
























































































































































































































































have deep enduring relationships (M = 2.90, SD = .84) has been rated as the least likely in

comparison with the other items of relationships.

Table 4.20: Mean and Standard Deviation of relationships

Items Total Sample

N Mean SD
Relationships: Importance 2.57 3.37 49
Relationships: Likelihood 2.57 3.22 .52
Relationships 257 3.29 46

As indicated in Table 4.20, participants scored higher on the importance (M = 3.37, SD = .49) of
the relationship life goal as compared to the likelihood (M = 3.22, SD = .52). Overall, the
participants rated relationships highly as the mean score was between 3 and 4 (M = 3.29, SD =

46).
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COMMUNITY

Table 4.21: Mean and Standard Deviation of community importance

Items Total Sample

Community: Importance N Mean SD
To work for the betterment of society 257 3.12 .88
To assist people who need it, asking nothing in return 257 3.22 81
To work to make the world a better place 257 3.40 74
To help others improve their lives 257 3.33 A7
To help people in need 257 3.44 .70

The majority of participants rated to help people in need (M = 3.44, SD = .70) as very important
for their community involvement life goal as indicated in Table 4.21. The item that was indicated
by the participants to be the least important under community involvement life goal was to work

for the betterment of society (M = 3.12, SD = .88) as compared to the rest of the items.
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Table 4.22: Mean and Standard Deviation of community likelihood

Items Total Sample

Community: Likelihood N Mean SD
To work for the betterment of society 257 2.84 .89
To assist people who need it, asking nothing in return 257 3.18 .79
To work to make the world a better place 257 3.17 .87
To help others improve their lives 257 3.09 .85
To help people in need 257 3.25 .78

In contrast, the majority of participants rated to help people in need (M = 2.84, SD = .89) as the
least likely as their community involvement life goal as indicated in Table 4.22. To work for the
betterment of society (M = 3.12, SD = .88) was scored as the most important of the community

life goal as compared to the rest of the items.

73



Table 4.23: Mean and Standard Deviation of community

Items Total Sample

n Mean SD
Community: Importance 257 3.30 .58
Community: Likelihood 257 3.11 .61
Community 257 3.20 57

As indicated in Table 4.23, the participants rated the importance of community engagement (M =
3.30, SD = .58) higher as compared to the likelihood (M = 3.11, SD = .61). Overall, the majority
of the participants rated the life goal of community high on both likelihood and importance as

shown in Table 4.23 (M = 3.20, SD = .57).

Table 4.24: Mean and Standard of importance and likelihood of intrinsic goals

Intrinsic: Importance 257 3.40 .36
Intrinsic: Likelihood 257 3.23 40
Intrinsic Goals 257 3.32 .36

As shown in Table 4.24, the participants rated the importance of intrinsic goal perspective (M =
3.40, SD = .36) higher as compared to the likelihood (M = 3.23, SD = .40). Overall, the majority
of the participants rated the total goal of intrinsic high on both likelihood and importance.
Intrinsic goal perspective was therefore rated very high as it is between 3 and 4 as shown in

Table 4.24 (M = 3.32, SD = .36).
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Table 4.25: Mean and Standard of importance and likelihood of extrinsic goals

Extrinsic: Importance 257 2.72 .65
Extrinsic: Likelihood 257 2.76 57
Extrinsic Goals 257 2.74 .58

As indicated in Table 4.25, the participants rated the likelihood of extrinsic goal perspective (M
= 2.70, SD = .65) higher as compared to the likelihood (M = 2.76, SD = .57). Overall, the
majority of the participants rated the total goal of extrinsic as average as the mean scores are
above 2 but less than 3. As compared to the intrinsic goal perspective, the extrinsic goal

perspective was scored lower as indicated in Table 4.25 (M = 2.74, SD = .58).
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Table 4.26: Mean and Standard Deviation of extrinsic and intrinsic goal content

Goals and Aspirations N Mean SD
Wealth 257 3.04 .62
Fame 257 2.62 71
Image 257 2.55 .63
Personal growth 257 3.45 0.37
Relationships 257 3.29 .52
Community 257 3.20 57
Intrinsic Goals 257 3.32 .36
Extrinsic Goals 251 2.74 .58

As indicated in table 4.26, the total scores for the goal perspective were highest in personal
growth (M = 3.45, SD = 0.37), followed by relationships (M = 3.29, SD = 0.52), community
engagement (M = 3.20, SD = 0.57) and wealth (M = 3.04, SD = 0.62). The participants aspired to
personal growth, relationships, community involvement as well as to be wealthy. In comparison,
the results have shown that the participants were less keen in terms of fame (M = 2.62, SD =
0.71) and image (M = 2.55, SD = 0.63). These scores were not that high in the goals and
aspirations of the participants as shown by the lower scores as compared to the other 4 goal

perspectives mentioned above.
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Finally, as shown by the results in Table 4.26, the overall score of participants has shown that
they are more intrinsically motivated (M = 3.32, SD = 0.36) as compared to being extrinsically
motivated (M = 2.74, SD = 0.58). The results indicate that overall participants are more inclined
towards community, personal growth and relationships goals rather than wealth, fame and image

goals.

4.7  Determining associational aspects of the variables of the study

This section provides the inferential statistics relating to the association between parenting styles
and goals of the participants, the significance and the prediction of intrinsic and extrinsic goals
by maternal and paternal parenting. It shows the correlations and regression analysis results of

the study. For the purpose of this study, this section will only present on parenting styles.

4.7.1 Correlations between parenting styles and goals of the participants

This section shows the correlations between the perceived parenting styles and practices and
goals and aspirations of the participants using Pearson’s Correlation. The results in this section
are specific to objective 3 which intended to address the question “Do parenting styles and

practices influence the identification of goals and aspirations of the Grade 11 learners?”
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Table 4.27: Correlation between parenting styles and goals

INTGOALS EXTGOALS
MAURITIVE 16* A13*
FAURITIVE 16** 18**
MAURIAN 16** 34**
MPERM .04 16**
FPERM .92 23**

* Correlation is significant at the 0.05 level (2-tailed)
** Correlation is significant at the 0.01 level (2-tailed)

The results from table 4.27 indicated that for perceived mother parenting by the participants,
authoritative and authoritarian parenting styles were significantly positively related to intrinsic
goals (r = .16, p < .05), (r = .16, p < .01) respectively. These results suggest that higher
authoritative and authoritarian parenting by mothers is associated with more identification of
intrinsic goals by the participants. As for extrinsic goals, results indicated that mother
authoritative, authoritarian and permissive also indicate a significantly positive relationship, (r =
13, p<.05), (r =.34, p<.01), (r =.16, p < .01), also suggesting a positive linear relationship.
The results suggest that maternal authoritative results in higher association to intrinsic as
compared to extrinsic whereas maternal authoritarian has a higher association with extrinsic
goals than intrinsic goals. Maternal permissive parenting was therefore shown to be associated

with the pursuit of extrinsic goals.

