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teachers as soon as I have been granted permission. The term “affected” in my title does not 

intend to single out or identify any specific learners as all learners are included in the 

programme. Furthermore I pledge confidentiality, if you so request, and will share all findings 

with the school as the research is intended to eventually assist teachers.   

 

Attached please find the WCED letter of consent; the questionnaire for the teachers and the 

informal interview with learners as well as my ethics statement. 

 

I thank you for your cooperation in this regard. Kindly inform me of your response in whichever 

way convenient for you.  

 

Yours faithfully 

 

……………………………… 

Suzanne Ross 

Contact details: 08293934411/ 0219520222 (H) / 0218082900 (W) 

e-mail: suzanne@sun.ac.za (work) 
 

 

NOTE  

The topic has since been adapted to the one on the cover of the Thesis. This was discussed with the 

supervisor who presented the change to the HDC. 

 

 

 

 

 

 

mailto:suzanne@sun.ac.za
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APPENDIX E1 

TEACHERS’ QUESTIONNAIRE 

 

INSTRUCTIONS 

The questionnaire consists of THREE sections. 

You are under no obligation to respond if you do not feel comfortable to answer.  Please do not 

fill in your name. 

 

SECTION 1A 

Please answer the following questions by making a tick (√) in the appropriate block 

 

  Yes No Not 

sure 

1. Is storytelling part of you weekly programme?    

2. Do you use stories across the curriculum?    

3. Do you integrate stories with Arts e.g. music, art, 

drama? 

   

4. Are stories told as a reward when children do well or 

behave? 

   

5. Do you allow the pupils to choose stories?    

6. Is it important for you to tell stories that will help 

children to cope with traumatic experiences? 

   

7. Do you regard storytelling as an essential part of the 

curriculum? 

   

8. Do you regard it important to select stories that will 

accommodate the different gender groups in your 

class? 

   

9. Do you select stories randomly or according to 

themes in the broader curriculum? 

   

10. Do you vary the ways in which you tell stories?    

11. Do you use teaching aids when you tell stories?    

12. Can children relate to the stories that you tell them?    

 

 

SECTION 1 B 

 

If you answered YES/NO to questions three, four and ten above, kindly EXPLAIN very briefly. 

You may also write it on a separate page and attach it to the questionnaire.  

Please mark it section 1B 

 

 

3  

_________________________________________________________________ 
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4 

 

_______________________________________________________________ 

 

 

10  

________________________________________________________________ 

 

_________________________________________________________________ 

 

_________________________________________________________________ 

 

 

 

SECTION 2 

Please respond to the following by writing a short motivation in the spaces provided.  You may 

do this on a separate page if the space provided is insufficient.  If so, please mark it Section 2 and 

attach it to this section. 

 

 

1. Why is it important to tell stories to young children? 

 

 

 

 

2. What is the educational value of stories, in your opinion? 

 

 

3. Why do you regard stories as an important part of the broader Curriculum, if 

so? 

 

 

 

 

4. What is, in your opinion, the most valuable educational contribution that stories 

make or have made in the lives of your learners?  

 

 

 

 

5. What kind of support is given to teachers to equip themselves in presenting 

stories? 
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6. Is there a special time during the school day when stories should be told as part 

of the Literacy programme? Why? 

 

 

 

 

7. Are the children allowed to tell stories? Please explain. 

 

 

 

 

8. How do you assess whether the stories that you tell appeal to your learners? 

 

 

 

9. How do you assess whether the stories that you tell are appropriate for your 

learners? 

 

 

 

10. Why do you think that by telling the children suitable stories, they  

could be assisted to cope with and/or be more sensitive to HIV/AIDS affected 

people? 

 

 

 

 

Section 3 

Please tick your response in the appropriate column 

 

  5 4 3 2 1 

  Fully 

agree 

Agree Neutral Disagree  Disagree 

Totally 

1. Young children prefer stories with 

happy endings. 

     

2. Young children should only hear 

stories based on their own 

environment. 

 

 

    

3. I can use stories as a valuable 

teaching tool in all lessons. 
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4. I am the authority to decide which 

stories are the best for my class. 

     

5. I can allow the children to choose 

stories under my guidance. 

     

6. When I tell stories I develop 

language and social skills. 

     

7. I do not think that children need to 

hear stories about HIV/AIDS. 

     

8. I should allow children to share 

their own stories. 

     

9. It is important to let children 

interact with the content of the 

stories. 

     

10. I think children can draw pictures 

to illustrate their understanding of 

the stories. 

     

11. The curriculum allows enough 

time for storytelling. 

     

12. I think all teachers have the 

qualities of a good story teller.  

     

 

Thank you for your participation and cooperation 

Yours sincerely 

 

Suzanne L. A. Ross (Researcher) 

  

 

 

 

 



320 

 

APPENDIX E2 

ONDERWYSERS SE VRAELYS 

 

INSTRUKSIES 

Die vraelys bestaan uit DRIE dele. 

