered by Kasman, Hammond, and Heuberger (2018). 

  

In terms of answering the question: What are undergraduate students’ knowledge and 

understanding of financial literacy? 

 

The findings revealed that undergraduate students have a moderate-to-low understanding of 

financial concepts and applications of these financial literacy concepts is the issue. Drawing 

from the pre-test questions, students showed a desire to apply their financial knowledge 

however there are other contributing factors such as family and societies that influence their 

financial decision making. The misconceptions found in the analysis that people who have 

money are people who earn high wages and that saving is for rich people depicts student’s 

knowledge and understanding of financial literacy. 

  

How does using drama pedagogy and similar techniques contribute to transforming 

undergraduate students’ understanding of financial literacy? 

 

When exploring the drama teaching approaches to enhance a better understanding of financial 

literacy among students, this study discovered that the application of various techniques helped 

to deepen and enhance the financial literacy of undergraduate students. These techniques 

include drama pedagogies such as script written role-plays, Images analysis, frozen scenes. The 

overall findings were that drama is an effective tool and drama had a positive impact that it 

brought about deep emotions and feelings. It allowed students to feel how it feels to be in debt 

which was unpleasant and also allowed students to feel the financial freedom of being debt-

free and able to save, in which the reaction was exciting, fun, and happy.  

 

Blue and Grootenboer (2020), argue that we must make it real for people to learn about 

financial literacy, and through drama, it felt so real for students to experience both these two 
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different feelings. Seeing sad reactions from students who took part in financial literacy 

education, hearing them saying how uncomfortable it was for them to experience that kind of 

feeling and they never want to experience the feeling of being indebted and being broke 

because of poor financial decisions caused by low financial literacy level. All this was achieved 

by drama which brought about a sudden realization of both dangers of low financial literacy 

and the benefits of good financial literacy. Some students exhibited a changed behaviour by 

budgeting, cutting unnecessary spending, opening a savings account, and deleted online 

shopping apps. This is a good indication of effective drama financial literacy education. 

  

This study was set out to explore how can this study deepen and improve the financial literacy 

of undergraduate students' because they have limited financial knowledge and are more likely 

to experience indebtedness. Various financial literacy education techniques were applied to 

different groups of undergraduate students and an in-depth interview have been conducted with 

selected undergraduate students in one of the public universities in Cape Town, South Africa.  

Even though previous studies had shown that good financial literacy can prevent individuals 

from having financial problems such as over-indebtedness and stress.  However, this research 

had alarming results, where shows that the current financial literacy education is not working 

and that good financial literacy education is needed.  From the result, this research study 

had identified that undergraduate students have low financial literacy levels by using the pre-

test question to check their level of financial literacy. Most of them every month spend money 

buying various stuff, from expensive make-up kits to expensive alcohol. The result is in line 

with what Arthur (2012), where he states that the current financial literacy is ineffective 

therefore calls for a critical financial literacy education with critical thinking consumers. 

  

Additionally, most of the undergraduate students responded to the pre-test questions by saying 

that they are currently not practising the money management skills, such as saving their money, 

and are rather spending their money on new smartphones, clothes, shoes, and groove hence 

they are experiencing debts problems. Even though all of the respondents claim to have an 

understanding of financial knowledge, they are not applying this knowledge. These actions are 

clearly explained by what's been discussed in the joint financial Literacy education and Praxis 

approach theory, where a critical financial literacy education theory is formed. This theory 

explains that students should be understood as a whole, who they are, societal pressure, and 

what influences their financial decision making (Blue and Grootenboer, 2019). In doing so, a 

critical dialogue to question the current financial literacy norms take place where a 
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collaborative critical inquiry and action individual is now being created. 