In terms of the father parenting styles, Table 4.27 indicated only father authoritative parenting
style was found to be significantly positively related to intrinsic goals (r = .16, p < .01). from

Table 4.27, father authoritative and father permissive parenting styles only authoritative were
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established to be significantly positively related to extrinsic goals (r = .18, p <.01), (r=.23,p <
.01) respectively. The results suggest that paternal authoritarian has a higher association with
extrinsic goals than intrinsic goals and paternal permissive parenting was therefore shown to be

associated with the pursuit of extrinsic goals.

4.7.2 Regression analysis

A linear regression analysis was done to examine the prediction of the independent variables
(mother and father parenting styles) on the dependent variable (goals). This section therefore
presents the regression coefficients which indicate how mother and father parenting predicted the
identification of goals and aspirations by the participants. A hierarchical regression was also
done to assess the improvement of the model at each stage. Initially step 1 was done with mother
parenting, and then father parenting was added in step 2 for both intrinsic and extrinsic goals.
Tables 4.28 to 4.30 indicate results ran with intrinsic and extrinsic goals as dependent and
mother permissive, mother authoritative, mother authoritarian and father permissive, father

authoritative, father authoritarian as predictors.
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Table 4.28: Maternal and paternal parenting styles prediction of intrinsic goals

Parenting style F F sig B SE B B T t-sig
Constant 2.00

Maternal parenting 10.95 .000 19 10.63 .000
Mautive 39 .05 17 2.76 .006
Maurian 21 .05 30 4.49 .000
Mperm 00 .05 01 0.07 945
Constant 2.48

Paternal parenting 4.14 0.07 17.44 .000
Fautive 09 14 17 1.91 .06
Faurian 01 05 30 -16 88
Fperm 08 .05 .01 1.50 14

Note A R2 =11, p<.001. [Maternal parenting]

Note A R2 = .04, p<.001. [Paternal parenting]

Results in Table 4.28 indicated that mother parenting predicts 11% (AR2 = .11) of the variance in
intrinsic goals of the participants whereas father parenting only predicts for 4% (AR2= 0.04).
Results suggest a higher size of the relationship between mother parenting and intrinsic

relationship as compared to father parenting. Both mother parenting and father parenting have
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been shown to be significant positive predictors of intrinsic goals (F = 10.15; p < 0.01; F = 4.14,
p <0.01) respectively. The results from Table 4.28 indicated that in maternal parenting,
authoritative (t = 2.74; B = .17; p <. 01) and authoritarian parenting (t = 4.49; 8 = .30; p<.01)
make significant positive contributions to the pursuit of intrinsic goals by the participants as

compared to paternal parenting.

Table 4.29: Maternal and paternal parenting styles prediction of extrinsic goals

Parenting style F F sig B SEB B T t-sig
Constant 2.71

Maternal parenting 7.23 .000 .16 17.41 .000
Mautive 1.11 .04 A7 2.71 .007
Maurian 16 .04 27 4.04 .000
Mperm -.73 04 -12 -1.71 088
Constant 3.03

Paternal parenting  2.08 104 12 25.36 .00
Fautive 06 .04 12 1.50 14
Faurian -.04 04 -07 ~92 36
Fperm 05 .05 .08 .98 33

Note A R2 = .07, p<.001. [Maternal parenting]
Note A R2 = .02, p<.001. [Paternal parenting]
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In terms of extrinsic goals, results from Table 4.29 showed that mother parenting accounted for
7% (AR? = .07) of the variance in extrinsic goals and father parenting accounted for 2%
(AR2=0.02). Similarly for intrinsic, the results also suggested a higher percentage of the
relationship between mother parenting and extrinsic goals compared to father parenting. Only
mother parenting showed to be a significant positive predictor of extrinsic goals (F = 7.23, p <
.001). In comparison to paternal parenting, Table 4.30 results indicated that maternal
authoritative (t = 2.71; B =.17; p <. 01) and maternal authoritarian parenting (t = 4.04; 8 = .27; p

<.01) made significant positive contributions to the pursuit of extrinsic goals as well.

Table 4.30: Regression analysis: Predicting intrinsic and extrinsic goals

INTRINSIC
H F sig
Step 1 10.97 .000
Step 2 7.49 .000
EXTRINSIC
F F sig
Step 1 6.31 .000
Step 2 5.36 .000

Note A R2 =.12, p<.001. [Maternal parenting — intrinsic]
Note A R2 = .15, p<.001. [Maternal &Paternal parenting — intrinsic]
Note A R2 = .07, p<.001. [Maternal parenting — intrinsic]
Note A R2 =11, p<.001. [Maternal & Paternal parenting — intrinsic]
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Separate hierarchical regression conducted showed results in Table 4.30. The results have shown
that mother parenting accounted for 12% (AR? =0.12) variation in intrinsic goals. When the
second predictor i.e. father parenting was added, the value increased to 15% (AR? =0.15). Also as
shown in Table 4.33, for extrinsic goals an increase has been shown with the addition of the
father parenting, resulting in 11% (AR? =0.11) in Model 2 from 7% (AR? =0.07) in Model 1. The
results indicated that when both mother and father parenting were combined, a higher variation
was predicted in both intrinsic and extrinsic goals. The influence on the identification is therefore
shown to be stronger with combined parenting in model 2 for intrinsic and extrinsic goals. Model
1 significantly improved our ability to predict the intrinsic and extrinsic goals (F = 10.97, p <
.001); (F = 6.31, p < .001) respectively but Model 2 has shown to be even better (F = 7.4, p <
.001); (F = 5.36, p < .001) respectively. For both models, the results have shown that parental
styles indicated a higher prediction on the intrinsic as compared to extrinsic goals and

aspirations.

48  Summary

Descriptive and inferential statistics were used to present the results of this study. The
frequencies mean scores and standard deviations, and correlations of goals and aspirations and
perceived parenting styles and practices were presented. The variation of intrinsic and extrinsic
goals as predicted by both maternal and paternal parenting was also presented. Results of the
combined parenting prediction on both intrinsic and extrinsic goals were also presented. The
following chapter provides the discussion of results in relation to past research, a summary and

conclusions of the study.
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CHAPTER 5

DISCUSSION, CONCLUSION AND RECOMMENDATIONS

5.1 Introduction

This chapter provides the discussion of the results in relation to aims and hypotheses of the study
integrating the conceptual framework in Chapter 2. It also provides the summary and conclusion,
limitations of the study and finally policy recommendations and recommendations for further

study.

5.2 Parental style and practices

According to the Self-Determination Theory, the environment can either enhance or hinder the
process of motivation and wellbeing of the children (Chirkov et al., 2003). So when the
environment is enhancing it is supportive, but when it is hindering a controlling environment is
created. Work within SDT has focused on autonomy supportive and controlling parenting.
Conger et al, (1977, p.114) state that parents have been viewed as the primary force influencing
the identity formation process as a child moves from the first to the second decade of life.
Erickson (1968) also stated this significance in development of oneself. Parenting and associated
variables have been well documented as a developmental process and socialization tool
especially in early phases of development that is early childhood, middle childhood and
adolescence (Baumrind, 1966). In other words, the role parenting plays during the process of

development and socialization of the child is paramount. One of the objectives of this study was
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to determine the perceived parenting styles and practices of Grade 11 learners. This objective has

been achieved.

