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ABSTRACT

The Lockdown schooling of the last two years shifted the educational discourse towards the
role of parents in assisting learners at home with academic work. Schools across the globe
expected parents to perform new academic support roles while learners were not in school,
and the lack of a proper national program left parents unsatisfied with this important task. This
study investigated how teachers understand the roles of parents in supporting learners with
their academic programmes in poor school communities. These communities face different
challenges and unique challenges. The purpose of the study is to investigate what the
framework for parental academic support should look like and whether South Africa should
move in the direction of a national academic support programme for parents to guide learners
with academic work at home. The capability approach of Amartya Sen was used to focus on
the freedoms and unfreedoms of teachers and parents in terms of academic support of learners
at home. This study explores the education system, the progress thereof the role of parental
academic support programmes, and teachers' views thereof.  This study, therefore,
encompasses theoretical and conceptual frameworks such as the Capability approach, whilst
engaging analysis through a qualitative approach. A qualitative study guided the investigation
in selected poor school communities in the Western Cape. Data was collected through semi-
structured interviews and focus group interviews. Confidentiality and ethical considerations
were implemented to develop this research. This research identifies distance learning as a
progressive way of teaching, which, during COVID-19 or lockdown schooling was the reality
for teachers in the Western Cape and globally. Socio-economic circumstances impact learning
and access to data to assist learners and parents with academics and the development thereof.
This study aims to identify the gap in literature that addresses the value of teachers' views on
parental academic support programmes in poor school communities in the context of the

Western Cape.

Keywords: Academic support, parental involvement, school communities, capabilities,

freedoms, parental programmes
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CHAPTER ONE
INTRODUCTION TO THE STUDY
1.1 Introduction

In March 2020, South Africa experienced its first lockdown which has been detrimental to the
education system and the progress of schooling, including tertiary learning. “The lives of
millions of parents and their children have been affected not only by the health and economic
implications of COVID-19 pandemic but also by school closures” (Bayrakdar & Guveli, 2020:
1). A large portion of the curriculum was lost during Lockdown due to classes being inactive,
and schools being closed for a considerable amount of time. The curriculum coverage was
successful by half the amount anticipated prior to the pandemic. Many schools, learners and
teachers lost out on valuable teaching and learning (contact time). As such, learners across the
country experienced learning losses during this time because of the lack of access to
educational inputs for three-quarters of learners. Almost no learning took place for many
children from poor backgrounds which left parents with the responsibility of continuing the
curriculum at home without any training or sufficient resources, or parental academic support

programmes (Soudien, Reddy and Harvey, 2021:313).

According to Kharel et al. (2022), the COVID-19 pandemic, the Lockdown and associated
mitigation strategies impacted widespread restrictions to behaviour and movement. This
included changes in the mode of education delivery, having said this, many communities face

various challenges and difficulties which impact the standard of education.

During the first Lockdown, also known as Lockdown Level 5, all schools were closed from the
end of March 2020 up until July 2020. According to Soudien et al. (2021:305) when Level 5
Lockdown was declared, first for 21 day and only permitted essential services and business
were allowed to operate. This caused lots of anxiety and fear amongst learners, teachers, and
parents as all stakeholders were unaware of what would happen to the school system and
environment. Furthermore, according to Shaik et al. (2022:2), Lockdown schooling impacted
the social and economic conditions of children, families, communities, and teachers,

particularly children and teachers who come from poor communities.

Online learning, also known as distance learning, gave way to new ways of teaching. This also

brought about more uncertainty within schools and more anxiety among people, according to



the work of Soudien et al. (2021:312) schools’ remote teaching efforts and schoolwork checked
by teachers significantly increase the time children spend on home learning and mitigate the
disadvantages. Thus, to decrease the negative impact of school closure on disadvantaged
children, education policies should address the provision of learning to these children to close
the learning gap in the years to come (Bayrakdar & Guveli, 2020:1). Parents were given the
role of the teacher in their households, with the suggested expectation of understanding
teaching and learning. This required parents to understand the curriculum and teaching methods
and it required them to have data to access online work. According to Soudien et al. (2021:304),
the fragility of the education system limited it to experimenting with new ways of dealing with
its inherited and new challenges created by Lockdown schooling and the gap in parental
academic support programmes. This will remain an ongoing problem as many communities are

not privileged to afford data or have access to the internet.

COVID-19 and Lockdown schooling have created demands and unanticipated expectations of
parental academic involvement, learner academic independence and teacher initiative, which
particularly impacted the progress in poor community schools. The absence of parental support
programmes to assist learners with their academics at home, especially in poor communities,
has affected learners’ academic performance, and the way learners respond to teaching and
learning on alternate days of attending school, according to Soudien et al. (2021:304) many
learners, as a result of their socioeconomic conditions, were unable to learn from home; this

was primarily reflective of the effects of Lockdown schooling in poor school communities.

Lockdown schooling immensely impacted the way learners experienced teaching and learning.
Therefore, as a result, Lockdown schooling forced parents to naturally take on the role of
teaching at home, without the necessary resources, training, and parental support programmes,
with specific emphasis on poor school communities. According to Soudien et al. (2021:313),
the government supported learning programmes through public radio and television, but these
covered a limited number of subjects, phases and grades and were not enough to bridge the
divide of unequal access to resources. Respectively, this method of teaching affected how
teachers managed teaching remotely and, in the classroom, during the Lockdown period in
South Africa. This has resulted in an immeasurable impact on poor school communities and

the coverage of the school curriculum in the affected communities.

This study focuses on mastering the curriculum through home learning (remote learning) and

parental roles in the absence of parental support programs, and the importance of academic
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programs, particularly in poor school communities. According to Bayrakdar and Guveli
(2020:1) Parents, learners and schools were caught unprepared for Lockdown schooling. Since
schools have a significant role in creating equal opportunities, transferring schooling to families

is likely to increase learning inequalities generated by family background.

The study proposes recommendations about the need for parental academic programmes in
poor communities, this includes the expectations of the Western Cape Education Department
(WCED) and the Department of Basic Education (DBE). This study incorporates how parents
in poor school communities experience the new expectations of basic education in the Western
Cape during Lockdown schooling. This study thus explores parental academic support which
ought to be implemented and changed over time according to the parental academic support
programme needs. According to Soudien et al. (2021:303), Lockdown schooling demonstrates
the difference in opportunity and means of teachers and parents to support their children
differently and brings into focus the need for an exploration into academic parental support

programmes.

This study focuses on selected schools in Cape Town (CPT), South Africa (SA), where the
impact of Lockdown schooling in poor communities will be investigated. However, as noted
before, research exploring the impact of the Coronavirus Disease 2019 (COVID-19) pandemic
on teaching and learning during the national Lockdown in SA is ongoing and currently
underdeveloped. Similarly, according to Mhlanga and Moloi (2020:180) since COVID-19 and
Lockdown schooling are new occurrences, there has not been work that has investigated the
rollout and adoption of online learning platforms as well as any parental academic support

programmes in the education sector during the pandemic.
1.2 Problem statement

According to the WCED, COVID-19 may present serious challenges for inclusive growth as
the poorest children are likely to be hardest hit and their life chances severely limited, unless
immediate and comprehensive measures are taken. It is understood that the effect of Lockdown
schooling has a psychological and socio-economic impact on individuals, similarly in previous

years, reference can be made to challenges and socio-economic factors that impact education.

This study aims to contribute to the developing body of knowledge concerned with how the
pandemic amplified the challenges to teaching and learning which confront what this study

frames as poor school communities. I explored teachers’ input and their understanding of the

3



implications of the Lockdown, and what they deem necessary in terms of completing the
curriculum. The absence of the implementation of possible parental academic support
programmes to assist and support parents as the socio-economic legacy of the pandemic and
Lockdown persists, according to Soudien et al. (2021:313), continues to impact learners’
academic performance in poor school communities. Teachers provide their views of the
adapted curriculum, the current curriculum, and the expectation of making up for lost teaching

and learning time which was an effect of the Lockdowns.

This study is of significance as it investigates and identifies the gap in the literature about
Lockdown schooling since the start of COVID-19 schooling in 2020. There is a gap in the
literature which focuses on basic education, the WCED, intervention and the academic success
of the curriculum. It gives teachers, schools a voice, and encourages ways of managing and
overcoming challenges brought forth by COVID-19 and the Lockdown on learning and
academic progress. Lockdown schooling has emphasized the lack of access to data which
hinders learners’ academic capabilities to ensure their academic success and their ability to
progress with their grades, according to Daniel (2020:93) many households lacked the
necessary equipment and access to data which influenced learners’ low motivation and interest

in their academics.

Subsequently, this research seeks to identify the need and lack of parental academic support
programmes and how they can be implemented and made available. Particularly, to parents or
households who do not of the means to provide adequate academic support at home. Therefore,
I seek to identify the different and unique challenges poor communities face, as well as the

freedoms and unfreedoms of teachers and learners.

This study is necessary as basic education highlights the lack of parental support. This
investigates parental support programmes as it has a direct influence on learning in school
communities. School communities lack parental academic support programmes, with parental
support programs parents will be able to assist their children and contribute to the improvement
of education. This type of support is necessary in the Western Cape school communities,
according to Soudien et al. (2021:312) poorer households are not equipped with parents who
can assist their children academically, and therefore, their parental involvement is limited. This
study identifies the need for parental support, the relationship between the academic
expectations of parents, the completion of the curriculum, and the absence of a national or

provincial programme that influences learning.
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Therefore, the focus is on the contributing factors such as the school environment and how the
learner’s academics are impacted through the limitations of the Lockdown which includes
online work, the role of parents to support learners at home with academics, and the
requirement that learners attending school every alternative day to alleviate congestion in

schools.

1.3 Research Objectives/Aims
Research questions

The main research question reads as follows.

What are the components and elements of an academic support programme for parents

according to the perceptions of teachers in poor school communities?
The sub-questions of the study are as follows:

e What do teachers expect from parents in terms of academic support at home?

e How are academic support programmes for parents imagined by teachers?

e What are the parental support imperatives in poor school communities?

e What are the components and elements of a successful academic support programme

for parents in poor school communities?
1.4 Main Research Objective

The main objective of the study is to investigate teachers’ views on enhancing parental
academic support in poor school communities and to determine the importance of creating
parental academic support programmes. This study will determine what an academic support

programme for parents in poor school communities will look like.
Sub-objectives are as follows:

e To determine what teachers, expect from parents in terms of academic support at home.
e To determine how are academic support programmes for parents imagined by teachers.
e To determine what the parental support imperatives in poor school communities are.

e To determine what the components and elements of a successful academic support

programme for parents in poor school communities are.



1.5 Literature review

The undesirable impact of COVID-19 Lockdown schooling has left a gap between the lack of
parental academic support for learners and the learners’ ability to complete their academics
remotely due to the lack of access to resources in poor school communities. According to Woo,
Lawrence, Doan and Kaufman et al. (2021:4), the issue of parental support programmes is
suggested to be limited within poor school communities that lack access to resources and data,
which hinders the individual learners’ academic progress and ability to maintain progression

throughout the Lockdown schooling period.

Research suggests that there is a gap between learner academic development and the
functioning of parental academic involvement and parental academic support programs to
assist parents in preventing the gap in curriculum delivery. There is a need for parental
academic support programmes and involvement to assist the learners in achieving their full
potential in their academics, according to Seginer (2006:10) parents are less able to help with
school subjects and their involvement is limited mainly to motivation prompting once they
move from grade to grade or phase to phase. Parental academic involvement, globally, includes
facilitating school learning skills in preschool helping with and checking homework in
elementary school to motivational support in junior and senior high school, as suggested by
Seginer (2006: 4). Similarly, parental involvement in assisting learners included the assistance
from parents to help with classroom activities in the school and kindergarten to parent, Seginer
(2006:5) relays that teacher contact, attendance of school-initiated programs, and Parent
Teacher Organization meetings in middle, junior, and senior high school are implemented in

certain schools globally.

The study portrays the direct impact COVID-19 has on poor school communities in the Western
Cape, and through analyses and statistical reports it is suggested that basic education progress
has declined in certain socio-economic areas. According to Soudien et al. (2021:13), children
from poor socio-economic backgrounds were severely affected by Lockdown schooling as for
many no learning took place, and the lack of parental academic support programmes and

involvement has severely impacted learner performance during Lockdown schooling.

Teachers’ views on enhancing parental academic support programmes and the learners’
learning ability have been significantly influenced by Lockdown schooling, particularly in poor

school communities, according to Soudien et al. (2021:320), through the lack of parental



support programmes, learning loss has been experienced disproportionately by those who are
vulnerable and less able to draw on the resources of the system. Soudien et al. (2021:310) refers
to learners having lost imperative contact time and were severely academically impacted by

the lack of parental academic support programmes.
1.5.1 Conceptualising teachers' views and parental programmes

Education during Lockdown and the challenges Lockdown schooling brought to schools differ
and remain paramount to effective teaching and learning. This study assumes that many
parents, teachers, learners, and school communities are impacted by the harsh effects of
COVID-19, and this impacts the learners’ full potential. According to Munje and Mncube
(2018:3) existing relations, especially in disadvantaged communities emphasize the need for
schools to initiate and implement strategies that are context-friendly, taking into consideration
challenges experienced by parents. Learners’ academic performance was impacted by parental
involvement or the lack thereof. The expectations of parents to be more involved and teach
their children from home without any training or parental academic programme has had an
imminent effect on the improvement of education output and academic results across the
country, especially in poor communities which lack access to essentials such as data and

resources. This study aims to investigate this assumption.

In the Western Cape, poverty is predominant in many of the areas in the province. It is beyond
the scope of this study to consider schools in all such areas; however, this study will focus on
three schools in the Athlone area. Having said this, households are affected even more so by
COVID-19, as many people may have lost their only income due to being retrenched, according
to Chung, Lanier and Yuh Ju Wong (2020:10) many households were faced with economic
challenges, leaving parents with higher stress levels. This has a direct impact on education,
although there are families that can afford data or internet to access schoolwork, there is also a
high majority of households that cannot afford this commodity. Thus, not all learners are privy
to the same quality of education, parents who reported that they experienced a greater impact
from COVID-19 would also report higher levels of parental stress and higher parental stress is

associated with negative parenting behaviours, according to Chung et al. (2020:10)
1.5.2 Global perspective on parent programmes

The global perspective on parental academic programmes focuses on the existence and

nonexistence thereof, as the existence of academic programmes for parents is limited. The
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global view on parental academic programmes focuses on two approaches. These approaches
examine the curriculum followed and it identifies the success and the lack thereof, according
to Donnelly (2012:9) the two simplified approaches to parental support programmes can be

categorized as structured and unstructured.

These two broad categories describe the extent to which formal curricular materials are
included in the instructional approach and the extent to which parents shape their child’s
learning experience to the capabilities of the parents. Soudien et al. (2021:14) suggests that
parents are often left to identify academic concepts and methods without support due to the
lack of parent programmes available to the communities. This, therefore, leaves room for much
improvement in education and parent academic programmes to assist parents and improve

learners' understanding and mastering of the curriculum.
1.5.3 South African perspective on teachers’ views and parental programmes

Data was collected using interviews with teachers and parents, which contributes to the
effective information on parental academic support programmes to assist learner academics.
According to Bojuwoye, Moletsane, Stofile, Moolla and Sylvester (2014), a school’s success

is a combined effort, and it is more assured with efforts by teachers, learners, and parents.

Part A required a verbal account together with supporting material of the implementation of
any one of the subjects taught by parents and teachers. Part B required teachers to give their
verbal account of the lack of supportive academic parental programmes during COVID-19.

These interviews were collected over 1 year (2022-2023) from twenty teachers.

Learners, teachers, and schools at present are still trying to bridge the gap COVID-19 has left
in children’s developmental stages in education. According to Seekings and Nattrass (2020:14)
the Department of Basic Education initially viewed the Lockdown as a school ‘holiday’ and
envisioned that schools would trim the curriculum to catch up to lost contact time. The absence
of parental academic support programmes, which is especially necessary in poor school
communities, has had an immense impact on learner academics in South Africa. According to
Woo et al. (2021:6), the lack of parent academic programmes and learner contact time has put
a strain on parents who were expected to assist their children academically without any support.
Education statistics show that prior to the Lockdown in 2020, the Western Cape pass rate had
been stagnant, according to reports from the Western Cape Education Department the statistics

relating to academic progress in schools have been affected by Lockdown schooling which
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suggests that the lack of parental academic programmes has a direct impact on learners’ abilities

to progress independently.