  

Moreover, this study has found reasons why undergraduate students are being trapped with a 

high debt burden. From the interviews, it can be concluded that most of the undergraduate 

students initially did not apply critical money management skills in their financial decision 

making. However, after the intervention of critical financial literacy education techniques, 

students showed an improvement in financial decision making. Based on the post-test financial 

literacy questions where students displayed improvement by indicating good financial literacy 

indicators of budgeting and saving which has now become part of their financial management 

skill. Therefore, it can be concluded that critical financial literacy education is effective and 

that it is a possible solution to the current financial literacy dilemma.  

5.3 Summary of the major findings   

In light of the conclusions above, the research study has major findings that address the research 

problem. 

●  The first finding was that undergraduate students in South Africa have a limited 

understanding of financial literacy as seen by engaging in good saving which is good 

behaviour for financial literacy but generally they display low levels of financial 

literacy. This was also shown by the fact that students have debts in clothing accounts 

and phone contracts.  

● Another major finding was that as much as students may know about financial literacy 

concepts however, they are not applying the knowledge they have when making their 

financial decisions. 

● Drama financial literacy education techniques are an important aspect to deepen 

students' level of financial literacy. 

● Additional findings showed that drama techniques are an effective tool to deepen and 

also understand students as the whole, who they are, and what factors (family and 

societal) influences their financial decision making. 

 

5.4 Recommendations 

This research study recommends that all schools learners from primary and high schools 

receive drama based education programs on financial literacy as part of their curriculum. The 
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reason behind this is that drama education is an exciting effective tool as shown in chapter 4. 

Students enjoyed it because it brought about memories, feelings of realness. Having to partake 

in drama pedagogies, such role-play was instrumental in deepening the financial literacy level 

among undergraduate students. 

  

This research study recommends that there must be a triple helix structure consisting of 

government, industries, and academics to make sure that all South African Universities offer a 

financial literacy module as part of the course curriculum. It should be made compulsory for 

all students in every faculty to take modules on financial literacy education. For example, a 

music student must take a financial literacy education course because the issue of financial 

literacy affects everyone. 

  

This research study recommends that universities in South Africa need to open financial 

literacy clinics to help students in making good financial decisions. For example, students who 

need financial guidance can just attend these clinics. The clinics must help students deal with 

societal pressure, help students disregard the unnecessary stress and urge to impress others, and 

focus on educating themselves and their future. Helping students not to bother about what 

others think or say. 

  

This research study recommends that one size fits all approach must be abandoned when 

deepening student financial literacy because as the authors Kasman, Hammond, and 

Heuberger, (2018) said that what works in some cases or for some groups may be ineffective 

in other contexts. This is in line with what Blue (2020) said about understanding a person as a 

whole and what influences their decision making. 

  

This research study recommends that academics and universities work together to introduce 

drama financial literacy education techniques on its curriculum (across all faculties). This 

research study recommends that every undergraduate student in every faculty must take critical 

drama financial literacy courses. In doing so, students can learn and understand financial 

literacy.  

 

This research study recommends that other educational ways need to be explored. These 

techniques should be able to evoke emotions, thoughts, and feelings that contribute to students’ 

capability to make financial informed decisions. In doing so, students can be critical thinkers 
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who can demonstrate critical reasoning. 

  

This research study recommends that future research should consider other tools to use to 

measure financial literacy level because testing people’s level of financial literacy using 

concepts that may be foreign to them due to language and education barriers. Therefore, 

policymakers need to broaden their knowledge by also asking people questions/tests through 

the language they best earn and also dig deeper into finding the influence behind their 

responses.  In doing so, analysts can build and improve financial knowledge in the population 

at large. 