This study showed that maternal parenting styles were perceived to be more prevalent than
paternal parenting styles. These results propose that mothers are perceived to have a more
prevalent influence in the lives of adolescents than fathers. This could be due to the nature of
parent child relationships that children may have with their mothers. Research has indicated that
in terms of parenting, child development requires a certain minimum level of responsible care
(Neisser, 1996) and mothers are normally seen as the primary functions in the lives of children.
Supporting literature indicates mothers are more involved and know the picture of the everyday
activities of the child Hiramura et al., (2010). This could be the reason why maternal parenting

has been found in this study to be prevalent.

Mother authoritative parenting styles were the most dominant. Authoritative parental style is
characterized by warmth, supportive and nurturing aspects (Baumrind, 1966). Research has
shown that authoritative parenting type is associated with fostering personal and social
responsibility and enhances self-development (Glasglow et al., 1997; Baumrind; 1991).
Authoritative parenting has also been shown to be associated with positive self-worth and self-
discovery (Laible & Carlo, 2004; Vieno et al, 2009). This is supported by past research, which
states that autonomy and independence are critical in adolescence (Developmental Psychology
Newsletter, 2011; Laible and Carlo; 2004; Russell & Russell, 1987) Furthermore research
indicates that parents who are warm (accepting), firm and democratic, will have an adolescent
who enjoys psychological and behavioural advantages over their peers who did not have this.

They are also found to do better in school, are more self-reliant, report less psychological distress
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and engage in less delinquent activities (Steinberg, et al., 1991). Research within the framework
of the SDT has indicated a clear link between perceptions of parental autonomy support and

psychosocial functioning amongst adolescents (Joussemet et al., 2008).

In terms of paternal parenting, the study indicated that fathers were also more authoritative
though they were scored lower than maternal parenting. In the South African context this could
be true, that mothers are more involved than fathers. There could be remnants of the patriarchal
ideologies of apartheid as most likely fathers are absent in parts of the child’s development, as
they are likely to be the key economic providers for the family. This could lead to less time and
contact with children, hence less rated in comparison to mothers who may always be present.
This does not give fathers enough grounds for the parenting role all the time. These are similar to
the findings by Overbeek et al. (2007) which indicated that fathers are not primary supportive
figures for children in comparison to the role of mothers. However, research suggests that
although in many nuclear families they may not function as primary supportive figures, the
impact of their behaviours is dependent on the individual’s cognition of “what fathers are”
instead of comparing with maternal (Overbeek et al., 2007). This may not necessarily lead to bad

outcomes in children even if the contact with the fathers may be less.

5.3  Goals and aspirations of learners

Self-Determination Theory posits that when the 3 basic psychological needs are satisfied
(autonomy, competence and relatedness), individuals are motivated to develop towards their
fullest potential, therefore developing towards a unified sense of self. In relation to life goals or
aspirations, work within SDT has focused on long term goals which fall into intrinsic and

extrinsic aspirations (Deci & Ryan, 2008a; 2008b; 2008c). Individuals are likely to aspire
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towards certain things in life and these aspirations could either be intrinsic or extrinsic in nature.
The second objective of this study was to determine the nature of goals and aspirations of the
learners, and this goal has been achieved. There are 7 aspirations that individuals can aspire
towards, namely wealth, fame, image, community, personal growth relationships and health.

This study focused on the 6 aspirations that make up the intrinsic and extrinsic goals.

This study has shown that the learners highly see personal growth, relationships and community
involvement as their main aspirations. This is true in the South African context as it is a country
where “Ubuntu” (I am because you are) is highly valued, and research on parenting in Africa
has shown that there is collective parenting where aunties and uncles play a major role also in
parenting (Garcia, Pence & Evans, 2008). This makes relationships valued in the African society.
In other words, adolescents could value relationship and community as they understand the

concept of ubuntu, that they cannot do it alone through their experience of how they were raised.

On the contrary to the attachment of high value to the three intrinsic goals of personal growth,
relationships and community involvement, the aspiration of wealth was also rated quite high
indicating that it is highly valued by the adolescents. The study showed the adolescents want to
be “financially successful”. Having grown up in the South African context where the socio-
economic status is low, it is possible for adolescents to aspire for financial prosperity. These are
similar to the findings by Kasser et al. (1995) which showed that that teens that grew up in less
advantageous socio-economic circumstances and raised by mothers who valued their financial

success were materially oriented.

The results of this research have suggested that the learners pursued goals which were

collectively intrinsic. Intrinsic goals comprise of personal growth, relationships and community
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involvement. The learners particularly emphasized the importance of personal growth, followed
by relationships and community. Research within the framework the SDT has shown that there is
more positive growth and wellbeing in adolescents or children that adopt particularly the
intrinsic goals and aspirations (Laible & Carlo, 2004; Williams et al., 2000). This study has
shown similar results to western research as it has indicated the pursuit intrinsic goals over

extrinsic goals.

In contrast the participants have shown that on specific identification of individual goals, a
strong incline towards wealth which is an extrinsic goal content, therefore does it mean that in
the South African context this would be detrimental to their wellbeing? Research by Ingrid et al.,
(2009) showed that the extrinsic aspirations are not necessarily detrimental, but may well
contribute to wellbeing, as these research posits could be the case in less rich countries like
Croatia. In South Africa, people live in low socio-economic environments and learners would
naturally be inclined towards aspirations of wealth as a desire to bringing success or financial
security/resources where none existed before, and thereby promoting their wellbeing. Although
the research suggests that extrinsic goals and aspirations eventually result in ill-being, Sheldon
and Kasser (2008) also found that when people were under psychological ‘threat’, such as
unemployment or the possibility of dying, they were more likely to pursue extrinsic goals and
aspirations rather than intrinsic goals. Thus Grade 11 learners could naturally desire to be

wealthy based on their circumstances in order to acquire a better life.

Also, the participants showed ‘normal’ adolescent development, where one desires financial
security, need to achieve something in life and looking good which could be a possible influence

of media and family circumstances in goal setting (Bray et al., 2010).
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5.4  The association between parental styles on goals and aspirations of the learners

Self-Determination Theory highlights the role of the social context, which can either facilitate or
undermine children’s intrinsic motivation and internalization (Williams et al., 2004). Parental
styles and practices could be important in the motivation for certain goals and aspirations. Deci
and Ryan (2008a) state that intrinsic motivation and internalization are likely to function
optimally when children’s needs for autonomy are supported by parents and teachers. Objective
three of this study was to determine the association between parenting styles and practices and

the goals and aspirations of the Grade 11 learners. This objective has been achieved.

The study therefore established the association and importance of parenting in the pursuit of
goals and aspirations. The study indicated overall maternal parenting is positively significantly
related with the pursuit of both intrinsic and extrinsic goals and aspirations. Maternal
authoritative and authoritarian parenting has shown to be significantly positively related to the
pursuit of both intrinsic and extrinsic goals and aspirations and mother permissive to extrinsic
goals and aspirations. Paternal authoritative and authoritarian were significantly positively
related to both intrinsic and extrinsic goals and aspirations, whereas father permissive was
significantly positively related to only extrinsic. These results propose that a more positive
parenting style such as authoritative parenting results in the pursuit of intrinsic goals and
aspirations whereas negative parenting such as permissive parenting results in the pursuit of

extrinsic goals.