Moenie u naam invul nie. U is ook onder geen verpligting om dit te voltooi indien u ongemaklik 

voel om te antwoord nie.  

 

Afdeling 1A 

Beantwoord die volgende vrae deur ŉ regmerkie (√) in die toepaslike blokkie te maak. 

 

  Ja Nee Nie 

seker 

nie  

1. Vorm die vertel van stories deel van u weeklikse 

program? 

   

2. Gebruik u stories oor die kurrikulum heen? 

 

   

3. Integreer u stories met kunsvorme soos musiek, kuns, 

drama? 

   

4. Word stories as beloning vertel vir wanneer kinders 

goed presteer of hulle gedra? 

   

5. Laat u kinders toe om stories te kies? 

 

   

6. Is dit belangrik vir u om stories te vertel wat kinders 

sal help om traumatiese ervarings te hanteer? 

   

7. Beskou u stories as ŉ belangrike deel van die 

kurrikulum? 

   

8. Beskou u dit as belangrik om stories te selekteer wat 

die verskillende geslagsgroepe in u klas 

akkommodeer? 

   

9. Selekteer u stories lukraak/na willekeur of volgens 

algemene temas in die kurrikulum? 

   

10. Varieer u die maniere hoe u stories vertel?    

11. Gebruik u hulpmiddels wanneer u stories vertel?    

12. Kan die kinders hulself in verband bring met die 

stories wat u hulle vertel? 
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AFDELING 1B 

 

Indien u JA/NEE op vrae drie, vier en tien hierbo geantwoord het, verduidelik asseblief kortliks. 

U kan dit ook op ŉ aparte vel papier skryf en aan die vraelys kram. Merk dit asseblief duidelik 

afdeling 1B. 

 

3  

_______________________________________________________________ 

 

_______________________________________________________________ 

 

_______________________________________________________________ 

 

4  

_______________________________________________________________ 

 

_______________________________________________________________ 

 

10  

______________________________________________________________ 

 

_______________________________________________________________ 

 

______________________________________________________________ 

 

 

AFDELING 2 

Skryf asseblief as respons ŉ kort motivering in die spasies wat voorsien word. U mag dit op ŉ 

aparte vel papier skryf. Indien wel, merk dit asseblief afdeling 2 en kram dit aan hierdie afdeling 

vas. 

 

 

1. Waarom is dit belangrik om stories aan jong kinders te vertel? 

 

 

 

 

2. Wat is, na u mening, die opvoedkundige waarde van stories? 

 

 

3. Waarom beskou u stories as ŉ belangrike deel van die breër kurrikulum, indien 

wel? 
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4. Wat, na u mening, is die waardevolste opvoedkundige bydrae wat stories maak 

of al in u leerders se lewens gemaak het?  

 

 

5. Watter ondersteuning word aan onderwysers gegee om hulle toe te rus om 

stories aan te bied of te vertel? 

 

 

6. Is daar ŉ spesiale tyd van die dag wanneer stories as deel van die 

Geletterdheidsprogram vertel moet word? Waarom? 

 

 

7. Word kinders toegelaat om stories te vertel in u klas? Verduidelik asseblief. 

 

 

8. Hoe assesseer u of die stories wat u vertel byval by die leerders vind? 

 

 

9. Hoe assesseer u of die stories wat u vertel gepas is vir u leerders? 

 

 

10. Waarom dink u dat kinders, deur gepaste stories vir hulle te vertel, 

gehelp kan word om MIV/Vigs geaffekteerde persone te hanteer en/of meer 

sensitief teenoor sulke mense te wees? 

 

 

 

 

Afdeling 3 

 

Tik asseblief u respons in die gepaste kolom 

 

  5 4 3 2 1 

  Stem 

heeltemal 

saam 

Stem 

saam 

Neutraal Stem 

nie 

saam 

nie  

Stem 

glad 

nie 

saam 

nie 

1. Jong kinders verkies stories 

met gelukkige eindes. 

     

2. Jong kinders moet net stories 

hoor wat op hulle eie 

omgewing gebaseer is. 

 

 

    

3. Ek kan stories as 

waardevolle onderrigmiddel 

in al my lesse gebruik. 
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4. Ek is die kundige om te 

besluit watter stories die 

beste vir my klas is. 

     

5. Ek kan kinders toelaat om 

stories onder my leiding te 

kies. 

     

6. Wanneer ek stories vertel, 

ontwikkel ek taal- en sosiale 

vaardighede. 

     

7. Ek glo nie kinders hoef 

stories oor MIV/Vigs te hoor 

nie. 

     

8. Ek moet kinders toelaat om 

hulle eie stories te vertel. 