  

This research study recommends that universities have hotline call centres providing financial 

literacy education mentorship programs where students have the freedom and opportunities to 

call and be assisted in a language they best understand. This call centre should include 

collecting data on various effective FL training programs and the material covered to help FLE 

teachers as well. 
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Appendices 
Appendix 1:  Pre Exploratory Questions  

1 Where do you get your money? 

2 Do you save? 

3 Why do you save/why do you not save? 

4 Where do you save? 

5 How much do you save? 

6 How much do you spend per month? 

7 What do you spend your money on? 

8 Do you have a business?  Yes/No 

9 If no would you like to start one? 

10 If Yes, what kind of business do you have? 

13 Do you make profits from this business? 

14 What do you do with your profits? 
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Appendix C  

Title: Exploring ways to deepen undergraduate students understanding of financial 

literacy  

 

Consent form for observation 

 

Thank you for your participation. By completing this form, you are indicating that you have 

read the description of the study, are over the age of 18 and that you agree to the terms as 

stipulated below: 

    

 Please tick {√} in the box  
 

I confirm that the project has been explained to me. I also confirm that I have read and 

understood the information sheet explaining the above research project and I have had the 

opportunity to ask questions about the project. 

 

I consent to be observed.  

 

I understand that my participation is voluntary and that I am free to withdraw at any time 

without giving any reason and without there being any negative consequences.  

 

 

Should I not wish to answer any particular question or questions, I am free to decline. 

(If I wish to withdraw I may contact the lead researcher at any time) 

 

I understand my responses and personal data will be kept strictly confidential. I give 

permission for members of the research team to have access to my anonymised responses. 

 

 

I understand that my name will not be linked with the research materials, and I will not be 

identified or identifiable in the reports or publications that result from the research.  

  

I consent to participate in the activities of the study such as role play, theatre, etc. I consent 

to participate and I am also aware that the type of role play and theatre may sometimes 

evoke some hidden unpleasant emotional experiences, should that happen, our participants 

would be recommended to a registered psychologist at the UWC Centre for Student Support 

Services.                             

                   

   

I have had all my questions answered to my satisfaction and all the risks associated with 

my participation has been explained to me. 

 

  

I consent and agree to have the interview to be recorded by the lead researcher for the 

purpose of this study.                            
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I grant permission for the research to be recorded using audio and video recording devices 

to be used in presentations, documentation and publications of this study where my identity 

will be kept confidential and anonymous. 

. 

_________________________  ________________

 ______________________ 

Participant                   Date   Signature 

 

 

_________________________  ________________

 ______________________ 

Name of person taking consent               Date   Signature 

(If different from lead researcher) 

 

  

_________________________  ________________

 ______________________ 

Lead Researcher                Date   Signature 

(To be signed and dated in presence of the participant) 

 

Copies: All participants will receive a copy of the signed and dated version of the consent form 

and information sheet for themselves. A copy of this will be filed and kept in a secure location 

for research purposes only. 
 

                                                                                                                                                        
 

 

 

 

 

 

 

 

 

        Thank you for taking the time to read this consent form.  

 

 

 

 

 

 

 

 

 

Researcher: 

 

Ayanda Kondlo 

Address: N105 HPR 

Belhar, Bellville 

Cell: 083 692 4477  

Email:3372911@myuwc.a

c.za  

Supervisor: 

 

Dr. Abdullah Bayat 

Senior Lecturer: 

School of Business 

and Finance 

Tel: 021 959 3332 

Email:abbayat@uwc.a

c.za 

 

 

 

HOD: 

 

Prof Richard Shambare 

Director: School of 

Business and Finance 

Tel: 021 959 3769 

Email: 

rmpeters@uwc.ac.za 

 

 

 

Research and Ethics 

Committee: 

HSSREC, Research 

Development, UWC 

Tell: 021 959 2988 

Email:research-

ethics@uwc.ac.za 
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Appendix D 

Title: Exploring ways to deepen undergraduate students understanding of financial 

literacy          

Consent form for opened ended interview questions 

Thank you for your participation. By completing this form you are indicating that you have 

read the description of the study, are over the age of 18 and that you agree to the terms as 

stipulated below: 

    

 Please tick {√} in the box  
 

I confirm that I have read and understood the information sheet explaining the above 

research project and I have had the opportunity to ask questions about the project. 