Previous studies within the framework of SDT have shown a strong relationship between
parenting and socio-emotional outcomes of children in terms of self-esteem and self-worth, pro-

social behaviour, performance in school, sympathy, social competence and behaviour (Aunola &
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Nurmi, 2004; Conger et al., 1977; Criss et al., 2002; Dumas et al., 2009; Endicott & Liossis,
2005; Grusec & Goodnow, 1994; Laible & Carlo, 2004; Vieno et al., 2009;). As such, in relation
to the Western studies, one could expect identification of intrinsic goals as this study portrayed

prevalent maternal authoritative parenting.

This study identified two aspects of similarity and difference to the past parenting research in
relation to life domains such as goals and aspirations of the adolescents. It is imperative to note
that this is the first study to examine the association of parenting styles and practices on goals

and aspirations both nationally and internationally.

This study is similar to Western research as it is expected that the learners would be inclined
towards intrinsic goals, as the parental style significantly dominating is mother authoritative
parenting. This is expected as limited SDT research suggests that autonomy-supportive, involved
parenting is associated with the development of stronger intrinsic aspirations whereas
controlling, uninvolved parenting is associated with the development of strong relative extrinsic
aspiration, (Kasser et al., 1995; Williams et al., 2000). Baumrind (1991) also suggests that in
authoritative parenting, the disciplinary methods are supportive and they want children to be
assertive as well as socially responsible, and self-regulated as well as cooperative. Literature
therefore supports the results of this study; thus the desires of the participants to pursue intrinsic

goals such as community involvement.

Furthermore, Deci and Ryan (2000), Deci and Ryan (2008b), Joussemet, et al. (2008) indicated
in their findings that environments which provide autonomy support lead to qualitatively
superior forms of motivation characterized by high levels of self-determination; that is intrinsic

motivation and identified regulation that in turn are conducive to more adaptive cognitive,
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affective and behavioural outcomes. Comparing with the research by Deci and Ryan (2000;
200b) and Joussement at al. (2008), the results of this study are therefore supported by literature
in the sense that personal growth has been shown to be highly valued. In other words,

authoritative parenting would lead to be motivated to pursue intrinsic goals.

This study has indicated that perceived maternal and paternal authoritative parenting was
significant in the influence of intrinsic goals and aspirations. This study has also indicated that
participants valued wealth highly which is an extrinsic component. These findings suggest
perhaps that various other factors influence the relationship between aspirations and parenting
styles among Grade 11 learners in South Africa, one of them being cultural, specific to context
and orientation as stated by Ingrid et al., (2009). The pursuit of more materialistic goals does not
decrease or lower an individual’s wellbeing, if it helps them to become more financially stable.
18 year olds who aspire to financial success more than other intrinsic goals, have mothers who
are less nurturant and possibly grow up in less advantageous socio-economic circumstances
(Kasser et al., 1995). However, the fact that they grew up in low socio-economic circumstances
could be true. Financial independence could also be emphasized and encouraged by parents who

use a more positive parenting style.

These varied results can also be explained by the diversity in population in South Africa in terms
of race, socio-economic status, culture and language. The other studies have focused only on the
links without taking the cultural/ racial perspective into consideration (Karavasilis, Doyle &
Markiewicz, 2003; Laskey & Cartwright-Hatton, 2009). Lau, Litrownik, Newton, Black &
Everson (2006) study showed that while warm parental attitudes protected against later problems

among White children, these attitudes exacerbated early problems in Black children. These
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findings suggested racial variability and generalizability in the effects of parenting in the
adjustment of the children. Also as mentioned before, cultural differences result in different
practices; therefore outcomes of children may be different in different settings. An international
study was done to assess the associations between inter-parental conflict (IPC), parenting and
individual functioning among data gathered from school-going adolescents in Bangladesh,
China, India, Bosnia, Germany, Palestine, Colombia, United States and three ethnic groups
within South Africa (Bradford, Barber, Olsen, Maughan, Erickson, Lance, Ward & Stolz, 2004).
Specifically, they tested the validity of the spillover dynamic found in much research whereby
marital conflict spills over into parenting and into the psychological and social functioning of
children and adolescents (Bradford et al., 2004). Bradford et al., (2004) highlight that previous
analysis of these same data showed complete invariance in the linkages between parenting and

adolescent functioning.

Furthermore, perhaps there could be somewhat intrinsic regulation of an individual even if they
are highly value a component of wealth that is portrayed to be extrinsically motivated. This can
be explained by the continuum of motivation where motivation could be extrinsic (wealth) even
if the regulation and basis are intrinsic (Deci & Ryan, 2000; Levesque-Britol & Stanek, 2009).
The possible explanation would be that even if adolescents could be extrinsically driven
(wealth), they could still be adopting personal importance, conscious and valuing (regulatory)
and still do activities that link with other aspects of one’s life, for example, high awareness and

synthesis with self (integrated) which are not detrimental (Deci & Ryan, 2000).

Research also shows that maternal parenting, particularly authoritative and authoritarian, was a

significant positive predictor of intrinsic and extrinsic goals and aspirations. There was a high
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variation in goals and aspirations due to maternal in comparison to father parenting, which
indicates in terms of the identification of goals and aspirations, the adolescents are more
responsive to mothers than fathers. Combined parental styles for mothers and fathers indicated a
stronger association in the pursuit of both intrinsic and extrinsic goals and aspirations. The
results indicate that with both parents, the relation on the identification of goals and aspirations is
stronger. This study proposed a stronger association on the pursuit of extrinsic goals and
aspirations than intrinsic goals and aspirations. The study supports that positive parenting in the

South African context leads to the pursuit of intrinsic goals in the adolescents.

These varying results could also be due to the changes in parenting through the developmental
stages of the children. Though maternal authoritative parenting reflected to be dominant and
significant predictors, the other styles also indicated the association and predictions. As also
mentioned, culture could explain these different results. The other studies have focused only on
the links without taking the cultural/ racial perspective into consideration (Karavasilis et al.,
2003; Laskey & Cartwright-Hatton, 2009). Lau et al (2006) study showed that while warm
parental attitudes protected against later problems among White children, these attitudes
exacerbated early problems in Black children. These findings suggested racial variability and

generalizability in the effects of parenting in the adjustment of the children.

Also as mentioned before, cultural differences results in different practices; therefore outcomes
of children may be different in different settings. An international study was done to assess the
associations between inter-parental conflict (IPC), parenting and individual functioning among

data gathered from school-going adolescents in Bangladesh, China, India, Bosnia, Germany,
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Palestine, Colombia, United States and three ethnic groups within South Africa (Bradford et al.,

2004).