At a particular point during COVID-19, the schools in the Western Cape were experiencing
more challenges and implications affecting the academics of learners, as well as the teaching
and learning that takes place in classes. Woo et al. (2021:5) suggests that distance learning
seems to have exacerbated the already existing academic injustices and weaknesses of the
education system. Household with parents of school-going children has educational
responsibilities to navigate alongside great emotional, psychological, and financial stress.
Soudien et al. (2021:313) posits that many families in poor school communities do not have
access to data, which restricts learners and parents from accessing resources to accompany the

curriculum expectations by DBE.

Between the years 2020 and 2021, many schools had different approaches to access education.
Many schools requested 100% return of learners, because their classroom capacity allows it,
and many schools have applied for the 50% return to accommodate social distancing. This
means that a class is divided into two groups, and each group attends school every alternative
day. Many parents and learners faced academic challenges due to many households not being

in the position to gain access to resources, due to the lack of affordability of data (Daniel,

2020:134).

The absence of structured parental academic support programmes has immensely impacted the
progression of learning while teachers and learners were unable to have one-on-one contact,
many schools faced tremendous hurdles in making distance learning work during the
Lockdown, from schools not having the technology to offer online teaching to parents being
too poor to buy data to read WhatsApp communications from teachers, and not having access
to any support programmes, according to Daniel (2020:134) The loss of contact time has

severely impacted the standard of basic education and learning.

The support and necessary guidance by the WCED with regard to the implementation of
parental support programmes will have a valuable place in poor school communities, and it
will contribute to the improvement of holistic teaching and learning in basic education,
according to Daniel (2020:152) parental academic support programmes are necessary to

improve learner academic development and academic performance.



According to the Western Cape Education Department (WCED, 2022:6), there are no parental
academic support programmes implemented by DBE aimed at assisting parental involvement
to contribute to learner academic programmes at home. The WCED also continued to pursue
its strategic objectives using technology platforms for online training including exposing
teachers to various development and training opportunities and revision and catch-up
programmes for learners, as suggested by the Western Cape Education Department (WCED,
2022:6). The WCED along with the DBE has made provision for remote learning using data,
resources, and various forms of technology to ensure basic education, teaching and learning
took place during the covid-19 pandemic. According to the WCED throughout the pandemic,
remote learning was seen as the solution for education, and alongside this, the prospects of
digital technologies as a solution. Technology can enable teachers and students to access

specialised materials well beyond textbooks.

Therefore, the gap between parental academic support programmes and learner development
in South Africa and, the Western Cape has an unswerving impact on education, particularly in
poor school communities. According to Soudien et al. (2021:312) poorer households, many
children did not have a quiet workspace, desk, computer, internet connectivity, or parents who
had the time or capacity to take on the role of teachers. This study identifies the effects the
pandemic has on learners' progress ability, which relates to the absence of parental support
programmes in the Western Cape which plays an imperative role in influencing the transition

from one grade to the next.
1.5.4 Learner performance in South Africa

COVID-19 has left an education gap, particularly in the homes of the less fortunate. The
pandemic has demanded the availability and access of resources outside of schools, large
amounts of learners were unable to learn from home; this was primarily reflective of their
socioeconomic conditions, as stated by Soudien et al. (2021:304). Many learners and parents
suffered in mastering the curriculum as no parental academic programme was created in South

Africa to support parents’ teaching at home.

In this study I will have a closer to at the gap left in education; in poor communities and the
Western Cape Education Department’s role in improving education through distance learning.
According to Donnelly (2012:10), comprehensive curriculums may be delivered through

physical materials or online learning programs.

10



1.6 Theoretical and Conceptual framework
1.6.1 Capability approach

Teachers and parents were expected to successfully implement the curriculum set out by the
Department of Basic Education, along with this expectation no training was given to parents
or teachers to support learners through remote teaching. This phenomenon has severely
impacted learning during COVID-19 Lockdown schooling, especially in poor school
communities that lack parental academic support. Zhou and Xu (2015:8) suggests teachers and
parents must engage and work together with the learner to ensure that the expectations of the
curriculum are being fulfilled. This study's enticement on Sen’s capability approach
(Nussbaum, 2009:12) provides a clear insight into understanding the relationship between
development and functioning, which grasps the imperativeness of identifying the gap in

parental academic support programmes.

Sen’s capability approach contends (Nussbaum, 2009:10) that developing an effective
communication channel between parents and teachers can improve parents’ capability by
keeping them informed of learner academics and the progress of their children, including other
school programmes. The capability approach tries to identify barrier factors to parental
involvement and to develop programmes or services which can be applied to benefit individual

parents or groups.

The capability approach is a framework interpreting parental involvement in poor school
communities which focuses on teachers' views to enhance parental academic support
programmes. According to Nussbaum and Sen (2003:35), the capability approach is a
framework used in assessing development. According to the capability approach by Sen (1992:
526), the focal point is what a person can do or be. It is interested in the real opportunities one

has to function properly, which include education and other basic capabilities.

Parental involvement and the enhancement of parental academic support programmes in
relation to the Capability approach present opportunities for development to improve learner
academics and support. According to Sen (1992), effective communication, development, and
parental involvement have a direct impact and reflection on learner development and parent
academic contribution towards learner academics. Also, enhancing parental academic support
and parental involvement remains a necessity for the improvement of quality through the

Capability Approach (CA) in education (Sen, 1992). Parental support programmes relate to the
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development of teachers' views to enhance parental academic support through the
implementation of the Capability approach which contributes to the development of learner

improvement with regard to academics (Sen 1992:10).

The study will draw on the Capability Approach developed by Amartya Sen (1992) as an
abstract lens to highlight teachers’ views on enhancing parental academic support programmes
geared towards the development and improvement of parental involvement. The Capability
Approach will assist the researcher in exploring teachers’ views to enhance parental academic

support programmes.

This study aims to investigate if teachers have a common view which supports the enhancement
of parental academic support programmes and parental involvement and development in
education. According to Sen (1992:12), positive development in education is achievable
through parental involvement and academic development through their abilities and
opportunities. Teacher’s views remain relevant and significant in relation to the enhancement
of parental involvement and support programmes to achieve learner’s full potential in
education. The Capability approach is therefore relevant to this study as it emphasizes teachers’

views on investigating parents’ involvement and abilities.
1.6.1.1 Capability sets

Capability sets are sets of criteria used to assess and determine what a person can achieve
through opportunity and capabilities. According to Sen (1992:27), the capability sets include
interpersonal and inter-social variations and personal diversities within a particular interest. In
this study, the capability set by Sen (1992) will be evaluated and used as a guideline to help the
researcher answer the research questions. Sen (1993) suggests that the researcher could choose
capabilities based on individual specificities which can lead to positive and informative
outcomes for research participants or intuitions. According to Sen the lack of resources to
achieve a positive outcome does have constraints, however, this can be improved through
parental involvement within education, through teachers ‘views, “The ability to convert
existing resources into achievable goals is determined by capabilities possessed by the
person/institution concerned, and is influenced by both internal and external factors™ (Sen,

1985)
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1.6.1.2 Capability approach and parental involvement

This study will explore opportunities to bridge the gap between parental involvement and
teachers through a possible program which aims to highlight teachers’ views on investing in
parental academic support programmes. The researcher is of the opinion that the teachers’
views are needed to frame quality education through the enhancement of parental academic
support programmes and parental involvement. The Capability approach is appropriate for this
study because the capabilities of teachers and parents to ensure quality education will be
investigated to evaluate the impact parental involvement and parental academic support have

on learner academics.
1.6.1.3 Critiques of a Capability approach

The capability approach has been criticized by various scholars suggesting the approach lacks
the listing of capabilities with the focus on parental academic support programmes. Robeyns
(2005:42) suggests that Sen did not produce sufficient capabilities to enhance development and
functioning amongst parents, teachers, and learners. According to Robeyns (2005:47), the
capability approach is a framework that does not engage in thoughts relating to parental
academic support or involvement. According to Sen (1992:530), the capability approach
focuses on individuals’ capabilities to ensure the development and functioning of parental
academic support programmes. In respect of Sen’s capability approach, Nussbaum (2000:78)
contributes to the development of this approach by developing a list of capabilities which

contribute to the development and functioning of parental involvement.

According to Sen (1993:56), a list of capabilities is absent in the capability approach for various
reasons such as the following: Sen would develop and adapt the capability approach to relate
to parental development and involvement in academic support. Furthermore, the
implementation of the capability approach engages other theories, which lends itself to the

possibility of engaging other theories and functions.

This study refers to the capability approach which demonstrates the relationship among ideas
and how they relate to the research in this study of parental academic support programmes and
involvement. According to Gunnell (1964:4) identifying explanations of academic
development and functioning has thus far been toward the development of new conceptual

frameworks.
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This study is based on the objectives set out and collected through data. This study investigates
teachers’ views on enhancing parental academic support programmes in poor school
communities. The capability approach was used to explore parental involvement and parental
academic support programmes in the context of poor school communities. This study explains
how the capability approach is useful in terms of parental involvement and academic support

programmes, and the qualitative research method used in this study is further discussed.
1.7 Research methodology
1.7.1 Research approach: Qualitative

This study will make use of critical reading and analysis but also include as part of its
methodology a qualitative facet, which will take the form of research participant interviews
(formal/structured and informal dialogue). According to Kothari (2004:3), qualitative research
is concerned with phenomena relating to quality, development, or function. For instance, when
we are interested in investigating the reasons for human behaviour. The rationale for the
inclusion of this technique of qualitative research is that literature concerning how the lack of
parental academic support programmes and Lockdown schooling has affected holistic teaching

and learning is limited, and therefore it is important to create and have this literature available.

A qualitative research design used in this study provides an in-depth understanding, according
to Babbie and Mouton (2001:33) of development and functioning in relation to parental
academic support programmes and development. A qualitative inquiry method provides the
researcher the prospect to engage and develop questions and collect data from the participants.
According to Creswell (2007), the qualitative approach involves various techniques used in
collecting data to comprehensively answer the research questions. The design identifies

potential participants who are studied and analysed.

This study makes use of dialogue and interviews with teachers who have experienced teaching
during the Lockdown. More specifically, the teachers interviewed will form part of the staff of
three schools within the Athlone community. The study assumes that these teachers would have
to have intervention strategies to bridge the gap in education during the time and curriculum

coverage lost during the Lockdown.

This study will make use of structured interviews as well as document analysis, which will be

used and presented through this study. The collection of data that will be used to present the
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necessity for parental support will be based on the appropriateness of this study. The use of this
data and the collection thereof will support and assist the researcher aims for this study. The
sources implemented will be used to guide this study and determine if the sources answer the
research question provided. According to Bell and Albu (1999), researchers who adopted a
qualitative approach focus more on insight rather than statistical analysis and are more

concerned with understanding an individual’s perceptions of the world.

According to Griffiths (2013), a qualitative research approach creates prospects to study
individuals in a detailed approach which emphasizes how people make sense of the world and
education and experience life events through their perspective. The main reason for choosing
the qualitative approach is that it will allow me the opportunity to explore and understand
teachers’ views on the enhancement of parental academic support programmes to improve the
quality of education. This qualitative approach will provide the researcher the opportunity to
understand the participants’ ideas, and behaviour and to gain detailed information regarding
the problem in this study. Moreover, it creates a platform where participants can share new
ideas and create new opportunities. This approach will involve semi-structured interviews,

semi-structured focus group interviews and document analysis.
1.7.2 Population and sample

This study will document the information on the parent and teacher involvement reported and
recorded in the interviews. The schools in the study reflected a range of diverse contexts: school
phases and school types, socio-economic conditions, and location. According to the findings,
effective parental programmes will appear different in each context as individual schools shape
their practices to meet the needs, ages and grades of learners and their families. As mentioned,
prior, poverty impacts the access to education and the quality thereof. In all the schools’
teachers felt that the was a gap in education and a lack of programmes that can assist parents

at home to help teach their children and assist them in their grades.

In poor communities, there is minimal access to support, data, and resources. Thus, education
in these circumstances takes second place to survival, hence, learners not fulfilling their true
potential or ability to strive in their academics, which is also greatly impacted by the lack of
parental academic support programmes. According to Dunn (2002:1) parents who are not given
support or academic guidance will be less likely to effectively assist their children with

academics. Thus, the absence of parental academic support programmes in poor school
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communities in the Western Cape caused inconsistency in the education sector, impacting

learners across the province.

Reflecting on the process of academics and holistic teaching, many factors influence how
learners learn and understand the curriculum. Limén (2001:1), describes learning as a process
of conceptual change and the role of the teacher as that of providing learners with experiences
that induce cognitive conflict and encourage learners to develop new knowledge schemes that
are better supported by group discussions which the learners can use to stimulate learning. This
perspective seems to suggest that connecting the science content being taught in class to the
learners’ experiences and prior knowledge maximizes the learners’ involvement and

understanding of the topic being taught.
1.7.3 Key informant criteria

This study will aim to, through both formal interviews and informal dialogue, invite the
knowledge and accounts of the lived experience of nine educators who meet the criteria

mentioned below.

Nine teachers have been selected to participate in this study as the schools that will be visited
have two and/or three teachers per grade. The teachers interviewed in this study are part of the
Intermediate/ Senior phase of the school, and they have been selected to participate in this study
as this phase in schools manages older learners with comprehension of the necessity of
completing their academics and the need for progressing in a grade from year to year. The
Intermediate and Senior phase also gears learners towards high school and the expectation of
accessing data to fulfil their academic responsibility in their progress in schools with the help
of parental programmes. The grades five to seven are the focus and resources contributing to

this study.

The age group of 10 -13 years old is imperative to this study as this age group can identify the
strengths and weaknesses of Lockdown schooling and the impact the absence of parental

academic programmes had on their academic performance during COVID-19.

e Taught at a public school which is considered a “poor” school, during the COVID-19
Pandemic Lockdown period in South Africa.

e Taught any or a combination of the following phase/grade levels: Intermediate Phase

(Grades 5 - 7).
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e Has experience in creating lesson plans for parents without assisted academic support
programmes.

e Has experience in teaching children from the ages of 10 -13 years old.

e Taught remotely during Lockdown schooling.

e Subjected to new methods of teaching without training.

e Limited access to data and resources.
1.7.4 Methods of data collection

Methods of data collection are based on appropriateness for the task. A combination of
appropriate data collection devices will be used. According to Creswell (1994:12), multiple
methods of collecting data are beneficial to validate the information. This research will make
use of semi-structured interviews, semi-structured focus group interviews and document
analysis. These sources will assist the researcher with methodological triangulation to validate
data to highlight the researcher’s aims. The sources will be used to pilot this study to observe

if the sources answer the research question.
1.7.5 Semi structured interviews

The data collection methods include semi-structured interviews (see Appendix D) with
teachers. The researcher will select nine teachers in total who are in primary schools (two
teachers per grade from grade five to seven) to participate in the semi-structured interviews.
Semi-structured interviews will be conducted to get the perceptions and views of all teachers
that investigate teachers’ views which enhance parental academic support programmes in poor
school communities. According to Fossey, Harvey, McDermott and Davidson (2002), semi-
structured interviews consist of a series of open-ended questions that emphasize the
researcher’s objectives which highlights what he/she wants to unfold by emphasizing focus
areas using an interview guide. The three teachers per school are selected to participate in the
semi-structured interviews because the participants’ views are valuable and relevant to the
research questions. The interview questions are personalized, which anticipates original and

informative feedback from participants.

A one-on-one interaction between an interviewer and interviewee is considered an interview,
better known as a face-to-face interview. The purpose of this research is to understand the

interviewee’s expectations and experiences in his’/her own words. Through the interview we
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gain knowledge about people around us, getting to know them quite intimately so that we can
understand how they think and feel. According to Seidman (2013), interviews are an important
source of data collection in qualitative research, as they provide the participants with an

opportunity to speak freely about concerns and ideas brought to them by the researcher.
1.7.6 Focus group interviews

Merton and Bodie (2006:516) contend that a ‘focused group interview’ is a qualitative method
in which researchers interactively question a group of participants to evaluate theory-driven
hypotheses. The data collection method also includes a focus group technique to gather data
(See Appendix H). The researcher will select eighteen teachers in total (two teachers per grade
from grade five to seven) to participate in the semi-structured focus group interviews. The focus

groups will be divided into three groups that will be conducted separately.

The first group, as well as the second and third groups of teachers, will consist of two teachers

each, which will enable the researcher to manage feedback from each participant.