 

I understand that my participation is voluntary and that I am free to withdraw at any time 

without giving any reason and without there being any negative consequences.  

 

 

Should I not wish to answer any particular question or questions, I am free to decline. 

(If I wish to withdraw I may contact the lead researcher at any time) 

 

I understand my responses and personal data will be kept strictly confidential. I give 

permission for members of the research team to have access to my anonymised responses. 

 

 

I understand that my name will not be linked with the research materials, and I will not be 

identified or identifiable in the reports or publications that result from the research.  

  

I consent to participate in the activities of the study such as role-play, theatre, etc. I consent 

to participate and I am also aware that the type of role-play and theatre may sometimes 

evoke some hidden unpleasant emotional experiences, should that happen, our participants 

would be recommended to a registered psychologist at the UWC Centre for Student Support 

Services.                             

                   

   

I have had all my questions answered to my satisfaction and all the risks associated with 

my participation has been explained to me. 

 

  

I consent and agree to have the interview to be recorded by the lead researcher for the 

purpose of this study.                            

 

I grant permission for the research to be recorded using audio and video recording devices 

to be used in presentations, documentation and publications of this study where my identity 

will be kept confidential and anonymous. 

. 
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_________________________  ________________

 ______________________ 

Participant                   Date   Signature 

 

 

_________________________  ________________

 ______________________ 

Name of person taking consent               Date   Signature 

(If different from lead researcher) 

 

  

_________________________  ________________

 ______________________ 

Lead Researcher                Date   Signature 

(To be signed and dated in presence of the participant) 

 

Copies: All participants will receive a copy of the signed and dated version of the consent form 

and information sheet for themselves. A copy of this will be filed and kept in a secure location 

for research purposes only. 
 

                                                                                                                                                        
 

 

 

 

 

 

 

 

 

        Thank you for taking the time to read this consent form.  

 

 

 

 

 

 

 

 

Researcher: 

 

Ayanda Kondlo 

Address: N105 HPR 

Belhar, Bellville 

Cell: 083 692 4477  

Email:3372911@myuwc.a

c.za  

Supervisor: 

 

Dr. Abdullah Bayat 

Senior Lecturer: 

School of Business 

and Finance 

Tel: 021 959 3332 

Email:abbayat@uwc.a

c.za 

 

 

 

HOD: 

 

Prof Richard Shambare 

Director: School of 

Business and Finance 

Tel: 021 959 3769 

Email: 

rmpeters@uwc.ac.za 

 

 

 

Research and Ethics 

Committee: 

HSSREC, Research 

Development, UWC 

Tell: 021 959 2988 

Email:research-

ethics@uwc.ac.za 
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Appendix E 

FACULTY OF ECONOMIC AND MANAGEMENT SCIENCES  

School of Business and Finance 

Information Sheet for observation. 

Title: Exploring ways to deepen undergraduate students understanding of financial 

literacy 

     

Participant Information Sheet 

We would like to invite you to take part in the above named study but before you decide, please 

read the following information. 

 

What is the purpose of this study? 

The purpose of this study is to provide and apply drama pedagogy in financial education to 

young people in the low-income urban township. The low level of financial literacy is a great 

concern as we have high level rates of debt in South Africa. It is important for South Africa to 

have young students that are equipped with good financial literacy to improve not only their 

lives but also provide for South Africa’s economic needs. This will further promote social 

development in urban township to fill in the gap of high debt rate and curb the unemployment 

rate. 

 

In this study, we will be facilitating drama activities. We request your participation in these 

activities. The research suggests that when participants engage in drama-based activities they 

learn better than when they only listen to lectures. 

 

Who is being asked to participate? 

The participants are both male and females university students. The reason for this is to try and 

improve the well-being of these individuals and that it will be convenient for the researcher 

when want to access the participants. 