5.6  Limitations of the study

In this study, data was collected only in the Metro South district of the Western Cape which
might not be truly representative of the population (urban and rural) of South Africa. The results
may only apply to this study population and not to a generalization across the country. The
proportion of Black Africans was high compared to the other races which may have limitations
and bias to the cultural context of this study. This suggests that culture could be a possible
confounding variable. Initially, it was very difficult to get consent from the parents of the
learners of the study. The data collection process became longer than expected and also some of
the schools were not open for research to be done in their schools. Another possibility of a
limitation could be that some respondents may not have answered correctly on their parenting
experiences, particularly if there were participants who experienced abuse, as parenting is a
sensitive issue. Maybe some participants tend to give some information that they feel the
researcher wants to hear, and some participants also do not want to disclose certain issues for
fear that this can be used against them, or that they may benefit directly. Explaining in detail to
the participants that the information will be confidential, and clarification of the main purpose,
was done to try and minimize this. Another possible source of error could be in the way the
participants understood the questions and their interpretation of the questions. This was
minimized by clarification and availability of the researcher for questions. Another issue was the
fact that there was too much data to deal with and careful selection and more time was dedicated

to deal with this in order to achieve good and accurate results for the research. Despite these
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possible sources of error in the data collected, the researcher has confidence that the results
produced in this study will be almost a true reflection of the real situation. It is also hoped that it

serves to recommend further research and advanced study on this particular issue.

5.6 Conclusion

Current study results have shown the evidence that parenting styles and practices are significant
contributors to the pursuit of goals and aspirations of the adolescents. Work within the SDT
postulates the identification of intrinsic as the desired and extrinsic as negative to wellbeing, the
results of this study suggest that adolescents are inclined towards intrinsic goal pursuit even
though wealth was also ranked high in the aspirations. The study has shown that in the South
African context, more positive parenting supports the pursuit of intrinsic goals in comparison to
extrinsic and combined parenting results in even stronger support for the adolescents and their

wellbeing.

5.7 Recommendations

This research has presented key information particularly for the future development of the youth
in a South African context. It presented new findings on the influence of parenting styles and
practices on goals and aspirations both nationally and internationally. This presented new
information particularly on the effects of variables in a non-Western and a culturally diverse
country such as South Africa. Furthermore, these particular findings can provide key information
and insight to all stakeholders working with children and youth on what and why learners set

certain goals and how they can be supported and encouraged in their development.
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The evidence has also shown that combining parenting of both maternal and paternal resulted in
stronger influence of the identification of goals and aspirations. This indicates the importance of
the need for the involvement of both parents in the growth and development of the child
particularly during adolescence. At present the law stipulates the involvement of significant
others in the life of the child, particularly parents; however, rolling out of legislation should be
done in a way that the ordinary person can be reached and understand. The study raises the need
for comprehensive parenting and communication programs by the government and social service
sector. Parenting programs should be designed to strategically strengthen the mobilization of
fathers to engage on a higher level of engagement with their children and the active participation

of children in the programs as well.

This study also revealed the pursuit of intrinsic goals which reinforce positive wellbeing as
supported by the SDT and stronger desire for wealth which may not be detrimental to the
wellbeing of the adolescents. It therefore recommends the pursuit of either intrinsic or extrinsic

goals or aspirations if they best meet their growth and development.

The study recommends further research to determine the differences in the influence of the
parental styles and practices on the pursuit of goals and aspirations in populations practising
different cultures (religions), and also a comparison between rich and poor families. It would be
interesting to see substantial research which incorporates more factors that relate to the pursuit of
goals and aspirations of the adolescents, including peer influence. It also recommends advanced
study that would incorporate the continuum of motivation and factors that relate to that. As the

results may only apply to this study population and not to a generalization across the country, it
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is recommended that a much bigger sample which includes the different geographical provinces

be included.

Last but not least, it would be interesting to have a longitudinal study which also establishes

comparison with changing times and conditions in South Africa.
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Appendix A:

INFORMATION SHEET

Project Title: The influence of parenting styles and practices in the identification of goals

and aspirations of learners in secondary schools

What is this study about?

This is a research project being conducted by Alice R. Moyo a Masters Student at the University
of the Western Cape. We are inviting you to voluntarily participate in this research project
because you are Grade 11 learners at a secondary school. The purpose of this research project is
to determine and examine the associationof parenting styles and practices on the identification of

goals and aspirations of Grade 11 learners.

What will I be asked to do if | agree to participate?

You will be asked to complete a questionnaire. This questionnaire will ask you questions about:
e You, and the goals and aspirations you have for your future.
e Your parents, specifically, the relationship they have with you.

This questionnaire will be completed at school, with permission of your parents, principal and
teachers at a time which is not disruptive to your learning. Completion of the questionnaire will

be less than 30 minutes.
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Would my participation in this study be kept confidential?

We will do our best to keep your personal information confidential. To help protect your
confidentiality, the information you provide will be totally private; no names will be used so
there is no way that you can be identified as a participant in this study. The information will be
treated with anonymity and confidentiality. Your name will not be reflected on the questionnaire.
The information obtained from the survey will be collated with the information from other

completed surveys. Therefore there will be no way to connect you to the survey questionnaire.

What are the risks of this research?

There are no known risks in participating in the study.

What are the benefits of this research?

Information about this topic is limited. This research is not designed to help you personally, but
the results may help the investigator learn more about the goals and aspirations of learners in
secondary schools. Since information about this particular research in South Africa is relatively
limited, this study will increase the knowledge for (1) parents, (2) teachers/school, (3)
practitioners and (4) the broader society. Furthermore, this study will highlight the pivot role

parenting plays in the goals and aspirations we have for our future.

Do I have to be in this research and may | stop participating at any time?

Your participation in this research is completely voluntary. You may choose not to take part in

the study. If you decide to participate in this research study, you may stop participating at any
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time. If you decide not to participate in this study or if you stop participating at any time, you

will not be penalised or lose any benefits to which you otherwise qualify.

Is any assistance available if I am negatively affected by participating in this study?

Every effort has been taken to protect you from any harm in this study. If however, you may feel

affected you can be referred to your nearest community resource for assistance.

What if | have questions?

This research is being conducted by R. Moyo, a Masters Student in the Social Work Department
at the University of the Western Cape. If you have any questions about the research study itself,
please contact Alice R. Moyo at: 0213702500/6 or email: 3112674@uwc.ac.za. Should you have
any questions regarding this study and your rights as a research participant or if you wish to
report any problems you have experienced related to the study, please contact my supervisor: Dr.
Roman (Supervisor — Chairperson — Social Work Department) 0219592277/2970 or email:

nroman@uwc.ac.za.
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Appendix B: CONSENT FORM FOR PARTICIPANTS

Title of Research Project:

The influence of parenting styles and practices in the identification of goals and aspirations

of learners in secondary schools

The study has been described to me in a language that | understand and | freely and voluntarily
agree to participate. My questions about the study have been answered. | understand that my
identity will not be disclosed and that | may withdraw from the study without giving a reason at

any time and this will not negatively affect me in any way.

Participant’s name.................oceeeiiiiiii

Participant’s Signature............c.cooeiiiiiiinneininnn..