The collection of focus groups is valuable and a great source of information for research
because it can be enlightening and supplement data obtained from sources, according to Hatch
and Yanow (2008, 133). The main reason for using a focus group is because it will allow
teachers to feel comfortable, it will allow them to feel heard and it will allow them to share
their perceptions through interaction amongst other informed interviewees. The focus group
interviews with participants will be scheduled beforehand after ethical clearance is obtained
and consent is granted by relevant parties. Participants are expected to answer questions under

the theme teachers’ views to enhance parental academic support in poor school communities.
1.7.7 Document Sources

Document analysis will be included in the study. Bloor and Wood (2006:57) define document
analysis as —the careful examination of documents and their content to conclude the social

circumstances in which the documents are produced and read.

Like other analytical methods in qualitative research, document analysis requires data to be
examined and interpreted to understand, make meaning, and develop empirical knowledge
(Corbin & Strauss, 2008). Documentation includes written materials such as letters,
memoranda, proposals, progress reports, minutes of meetings and internal records to produce

qualitative information (Yin, 2003). The researcher will examine policies framing the education
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system including the National Development Plan, South African Schools Act, the constitution,
and Curriculum Policy to determine the notion of quality education for schools. The document
analysis aims to establish how DBE policies address the notion of quality education to address

social injustices in schooling.
1.8 Data analysis

The data was analysed using the thematic approach as it makes use of identifying and reporting
data acquired. According to Braun and Clarke (2006:79), theme captures something important
about the data in relation to the research questions and represents some level of patterned

response or meaning within the data. The thematic approach includes the following phases:

e Writing up: producing a coherent report of the analysis reflecting teachers' views to
enhance parental academic support programmes in poor school communities.

e Familiarisation with the data: identifying and defining the data recorded.

e Coding: This refers to searching for interesting patterns or features across the entire
data set.

¢ Defining and naming the themes: Clear definitions and names for each theme.

e Searching for themes: gathering all data relevant to each potential theme.

e Reviewing themes: Checking if the themes work in relation to the coded extracts and

the entire data set.

For this research, the data will be read carefully and thoroughly and then transcribed and
analysed. When the data is coded, the researcher will look for patterns in the data and place
them into different categories. Next, the researcher will group similar categories and place them
under themes according to the key questions that will emerge from the research. Each theme
will be discussed in in-depth detail. Thematic analysis will be chosen to ensure a rich
description of the data. According to Braun and Clarke (2006:79), thematic analysis provides
a rich thematic description of the entire data set, so the reader gets a sense of the pre-dominant
and important theme. The researcher will commence with processing, organizing, and

analysing data as soon as data is collected.

The information collected through individual interviews and group interviews will be
categorised by using two methods, one is to summarize the main ideas in the interview and

draw conclusions therefrom, and the other one is to use the participants’ words verbatim. The
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information that I will gather through interviews will be analysed by interpreting the behaviour,
speaking, and listening as well as the body language of the teachers. The tape recording will
give me a chance to go back and forth to double-check the information. In addition, the tape
recording will be transcribed into textual information. Lastly, I will use the perceptions and

viewpoints of the teachers as guidelines to find answers to the research problem.
1.9 Researcher’s position

The researcher is an educator at a different school from the schools that participate. The
researcher did not participate in the study other than being the researcher. The researcher
conducted interviews after working hours, thus not affecting tasks on time in schools. The

researcher conducted interviews off-premises in a secure and safe area.
1.10 Reliability and validity

Trustworthiness paves the way for reliability and validity according to Lincoln (1984). This
trustworthiness is established, according to Lincoln (1984), when the findings are a direct
reflection of that which the participant has shared during the data collection process. In relation
to the data collection, the researcher must provide information that is true, effective, and usable
considering the research aims and questions. Through this study, I aim to enhance the reliability

and validity of the study through research and data collected.
1.11 Ethical considerations

This study requires that the research participants not be subjected to harm in any way
whatsoever. An aspect of this Literature Review is to maintain the respect and dignity of
research participants, as well as request full consent from the participants prior to the study.
Therefore, the confidentiality and anonymity of the participants will be a priority. The
Protection of Personal Information Act (POPI ACT/ POPIA) is implemented and protects
individuals right to privacy and anonymity. The POPI Act enforces the constitutional right to
privacy, by safeguarding personal information when processed by a responsible party, subject

to justifiable limitations.

My study was guided by various ethical principles including (i) anonymity; (ii) privacy; (iii)
truthfulness; (iv) confidentiality; (v) and voluntary participation. I treated the participants with
the necessary privacy and confidentiality necessary. Thus, I and the participants entered into

an ethical agreement, which protects the rights of all schools, communities and individuals who
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participate in this study. All participants will be furnished with a consent form, and they will

be informed that they will be recorded during the interviews conducted.

The ethical considerations emphasize that as a measure of confidentiality, no names were
disclosed during the interviews or in the transcripts presented. Participants were equipped with
a consent form (See Appendix C) and informed that they would be tape-recorded during
individual and focus group interviews (See Appendix D and 5). Interview transcripts and
research material were kept in a protected and invulnerable place for a minimum of five years.
The secure location was arranged with my supervisor. All respondents were identified as “PL1”
for teachers in Primary school to ensure that all the information remains anonymous. Research
ethics permission for this project was obtained from the University of the Western Cape’s
Research Ethics Committee, the Western Cape Education Department’s Research Division to
conduct research within the specific school and from the School Governing body of the selected

schools. The researcher provided the school and the teachers with an information sheet.
1.12 Chapter Outline

This study comprises five chapters. Chapter One focuses on the introductory background,
problem formulation, and aims of the study. Chapter Two comprises two parts. Part one covers
the theoretical framework of teachers’ views on parental academic support programmes in poor
school communities, and part two focuses on the literature review based on the study. Chapter
Three explores the research methodology and design used throughout the research. Chapter
Four discusses the findings, and it engages with the processes of data analysis and
interpretation. Lastly, Chapter Five offers the research recommendations, limitations, and

conclusions.

CHAPTER TWO
2.1 Introduction

A qualitative study underpinned by the interpretive model commenced to discover and identify
the voices and expressions of teachers regarding parent academic support and involvement at
home and its implications for learner experiences and performance in poor school communities
in the Western Cape, South Africa. This chapter investigates parental support programmes to

assist children academically with COVID-19 and Lockdown schooling being a contributing
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factor as the epidemic forced parents to take on the role of teachers at home. The Education
Department, Principals, and teachers encourage the need for parents to collaborate with schools

and be involved in their children’s learning.

Parental involvement in learner’s academics assumes that parents ought to support the demands
of the school curriculum and assessments created within the curriculum, thereby enhancing
school-family communication, alleviating student disciplinary problems, and contributing to
student achievement. as suggested by Carpenter, Young, Bowers and Sanders (2016:7). The
expectations for parents’ involvement in their children’s education, with covid-19 being a
challenging factor, has motivated a substantive body of research examining the relation
between parental involvement and student achievement as suggested by Castro et al. (2015:44).
According to Soudien et al. (2021:313) an area of concern is the lack of parental support with
regards to learner development and academic growth, hence, academic performance in poor
school communities being impacted by the lack of academic support programmes as an effect

of COVID-19.

The COVID-19 pandemic and subsequent Lockdowns have had profound effects on the socio-
economic model, extensively impacting education systems worldwide. Parental academic
support programs, which are crucial for assisting and supporting parents have brought to light
the difficulties and challenges parents face whilst assisting their children in meeting the
requirements set out by the Education Department. Parental involvement significantly
influences student academic achievement in all school settings. Parent support has displayed
significant contributions to the success of learners in a school environment and home learning
environment, as suggested by Garbe, Ogurlu, Logan and Cook (2020: 47). According to
Sibanda (2021:2), traditionally parents were responsible for taking care of their children and
nurturing them, and teachers were responsible for educating them and broadening their

knowledge.

This chapter aims to investigate the effective components of an academic support programme
for parents according to the perceptions of teachers in impoverished school communities,
through literature and research. Thus, the objective of this study explore the advantages of

parental academic support programmes and the need thereof within the Western Cape.
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2.2 Teachers’ expectations in terms of academic support from parents

Parental involvement significantly influences student academic achievement in all school
settings. Parent support has displayed significant contributions to the success of learners in a
school environment and home learning environment, as suggested by Garbe et al. (2020: 47).
According to Sibanda (2021:2), traditionally parents were responsible for taking care of their
children and nurturing them, and teachers were responsible for educating them and broadening

their knowledge.

Academic support from parents to children has a significant impact on the improvement of
education in the Western Cape, particularly in impoverished school communities during the
COVID-19 Lockdown. According to Bayrakdar and Guveli (2020:2), academic growth in
households has been affected by the COVID-19 pandemic, which impacts the effectiveness of
parental academic involvement among parents, guardians, and learners. According to Skinner,
Rickert, Vollet and Kinderman. (2022:87), students’ academic development is moulded and
developed by various challenges and factors of personal and socio-economic factors at school
and home, between teachers and parents. Pre-COVID academic support from parents to assist
their children in their academic development was not as much expected as learners attended

school every day.

During COVID-19 the demand and expectation for parents to be a support structure and assist
their children with academics became a requirement, according to Lantsoght, Tse Crepaldi,
Tavares, Leemans and Paig-Tran (2021: 8) school closures and the loss of other forms of
education required a greater contribution from parents toward both the education and care of
their children. Thus, parents were expected to provide more academic support from home, as
the COVID-19 pandemic forced parents into a role that might be unfamiliar to most, playing
the role of the educator, according to Budhrani, Martin, Malabanan and Espiritu (2021:154)
parental involvement is represented as a partnership and relationship with the school, to
oversee and support students’ education online and also to instruct students such that they are

“being like a teacher”.

The functionality of teacher-parent partnership success is measured through academic
development, growth and success experienced by the school's most important stakeholders, the
learners. According to Sibanda (2021:2), teacher-parent partnerships hold value through shared

responsibilities and goals. Of these goals and responsibilities attached to parent-teacher
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partnerships, the most imperative is academic performance. Thus, work and family balance,
parental support, and school-family modes of collaboration have been significantly affected by
Lockdown and Lockdown schooling. Change to influence improved education amongst
learners, according to Ribeiro, Cunha, Silva, Carvalho and Vital (2021:302), is through parental
teaching roles which enact change that affects the entire community of parents, students, and
schools. This form of intervention shaped parents’ role in their children’s education and
learning during this time, in a form which was previously absent from experience in
communities, as suggested by Tan, Lyu and Peng (2020:245). In poor school communities, the
practice and culture of academic development and assistance for learners by parents are often

absent in households, leaving learners to achieve pleasing results on their own.
2.3 Academic support at home

Academic support is often met with inadequate learning resources at home, and thus parental
leadership becomes an indispensable learning input for children’s academic performance. In
African countries, such as Kenya, academic support according to Echaune, Ndiku and Sang
(2015:6) is defined as parents’ ability to oversee homework and school tasks sent home for
completion. However, it has evolved and developed over time, and it is now regarded as an
academic structure and revision to assist learners to develop and grow academically with the
assistance of their parents. The worldwide shift to Emergency Remote Learning (ERL) in
response to the COVID-19 pandemic calls for the assessment of parents’ experiences in the
remote learning environment and providing academic support for their children. According to
Hodges, Moore, Lockee, Trust and Bond (2020: 3) emergency remote learning is defined as “a
temporary shift of instructional delivery to an alternate delivery mode due to crisis
circumstances”. Budhrani et al. (2021:154) suggest that often parents assist children develop
an online learning mindset and culture but face challenges in motivating children to focus and

finding the right mix of screen time exposure.

The idea and feelings towards remote learning along with academic support from parents are
mixed, some parents feel more connected and supportive of their child’s schoolwork and
development while others see this as an additional burden, according to Garbe et al. (2020: 50)
parents from impoverished backgrounds find supporting their children academically
exceptionally challenging as their socio-economic status deprives them of sufficient assistance
and interaction. Thus, the role of parents is dramatically impacted according to their economic

abilities. The imperative role and responsibility parents have is to organize learning for
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children, this area of remote learning is suggested through findings to have the lowest level of
parental engagement, as suggested by Budhrani et al. (2021:155) Many parents are unable to
assist their children with their education because many parents from poor communities
themselves have an education background that have not met tertiary level. Therefore, the
absence of the implementation of possible parental academic support programmes to assist and
support parents as the socio-economic legacy of the pandemic and Lockdown persists,
according to Soudien et al. (2021:313), continues to impact learners’ academic performance in

poor school communities within the Western Cape.

Therefore, parental involvement is manifested in the way parents communicate with their
children, intercede in schools to negotiate for more provisions to accommodate their children’s
learning needs, and organize their children’s lives to maximize the latter’s learning. However,
many school communities lack parental academic support programmes. This type of support is
necessary for the Western Cape school communities, according to Soudien et al. (2021:312) as
poorer households are not equipped with parents who can assist their children academically,
and therefore, their parental involvement is limited and thus limits the child's ability to progress
to their full potential. Thus, academic support at home is more prevalent in parents of successful
achieving learners and, according to Sibanda (2021:4) parents who have access to resources
are more interested in their children’s schoolwork and seek more contact with teachers and the
school than parents of low achievers. During covid-19 parents’ role in supervising their
children’s learning was reinforced and encouraged. This is recommended by Ribeiro et al.
(2021:304) as mostly being achievable through parents attending to their children’s study
patterns, habits, programmes, and schedules and developing self-regulation strategies related

to online learning.
2.3.1 Teacher’s expectation

Academic development is achievable when children are guided and made a priority in their
households. Many children in poor school communities do not have the luxury of parental
academic assistance and support, as many of these parents struggle academically themselves.
According to Tan et al. (2020:241), parents’ involvement in their children’s education has
motivated a substantive body of research examining the relation between parental involvement
and student achievement, which explores teachers’ expectations of parents in an academically
supportive role towards their children. Thus, parents from socioeconomic backgrounds fail to

be as involved as parents from more advantaged social milieux, which impacts teachers’
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expectation of meeting the outcome within education through parents as teachers, as suggested
by Tan et al. (2020:244). Functional parent-teacher partnerships are applicable for “middle-
class parents who often see teachers as partners in education, therefore, in many
underprivileged areas, most parents’ whose literacy levels are poor and a culture of reading is
absent impact their child’s academics, however, children’s academics often demand the parents’

assistance as suggested by Bayat and Madyibi (2022:10).

Parents may be involved at home by discussing learning and school-related issues with their
children, according to Tan et al. (2020:244) parents may also engage in supervising their
children’s homework completion and monitoring their children’s learning, engaging their
children in learning activities at home, and reading together with their children. Therefore,
parents’ perceptions of their child’s academic capability and need for their support and parents’
time to support have a direct impact on the product of education learners are producing from

their time at home.

Similarly, for school involvement, parents may approach teachers to discuss their children’s
learning capabilities and participate in school activities. Besides home and school involvement,
parents may also be involved in more indirect and subtle ways, as demonstrated by their
emphasizing the value of education and holding high prospects of their children’s academic
achievement, as suggested by Tan et al. (2020:246). This will accompany enhanced education

and meeting the requirements represented to teachers during the Lockdown period.

Therefore, parental involvement is crucial to their children’s learning and cognitive
development. Teachers sharing with parents specific ways in which they can be involved,
educating parents about how and why involvement can impact student learning, and
acquainting parents with specific curricular and academic goals allow learners to succeed in
their academics. Therefore, Ribeiro et al. (2021:306) suggested that giving parents feedback
on the effects of their involvement and supporting parent-teacher networks in schools will be

beneficial to parental academic programmes and learner development.
2.4 Academic support programmes for parents
2.4.1 Evolution of academic support programmes for parents

Prior to COVID-19 parents were just expected to oversee homework and guide children with

study habits and schedules, however, because of the pandemic parents’ roles in their children’s
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lives became more demanding and personal. COVID-19 and its impact on Lockdown schooling
forced parents to become teachers at home, without training and parental support programmes
and guidance, this had a significant impact particularly on poor school communities, according
to Soudien et al. (2021:313) learner programmes were projected and displayed through public
radio and television, but these covered limited number of subjects, phases and grades and were

not enough to bridge the divide of unequal access to resources.

According to Tan et al. (2020:247), parent-child interaction about school; home supervision;
checking homework; assisting with homework and projects; and discussing education
expectations and aspirations allows for successful academic development and continuous
parental involvement which not only assists the learner but also the parents as well. As
suggested by Naidoo and Van Schalkwyk (2021:184) historical, economic, and cultural factors
promote education despite the low educational and employment outcomes of parents.
Education is an opportunity for social justice, poor academic outcomes, unemployment, and
inequality have a snowballing effect, and therefore, it is necessary to explore the importance of
parental academic support programmes which will support parents in assisting their children’s

academic capabilities.