 

Your rights as a research participant 

Participation in this study is completely voluntary and anonymous. Information gathered 

during the research will be used solely for this study and all efforts will be made to ensure the 
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confidentiality of participants ‘personal information. Please note that while your name will be 

recorded with the data, it will not be used in the report. All identifiable data will be stored 

securely on a computer with password-restricted access and only the researcher and 

supervisor), and ethics committee members will have access to it. All identifiable information 

will be destroyed at the end of the study or after 5 years, whichever comes first. 

If you decide not to participate there will not be any negative consequences. Please be aware 

that if you decide to participate, you may withdraw from the study at any time and your data 

will be returned to you or destroyed. You may also decide not to answer any specific question. 

 

What will happen to the results of the study? 

The information will be used when submitting the research paper. Furthermore, if the 

researcher decides to publish a paper in future, he may use the information. 

 

What are the risks associated with the study? 

There are risks associated with the study in the role play such that a participant may experience 

some emotional stress because they will be interacting with other participants but I will make 

sure that the risks are minimized by taking the affected participant to a registered psychologist. 

Any participants who experience any unpleasant emotional experiences will be referred to a 

registered psychologist and also referred to the centre of student support services (CSSS) at 

UWC. I will make sure no participants experience any form of victimization. 

 

Who is doing the study?  

The study is being conducted by Ayanda Kondlo a Master’s student researcher at the University 

of the Western Cape. Ayanda Kondlo is a full-time registered student under the faculty of 

Economics & Management Sciences in the Department of School of Business and Finance. 

 (Supervisor) 

The student and his study are being supervised by Dr Abdullah Bayat, a senior lecturer at the 

University of the Western Cape. 

                                                                                                                                                        

 

 

 Thank you for taking the time to read this information sheet. 

FACULTY OF ECONOMIC AND MANAGEMENT SCIENCES  

School of Business and Finance 

Researcher: 

 

Ayanda Kondlo 

Address: N105 HPR 

Belhar, Bellville 

Cell: 083 692 4477  

Email:3372911@myuwc.a

c.za  

Supervisor: 

 

Dr. Abdullah Bayat 

Senior Lecturer: 

School of Business 

and Finance 

Tel: 021 959 3332 

Email:abbayat@uwc.a

c.za 

 

HOD: 

 

Prof Richard Shambare 

HOD: School of 

Business and Finance 

Tel: 021 959 3769 

Email: 

rmpeters@uwc.ac.za 

 

 

Research and Ethics 

Committee: 

HSSREC, Research 

Development, UWC 

Tell: 021 959 2988 

Email:research-

ethics@uwc.ac.za 
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Appendix F 

Information Sheet for open-ended interview questions. 

Title: Educating young people about financial literacy and entrepreneurship using drama 

pedagogy    

     

Participant Information Sheet 

We would like to invite you to take part in the above named study but before you decide, please 

read the following information. 

 

What is the purpose of this study? 

The purpose of this study is to provide and apply drama pedagogy in financial and 

entrepreneurship education to young people in low-income urban township. The low level of 

financial literacy and low level of young entrepreneurs are of a great concern as we have high 

level rates of debt in South Africa. It is important for South Africa to have young entrepreneurs 

that are equipped with good financial literacy to improve not only their lives but also provide 

for South Africa’s economic needs. This will further promote social development in urban 

township to fill in the gap of high debt rate and curb the unemployment rate. 

 

In this study, we will be facilitating drama activities. We request your participation in these 

activities. The research suggests that when participants engage in drama-based activities they 

learn better than when they only listen to lectures. 

 

Who is being asked to participate? 

The participants are both male and females who fall with the youth entrepreneurs range and 

those who wish to become entrepreneurs. The reason for this is to try and improve the well-

being of these individuals and that it will be convenient for the researcher when want to access 

the participants. 

 

Your rights as a research participant 

Participation in this study is completely voluntary and anonymous. Information gathered 

during the research will be used solely for this study and all efforts will be made to ensure the 

confidentiality of participants ‘personal information. Please note that while your name will be 
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recorded with the data, it will not be used in the report. All identifiable data will be stored 

securely on a computer with password-restricted access and only the researcher and 

supervisor), and ethics committee members will have access to it. All identifiable information 

will be destroyed at the end of the study or after 5 years, whichever comes first. 