A 131 =L I - g e CHEL s

Should you have any questions regarding this study or wish to report any problems you have

experienced related to the study, please contact the study coordinator:
Student’s Name: Alice R. Moyo
University of the Western Cape

Private Bag X17, Belville 7535

Telephone: 021 370 2500/6; Email: 3112674@uwc.ac.za
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Appendix C: Questionnaire

PLEASE COMPLETE THE FOLLOWING STATEMENTS BY TICKING YOUR

RESPONSE

GENDER MALE FEMALE

AGE

GRADE

NAME OF SCHOOL

RACE COLOURED BLACK WHITE INDIAN/ASIAN
AFRICAN

I live with Both my Only Only father | Guardian/Caregiver

parents mother

Home Language English Afrikaans IsiXhosa Other

My parents are: Married Live Singleand do | Single Single
together but not live because | because
not married together he/she is | he/she is
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because they
have never

been married

widowed | divorced

Everyone has long-term Goals or Aspirations. These are the things that individuals hope
to accomplish over the course of their lives. In this section, you will find a number of life
goals, presented one at a time, and we ask you three questions about each goal. (a) How
important is this goal to you? (b) How likely is it that you will attain this goal in your
future? and (c) How much have you already achieved this goal thus far? Please CHOOSE
FROM THE FOLLOWING (NOT AT ALL, MODERATELY OR ACHIEVED) in

ASPIRATIONS

answering each of the three questions about each LIFE GOAL.

To be a very wealthy person

How important is this to you?

Not Some

important | important

what

Important | Very important

How likely is it that this will happen
in your future?

Not likely | Some
at all likely

what | | ikely

Very likely

To grow and learn new things

How important is this to you?

Not Some

important | important

what

Important | Very important

How likely is it that this will happen
in your future?

at all likely

Not likely | Somewnhat

Likely

Very likely

To have my name known by many people

How important is this to you?

Not Somewhat
important | important

Important | Very important

How likely is it that this will happen
in your future?

at all likely

Not likely | Somewnhat

Likely

Very likely

To successfully hide the signs of aging
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Not

Somewhat

. o 5 i
How important is this to you important | important Important | Very important
How likely is it that this will happen | Not likely [ Somewhat | , . .

in your future? at all likely Likely Very likely

To work for the betterment of society

How important is this to you? :\rlr?;ortant iSrg:)noer\;\;?]?t Important | Very important
:—rllo)\//gl}irlictﬂa/”izgt that this will happen aNtoat”Iiker ﬁﬁg:)e;what Likely Very likely

To be physically healthy
How important is this to you? :\rlr?;ortant iSrg:)noer\;\;?]?t Important | Very important
ﬁ]o%L:irlﬁt)Lri:?it that this will happen ZI;Itoatulikely ﬁﬁg;}e/what Likely Very likely

To have many expensive possessions

: o Not Somewhat :
?
How important is this to you?~ important | important Important | Very important
How likely is it that this will happen | Not likely [ Somewhat | | . .
in your future? at all likely Likely Very likely

At the end of my life, to be able to look back on my life as meaningful and complete

: . Not Somewhat .
?
How important is this to you important | important Important | Very important
How likely is it that this will happen | Not likely | Somewhat | | . .
in your future? at all likely Likely Very likely

To be admired by many people

: . Not Somewhat .
?
How important is this to you important | important Important | Very important
How likely is it that this will happen | Not likely [ Somewhat | Likely Very likely
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in your future? at all likely

To share my life with someone | love
How important is this to you? :\rlr?;ortant isrg:)noer\'?;ﬁt Important | Very important
ﬁ]o%L:irl}ﬂt)Lri:?it that this will happen [a\lto;”Iikely ﬁﬁg;;what Likely Very likely

To have people comment often about how attractive I look

Not

Somewhat

. - " i
How important is this to you important | important Important | Very important
How likely is it that this will happen | Not likely [ Somewhat | , . .

in your future? at all likely Likely Very likely

To assist people who need it, asking nothing in return

: o Not Somewhat .
?
How important is this to you? important | important Important | Very important
How likely is it that this will happen | Not likely | Somewhat | , . .
in your future? at all likely Likely Very likely
To feel good about my level of physical fitness
. o Not Somewhat .
?
How important is this to you important | important Important | Very important
How likely is it that this will happen | Not likely | Somewhat | | . .
in your future? at all likely Likely Very likely
To be financially successful
: o Not Somewhat .
?
How important is this to you important | important Important | Very important
How likely is it that this will happen | Not likely | Somewhat | | . .
in your future? at all likely Likely Very likely

To choose what I do, instead of being pushed along by life
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How important is this to you? :\rlr?pt)ortant isrg;noer\;\grﬁt Important | Very important
:—rllo)\//gl}irlictﬂa/”izgt that this will happen gltoatnlikely ﬁﬁg:;what Likely Very likely

To be famous
How important is this to you? :\rlr?;ortant isrg:)noer\'?;ﬁt Important | Very important
:—rllo)\//gl}irlictﬂa/”izgt that this will happen gltoatnlikely ﬁﬁg:)e;what Likely Very likely

To have committed, intimate relationships

: o Not Somewhat :
?
How important is this to you important | important Important | Very important
How likely is it that this will happen | Not likely | Somewhat | , . :
in your future? at all likely Likely Very likely

To keep up with fashions in hair and clothing

: o Not Somewhat .
?
How important is this to you important | important Important | Very important
How likely is it that this will happen | Not likely | Somewhat | | . .
in your future? at all likely Likely Very likely
To work to make the world a better place
. o Not Somewhat .
?
How important is this to you important | important Important | Very important
How likely is it that this will happen | Not likely | Somewhat | | . .
in your future? at all likely Likely Very likely
To keep myself healthy and well
. o Not Somewhat .
?
How important is this to you important | important Important | Very important
How likely is it that this will happen | Not likely | Somewhat | | . .
in your future? at all likely Likely Very likely
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To be rich

: o Not Somewhat .
?
How important is this to you important | important Important | Very important
How likely is it that this will happen | Not likely [ Somewhat | | . .
in your future? at all likely Likely Very likely

To know and accept who | really am
. o Not Somewnhat .
?
How important is this to you important | important Important | Very important
How likely is it that this will happen | Not likely [ Somewhat | | . .
in your future? at all likely Likely Very likely

To have my name appear frequently in the media

How important is this to you? !\rlr?rt)ortant ?g&iﬁ?}? Important | Very important
:—rllo)\//gl}irlictﬂa/”izgt that this will happen ZI;Ito;”Iikely ﬁﬁg;)e/what Likely Very likely

To feel that there are people who really love me, and whom | love
How important is this to you? :\rlr(l)pt)ortant isrgg]oi\g?]?t Important | Very important
:—rllo)\//(\;ulirlﬁt{"izgt that this will happen aNto;”Iiker ﬁﬁg;;wmt Likely Very likely

To achieve the ""look" 1've been after

. . Not Somewhat :
2
How important is this to you? important | important Important | Very important
How likely is it that this will happen | Not likely | Somewhat | | . .
in your future? at all likely Likely Very likely

To help others improve their lives
. . Not Somewhat :
?
How important is this to you important | important Important | Very important

118



How likely is it that this will happen

Not likely

Somewhat

in your future? at all likely Likely Very likely
To be relatively free from sickness
. o Not Somewhat .
2
How important is this to you important | important Important | Very important
How likely is it that this will happen | Not likely [ Somewhat | | . .
in your future? at all likely Likely Very likely