 

     

9. Dit is belangrik dat kinders 

interaktief met die inhoud 

van die stories omgaan. 

 

     

10. Ek dink kinders kan prentjies 

skep om hulle begrip van die 

storie te illustreer. 

     

11. Die kurrikulum laat genoeg 

tyd toe vir die vertel van 

stories. 

     

12. Ek dink alle onderwysers het 

die kenmerke van goeie 

storievertellers.  

 

     

 

Dankie vir u deelname en samewerking.  

Die uwe 

 

Suzanne L. A. Ross (Navorser) 
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APPENDIX F1 

CHILDREN’S INTERVIEWS 

 

 

Researcher will record the responses on a check list. It will be arranged with the class 

teacher. 

  

1. Do you like to stories? 

 

2. Who tells you stories? 

 

3. Why do you like to listen to stories? 

 

4. What kind of stories do you like?  

 

5. Tell me why you prefer those stories to other stories?  

 

6. Do you like to tell stories? 

 

7. Are there stories that you do not like? 

 

8. Do you like to draw about things that you have heard in the stories for example the 

animals or people or places? 

 

9. How do you feel when the story is happy? 

 

10. How do you feel when the story is sad? 

 

11. Tell me about your favourite story. 

 

12. How do you feel about the ………. in the story?  

(Here the main character in 11. mentioned by the learner will be added) 
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APPENDIX F2 

KINDERS SE VRAELYS 

 

Navorser sal die response op ŉ oorsiglys aanteken. Dit sal met die klasonderwyser 

uitgeklaar word. 

  

1. Hou jy daarvan om stories te hoor? 

 

2. Wie vertel vir jou stories? 

 

3. Waarom hou jy daarvan om na stories te luister? 

 

4. Van watter soort stories hou jy?  

 

5. Sê vir my waarom hou jy liewer van sulke stories as van ander?  

 

6. Hou jy daarvan om stories te vertel? 

 

7. Is daar stories waarvan jy nie hou nie? 

 

8. Hou jy daarvan om dinge wat jy in stories gehoor te teken soos diere of mense of plekke? 

 

9. Hoe voel jy as die storie gelukkig is? 

 

10. Hoe voel jy as die storie hartseer is? 

 

11. Vertel my van die storie waarvan jy die meeste hou. 

 

12. Hoe voel jy oor ………. in die storie?  

(Hier sal die hoofkarakter ingevoeg word van die storie wat in 11. genoem is). 
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APPENDIX G 

LECTURES’ INTERVIEW 

 

1. Do students get training based on the curriculum/syllabi of the DoE? 

 

2. Does storytelling form part of your programme? 

 

3. If you say “Yes”, does the programme include theory and practical? 

 

4. In addition to no. 3, are there any approaches that you propose to your students? 

 

5. If you say “No” to no. 3, please motivate. 

 

6. How do students react if and when they have to present stories? 

 

7. How do you assess the presentation of stories when students engage in this activity? 

 

8. How will you encourage the use of stories in the Foundation Phase? 

 

9. What is your opinion about integration of stories across the curriculum in Foundation 

Phase? 

 

10. Does your programme include sensitization to HIV and AIDS from Grade R? 

 

11. Do you agree/disagree that HIV and AIDS should form part of the Foundation Phase at 

school level? 

 

12. If you agree to no. 8, which mechanisms or methods will you suggest to your students to 

introduce the concept HIV and AIDS? 

 

13. If you disagree to no. 8 what are your reasons? 

 

 

 
 

The identity of the respondent is protected. 

 
 

Thank you for your cooperation 

Suzanne Ross 

021 8082900 (w) 

021 9520222 (h) 

suzanne@sun.ac.za 
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APPENDIX H 

 

VRAELYS VIR GRONDSLAGFASESTUDENTE  

(STUDENTS’ QUESTIONNAIRE) 

 

Afdeling A 

 Omkring asseblief J (Ja) of N (Nee) vir vrae 1 en 2. 

 Omkring asseblief T(Teorie) of P (Prakties) vir vraag 3. 

 Voltooi asseblief vrae 4 en 5 in die spasies. 

 

1. Kry studente opleiding gebaseer op die kurrikulum/sillabusse van  

 die Departement van Onderwys?     J / N  

 

2. Vorm die vertel van stories deel van jou opleiding?    J / N 

 

3. Indien “Ja” op 2, sluit die program teorie en prakties in?     T / P  

  

4. Hoe reageer jy wanneer jy gevra word om stories te vertel? 

 ______________________________________________________________ 

 

5. Gee jou opinie oor integrasie van stories regoor die kurrikulum in Grondslagfase. 

______________________________________________________________ 

 

Afdeling B:  

 

 Omkring asseblief J (Ja) of N (Nee) vir vraag 6. 