If you decide not to participate there will not be any negative consequences. Please be aware 

that if you decide to participate, you may withdraw from the study at any time and your data 

will be returned to you or destroyed. You may also decide not to answer any specific question. 

No participants will be victimized. 

 

What will happen to the results of the study? 

The information will be used when submitting the research paper. Furthermore, if the 

researcher decides to publish a paper in the future, he may use the information. 

 

What are the risks associated with the study? 

There are risks associated with the study in the role play such that a participant may experience 

some emotional stress because they will be interacting with other participants but I will make 

sure that the risks are minimized by taking the affected participant to a registered psychologist. 

Any participants who experience any unpleasant emotional experiences will be referred to a 

registered psychologist and also referred to the centre of student support services (CSSS) at 

UWC. 

 

Who is doing the study?  

The study is being conducted by Ayanda Kondlo a Master’s student researcher at the University 

of the Western Cape. Ayanda Kondlo is a full-time registered student under the faculty of 

Economics & Management Sciences in the Department of School of Business and Finance. 

 (Supervisor) 

The student and his study are being supervised by Dr Abdullah Bayat, a senior lecturer at the 

University of the Western Cape. 

                                                                                                                                                        

 

 

Thank you for taking the time to read this information sheet. 

 

Researcher: 

 

Ayanda Kondlo 

Address: N105 HPR 

Belhar, Bellville 

Cell: 083 692 4477  

Email:3372911@myuwc.a

c.za  

Supervisor: 

 

Dr. Abdullah Bayat 

Senior Lecturer: 

School of Business 

and Finance 

Tel: 021 959 3332 

Email:abbayat@uwc.a

c.za 

 

HOD: 

 

Prof Richard Shambare 

HOD: School of 

Business and Finance 

Tel: 021 959 3769 

Email: 

rmpeters@uwc.ac.za 

 

 

Research and Ethics 

Committee: 

HSSREC, Research 

Development, UWC 

Tell: 021 959 2988 

Email:research-

ethics@uwc.ac.za 

http://etd.uwc.ac.za/ 
 



 

128 

 

Appendix E 

 

Appendix G: FACULTY OF ECONOMIC AND MANAGEMENT SCIENCES  

School of Business and Finance 

Interview schedule with open-ended questions 

 

The research title: Exploring ways to deepen undergraduate students understanding of 

financial literacy   

All questions are strictly confidential. Please be as truthful as possible. 

       

1. What do you think about the drama techniques 

 

2. How would you describe your feelings now?   

 

3. Did the interventions had any impact/effect on your FL level?    

  

4. If yes, What kind of influence? 

 

5. If No, What do you feel could have been done?  

 

6. How you describe your understanding of FL now? 

 

7.  Would you recommend the applied techniques for FLE? 

 

8. Do you think you practice better financial management?  

 

9.  Are the factors that are stopping you from applying the knowledge you learnt? 

 

10. Do you fill you have the financial knowledge to manage your finances 

 

                                                                                                                                                        

 

 

 

 

 

            

                   Thank you for taking the time to participate in answering these questions. 

 

 

Researcher: 

 

Ayanda Kondlo 
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Belhar, Bellville 
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Email:3372911@myuwc.a
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Senior Lecturer: 

School of Business 

and Finance 
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Appendix H 

Post Exploratory Questions 

How would you describe your relationship with money now’ 

iii) Do you have a conversation about money with your parents? 

iv) What did you learn from the drama techniques? 

v) Describe your experience in class? 

vi) What were your highlights? 

vii) Did it had any influence on you? 

viii) What do you think can be done? 

ix) is there anything you would have done differently? 

x) was the facilitator role influential? 

xi) Any pieces of advice and recommendations 
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