To have enough money to buy everything | want

Not

Somewhat

. o 5 i
How important is this to you?~ important | important Important | Very important
How likely is it that this will happen | Not likely [ Somewhat | , . .
in your future? at all likely Likely Very likely
To gain increasing insight into why 1 do the things | do
: o Not Somewhat :
?
How important is this to you important | important Important | Very important
How likely is it that this will happen | Not likely | Somewhat | | . .
in your future? at all likely Likely Very likely
To be admired by lots of different people
: . Not Somewhat .
?
How important is this to you important | important Important | Very important
How likely is it that this will happen | Not likely | Somewhat | | . .
in your future? at all likely Likely Very likely
To have deep enduring relationships
: . Not Somewhat .
?
How important is this to you important | important Important | Very important
How likely is it that this will happen | Not likely | Somewhat | | . .
in your future? at all likely Likely Very likely

To have an image that others find appealing
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Not

Somewhat

How important is this to you? important | important Important | Very important
:—rllo)\//gl}irlictﬂ%lljrizgt that this will happen gltoatnlikely ﬁﬁg:;what Likely Very likely

To help people in need
How important is this to you? :\rlr?;ortant iSrg:)noer\;\;?]?t Important | Very important
:—rllo)\//gl}irlictﬂa/”izgt that this will happen aNtoat”Iiker ﬁﬁg:)e;what Likely Very likely

To have good friends that | can count on

: o Not Somewhat .
?
How important is this to you?~ important | important Important | Very important
How likely is it that this will happen | Not likely | Somewhat | | . .
in your future? at all likely Likely Very likely

To have a physically healthy life style

: o Not Somewhat :
?
How important is this to you?~ important | important Important | Very important
How likely is it that this will happen | Not likely [ Somewhat | | . .
in your future? at all likely Likely Very likely

MOTHER FORM

This questionnaire lists various attitudes and behaviours of parents. As you remember your
MOTHER would you place a tick in the most appropriate box next to each question.

Was responsive to my feelings or

Not at all

Not like

Somewhat

needs like her her like her Alot like her
Usegl p_hy_S|_caI punishment as a way Not at all | Not like S_omewhat A lot like her
of disciplining me. like her her like her
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Took my desires into account before | Not at all | Not like | Somewhat .
. . ) . A lot like her
asking me to do something. like her her like her
When | asked why | had to conform,
[she stated] [he stated]: because | | Not at all | Not like [ Somewhat .
. . . A lot like her
said so, or | am your parent and | | like her her like her
want you to.
Explained to me how she/he felt | Not at all | Not like [ Somewhat A lot like her
about my good and bad behaviour. like her her like her
Spanked me when | was | Not at all | Not like | Somewhat A lot like her
disobedient. like her her like her
Encouraged me to talk about my I\_lot at all | Not like S_omewhat A lot like her
troubles. like her her like her
Found it difficult to discipline me. | ot at allj:Not ike | Somewhat | | e per
like her her like her
Encouraged me to freely express Not at all | Not  like | Somewhat
myself even when | disagreed with | . . A lot like her
like her her like her
them.
Punished me by taking privileges .
away from me with little if any | ot at all | Not like | Somewhat | o e per
. like her her like her
explanations.
Emphasized the reasons for rules. NOt at all | Not like S_omewhat A lot like her
like her her like her
Gave comfort and understanding | Not at all | Not like | Somewhat .
) . A lot like her
when | was upset like her her like her
Yelled or shouted when || Not at all | Not like | Somewhat A lot like her
misbehaved. like her her like her
. Not at all | Not like | Somewhat .
Gave praise when | was good. like her her like her A lot like her
Gave into me when | caused a | Not at all | Not like | Somewhat A lot like her
commotion about something. like her her like her
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Not at all

Not

like

Somewhat

Exploded in anger towards me. like her her like her A lot like her
Threatened me with punishment | Not at all | Not like | Somewhat A lot like her
more often than actually giving it. like her her like her
Took into account my preferences in | Not at all [ Not like [ Somewhat A lot like her
making plans for the family. like her her like her
Grabbed me when | was being | Not at all | Not like | Somewhat A lot like her
disobedient. like her her like her
Stated punishments to me and did | Not at all | Not like | Somewhat A lot like her
not actually do them. like her her like her
Showed respect for my opinions by | Not at all | Not like | Somewhat .
: ) . A lot like her
encouraging me to express them. like her her like her
AIIo_wed me to give input into l\_lot at all | Not like S_omewhat A lot like her
family rules. like her her like her
Scolded and criticized me to make | Not at all | Not like | Somewhat .
: : . A lot like her
me improve. like her her like her
. Not at all | Not like | Somewhat .
Spoiled me. like her her like her A lot like her
Gave me reasons why rules should | Not at all | Not like | Somewhat A lot like her
be obeyed. like her her like her
Uses threats as punishment with | Not at all | Not like [ Somewhat A lot like her
little or no justification. like her her like her
Had warm and intimate times | Not at all | Not like [ Somewhat A lot like her
together with me. like her her like her
Punished me by putting me off .
somewhere alone with little if any '\.IOt at all | Not like S_omewhat A lot like her
like her her like her

explanations.
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Helped me to understand the impact

of my behaviour by encouraging me | Not at all | Not like | Somewhat A lot like her
to talk about the consequences of | like her her like her
my own actions.
Scolded and criticized me when my .
behaviour  didn’t meet their I\.IOt at all | Not  like S_omewhat A lot like her

. like her her like her
expectations.
Explal_ned the consequences of my I\_Iot at all | Not like S_omewhat A lot like her
behaviour. like her her like her

. Not at all | Not like | Somewhat .

Slapped me when | mishehaved. like her her like her A lot like her

This questionnaire lists various attitudes and behaviours of parents. As you remember your

FATHER FORM

FATHER would you place a tick in the most appropriate box next to each question

Was responsive to my feelings or I\_Iot at all N_ot like S_omeyvhat A lot like him
needs like him him like him
Usegl p_hy_5|_cal punishment as a way I\_Iot at all I\I_ot like S_omeyvhat A lot like him
of disciplining me. like him him like him
Took my desires into account before | Not at all | Not like | Somewhat A lot like him
asking me to do something. like him him like him
When | asked why | had to conform,
[she stated] [he stated]: because | | Not at all | Not like [ Somewhat S