Similarly, parents’ involvement with attendance and participation in school activities; reading
with and to children; communication with the necessary schools’ stakeholders; parenting style;
and parental attitudes toward education improve learner academic performance, as suggested
by Ribeiro et al. (2021:308). Thus, parents involved with learners’ homework can be seen as a
form of quantitative help (e.g., completing homework, assisting with questions and response
to questions) or qualitative help (e.g., organizing the tasks, aiding with the creation of a no-
distraction environment, supporting the search for answers), as suggested by Tan et al.
(2020:249). According to Tan et al. (2020:248) school is often the only environment in which
the children are exposed to education-related activities, and therefore, they cannot rely on their
parents to academically support them. Parents with less formal education and low income tend
to be less involved in the school’s development and academic strategies to improve quality

education, as suggested by Sibanda (2021:14)

Currently, in poor communities’ access to support, data and resources is problematic and
therefore the education of learners has been severely impacted and many of them are not
academically striving, according to Dunn (2002:1) parents who are not given support will be

less likely to assist and help develop their child’s academic performance. Therefore, the lack
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of parental academic support programmes in poor school communities in the Western Cape

impacts learner’s ability to improve their standard of academics across the province.

Table 2.1: Six different phases of Academic evolution

1. 2. 3. 4. 5. 6.
Parental Parental support | Parent-child | Parental Parent and | Parental
academic for child | discussion of | participation | child reading | emphasis
expectations | learning school in  school | together on

matters governance education
and events
subtle forms | parental parental students parental parental
of  parental | learning support and | benefited involvement | emphasis
involvement | support, academic from benefits on
were  most | parental achievement | parental children education
strongly academic reflect  an | academic from lower- | indicates
associated emphasis, and | association emphasis SES families | that
with student | parent-teacher | between and school | as much as it | learners
achievement, | communication | parental involvement | does are more
followed by | had a stronger | involvement children likely to
home and | association with | variables and from higher- | show a
school-based | the success of | student SES families | keen
involvement | students whose | achievement interest in
parents  were their
more educated academics

(Sibanda, 2021)

The table above explores parental involvement and academic support that is positively

associated with student achievement. Learners often excel more when they have a support

structure and have parents to assist them and motivate them with academic challenges.

2.4.2 Parental academic expectations

Parental academic involvement and expectations suggest that parents support learners'

academic success through guidance and assistance, allowing for the comprehension of

academics and learner development in classrooms. According to Green, Walker, Hoover-

Dempsey and Sandler (2007:539) Parents who are active participants in their children’s

education stimulate their children’s social, cognitive and academic growth. This, therefore,

suggests that parent must be able to assist their children with their academics and curriculum

targets set out by the Western Cape Education Department. Learners who receive academic

assistance and parental guidance and support are more likely to meet academic targets and
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improve their academic development and abilities, as opposed to learners who are left to revise

on their own and do not have the proper access to resources.

Many households experience financial constraints which impact learners’ access to quality
education; of which poor school communities are primarily impacted. As suggested by Pillay
(2021:4-5) children in disadvantaged communities do not have the same educational
advantages as their parents can hardly afford to educate their children in schools, this is due to
their inability to access resources or provide funds to facilitate virtual learning. Thus, parents
who can be involved in their child’s academic development have a particular expectation for
their child to succeed academically and the success they would want them to achieve is

motivated by their involvement in their child’s school career.
2.4.3 Parental support for child learning

Parents who can assist their child academically and communicate with them on the child’s level
of understanding have more success in assisting with homework and school-related questions
than parents who are unable to assist with various concepts and methods taught in classrooms.
Therefore, parents who support their children with their schoolwork, parental academic
emphasis, and parent-teacher communication have a stronger association with the success of
students whose parents were more educated or involved, as suggested by Fan and Chen (2001:
5). Children benefit more from parents who can assist in areas learners struggle with. Thus,
both parents in poor school communities are at a disadvantage when they are expected to
produce quality education from home without any training or access to resources. The
expectation that learners must continue learning while at home during the Lockdown is
imbalanced. Not all home environments are conducive to teaching and learning. Not many
parents themselves are well-resourced or well-skilled, which leave their children at a

disadvantaged in comparison to parents who have completed school at a tertiary level.

Parent availability also plays a role in learner academic success or lack thereof. Therefore,
according to Hung (2007: 115) the act of encouragement and support significantly reflected
higher academic achievement. Thus, many parents who were seen as essential service workers
during the initial Lockdown period, found that these parents were hard to be at work and could

only assist their children, if possible once they returned from work.

Thus, children could only benefit from parental academic support if the opportunity presented

itself. Parent-child communication has many benefits, transparency academic development and
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growth are a few. Thus, Jeynes (2003) suggest that parental involvement is the key to learner
academic performance at a high standard. Therefore, parents can guide their children when
they find difficulty completing tasks or academic requirements such as homework or classroom

activities.
2.4.4 Parent-child discussion of school matters

In my experience, parents who attend parent-teacher meetings result in learners improving their
academics. This is a result of academics and improvement plans being discussed between
parents and teachers. Thus, parents implement strategies to assist learners in improving.
Whereas parents who do not attend academic meetings, cannot assist their children to improve
in certain academic areas where there is an urgent need. Thus, parental support and academic
achievement reflects an association between parental involvement variables and student
achievement within schools. According to Rivera (2010: 451), the children of parents who
engage in their child’s education perform significantly better than children whose parents do
not assist or academically support their children. Parents who invest time, determination and
effort in their children’s education express an important message that education is important
and that the child’s efforts matter. Therefore, meetings between parents and teachers hold great

value as it is a platform to discuss learners’ academic development or decline.
2.4.5 Parental participation in school governance and events

Learners benefit from parental academic prominence and school involvement as these parents
hold their children to a certain academic standard which possibly equates to a high level of
success; for this standard to be met, parents must be involved in overseeing daily revision at
home and a strict study schedule. According to Makgopa and Mokhele (2013:220), learners'
learning skills and the development of early literacy skills were linked to parent involvement,
and parents’ reports of teaching accounted for a significant number of children’s academic
skills. Parents who are part of the School Governing Body (SGB) portray the need or
expectation for their children to perform academically, thus, encouraging or influencing their
children to partake in school events, or academic programmes outside of the normal school

day, such as extra-curricular and academic competitions.
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2.4.6 Parent and child reading simultaneously

Parents of all backgrounds must be involved in their child’s academic development. Parental
involvement benefits children from lower Socio-economic Status (SES) families as much as it
does children from higher-SES families. Parents who read with their children and oversee their
challenges give their children an advantage over the children who do not have any assistance
from a parent. The South African Schools Act (RSA, 1996) emphasises there is an expectation
that parents read daily to their children, communicate with their children, and expose children
to a variety of reading resources and parents must encourage reading, as suggested by the
Department of Basic Education (2011). Therefore, communication and learning between the

parent and child is beneficial towards the child’s cognitive development.

Reading and Literacy practice at school and home is imperative to learner development and
academic success; this is the foundation for learner comprehension and learner strategic
intervention. According to Hemmerechts, Agirdag and Kavadias (2017:69) parents who
implement reading activities with their child at home, contribute to their child’s reading
achievement in school which contributes to their academic development and improved
Language skills. This, therefore, suggests that reading together as parent and child is beneficial

for the child's academic achievement and abilities.
2.47 Parental emphasis on education

Parents who accentuate the importance of education to their children positively reinforce
academic development. These learners tend to want to succeed in their academics and improve
in the results as the terms progress. Children with this kind of support structure tend to excel
and become more independent and confident in their academic careers. Thus, supportive
structures benefit children in their developmental years, which allows for their academic
abilities to be accentuated. Children who are supported by their parents strive to make their
parents proud, and this is encouraged and motivated to improve with each term, or each result
they receive. According to Erdener and Knoeppel (2018: 10) parental involvement and
emphasis on education and continuous academic growth results in improved academic
performance by children. When children are praised or supported, they are motivated to do
better and continuously improve or maintain a high standard. Thus, parental emphasis on
education holds many benefits and as a result, opens many doors academically for learners who

can improve on their academics.
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2.5 Types of academic support programmes for parents

Parental involvement is defined as parental attitudes and behaviours intended to encourage
children’s educational well-being. Parental involvement is a complex paradigm that has been
defined in respective ways, a holistic concept of parental involvement: a “continuum of
parenting behaviours” ranging from those representing lower levels of involvement to those
representing higher levels of involvement. Lockdown schooling formed expectations of
parental academic involvement without prior training for parents to manage to take on the role
of the teacher at home. According to Bayat and Madyibi (2022:24) household environments
that do not encourage or support early learning and development dramatically affect learners’
academic achievements. Moreover, parental involvement is often limited by the parent’s
unwillingness or inability to take up opportunities for involvement in the facility and to
regularly engage in stimulating activities at home. According to Munje and Mncube (2018:3),
academic support programmes and training for parents should be context and user-friendly,

especially for parents who struggle to assist their learners academically.

As time progressed during COVID-19, some academic support structures have been made
available to assist parents with learners’ academics, parental attendance at Early Childhood
Development (ECD) facility meetings and training are one of the methods that ECD facilities
used to involve, train and influence parents to partake in their children’s early education and

academic progress, as suggested by Bayat and Madyibi (2022:6)
2.5.1 Advantages of academic support programmes for parents

Due to COVID-19 and its effects on the education system and the demand for parental
academic support to assist learners, specific educational measures were implemented to
mitigate learning losses during the pandemic, and different forms of online education and
educational resources were mobilized to ensure teaching and learning continuity as suggested
by Bayat and Madyibi (2022:5). As an effect of the pandemic on learners’ education and
parental involvement, parental academic support is at the centre of the intervention together
with the teacher and the child, working from the premise that any intervention without the
involvement of families and caregivers will struggle to achieve the academic goal, as suggested
by Bayat and Madyibi (2022:1). This chapter explores academic support programmes for

parents in countries such as Kenya, Uganda and Congo compared to South Africa. These
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countries are not only rich in their values in Education, but they also share many similarities in

their views on successful education.

The above-mentioned countries are explored in this research as they are deeply rooted in
Education and the development thereof. This suggests that parts of Kenya, Uganda and Congo’s
education system seeks to assist learners academic progress through informing parents of
educational developments. However, many parents and households struggle to assist their
children as they lack resources which assist learner improvement and academic development,
as suggested by Isabelle (2023:3). It is evident that families all over the world, have
experienced job losses, condensed income, and increased financial stress because of the
COVID-19 pandemic. As an impacting effect, school closures and remote learning during
Lockdown schooling placed a burden on families, particularly those with restricted access to

technology or who were unable to work from home.

The advantages of academic support programmes within Kenya, Nairobi has a fundamental
impact on learner development and it reflects a need among parents and children from urban
informal settlements, thus, the effect of parental aspiration on children’s performance is
determined through the need for parental support and monitoring in informal settlements, as
suggested by Bellon, Ngware and Admassu (2017:2) Therefore, a child’s primary relationships
and development, includes the expected impact of parental involvement and the child’s
household environment on their learning and development, which rely on successful parental
academic support. Parent-child interactions, stimulation, and availability of educational
devices, for example, make a positive and ongoing impact on developing a child’s cognitive
and noncognitive abilities, as suggested by Bayat and Madyibi (2022:8). A home environment
which includes parental involvement and parental academic support programmes will cultivate
noncognitive skills such as increased motivation, propelling the child to perform better at
school and assist the parent with being active in their child’s academic career and development,
as well as having a positive impact on the parents’ capabilities as suggest by Bayat and Madyibi
(2022:3) Academic support programmes for parents in Kenya would be advantageous for
parents who experienced limited assistance in areas such as reading, writing and solving

difficult sums.

Many households in Kenya, especially in the poverty-stricken areas, struggle with parent-child
academic development, thus leaving parents less involved in their children’s academic

performance. However, according to Echaune et al. (2015: 3) parental involvement takes
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various forms which include acceptable parenting in households, the provision of a secure and
stable environment, intellectual stimulation, parent-child discussion and intervention, good
models of constructive social and educational values and a high aspiration relating to personal
growth; in addition good contact with schools to provide information; participation in school
events; participation in the work of the school; and participation in school governance are all
forms of parental involvement that leads to success. Therefore, it is also necessary for parents

to experience academic support programmes so that they can reap the benefits thereof.

There is a huge desire and need for academic support programmes for parents in Uganda, the
advantages of such programmes would see an improvement in learner academics and parent-
child academic development. According to Mahuro and Hungi (2016:4), parental participation
through academic support programmes for parents improves student academic achievement
and academic goals within society. Children who have parents who can academically support
them are more likely to experience improved learning achievement, retention in school and
improved educational aspirations. Thus, the advantages of academic support programmes for
parents benefit children throughout their lives, as suggested by Mahuro and Hungi (2016:6)
these advantages include improved discipline, improved school attendance, increased learning

time and understanding of the importance of schooling.

Academic success has been put on hold for many parents within Congo, thus, the need for
academic support programmes for parents is exceptionally high. According to Isabelle (2023:
2451), the economic disparity in Congo hinders and restricts some parents from fully assuming
their role toward their children, numerous Congolese parents grapple with financial difficulties
that force them to focus on day-to-day survival, thus impacting their availability to assist their
children academically. These countries not only have a significant similitude to South Africa
in relation to the education system, but they share similar barriers to academic success and
parental academic support programmes for parents are also a desire in these countries.
Therefore, choosing these countries for this research holds significant importance and

relevance.

Table 2.2 below explores dependent variables, such as academic success, that rely on
intermediate and independent variables to achieve a positive academic outcome. All
stakeholders, such as the school, the school governing body, the learners and the parents

contribute to a projected positive outcome.
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Table 2.2: Independent, Intermediary and Dependent variables

Possibility of
enrolling the child

I

Parent-child

Motivation to
perform academic
tasks

communication in

. Adolescence: age,
relation to school g

gender, family
status, personal

[/

Academic success

motivation

Parental supervision

regarding school

tasks
l Motivation to
; complete homework

Parental expectations 7 tasks

regarding school

2.5.4 Independent variables
2.5.4.1 Enrolling the child

Parents make a fundamental impact on their children’s education when they make the decision
to enrol their child at a particular school. According to Gomendio (2017:10) where parents
choose to enrol their children could put them on a path towards lifelong learning, a prestigious
tertiary education, and a successful career, or it could have the complete opposite effect.
Parents' choice of institution is based on various factors such as the quality of education that is
produced by the school and its learners, the distance and manageability of attending the school

on time and putting the Code of Conduct into practice.

According to Canals, Goles, Mascareno, Rica and Ruz (2018: 9) parents seek schools that
will assist their children in producing promising and outstanding results at the end of each
academic year. Therefore, parents who have freedom of choice when enrolling their child in a
school, allow for positive competition between schools. These schools will aspire to achieve

better than the next school.
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2.5.4.1 Parent-child communication

Parent-child educational discussions refer to ongoing conversations between parents and their
children concerning school-related activities, extra-curricular, extra academic classes, class
tests and home-based projects. According to McNeal (2012:80), parental involvement was
connected to enhanced academic achievement and it also reduced problematic behaviour
because of parent-child communication. Parents and children must be able to work together to
improve the child’s Education and academic abilities. According to Gubbins and Otero
(2016:130), parent-child communication is positively associated with each other. Parental
aspirations for their children are therefore made clear through communication and parental

involvement at home.

Parent-child communication allows for transparency and growth and this, therefore, positively
reinforces a healthy approach to academic development and improvement. As suggested by
Isabelle (2023:2541) once parents and children have open communication, the child will

flourish in their academics.
2.5.4.2 Parental supervision and Parental expectations

‘Parental supervision’ includes practices of parents monitoring their child's academic progress,
parental ambitions for children’s academic achievement, communication with children and
teachers about the child’s academic progress and behaviour and participation in school
activities, as suggested by Harris and Goodall (2008:280). Therefore, for schools to provide
holistic education, and improve academic performance parents need to bring their part and
assist, nurture, encourage and become involved in their child’s interests, according to Lemmer
(2012:85) it is agreed that for schools to improve their academic performance, it is beneficial
to involve parents in activities such as homework and creating the home space as an

empowering environment for learning.
2.5.5 Intermediary variables
2.5.5.1 Motivation to perform academically and complete homework tasks

Learner performance is positively linked to conducive learning environments that meet the
needs and standards of learners. Parents are the first teachers, supporters and motivators of their
children in learning at home and in school, and as suggested by Lemmer (2012:86) parents

should promote academic performance and quality education by supporting and assisting their
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children with academic tasks. Therefore, children must complete homework tasks and meet

deadlines to accomplish praiseworthy results and learner academic development.