 Omkring asseblief stem saam of stem nie saam nie vir vraag 7. 

 Voltooi asseblief vrae 8 en 9 in die spasies. 

 

6. Sluit jou program blootstelling aan MIV en Vigs vir Graad R in?   J / N  

  

7. MIV en Vigs moet deel van die Grondslagfase op skoolvlak vorm.   

 

         Stem saam / Nie saam nie  

 

8. Indien jy nie met nr. 7 saamstem nie, gee asseblief redes.  

 

_____________________________________________________________ 

_____________________________________________________________ 

 

9. Is die konsep van MIV en Vigs by jou proefskool aangespreek?  

 Verduidelik asseblief. 

 

 _____________________________________________________________ 

_____________________________________________________________ 

 

Die identiteit van die respondent word beskerm. 

Dankie vir jou samewerking 

Suzanne Ross 

suzanne@sun.ac.za 
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APPENDIX I 

QUINTILES SYSTEM FOR SCHOOLS (DoE) 
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APPENDIX J 

MIND MAP  

 

 

 

 

  

 

 

    

 

 

  

 

 

 

 

  

 

 

    

 

 

  

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

STORY 

The big wide-mouthed frog 

Life Orientation: 

 

Natural Science 

Social Sciences 

Technology 

Performing arts: sing, 

dance,  

role-play, mime 

Visual arts: 

draw, clay models, 

paint, paper craft, 

collages 

Numeracy: 

Count  Calculate, 

Measure

 Estimate 

Literacy: 

 

Read Recite  

Speak  Listen 
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APPENDIX K 1 TO 4  

SONGS USED 

 

Five little speckled frogs    A-goong went the little green frog 

Five little speckled frogs   A-goong went the little green frog 

sitting on a speckled log   A-goong went the little green frog 

eating a most delicious fly   A-goong went the little green frog one day 

(ya, ya, ya, ya, ya-ya)    And his eyes went, A-goong. (X3) 

 

One jumped into the pool 

Where it was so nice and cool   Butterflies 

Then there were four    One, two, three, white butterflies I see, 

little speckled frogs    They flitter here, they flutter there, 

      They flitter through the garden air. 

Four little speckled frogs   Now high, now low, then off they go, 

sitting on a speckled log   So gay, so light, so free. 

eating a most delicious fly 

(ya, ya, ya, ya, ya-ya) 

 

Three little speckled frogs   Be kind to your web-footed friends 

sitting on a speckled log (etc.)  Be kind to your web-footed friends 

      For a duck may be somebody’s mother  

Chorus      (I changed duck to goose to match story) 

      You may think that this is the end 

Two little speckled frogs (etc)  And it is. 

 

Chorus 

 

One little speckled frog 

sitting on a speckled log 

eating a most delicious fly 

(ya, ya, ya, ya, ya-ya) 

 

One jumped into the pool 

Where it was so nice and cool 

Then there no 

little speckled frogs 

Not one?  

Not one 

Are you sure? 

I think so 
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APPENDIX L 

EXAMPLES OF ART WORK DONE BY CHILDREN 
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APPENDIX M 

PHOTO OF PARK 
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APPENDIX N 

EXAMPLES OF STORIES TOLD BY CHILDREN 

  

The selfish, snappy crocodile (told by 6 year old) 
 

There was once a selfish crocodile. He never let anyone in his lake. He never let 
anyone drink the water in his lake. He’d always been like that since he was born. 
That was rude! 
And so he said to the animals in the jungle, “Leave this jungle, leave this lake or 
leave this forest!” The animals decided to leave the crocodile alone in the jungle. 
They all went off with a little bit of food and a lot took their beds too.  
And so the animals heard some screaming. It was the selfish crocodile. He said 
his tooth a toothache. Just a teeny little mouse came to see what was going on. 
They all heard him screaming, “My tooth! My tooth!” The mouse looked at the 
animals. They whispered in each other’s ears. They said, “I’m not going to repair 
his tooth”. “Neither am I”. “Neither am I”. They said to one another. The mouse 
climbed onto the crocodile’s face. He took out the tooth and took it to his house 
where all the other mice lived. And this is the end of the story. 
 

 
The ice-cream (told by five year old) 

 
Once upon a time there was an ice-cream sweet who was very lonely and 
wanted some friends. But nobody wanted to be his friend. Everybody just 
wanted to eat him. Every day he was hoping somebody would not eat him where 
he was sitting in the shop. Then one day a king came to the shop. He was 
wearing beautiful clothes and a crown. The ice-cream sweet thought the king 
was going to buy him and eat him. Then the king really bought him and he was 
very scared. But then the king said, “I am going to change you into a kind human 
being”. And he lived with the king and queen in the castle and had many friends. 
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APPENDIX O 

DECLARATION OF EDITOR 

 

 

 
 

 

 

 

 