: S : o A lot like him
said so, or I am your parent and 1 | like him him like him
want you to.
Explained to me how she/he felt | Not at all | Not like | Somewhat A lot like him
about my good and bad behaviour. like him him like him
Spanked me when | was | Not at all | Not like | Somewhat A lot like him
disobedient. like him him like him
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Encouraged me to talk about my | Not at all | Not like [ Somewhat Lo
S ; L A lot like him
troubles. like him him like him
Found it difficult to discipline me. | WOt &t all | Notlike y Somewhat | » 4 e him
like him him like him
Encouraged me to freely express Not at all | Not  Tike | Somewhat
myself even when | disagreed with | . . . . . A lot like him
like him him like him
them.
Punished me by taking privileges .
away from me with little if any NOt "’!t all N.Ot like S.O”‘e.What A lot like him
) like him him like him
explanations.
Emphasized the reasons for rules Not at all Not like S_omeyvhat A lot like him
like him him like him
Gave comfort and understanding | Not at all | Not like | Somewhat S
e = . A lot like him
when | was upset like him him like him
Yelled or shouted when || Not at all | Not like | Somewnhat A lot like him
misbehaved. like him him like him
. Not at all | Not like | Somewhat —
Gave praise when | was good. likehim R like him A lot like him
Gave into me when | caused a | Not at all | Not like | Somewhat A lot like him
commotion about something. like him him like him
: Not at all | Not like | Somewhat —
Exploded in anger towards me. like him him like him A lot like him
Threatened me with punishment | Not at all | Not like | Somewhat A lot like him
more often than actually giving it. like him him like him
Took into account my preferences in | Not at all | Not like | Somewhat A lot like himm
making plans for the family. like him him like him
Grabbed me when | was being | Not at all | Not like | Somewhat A lot like himm
disobedient. like him him like him
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Stated punishments to me and did | Not at all | Not like | Somewhat A lot like him
not actually do them. like him him like him
Showed respect for my opinions by | Not at all | Not like | Somewhat S
i o ) L A lot like him
encouraging me to express them. like him him like him
AIIo_wed me to give input into I\_lot at all N_ot like S_omeyvhat A lot like him
family rules. like him him like him
Scolded and criticized me to make | Not at all | Not like | Somewhat . .
. o . L A lot like him
me improve like him him like him
. Not at all | Not like | Somewhat N
Spoiled me. like him him like him A lot like him
Gave me reasons why rules should | Not at all | Not like | Somewhat A lot like himm
be obeyed. like him him like him
Uses threats as punishment with | Not at all | Not like [ Somewhat A lot like himm
little or no justification. like him him like him
Had warm and intimate times | Not at all | Not like [ Somewhat A lot like him
together with me. like him him like him
Punished me by putting me off .
somewhere alone with little if any I\.IOt at all N.Ot like S_omeyvhat A lot like him
. like him him like him
explanations.
Helped me to understand the impact
of my behaviour by encouraging me | Not at all | Not like | Somewhat A lot like him
to talk about the consequences of | like him him like him
my own actions.
Scolded and criticized me when my .
behaviour  didn’t meet their '\.IOt a}t all N.Ot like S_omeyvhat A lot like him
. like him him like him
expectations.
Explained the consequences of my | Not at all | Not like | Somewnhat A lot like him
behaviour. like him him like him
. Not at all | Not like | Somewhat o
Slapped me when | misbehaved. like him him like him A lot like him
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THE PANAS

This scale consists of a number of words that describe different feelings and emotions.
Read each item and then mark the appropriate answer in the space next to that word. Indicate to

what extent you experienced these feelings and emotions over the PAST FEW WEEKS.

Use the following scale to record your answers.

1 VERY SLIGHTLY OR NOT
AT ALL
9 A
LITTLE
3 MODERATELY
4 QUITE ABIT
S EXTREMELY
Very
slightly or [ Alittle | Moderately | Quite a bit | Extremely
not at all
Interested
Distressed
Excited
Upset
Strong
Guilty
Scared
Hostile
Enthusiastic

126




Proud

Irritable

Alert

Ashamed

Inspired

Nervous

Determined

Attentive

Jittery

Active

Afraid
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Appendix D: Parental styles and dimensions constructs

Table 3.3: Parenting styles and sub-factors

Parenting style Sub-category

Questions from PDSQ

Connection dimension
(warmth and support)

Authoritative
parenting style

7. Encouraged me to talk about my troubles
1. Responsive to my feelings or needs

12. Gave comfort and understanding when | was
upset

14. Gave praise when | was good.

27. Had warm and intimate times together with
me.

Regulation dimension
(reasoning/ induction)

25. Gave me reasons why rules should be
obeyed

29. Helped me to understand the impact of my
behaviour by encouraging me to talk about the
consequences of my own actions

31. Explained the consequences of my behaviour

11. Emphasized the reasons for rules

5. Explained to me how she/he felt about my
good and bad behaviour

Autonomy
dimension
participation)

granting
(democratic

21. Showed respect for my opinions by
encouraging me to express them.

9. Encouraged me to freely express myself even
when | disagreed with her/him.

22. Allowed me to give input into family rules.

3. Considered my desires before asking me to do

128



something.

18. Took into account my preference in making
plans for the family.

Authoritarian
parenting style

Physical coercion
dimension

Verbal hostility dimension

Non-Reasoning / Punitive
dimension

2. My mother/father used physical punishment
as a way of disciplining me.

6. My mother/father spanked me when | was
disobedient.

19. My mother/father grabbed me when | was
being disobedient.

32. My mother/father slapped me when |
misbehaved.

16. My mother/father exploded in anger towards
me.

13. My mother/father yelled or shouted when |
misbehaved.

23. My mother/father scolded or criticised me to
make me improve.

30. My mother/father scolded or criticized me
when my behaviour didn’t meet her
expectations.

10. My mother/father punished me by taking
privileges away from me with little if any
explanation.

26. My mother/father used threats as punishment
with little or no justification.

28. My mother/father punished me by putting
me off somewhere alone with little if any
explanation

4. When | asked why | had to conform, she/he
stated: “Because I said so”, or “I am your parent
and [ want you to.”
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Permissive
parenting style

Indulgent dimension

20. Stated punishments to me and did not
actually do them

17. Threatened me with punishment more often
than actually giving it.

15. Gave in to me when | caused a commotion
about something

8. Found it difficult to discipline me.

24. Spoiled me
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Table 4.1: Parenting styles and practices abbreviations

Abbreviation

Variable

MAUTIVE
MCONNECT
MREG
MAUT
MAURIAN
MPHYS
MVERBH
MPUNIT
MPERM
FAUTIVE
FCONNECT
FREG

FAUT
FAURIAN
FPHYS
FVERBH
FPUNIT

FPERM

Mother Authoritative Parenting Style
Mother Connection Dimension

Mother Regulation Dimension

Mother Autonomy Dimension

Mother Authoritarian Parenting Style
Mother Physical Coercion

Mother Verbal Hostility

Mother Punitive (Non-Reasoning) Dimension
Mother Permissive Parenting Style

Father Authoritative Parenting Style

Father Connection Dimension

Father Regulation Dimension

Father Autonomy Dimension

Father Authoritarian Parenting Style

Father Physical Coercion

Father Verbal Hostility

Father Punitive (Non reasoning) Dimension

Father Permissive Parenting Style
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Table 4.2: Goals and aspirations abbreviations

Abbreviation

Variable

WEALTHImp

WEALTHLikeli

FAMEImp
FAMELikeli
IMAGEImp
IMAGEL.keli
PGImp
PGLikeli
COMTYImp
COMTYLikeli
HEALTHImp
HEALTHLikeli
INTGOALS

EXTGOALS

Wealth Importance

Wealth Likelihood

Fame Importance

Fame likelihood

Image Importance

Image Likelihood

Personal Growth Importance
Personal Growth Likelihood
Personal Growth Importance
Community Importance
Community Likelihood
Health Importance

Health likelihood

Intrinsic goals

Extrinsic goals
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