For learners to excel in their academics and strong support structure and a Well well-equipped
schooling environment is necessary to achieve academic success. Therefore, Mncube
(2009:86) suggests that learners who do not strive to achieve commendable results are often
met by a lack of interest from parents, leaving little room for improvement through the absence

of motivation.
2.5.4 Dependent variables
2.5.4.1 Academic success

Academic success is dependent on learner enrolment and academic performance by the learners
and motivation by parents and teachers. It is suggested by Leithwood, Harris and Hopkins
(2020: 21) that when parents and teachers are motivated to encourage education and learning,

then the learners will absorb and produce commendable results. As seen in the table above,

Academic success is a product of parental school choice and parent, teacher and child
communication. Many factors in the above table are necessary for learner achievement and
academic performance. Therefore, academic success is a dependent variable that can only be
achieved through parental academic support, school enrolment and the completion of school
tasks with the the necessary effort to achieve praiseworthy results, thus Chikoko, Naicker and
Mthiyane (2015:454) suggests that parental academic guidance is an important contributing
factor to learner success in schools. Thus, learners who are goal-driven encounter fewer
problems and difficulties academically because of the support they receive throughout their
academic career, as suggested by Meirer and West (2020: 7) teachers who conveyed their
learners as having ‘hardly any problems’ in their working conditions with the assistance of
parents at home had learners in their classes achieving higher reading scores on an average than

those teachers who reported ‘moderate problems’.
2.5.4.1 Advantages of parental involvement

The presence and commitment of parents in their children’s lives play a pivotal role in their
development, from their childhood right up to adulthood. Through parents’ involvement,

learners gain positive attitudes towards school activities, which results in improved academic
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performance, according to Someketa, Mathwasa and Duku (2017: 96), it also reduces the

probability of a dropout, as well as improved behaviour among learners.

Parental involvement in academics improves children’s literacy skills and it motivates learners’
potential in various areas of the child’s school career. According to Makgopa and Mokhele
(2013:219), parents hold great value in their child’s educational progress, and they can indeed
be of great help because it is the parents who can influence certain aspects of the learners’ lives
that teachers do not have access to. Parents who contribute to their child’s educational needs
therefore promote educational growth and proficiency. Thus, parental involvement assists with
discipline in the classroom, and it is associated with learners’ desire to excel in subject areas,

with healthy competition.

Many schools will benefit if parents are more present in schools, this is meant by parents
attending teacher-parent meetings, parents reading to classes, parent-child communication, and
school fundraisers. According to Venz (2021:22), the stream of communication from the school
to parents and then to the learners and back is the key to creating productive relationships
between these key role players. Therefore, for academic success to be successful, these three
spheres must be brought together and work in congruence. A clear understanding of what is
expected from all these key role players will ensure academic growth and success. Thus,
parental involvement affects the learners’ capabilities and attitudes towards education and the

school they were chosen to attend.
2.5.4.2 Challenges of academic support programmes for parents

Difficulties such as learners’ lack of access to technology, data and the internet, academic
activity supplies, access to homework, parental academic support, and limited opportunities for
more in-depth explanations from teachers when required, and online schooling, therefore,
resulted in higher levels of stress for students and families as suggested by Soudien et al.
(2021:305). Schools, teachers, learners, and parents were not used to online teaching, and this
immediate implementation was challenging. Parental involvement and the challenges for
parents supporting their children at home during the Lockdown intensified already existing
academic challenges in some homes. According to Tan et al. (2020:4) parents must try to
manage all the learners’ activities at home, which can be challenging when learners and the

parents are both struggling to adapt and understand the material provided to them.
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Many household environments are overcrowded and have absent parental figures, this results
in the lack of adequate academic assistance for children in school. Bayat and Madyibi (2022:7)
suggest that the unprecedented Lockdown of ECD facilities along with much of the rest of the
economy in March 2020 to curb the spread of the coronavirus disease 2019 (COVID-19)
pandemic intensified the need for conducive household environments, and parental
involvement to support early learning and development. An addition to this epidemic on its
own is that preschoolers had attended about 3 months of schooling when the South African
government implemented the nationwide Lockdown (Republic of South Africa, 2020), this had
a fundamental impact on the foundation of the child’s learning and lack thereof. Preschool
would be considered the most important years of a child’s educational career as, as suggested
in the South African Schools act 84 of 1996, (Republic of South Africa, 1996) these years are

their most important developmental years.

Early childhood development programmes were closed for 4 months from 18 March 2020, and
even after the partial reopening of schools in June, with many parents unemployed or working
from home, the numbers of children attending ECD centres were severely reduced, according
to Bayat and Madyibi (2022:7). Academic support programmes also become problematic when
there is a lack of parental involvement which may be associated with the absence of one or
both parents, as suggested by Bayat and Madyibi (2022:5) about 52.5% of the children that
have been sampled in his study live without their father in the house. The absence of the father
means that a great deal of the stimulation and parental attendance of facility meetings depends
on the mother, the one parent that is constantly present in the house, therefore, the academic
support from parents to children is enforced by one parent who has multiple other

responsibilities.

Two-parent households tend to have higher parental involvement and better economic
resources which allows for the suggested successful implementation of parental academic
support programmes, which are easily accessible, according to Bayat and Madyibi (2022:5).
Therefore, parents and learners with disadvantaged contexts with adversities such as poverty
and low-resource schools are considered risk factors that threaten student’s academic
performance and impact parents’ abilities to assist their children. As suggested by Meier and
West (2020:9) a multitude of factors contribute to learning difficulty, particularly during
COVID-19. Overcrowding of classrooms in South African schools in the Western Cape

implements a barrier to learning, where sufficient and effective learning ceases to take place.
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Thus, addition to these factors include the lack of teachers to provide work for distance learning
and learning in the classrooms and inadequate resources causing a delay in teaching and

learning.

Children of parents with truncated literacy levels and limited educational resources were at risk
of learning shortfalls and barriers as they could not reinforce their children’s learning at home,
as argued by Chung et al. (2020:5). Thus, many low-income households cannot manage
discipline, and this filters over into schools. These same households, therefore, cannot assist
their children remotely with their academics as they cannot struggle academically, and they do
not have access to relevant resources. Subsequently, parents from disadvantaged areas might
not have the financial freedom to access parental academic support programmes, physically or

digitally.

Thus, the need for academic support programmes will bring about various challenges which
impact parents, particularly parents who are not able to manage their time sufficiently to
familiarize themselves with these types of support programmes, communication channels are
one of these challenges that many parents face. According to, Alvaera, Bayan and Martinez
(2009:302) two adages of the ecological model regarding human development play a
fundamental role in promoting educational value and growth. The first adage suggests that
development is a progressing function of an individual’s immediate environment, such as
school, home, and community. The second adage is that this interaction must take place in an
immediate face-to-face setting in which the person is, and therefore, with the lack of resources
and access to data many households find it challenging to assist their children without the

proper academic support.

Therefore, many parents are faced with these challenges because parents’ ought to be involved
in their children’s education as early as possible (i.e. from infant, pre-primary, and primary and
throughout higher education), but their circumstances often prevent them from fulfilling this

role.

Thus, Garey (2020:7) suggests that parents who struggle to understand the content and
instructions given by teachers to learners and parents cannot assist their children with their
school tasks. Parental involvement is therefore ineffective when parents have minimal
engagement with their children in learning activities at home. Parents in poor school

communities are furthermore faced with challenges that require them to provide their children
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with their understanding of the assessments given to their children and the tasks requiring

additional information found online.
2.6 Parental support
2.6.4 Parental Support Imperatives (PSI) in poor school communities

The education system of South Africa is characterised by a shortage of teachers and inadequate
school infrastructure which results in overcrowded classrooms. South Africa’s long history of
exposure to oppression and poverty has a significant negative impact on the quality of
education that many students receive, as suggested by Naidoo and Van Schalkwyk (2021:152).
Many children in the Western Cape are subjected to harsh environmental and socio-economic
conditions that impact their ability to obtain sufficient education. Thus, in South Africa, there
is a great variance in schools’ infrastructure to support learning and teaching, which affects the
ability to aid parents to academically support their children. There is a significant difference
between higher socio-economic and lower socio-economic families, such differences include
the ability to access resources, data, and academic past papers to implement intervention for
academically struggling learners. Therefore, for many families, a reality of poor school
communities in the Western Cape is one where parents and households of lower socioeconomic
status cannot afford data costs, access additional help such as tutors or provide their children

with devices to assist them in improving their learning barriers and act as revision tools.

According to Bayat and Madyibi (2022:2), a child’s educational outcomes cannot be detached
from parental efforts and the influence of the home environment as this directly impacts the
learner’s ability to concentrate and complete home-based activities such as homework and
school projects. As previously suggested, children from poor socio-economic backgrounds
experienced little to no learning and revising, and the lack of parental academic support
programmes and involvement influenced learner performance during Lockdown schooling.
Parental involvement also involves different dimensions, including school or facility-based
parental involvement and home-based parental involvement as suggested by Soudien et al.
(2021:13). Thus, a conducive learning home environment and parental involvement are
imperative in the South African context. Often children do not have parental support and are
therefore left to study or complete challenging tasks without the necessary guidance in their

immediate environment.
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Thus, motivation, guidance, and support from family members, specifically parents, are
necessary to encourage academic progress and learner development and performance in
schools. Even children of normal intelligence may still underperform if they are not motivated
to succeed or cannot persevere as suggested by Bayat and Madyibi (2022:4). Therefore, many
students in disadvantaged communities, in the Western Cape in South Africa, on average have
poor academic outcomes, because it is linked to socioeconomic status, as suggested by Naidoo
and Van Schalkwyk (2021:150). Therefore, parental academic support programmes remain
essential to learner development, academic progress and success in poor school communities
in South Africa. Another factor impacting effective teaching and learning through parents is
the language barrier some parents are faced with. Teaching and learning are all about effective
and clear communication. According to Silver (2018:52), the language barrier experienced by
parents and lack of understanding impacted the online learning process. This is because parents
had to explain the learning content to their children, which became a problem as they did not

understand the content.

Parental academic involvement and the home environment with a child’s educational
outcomes, as suggested by Bayat and Madyibi (2022:5) has inspired and informed the design
of many Early childhood development interventions in the world. Often academic success was
evident when education services were characterised by active teacher-community
connectedness, parental support in households, student responsiveness, and education services
providers that went beyond the typical scope of teacher tasks and engaged in supportive actions,
according to Naidoo and Van Schalkwyk (2021:155). Parents who received clear
communication and academic support material and resource guidance were often more
successful in assisting their children in producing commendable results and progressing in their

academics.
2.6.5 Requirements and tools for academic parental support programmes

In the Western Cape, South Africa, socio-economic differences are evident in school
communities. In poor school communities’ learners and households have less access to
technology. According to Kumalo (2020), an amount of 2% of households have a computer,
laptop, or tablet, and only a mere 10% have internet access, according to the Counting the Cost
report of 2020 which is concerned with the COVID-19 school closures in South Africa. This
highlights the vast differences and challenges experienced by both learners and parents. Parents

and teachers play different roles in the education and academic development of children.
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Furthermore, customarily parents were responsible for raising children at home whereas
teachers were responsible for educating children at school, as suggested by Sibanda (2021:1).
In school communities, particularly poor school communities, there is a great need for parental
involvement in learner academics and learner development and growth. It has become
overwhelmingly apparent that parental involvement in children’s education has become a key

component in school and government policy. Thus, it became critical for the school, parents,

and community to work together as parents need academic support programmes to ensure that
effective learning takes place at home. This is necessary, especially in poor school communities
in the Western Cape as learners need to bridge the gap in their education caused by the national

Lockdown implemented.

To introduce tools to assist parents with learner academics such as parent-teacher workshops,
schools should provide parents with the necessary teaching and academic support according to
the grades’ needs, as many parents or guardians share the same interests, availability, and skills
to help their children succeed in school, as suggested by Sibanda (2021:6). Therefore, the role
of parents and teachers as a partnership in the education of children would be beneficial to the

child’s academic growth and capabilities.

Successful parental academic support programmes facilitated by schools’ triumph in effective
communication between school and home. According to Lemmer (2012:84), the most universal
form of direct communication between parents and teachers in schools worldwide is parent-
teacher meetings. These meetings are effective as support for parents to support and assist their
children academically are often provided in these discussions and methods for assistance and
intervention for struggling learners are discussed. Therefore, a learner who struggles to
comprehend the concepts taught and progresses to the next concept is left with no foundation
to understand the work that will follow. Meador (2020: 3) indicates that a parent who is
involved in their child’s academics and provides the child with a solid foundation of education
and the importance of academic progress will have a child who is well-informed and educated
successfully. Thus, what is expected of the child and what is expected of the parent in terms of
assisting the child is important to the child’s academic growth, by practicing this the parent
could prevent a gap in their child’s education. Along with tools to assist parents with learner
academics, involvement in school functions refers to parent’s involvement in school activities
such as attending fundraisers, school productions, school social responsibility groups and doing

volunteer work at school. Hayes (2012:572) suggests that parents who engage in school
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activities and school-run projects, project an interest in the development of the school and its
learners. Children will, therefore, instinctively be encouraged to work towards a common goal
of performing academically. Thus, parental academic support programmes can be developed
through parents expressing their desire for such assistance when they are parents of school

committees, such as the School Governing Body (SGB) and school fundraiser committees.

However, many parents are not well informed of the positive impact they when investing in the
school by committing to be part of the school body. Thus, Mncube (2009:98) suggests that the
level of education of parents in poor school communities, and the lack of parental knowledge
on parent involvement in school activities are foremost barriers present in parent involvement
in school governing bodies. Thus, successful tools for academic support programmes for
parents in poor school communities can be discussed and discovered in parent-teacher meetings
and School governing body meetings where important school matters, the learners and parental

needs are discussed.
2.6.6 Previous and current support imperative for parents

Parent-school communication is a key factor in developing academic support programmes to
assist parents with understanding the current curriculum and Academic Term Planners (ATP’s).
According to Sibanda (2021:7), support for parents to assist with learner academics is
necessary for parents to positively contribute to their child’s academic development and thus
parental involvement in selected public primary schools in South Africa established that a gap
existed between policy and practice in terms of school-parent relationships. Often the school
community do not view parents as part of this unit but rather as the community, as suggested
by Sibanda (2021:8), and this view influences educational policy makers to hold individual
parents, rather than the community responsible for the success or failure of the children of that

community.

Parents were often not provided with academic support as suggested previously, parents were
only expected to assist with homework and studying, thus, according to Tan et al. (2020:12)
parents were seen as the children’s first teachers who ensured that classroom education and
intervention extended to the home. This is problematic as many parents in poor school
communities are disadvantaged by their lack of understanding of the curriculum and academic
expectations of learners. Thus, these parents are unable to effectively assist their learners with

the expectations of the tasks given.
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Academic learning that takes place at home is as important as learning that occurs at school.
Therefore, tasks such as homework activities stimulate learning long after learners have
completed their school day. This also allows for parent-child communication to take place as
parents are expected to assist their children or oversee the completion of their homework tasks.
According to Sibanda (2021:10), parents must be informed of the fundamental link between
education at home and education in the school, as these practices increase the possibility of
successful education more so than when home education is lacking or non-existent. Thus,
Sibanda (2021:11) suggests that parental involvement influences school achievement. Parental
involvement influences positive learning and academic growth, even though parental academic

support programmes are lacking in poor school communities in the Western Cape.

As a result of previous studies parents not only nurture their children, but they provide a
foundation and impact of the importance of learning and producing achievable results in the
child’s school careers. As suggested by Sibanda (2021:9), there are six types of parental
involvement in education, this is identified as follows: parenting, communicating,
volunteering, learning at home, decision-making, advocacy, and collaborating with the
community. These various types of parental involvement are explored in Table 1. Studies define
parental academic involvement as the involvement in the education of their children both at
home and at school, Tan et al. (2020:15) also suggests that parental participation is the
contribution of parents in school activities, meetings, and fundraisers for academic

enhancements.
2.7 The nature of successful Academic Support Programmes (ASPs)
2.7.4 Philosophy underlying successful ASPs

Holistic learning in schools allows learners to excel according to their strengths and academic
capabilities. According to Damoah and Omodan (2022:3) education is a holistic process
whereby learning aims to increase learners' comprehension of academics and develop their
academic competency. It is suggested that education enables children to develop their capacity
to make significant contributions to their communities and academic society. Students’ future
contributions to the populace and school communities are significantly dependent on the kind
of education they acquire to shape their self and belief systems, as suggested by Damoah and

Omodan (2022: 5). When learners are motivated to excel and are exposed to the importance of

45



education, they instinctively want to achieve praise-worthy results and obtain academic status

in their school communities.

The learning environment in classrooms has an important role in facilitating academic growth
and learner development. Meier and West (2020:3) suggests that manageable classrooms with
a capacity of 30 and fewer learners, will positively influence successful academics and learner
performance and development in schools. Learners will learn better and receive information
taught in class more comfortably as more attention would be given to all learners as opposed
to an overcrowded classroom where learner attention demand is high and almost impossible to

manage, according to Meier and West (2020:4)

Overcrowded classrooms are a contributing factor to poor learning conditions because of the
lack of capacity, the teacher’s ability to give everyone fair attention, fresh air and high noise
levels that lead to a lack of attention and even create stress within learners and the teacher, as
believed by Meier and West (2020:3). Learners are stimulated in an environment and
atmosphere which is not stressful and limiting to learners’ academic achievement and
development. Sibanda (2021:10) suggests that improvement in academic performance seen in
young learners from smaller classes tend to sustain the academic performance improvements
that are maintained till higher grades, which indicates that smaller classes and a more focused
approach to academics have a positive impact on academic development and academic support

programmes for learners and parents.
2.7.5 Components and elements of successful ASPs

Schools with sufficient resources and teachers for each grade are contributing factors to
successful academic support programmes and parent-learner academic achievement, as
suggested by Meier and West (2020:2). Improved academic performance occurs when teachers
can focus more on the needs of individual learners and the time spent dealing with disruptions
is reduced, this also leads to a less stressful environment for learners to develop their

academics.

Successful academic support programmes are influenced by a positive approach and attitude
towards academic development and learning. Parental academic support programmes will

assist learners in developing their cognitive abilities, discipline, and willingness to learn.
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However, according to Meier and West (2020:6), the problematic behaviour displayed by
learners in overcrowded classrooms resembles behaviour exhibited by learners who experience
acute stress, therefore, manageable numbers in classrooms influence a positive response
towards academics and academic support programmes. Meier and West (2020:7) also suggests
that if a child experiences any neurological or cognitive dysfunction or stress, it could lead to

academic challenges such as academic performance and learning barriers.

According to Tan, the attitudes of teachers have a direct impact on their motivation and
commitment to quality teaching and contribution towards successful academic programmes,
and teaching and learning. Therefore, according to Meier and West (2020:10) and Sibanda
(2021:39) teacher’s motivation, resilience and dedication are associated with a teacher’s
attitude, thus, often a decrease in motivation and a negative attitude is because of the burden
of administration and assessment and it can therefore impact quality education and academic

programmes.

Effective mentorship programmes and in-service training offered to teachers and parents a tools
that will impact change within learner academics and parental academic support programmes.
Meier and West (2020:8) suggests that professional development and mentors who support

teachers will positively impact academics and parental involvement.
2.7.6 Monitoring and reviewing ASPs

Table 2.3 below explores parental academic support needs and learner achievements through
parental involvement. This suggests that learners’ academics improve through parental
guidance and intervention, helping learners achieve their academic potential. Parents or
households who have access to resources are more likely to assist their children successfully
than households who struggle to access resources and workshops, as suggested by Makgopa

and Mokhele (2013:5).

Table 2.3: Parental academic support needs and learner achievements

Meetings/ exploratory Phases/grades Leading phases
Parental needs: Curriculum Meetings:
Circumstances Subjects
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e Socio-economic e English
e Lack of resources e Afrikaans
e Poverty e Mathematics
e Single-parent households | ¢ History
e Not understanding | ¢ Geography
teaching methods e Natural Sciences and
e (Cannot academically Technology
support child/ren e - Life Skills
Needs Assessments
e Data e At-home tasks
e Accesses to resources e Reading
e Workshops e Projects
e Academic training e Subject Based
e Support programmes Assessments
e Textbooks

Phase meetings

Grade meetings

Subject meetings
Workshops

Training

Parent-teacher meetings
School Governing body
(SGB) meetings

School Management
Meetings (SMT)

2.8 Conclusion

Parental academic support at home to assist their child progress academically is challenged by

socio-economic factors. This chapter identifies the successors of implementing parental

academic support programmes, and the factors that hinder parental academic support

programmes and learner academic development. Learner academic growth and progress is

impacted by the inability to access data, or, often, parents lack interest in the child’s academics,

or the fact that many parents face challenges that prohibit them from engaging in school

activities which would benefit the parents and the learners. This research explores the

advantages of parental academic support programmes and parental support imperatives.

This study encourages parent — child and parent — teacher relationships to monitor academic

growth, academic challenges and academic strategies to improve current academic status or

standards.
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CHAPTER THREE
RESEARCH DESIGN AND METHODOLOGY
3.1 Introduction

Research engages in a process that introduces a significant problem or interest into a statement,
which is followed by research questions and a hypothesis. Creswell (2007:4) suggests that the
methodology and problem statement mentioned must be met using the correct writing structure
to successfully and meaningfully conclude the research. Therefore, meaningful research was
acquired through the process of qualitative research, the collection of data and research and
analysis of data was completed. Babbie and Mouton (2001:33) suggest that a qualitative
research design explores a thorough understanding of the growth of parental academic support
programmes. Furthermore, Creswell (2012:3) argues that research gathers information and

analyses the resources collected to enhance the understanding of the topic or issues explored.

Therefore, in this study, the researcher focused on research methods that are imperative and
pertinent to the information and research gathered to furnish insight into the research problem.
Thus, face-to-face, and online interviews and recordings are used to collect valuable data to
represent the gaps in education. Furthermore, this study explores the in-depth role of parents,
teachers, and the school community in relation to the academic progress of learners through
the need for academic parental support programmes. This study therefore focused on poor
school communities in the Metro-Central Education District in the Western Cape. The
participating schools or teachers were interviewed using both formal and informal dialogue.
Therefore, structured interviews and data analysis will be used as techniques for collecting

data.

Three primary schools were extensively engaged to understand teacher’s views of parental
academic assistance and the need and benefits of parental academic support programmes. It is
necessary to provide parents with the necessary support, resources, and workshops so that they
can successfully assist their children in performing adequately and commendably in their
academic progress. This is necessary to improve classroom tasks and examinations, which

determine the child’s academic ability and progress to the next grade or phase.

Thus, in this study, [ made use of the qualitative research design to provide informed, analysed,

and well-established information which supports the need to close the education gap which
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requires parents to fulfil the role of educators when assisting their children at home.
Furthermore, international literature suggests that suitable and successful research depends on
the correct and appropriate research design. Along with this, the methodology assists in
successfully gathering the necessary information to complement the research design and

complete the research explored.

This study made use of the qualitative research design as creditable results were derived from
this research design. Thus, according to Meijer, Verloop and Beiyaard (2002:406), this research
design is based on the model of triangulation methods of accumulating and analysing data,
within the same research design. Therefore, this study used multiple methods of collecting data,
including the triangulation method, to comprehensively explore the data collected during the

research process.

The qualitative research design and techniques were used to collect and analyse data. The
methods used to collect data made use of retrieving information through individual interviews,
group interviews, and observation of data collected and analysis. The collection of data
included on one, or face-to-face interviews, and the recording of responses uses digital
techniques. Thus, according to Meijer et al. (2002:408), the creditability of the information is
validated through the triangulation approach.

This study not only adds value to the gaps in Literature but also informs and be of benefit to
the schools who have engaged in this research, through interviews and dialogue. Particularly
schools in the Metro Central District in the Western Cape. Not only would this service inform
the school of gaps in the education system, but it will guide teachers, principals, and parents
on the need to provide parental academic support programmes, particularly in poor school
communities. Thus, participants' voices are contextualised through their independent and

shared experiences, which are reported in detail using qualitative research.

According to Creswell and Garrett (2008:322), research fulfils the purpose of clarifying and
understanding the research obtained. Furthermore, the involvement of parents in relation to
learner academics and the development and challenges of the school provides critical analysis
and comprehension of the need for parental academic support programmes. Therefore, some
of the challenges parents face include learning barriers, lack of resources and parental roles in
education and academic assistance, and absenteeism because of unfortunate economic status

in poor school communities. Thus, the purpose of the researcher is to identify the problems and
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understand them through teachers’ views on parental academic support programmes. Creswell
(2012:4) suggests research holds great value which develops our knowledge and improves

academic growth.
3.2 Research design

An in-depth understanding of the research acquired throughout this study is provided through
the qualitative research design. It is suggested by Babbie and Mouton (2001:33) that the
progress and growth in relation to parental academic support programmes and development are
successful through the qualitative research design. This study will make use of critical reading
and analysis. This study will include research in the form of participant interviews
(formal/structured and informal dialogue). According to Kothari (2004:3), qualitative research
is concerned with improved function, growth, views and experiences, and continuous
development. A research design is therefore viewed as a strategy to explore and identify the
research problem and need, as suggested by Leedy and Ormrod (2001:91). Thus, a research
design specifically collects data to answer research questions. The research design, therefore,
serves the purpose of collecting data to assist the researcher in compiling and conducting the
research. According to Kothari (2004:3), qualitative research is concerned with phenomena
relating to quality, development, or function. For instance, when we are interested in
investigating the reasons for human behaviour. The rationale for the inclusion of this technique
of qualitative research is that literature concerning how the lack of parental academic support
programmes and Lockdown schooling has affected holistic teaching and learning is limited,

and therefore it is important to create and have this literature available.
3.2.1 Conceptualisation and understanding of research design

Understanding the use of a research design is necessary to explore the data collected and
analyse the said data. According to Leedy and Ormrod (2001:91), a suitable research design is
identified once the researcher identifies a viable research problem which can investigate and
interpret the data collected. Qualitative research is a process where the researcher collects data,
analyses it, and interprets the information to present meaningful research. According to
Creswell (2009:54), the research will be grouped according to the information given and the

specific data retrieved to make sense of the research provided.

The Literature review in the previous chapter engaged with parental academic support

programmes and the benefits thereof. Chapter two therefore identified the gaps in education
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and academic development and success, which stem from parental involvement and parent-
teacher communication and parent-child communication. Thus, Smit and Liebenberg (2003:54)
suggest that the role of parents in improving their children’s academic performance and growth

1s imperative to the success of academic development.

The theoretical framework on the parent-teacher, parent-child, parent-school, and community
partnership in education, in the Western Cape Metro-Central district and the role of parents in
improving the learners’ academic development and performance in primary schools were
conducted in detail. A qualitative study suggests that the research design is a spontaneous
process operating throughout the research, as implied by Maxwell (2013:2). Thus, the process
of collecting and analysing the data captured, developing and particularizing the research
question and identifying the challenges or needs of the researcher’s findings commonly occurs
simultaneously, according to Maxwell (2013:2) influence each aspect of the research design.
Therefore, categorizing the information gathered allows for significant and impactful insight

into the needs of teachers and parents.
3.2.2 Qualitative research design

The qualitative research design is defined as collecting data through interviews, recordings,
and discussions. Furthermore, qualitative research is a reliable method to accumulate and
record valuable data, as suggested by Creswell (2009:322), moreover, the data is reported
through the views of the participants and this information is then contextualised in the settings
in which the participants of the selected schools provide their expectations and experiences. A
qualitative research design is appropriate for this study as the data was initially collected via
face-to-face interviews, thus McMillan and Schumacher (2006:315) suggests that direct
observations, recordings, and analysis through interacting with selected information engage
participants and equip them with the opportunity to have their voices and opinions heard to

enrich the education system and parental academic support programmes to assist parents.

This study will make use of critical reading and analysis but also include as part of its
methodology a qualitative facet, which will take the form of research participant interviews
(formal/structured and informal dialogue). According to Kothari (2004:3), qualitative research
is concerned with phenomena relating to quality, development, or function. For instance, when
we are interested in investigating the reasons for human behaviour. The rationale for the

inclusion of this technique of qualitative research is that literature concerning how the lack of
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parental academic support programmes and Lockdown schooling has affected holistic teaching
and learning is limited, and therefore it is important to create and have this literature available.
A qualitative research design used in this study provides an in-depth understanding, according
to Babbie and Mouton (2001:33), of development and functioning in relation to parental

academic support programmes and development.

The qualitative research design used in this study provides an in-depth understanding of
teachers' views on parental academic support programmes in poor school communities. Thus,
according to Babbie and Mouton (2001:33), the qualitative research design influenced the
expansion, progress and functioning of parental academic support programmes. The qualitative
inquiry method used provided the researcher with the prospect to engage and develop questions
and collect data from the participants that would fit the needs of the study be relevant to the
expansion of the study and close the gap in the literature. According to Creswell (2007:15), the
qualitative approach involves various techniques used in collecting data to comprehensively
answer the research questions. The design identifies potential participants who are studied and

analysed.

According to Griffiths (2013), the qualitative research design creates prospects to study
individuals in a detailed approach which emphasizes how people make sense of the world, their
views of factors influencing education, and experience life events through their perspective.
The main reason for choosing the qualitative approach is that it will allow me the opportunity
to explore and understand teachers’ views on the enhancement of parental academic support
programmes to improve the quality of education. This qualitative approach provides the
researcher the platform to understand the participants’ ideas, and behaviour towards parental
academic involvement and development and to gain detailed information regarding the
problem in this study, pertaining to teachers’ views of parental academic support programmes.
Moreover, it creates a platform where participants can share new ideas and create new

opportunities.

Moreover, the research accumulated and documented is presented and reported qualitatively,
and the information gathered is based on the researchers’ findings between teachers, parents,
and the school. Therefore, according to Merton and Bodie (2006:516), researchers question
individuals or groups of participants and document their findings to establish well-articulated
and substantial reports on the education gap, specifically in poor school communities. Thus,

the researcher’s findings are based exclusively on the views of teachers, parents, and schools,

53



as individuals or a collective group. According to Hignett and McDermott (2015:119),
qualitative methodology and research are concerned with gathering data and analysing the
findings. This data is collected to make sense of the interviewees' experiences and
understanding of the world. Robson (2011:12) suggests that five points define qualitative
methodology.

Table 3.1: The five points of Qualitative methodology

Qualitative methodology Definition

Non-numerical Consistency is representing the world in terms of words
and pictures as opposed to numbers.

Scale Focuses on a few cases with many variables.

Sampling Driven by inductive logic as theoretical concepts.
Develops during the study.

Data collection and sampling Flexible design and the focus are liable to change.

Context Events are described through the view of the
participants to understand the setting/context.

Influence of the researcher Reflecting on the searcher’s values and interaction
before and during the study.

Sourced from: Robson (2011:12)

Table 3.1 emphasizes the impact and relevance of qualitative methodology. Specific techniques
for analysing qualitative data are outlined by Huberman and Miles (2002:10). According to
Huberman and Miles (2002:9) there are many factors influencing the successful collection of
data from multiple participants, these factors include global literature on the topic relevant to

the study, observation, documenting the data collected and analysing the information recorded.
3.2.3 Triangulation in a case study research design

In this study, the triangulation methodology explores information and verifies the content
gathered to determine whether authentic research is provided. According to McMillan
(2012:303), the method of triangulation is a technique that validates data collected and
literature gathered to support the research design. In agreement, Meijer et al. (2002:410)
suggest that the triangulation methodology refers to a process by which findings of the
participants who took part in the study and data collected from interviews and dialogue are

verified by the researcher.
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Figure 3.1: Summarizing factors influencing qualitative research design

Thus, according to McMillan and Schumacher (2006:374) the relevance and importance of this

methodology or research design suggests that the triangulation method makes use of cross-

justification and validation of data sources used, data collection tools and methods and

theoretical schemes to support this research. The five kinds of triangulation used in this

research are explained and provided below in Table 3.2.

Table 3.2: The five kinds of triangulation in qualitative research

Triangulation methods identified

Meaning

Triangulation by data sources

data collected from different individuals, at different
times, and different places, offsite

Triangulation by method

observation, interviews, documents, recordings

Triangulation by the researcher

comparable to interpreter reliability

Triangulation by theory

different theories to explain results and methodology

Triangulation by data type

qualitative data

Source: Meijer et al. (2002:410)
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This type of qualitative research design allows for multiple methods of triangulation to be used
in one study. Thus, this form of methodology is beneficial towards this study as it analyses the
data collected and presents the data in an organized manner. A combination of appropriate data
collection devices will be used. This research will make use of semi-structured interviews,
semi-structured focus group interviews and document analysis, as suggested by Creswell
(1994:12) multiple methods explored in this study authenticate and validate the information
collected. Thus, the methods will assist the researcher with methodological triangulation to

validate data to highlight the researcher’s aims.

Triangulation Methods

ﬁ—l Triangylation by data sources )

[ Data type ] data collected from different individuals, at
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¢
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results and methodology qualitative methods

VA A\

Figure 3.2: Triangulation methods

This study makes use of various means of collecting data, analysing the content, and presenting
it in such a manner that it contributes to the gap in the research in relation to parental academic

support programmes.
3.2.4 Qualitative case study

This research design is viewed as a case study as schools, teachers, parents, and children are

intensively explored through their views and experiences. According, to McBride, Brewer,
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Berkowitz and Borrie (2013:60) a case study as a research design collects data through in-depth
discussions, recording and data analysis accumulated through face-to-face interviews. In
addition to this view, Huberman and Miles (2002:8) suggest that a case study forms part of a
research strategy which identifies the challenges within education and literature. Furthermore,
a case study is viewed as a study in which the conclusions are derived from concrete, reliable
and substantial evidence, as suggested by Yin (1989:23). Therefore, this study explores the
relevant phenomenon between teachers, parents, schools, and learners which impact academic

success, academic development, and parental academic support programmes.

Qualitative research collects data over time and analyses the data to produce concrete literature
to support findings. Thus, according to McMillan and Schumacher (2006:27), qualitative
research observes and studies data over time in detail and qualitative research that utilizes
several sources of data supports findings using the qualitative research methods. Therefore, as
previously stated, McBride et al. (2013:55) suggests that this research refers to a case study as
it explores and invests in one concern which is that of the influences of parents impacting their
child’s success through parental academic support programmes within poor school
communities. However, individual and group interviews contribute to this study. Thus, the

approaches mentioned previously refer to and make use of the following strategies:

e Investigate a phenomenon comprehensively and collect data to support research,
literature, and findings.

¢ Study and investigate an important issue comprehensively.

e Analysis data collected.

e Transcribe data to support research.

This research is, therefore, concerned with the impact of parental support in relation to learner
academic success and development. Furthermore, this study explores the influences and desire
of a parental academic support programme, specifically in poor school communities, as these
communities in comparison to others, do not necessarily have access to additional resources
beyond the school, access to data and the cognitive ability to academically assist their children

at home to achieve academic success and growth.

In addition to the above information, Griffiths (2013:247) states that a qualitative research
approach studies one phenomenon in multiple schools for a single study. This is therefore seen

as case study research. Furthermore, case studies can be retrieved from a group or individuals

57



being interviewed (McBride et al, 2013:57). Thus, teachers’ views on parental academic
support programmes and the benefits thereof, are heard. Furthermore, case studies as
qualitative research are studies which explore views and collect data from participants. Thus,

researchers are informed of the participants' views on the research investigated.

According to Stake (1995:10), a case study could be viewed in three imperative parts to the

contribution of research, these parts are namely:
An intrinsic case study, the instructional case study, and the collective case study.
3.2.4.1 The intrinsic case study

An intrinsic case study is viewed as the study of a case where the subject itself is the main
interest of the research. Thus, according to Creswell (2009:460), the intrinsic case study holds
relevance with regard to its significance in research and literature. Thus, this viewpoint can be
implemented when there is a keen interest in a particular topic that the researcher wishes to

investigate and gather a clearer understanding of.
3.2.4.2 The instrumental case study

A case study can be viewed as an instrumental case study when the study provides sufficient
insight into a concern or area of interest in the study. According to Creswell (2009:466), a case
study can be viewed as “to study an issue...that provides insight into an issue.” Thus, this
research or study could be considered as an instrumental case study as it concerns itself with

Education, as the point of interest.
3.2.4.3 The collective case studies

Studies which are informed by collective case studies are suggested by Creswell (2009:444) to
be studies of comparison. These studies extract and focus on a single issue which is evident in
multiple studies to aid, support and become familiar with the issue being addressed and

researched.

In this study, I used the collective case study to inform my research. This method was used to
collect and guide my study, which allowed me to gather sufficient information and literature to

support my study.
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3.3 Population and sampling
3.3.1 Study population

The total number of people, groups, or institutions included in a study could be referred to as
a population. According to Bertrams, Englert, Dickhduser and Baumeister (2013:59) the
amount of people or groups of individuals that are observed and interviewed, is regarded as a
population, which impacts literacy and research. Thus, a population can be identified as a group
or person from which data can be collected and analysed. This research therefore observes and
interviews teachers and collects data pertaining to the involvement of parents and schools in
the academic progress of children in the Metro-Central Education District (MCED), in the
Western Cape. This was further explored in Chapter 4.

3.3.2 Participants interviewed
3.3.2.1 School A as a study site for interviewed teachers

The participants at School A were willing to participate in the study without having to be
convinced. They eagerly took to the research questions and answered confidently, and
passionately with their understanding of the questions posed. These participants availed

themselves almost immediately, offsite.
3.3.2.2 School B as a study site for interviewed teachers

Participants at School B preferred giving written statements or answers to the research
questions provided. They were not comfortable being recorded and preferred digital devices to
be put away. These participants used their private time, offsite, to respond to the research

questions.
3.3.2.3 School C as a study site for interviewed teachers

Many of the participants at School C had to be convinced to partake in the study. Many of them
did not want to be recorded or have what they said written down, because they were scared
their answers could be wrong. Participants were reassured that there were no right or wrong
answers. Participants allowed the interview to be conducted offsite, but the information had to
be written down and interpreted, no recordings were taken. This is because the participants did
not feel comfortable being recorded. Some of the participants agreed to partake in the study

but then never gave their written responses or arrived for interviews. Therefore, the researcher
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had a contingency plan in place to replace the original participants with other consenting

participants.

Participants were willing and interacted with exuberance. Their responses were authentic and
relevant to the research questions and the focus of this study. The researcher found the
interviews to be of value and the findings are critical to the completion of this study and chapter.

Participants partook in this study willingly and suggested an alternative means of

communication to provide the necessary data, as opposed to being recorded.

Table 3.3: Participating schools — characteristics

School | Teachers | Location | Economic Area School fees | Languages
status description
A 33 Cape Middle to | Immediate R 11 120.00 | English
Flats High neighbours, and
Income trains, personal Afrikaans
transport
B 25 Cape Middle to | Immediate No fees Afrikaans
Flats low-income | neighbours, and
taxis and buses English
C 23 Cape Low Immediate No fees English
Flats income neighbours, and
buses, and taxis Afrikaans

School A is in a less impoverished area of the Cape Flats, in comparison to schools B and C.
School A is made up of learners from all over, not only from the Cape Flats. Schools B and C,
have a compilation of mostly socio-economically impacted neighbourhoods. Furthermore, the
learners who attend these schools come from households that struggle immensely with regard
to poverty and unemployment. These two schools provide feeding schemes, whereas School A
does not, as the compilation of the school community is by the means of providing for their

children.

Most of the learners who attend School A, walk to school, are dropped off by family or are
brought to school via private transport. School B and School C experience learners mostly
walking to school as their families cannot afford transport or leave for work too early to

accompany them to school.

School A requires the amount of R11 120.00 per year as school fees, this excludes stationery
and books, whereas schools B and C are no fees schools, and they provide books for each

learner. School A’s language medium is English and learners who attend this school, have
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English as their Home Language. Schools B and C have English as their medium of instruction,
however, most of the learners who attend these schools have Afrikaans as their Home
Language. Thus, School B and School C experience language barriers by both learners and

parents, which inevitably impacts learners' academic success, growth, and development.
3.4 Sampling

School governing body-employed teachers and Western Cape Education Department-
employed teachers were interviewed to conclude this study and add value to this research.
According to McMillan and Schumacher (2006: 476), these individuals represent a population.
A population can also be viewed as a sample. McMillan and Schumacher (2006:470) states that
a sample is individual people being interviewed, or a group of individuals, from which data is
collected and extracted to derive reliable and credible information to support research. All eight
(8) participants were teachers in the Intermediate and Senior phase, who were selected from
three different schools. It was initially nine (9) participants, however, after many promises to
fill the commitment of attending the scheduled interview the participant did not honour their

promise to attend the interview.

The schools chosen for this study were schools on the Cape Flats that are exposed to socio-
economic factors that hinder education, especially teaching and learning that negatively impact
learner academic development. These schools’ contrast with each other, but they also share
similarities, which are further explored in Chapter Four. School A is on the Cape Flats, but this
school is not exposed to as harsh an environment as the other schools, this school community
has parents who engage in the child’s education, and the school community has absent parents.
School A is also a fee-paying school. Schools B and C are no-fee schools, and they are exposed
to gang violence, socio-economic factors, absent parents, drug abuse and low or self-motivated

learners to complete their primary school career.

The participants selected to partake in this study are both seasoned educators and educators
with a minimum of 6 years of teaching experience. Of the participants has teaching experience
in the Foundation phase, Intermediate and Senior phases and the Further Education and
Training phases. These educators are exposed to life on the Cape Flats and can concur with the
need for parental academic support programmes to enhance learner academics, and these
teachers are exposed to the lack of parental involvement in homes. The participants selected

are in the Intermediate-Senior phase, which forms the foundation of this study.
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Table 3.4 provides the reader with the clear characteristics of the participants selected by the

researcher to identify the motivation for selecting these participants.

Table 3.4: Participant characteristics

Chronological order | Participants Characteristics

1 Participant A | Female with 26 years of experience. Taught in two
different schools.

2 Participant B | Female with 11 years of experience. Taught in two
different schools, in two wvastly different
communities.

3 Participant C | Male with 10 years of experience. Taught in both
high school and primary school.

4 Participant D | Female with 9 years of experience. Taught at the
same school for the duration of her teaching career.

5 Participant E | Female with 14 years of experience. Taught in two
different countries.

6 Participant F | Female with 6 years of experience.

7 Participant G | Female with 28 years of experience. Taught at the
same school for the duration of her teaching career.

8 Participant H | Female with 9 years of experience.

The following information consists of some of the characteristics of the participants:

e A research sample of three participating schools was extracted from primary schools
in Circuit 4 and 5 under the Metro Central Education District (MCED).
e The research sample was conducted through face-to-face interviews, recordings, and

participants written responses.

The investigated schools are situated in the same geographical region, they share similar
socioeconomic status. However, they experience different academic achievements in the
Intermediate and Senior phases. Of these schools, there are no fees schools, and these schools

require parents to pay school fees.
3.5 Methods of collecting data

This study used a Literature review, field notes, face-to-face interviews, structured and semi-
structured interviews, group interviews, interviews conducted using digital platforms and
interviewees' written responses as a form of the data collection processes. These data collection
methods are characterised by the qualitative data analysis research method. According to

McMillan (2012:269), these processes are processes used in global literature to ensure suitable
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data is collected and recorded. The analysis of data collected is therefore imperative to

successful and credible research.
These qualitative data collection processes are detailed below:
3.6 Literature review

A Literature review is viewed as a method of summarising and evaluating specific topics in
literature. According to Knopf (2006:130), a literature review is the systematic identification
of data, the specific location of information, and the analysis of data collected which contains
information related to a research problem. Therefore, a literature review presented for a
research study is that of which analysis extracts relevant data related to the topic being
researched. In addition to this view, a literature review is a source of research, which contributes
to the growth of literature and research. Thus, according to McMillan and Schumacher
(2006:74), a literature review aids the researcher in identifying a problem, elaborating on the

existing problem and limiting the problem.

Furthermore, a literature review extracts information places the study in a historical perspective
and identifies methods to answer the research question comprehensively. The literature
extracted to support this study holds relevance to the current need for parental academic support
programmes in poor school communities. The literature used to support this study is supported
by Literature dated as far back as 1989 and as recent as 2019, and this literature remains

relevant to breaching the gap in existing Literature.

According to Kralik, Visentin and Van Loon (2006:320), research developed and reviewed over
time on consolidating our understanding of research through a literature review. Therefore, in
this study the researcher analyses and reviews research to significantly contribute to research

and the lack thereof.
3.7 Field notes

Whilst conducting the research, the school’s demography, profile, and composition were
considered and noted, particularly in areas which displayed poor school communities.
Informative data about the school’s profile were collected, which informs the background of
this study. Notes were recorded, physically taken while participants spoke, and provided by

participants during scheduled interviews.
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The researcher was able to direct questions to the teachers to identify their views in relation to
what parental academic support programmes would look like and the need thereof. Thus, the
questions were designed to understand the teachers' views and needs to assist them in ensuring

academic progress and development take place in different phases in the school system.

Teachers were allowed to provide their thoughts towards influencing successful parent-learner
and parent-teacher communication to contribute towards the development of parental academic

roles in the child’s life.
3.8 The face-to-face interview schedule

In-depth face-to-face interviews using seven (7) open-ended questions about teacher’s views
on parental academic support programmes in poor school communities, to explore the urgency
of the implementation of such programmes to assist and equip parents with the necessary tools
and resources to assist their child academically. The open-ended questions, (see Appendix A),

examined the following concerns:

e The understanding of the role of parents in academic achievement and lack
thereof.

e Academic programmes available and implemented by the school to involve and
encourage parents to assist in their children’s academic development.

e Barriers experienced by the school when attempting to involve parents in the
education of their children.

e Parents' ability to access resources and data.

e Academic workshops and parent-teacher communication to assist parents with

academic tools.

Data creditability was achieved by interviewing teachers from the different schools using the
same seven questions. Parent-teacher and parent-school communication was explored and
parent involvement in the school was addressed. Parent-teacher and parent-child
communication were explored to identify the link between parental academic assistance and
academic growth among learners. Socio-economic and other impacting factors were
established in relation to parental academic support and involvement. Interviews were

successful as trust and anonymity were established and upheld between the researcher and the
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participants. Some of the participants provided their written responses as opposed to being

recorded because they were not completely comfortable with a verbal record being kept.
3.9 Qualitative data analysing method

Qualitative methods include recording and interpretation of data and analysis thereof. Data
analysis is the process whereby, according to Lemmer (2012:87), the researcher identifies
themes according to the collected data and where an attempt is made to demonstrate support
for those themes. According to Trullols, Ruisanchez and Rius (2004:137), qualitative data
analysis is identified by the researcher as a process whereby data is demonstrated through the
extraction of relevant data from reliable sources and the creditable and valuable information is
recorded and categorized into themes. Thus, Ngulube (2015:130) suggests that data is
transformed into meaningful information through in-depth research, analysis, coding, and

thematising information.

Data analysis uses a range of procedures to ensure effective and comprehensive data collection.
Maree (2010:101) states that the data analysis procedures can be explored through the

following processes:

Table 3.5: Data analysis categories

Number Data analysis categories
1. Suitable content content analysis that identifies information
2. Analysis conversation analysis
3. Significance of study discourse analysis that focuses on relevant content
4. Interpretation of data narrative analysis refers to procedures for
interpreting narratives generated in research

Sourced from: Maree (2010:101)

Leedy and Ormrod (2001:160) suggest that content is selected according to its value and
contribution towards the specific research or study. Furthermore, Huberman and Miles
(2002:309) share the view that data is analysed through conversation and meaningful
documentation of relevant research. Therefore, information is extracted and recorded into
themes according to its significance and contribution to the development and growth of

research.
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3.10 Data analysis

The researcher categorised the data collected and analysed to content collected throughout the
research process. The data analysis process includes organizing data according to its relevance
in relation to the research questions, analysing data, transcribing data, and recording extracted
data. The data analysis process is therefore described as the process where the researcher

represents the data and categorises it into themes.

Data was collected from three schools, with a total of eight (8) participants. Relevant and
informative information was recorded and extracted from interviews conducted in face-to-face
interviews, which are open-ended structured interviews and formal interviews, and participants'

written responses. This is further explored in the conversation analysis.
3.10.1 Conversation analysis

Conversation analysis, according to Maree (2010:101), is viewed as the study of talk through
interaction, thus it is suggested that conversation analysis is the understanding and categorising
of content provided through verbal conversation. Thus, teachers' views on parental academic
support programmes to support learners at home, particularly in poor school communities, were
analysed to understand the concerns and perceptions of teachers. This data is necessary to
contribute to the gap in the literature pertaining to parental academic support programmes in
poor school communities. The researcher grouped all the responses according to similar themes
the responses shared, the data was transcribed and stored. Meaningful data was collected and

analysed throughout the interview process.

The data captured and presented, from the various schools where participants were selected
from, explore, and display the challenges faced by these schools and how these challenges
differ in certain cases. These challenges will be explored and analysed in the following chapter.
Creditable, valuable, and meaningful data was collected and documented throughout the

research process.
3.10.2 Qualitative data analysing procedures
3.10.2.1 Anonymity and privacy

According to Novak (2014:3) anonymity and confidentiality are defined as the process of

collecting information from individuals without identifying their information or providing their
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identity. In this research, it is necessary to implement the act of anonymity and confidentiality
so that the participants can voluntarily provide their views on certain aspects pertaining to
research. Novak (2014:4) also suggests that the privacy of participants is the practice of keeping
the identity of the participants disclosed so that trust is formed and so that participants feel
comfortable taking part in interviews. Participants were provided with a detailed letter which
explained the purpose of this study, (see Appendix B). Before the research was conducted all
participants were informed of the anonymity, privacy, confidentiality, and voluntary
participation for ethical and trust purposes. Golafshani (2003:597) defines qualitative research
in terms of its reliability and validity. However, Golafshani (2003:598) suggests that qualitative

research is accurately assessed in relation to trustworthiness and reliability.
3.10.3 Data credibility

Credibility is defined as the value and precise data and the documentation of the data which is
extracted from recordings and written responses. Saldana (2011:21) suggests that creditability
is examined and defined through the collection of appropriate data, data analysis and
conclusions that are truthful and reliable. Therefore, as mentioned earlier in this study, the

credibility of the findings is verified using the triangulating method.
Below are the processes implemented when collecting the data:

e The researcher maintained the credibility of the data by using the same collecting
data tools throughout the study (triangulation).

e Participants' responses were categorized as raw data.

e Data was transcribed, and relevant data was extracted from recordings/written
perceptions of participants.

e Participants’ identities remained anonymous, and information was stored in a safe

place.
3.11 Ethical considerations

The research participants were not subjected to harm in any way, whatsoever. This study
maintains the respect and dignity of research participants; it has the full consent of the
participants prior to the study. Therefore, the confidentiality and anonymity of the participants
are a priority. The Protection of Personal Information Act (POPI ACT/ POPIA) is implemented
and protects individuals right to privacy and anonymity. The POPI Act enforces the

67



constitutional right to privacy, by safeguarding personal information when processed by a

responsible party, subject to justifiable limitations.

The study is guided by ethical principles including (i) anonymity; (ii) privacy; (iii) truthfulness;
(iv) confidentiality and (v) voluntary participation. I treated the participants with the necessary
privacy and confidentiality. Thus, the participants and I entered into an ethical agreement,
which protects the rights of all schools, communities and individuals who participated in this
study. All participants have been furnished with a consent form (see Appendix C), and they

have been informed that they will be recorded during the interviews conducted.

The ethical considerations emphasize the following: as a measure of confidentiality, no names
are disclosed during the interviews or in the transcripts presented. Participants are equipped
with a consent form and are informed that they are tape-recorded during individual and focus
group interviews. Interview transcripts and research material are kept in a protected and
invulnerable place for a minimum of five years. All respondents are identified as “PL1” for
teachers in Primary school to ensure that all the information remains anonymous. Research
ethics permission for this project was obtained from the University of the Western Cape’s
Research Ethics Committee. The researcher provided the school and the teachers with an

information sheet which informed them of this study.
3.11.1 Permission and consent

I, the researcher, acquired permission from the principals of the respective schools and
informed them of the objective of my study if interviews could take place during contact time.
However, interviews took place offsite. I applied for ethical clearance (see Appendix D) from
the University of the Western Cape before interviews and data collection. I obtained permission
(see Appendix E) from the Western Cape Education Department to conduct my research. I also
asked teachers to give their informed consent, by providing them with a consent form (see
Appendix C). This was obtained when the necessary parties granted permission. I ensure the

anonymity of my participants.

The rights and protection of the participants are ensured. All names of participants are not used
or referenced. One of my key responsibilities as a researcher is to ensure that the participants,
I engage with participate in this study through informed consent. This was facilitated through
the project "information sheet" and “informed consent" form (see Appendix C). I ensured the

anonymity of my participants. The rights and protection of the participants are ensured.
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Participants gave their consent in writing during the face-to-face interviews and written

feedback.
3.11.2 Confidentiality and anonymity

The researcher ensured confidentiality and anonymity by using aliases for the three schools
(i.e. School A, School B & School C), to remove all identifiable observations from the data.
Each of the eight (8) participants has a specific alias, instead of a real name. Furthermore, the
researcher transcribed the participants’ responses and views, stored them on the laptop, and
secured the original responses in a safe place. This is done to ensure the confidentiality, and

anonymity of the participants and the school.

In this study, participating schools and staff names remained confidential. All identifiable
observations from data and specific aliases for each participant were used to protect their right
to privacy and confidentiality. Furthermore, once the data was collected, it was transcribed, and

the initial data was kept safely to promote confidentiality and anonymity.
3.12 Conclusion

Learner performance and academic growth are directly impacted by parental academic support
and barriers constraining parental academic assistance in households. Teachers are aware of
impacting factors and socio-economic constraints in poor school communities. This study
explores teachers’ views on parental academic support programmes and the need for academic

support and encouragement in homes.

This study has identified the relationship between parents, teachers and learners and the
functionality of an education system with the support of all school stakeholders. Academic
support programmes for parents are essential in achieving successful academic performance
and development, and therefore teachers have identified the need for additional assistance,
guidance, and support at home for learners who need to maintain or improve their academics.
Thus, the capability approach suggests that parents’ capabilities impact learners' academic
development and enhancement through parental academic support and assistance. The lack of
parent academic support programmes hinders learners' academic performance and academic

growth from phase to phase.
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CHAPTER FOUR
THE DATA FINDINGS AND DISCUSSION
4.1 Introduction

This study uses critical reading and analysis and also includes the methodology guided by a
qualitative research design, which uses participant interviews (formal/structured and informal
dialogue). Qualitative research is concerned with phenomena relating to quality, development,
and function as suggested by Kothari (2004:3). Thus, the qualitative research design was used
to understand and compile the views of participants to support this research. The rationale for
the inclusion of this technique of qualitative research was that literature concerning teachers’
views on parental academic support programmes is limited, and therefore it is important to
create, provide and have this literature available. Thus, the qualitative research design
implemented in this study provides an in-depth understanding, according to Babbie and
Mouton (2001:33) and Bloor (2015:58) of development and functioning in relation to teachers’
views of parental academic support programmes in poor school communities and the

development thereof.

The research design and methodology applied in academic progress and factors impacting
academic development and growth to collect data to furnish the enlightenment to the research
problem were explored, and described in the previous chapter (cf.,3.2 - 3.3.2). The
comprehensive data collected through face-to-face interviews, site visits and written
communiques were analysed based on participants’ words and gestures as indicated by the
participants (cf., 3.4 - 3.4.1.3). This data was obtained through the practice of qualitative data-
collecting methods. The methods used are global literature review, site observations, face-to-

face interviews, and written responses (c.f., 3.3.1 - 3.5.1).

Participants’ direct responses were indicated by using inverted commas to show that their
words were not tampered with to meet the needs of the discussion or research questions.
Participants’ statements were quoted as the primary source of information. This means that the

researcher’s experiences and opinions did not influence the credibility of the findings.

Thus, qualitative data analysis methods were used to analyse and scrutinize the data that was
collected from participants voluntarily in their preferred settings. To extract creditable and

valuable data, content analysis, conversation analysis, and qualitative data analysis procedures
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were employed. Thus, data credibility was attained through qualitative data analysis
procedures, as detailed in the previous chapter (c.f., 3.2.4 - 3.6.2), which were dealt with

meticulously.

The process of data presentation commenced on the researcher’s preparations for identifying
schools and particular participants that would effectively contribute towards this study. Thus,
to produce valuable research towards this study, data collection procedures, findings, content,
and conversation analyses were detailed (c.f., 3.2.4 - 3.6.2). This chapter has used three primary
schools in the Metro Central Education District, in the Western Cape. Throughout the data
analysis phase, the researcher transcribed, summarised, and presented the data collected from
different sources as a single entity to enhance the study’s data credibility. Most of the

participants preferred to give their written responses as opposed to being recorded.

Finally, data collected, sampling, and ethical considerations are presented in detail in the
following section. The coded names of the participating schools used throughout the study to
maintain the academic ethical requirements on the issue of confidentiality and the right to
privacy of the purposefully selected schools, were detailed in the previous chapter, in sections
(c.f., 3.6 - 3.7.2). Thus, data extracted from participants were collected in areas which
experienced high crime volume, socio-economic factors that impact households and learner
education, and many of the parents in these areas are unemployed or absent in the household,

leaving grandparents to assist the child academically, as described further in this chapter.

Thus, Christian and Stambach (2024:2) suggested that schools located on the Cape Flats, Cape
Town, house families from low-income ‘mixed race’ families, of whom many have not had the
opportunity to complete their academic careers. Learners in these communities face daily
challenges such as violence, drugs, and crime, which impact learners' academic development
and make teaching and learning challenging. According to Christian and Stambach (2024:6),
holistic teaching and learning are hindered by external factors such as gang violence and drug

abuse.
4.2 Metro-Central Education District — Circuits 4 and 5

Schools with sufficient and effective resources, accompanied by teachers for each grade and
phase are pertinent factors which impact successful academic support programmes and parent-
learner academic achievement, through parental academic assistance and support as suggested

by Meier and West (2020:2). Thus, improved academic performance occurs when teachers can
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focus more on the needs of individual learners and parents of the child can assist the child
academically at home with any academic challenges or difficulties understanding concepts

taught in class.

Table 4.1 below shows the sum of primary schools in the Metro-Central Education District as
per circuit to give a picture of the study population. This study focuses on two circuits; however,

the education district has six circuits.

This study includes no-fee schools and schools that require parents to pay school fees. This,
therefore, provides insight into the socio-economic conditions many parents face, which impact

learners' academic growth and development through the lack of resources.

Table 4.1. Metro-Central Education District Schools

Circuit (C) Primary
schools
C4 24
C5 22
TOTAL 46

The Metro Central Education District is a mega-education district in the Western Cape Province
with mixed races, cultures, and religions. This study is conducted and focused within the
Metro-Central Education District, around Circuit 4 and 5, on the Cape Flats. The Metro-Central
Education District consists of diverse cultures, and diverse socio-economic suburbs, and this
district produces holistic teaching and learning. However, many of the schools within this
district produce different academic pass rates in its primary schools. Circuits 4 and 5 have 46
primary schools. Therefore, three primary schools from the Cape Flats were selected for the

sampling.

Many well-known suburbs are in the heart of the Cape Flats, and of the schools in the sampling,

lies in one of the most notorious suburbs of the Cape Flats, in the Western Cape. According to
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Pinnock (2016:262) crime and gangs on the Cape Flats have been traced back to the forced
removals under apartheid and the disintegration of long-established community networks,
social obligations, loyalties, and informal social controls that bound working-class
communities together, which also has its roots in under-resourced schools. Thus, impacting
academic growth and establishment in schools on the Cape Flats. These schools are identified

as no-paying schools because of the socio-economic challenges these communities face.
4.2.1 School A — Participants A, B and C

Academic revision consolidates learning that takes place at school during the day. Thus,
revision activities, homework and study schedules stimulate learning long after learners have
completed their school day. In conjunction with this, this practice allows for parent-child
communication to take place to ensure parents are aware of academic expectations and
revision. According to Sibanda (2021:10) parents who invest in their child’s education through
academic guidance and assistance, pave the way for academic growth and success. Therefore,
Sibanda (2021:11) suggests that parental involvement is pertinent to learner development,
academic achievement, and self-motivation of the child. Furthermore, parental involvement
influences positive learning and academic growth, however, in many households on the Cape
Flats parental academic support programmes are absent and the desire for such programmes in
poor school communities in the Western Cape is minimal, as suggested by participants in this

study.

School A has a composition of 46 teachers, with learners from immediate areas on and
surrounding the Cape Flats. The school is an English medium school, which provides extra-
murals such as music, tennis, table tennis, soccer, and athletics. Interviews conducted with
participants were done offsite, as it was more convenient, and participants felt more
comfortable in their setting and time. Participants A — C are well-established teachers, who

have experience throughout various phases in the school.
4.2.2 School B — Participants D, E and F

School B has a composition of 33 teachers, with learners from various areas on the Cape Flats,
most of these learners come from low-income households. Many of the parents in these
households are absent or are unemployed. The school is an English medium school, which
provides limited extra-mural such as soccer, and athletics. The interviews that were conducted

with participants from this school were done offsite, it was more convenient, and participants
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felt more comfortable in their setting and time. Furthermore, according to Tan et al. (2020:12)
education should start at home and be guided and monitored by the parents of the child.
However, in poor school communities’ households are disadvantaged due to the lack of
understanding of the curriculum, concepts, methods, and academics taught to learners in class
and many parents do not have an academic background. Thus, parents in this predicament are
negatively impacted as their ability to assist their children is limited and often strained by their

lack of academic understanding.
4.2.3 School C — Subject G & H

School C has a composition of 25 teachers, with learners from various areas on the Cape Flats.
Particularly, poor, and low-income areas. Many of the parents in these communities are absent
and the grandparents take care of the children. Many of these parents who are employed mostly
work nightshift, 6pm — 6am and this causes a divide between parents and children, Participant
G states that “some parents work nightshift, when the child comes home the parent goes to
work”. The school where participants G and H have been selected to participate in the interview
is an Afrikaans medium school, which provides athletics as its only extra-mural. Interviews
conducted with participants were done offsite, as it was more convenient, and participants felt

more comfortable in their setting and time.

These school environments contrast each other. School A is conducive to learning and allows
for a favourable environment which encourages teaching and learning. This was observed when
delivering consent forms to the participants. Schools B and C have environmental factors or
socio-economic factors which impact teaching and learning daily. The schools on the Cape
Flats are exposed to various dangers, such as gang violence and drug abuse. Two of the three
school participants are exposed to these dangers daily. Inevitably, this puts the learners of the
school and their parents at risk of these dangers, which also, therefore, impacts and hinders
teaching and learning in these schools. Parents in these poor school communities, therefore,
struggle to access resources and data due to low or no income and due to the daily violence,

which restricts their movement.

These school environments contrast each other, one of the three participating schools is viewed
as being fortunate enough to be in a community where the parents are more involved in the
child’s education, and the remaining participating schools are exposed to socio-economic

circumstances that impact and deteriorate the culture of the school communities in this study.

74



School A is conducive to learning and allows for a favourable environment which encourages
holistic teaching and learning, academic growth and it motivates a positive school culture in
this environment. This was observed when delivering consent forms to the participants at this
participating school. The remaining participating schools, schools B and C have environmental
factors or socio-economic factors which impact teaching and learning daily, they restrict and
limit academic development and academic motivation amongst learners, teachers and parents,
as seen through information provided by the participants of these selected schools on the Cape
Flats. Furthermore, the schools on the Cape Flats are exposed to various dangers, such as gang

violence, and alcohol and drug abuse.

Two of the three schools’ participants are exposed to these dangers daily, where learning is
impacted through gang violence in and around the schools. Inevitably, this puts the learners of
the school, the parents of the school and the school community itself at risk of these dangers,
which also, therefore, impacts and hinders teaching and learning in these schools. It is often
the case where education department officials cannot enter these communities to serve the
school and the learners as gang violence is rife at any given time. Parents in these poor school
communities, therefore, struggle to access resources and data due to low or no income and due
to the daily violence, which restricts their movement, this includes leaving the area to do
enquiries at the education department. Often, parents who need assistance from schools cannot
access this assistance at a particular time, because of ongoing violence in the surrounding area

and community.
4.3 Participants interviewed
4.3.1 School A as a study site for interviewed teachers

The participants at School A were willing to participate in the study without having to be
convinced or persuaded. They eagerly took to the research questions and answered confidently,
and passionately with their understanding of the questions posed. These participants availed
themselves almost immediately, offsite. Participants at this school found a keen interest in the
research questions and provided crucial, impactful, and honest feedback to the best of their
ability. The participants at this school seemed to have the same view or experience of the school

community and the senior management and school governing body of the school.
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4.3.2 School B as a study site for interviewed teachers

Participants at School B preferred giving written statements or answers to the research
questions provided. They were not comfortable being recorded and preferred digital devices to
be put away. These participants used their private time, offsite, to respond to the research
questions. All the questions directed at the participants were answered comprehensively and
meaningful information was provided by the selected participants. The participants of this
school engaged with the questions and reflected on their experience at the school, and they

provided their experience of the involvement of the parents of the school, or the lack thereof.
4.3.3 School C as a study site for interviewed teachers

Many of the participants at School C had to be convinced to partake in the study. Many of them
did not want to be recorded or have what they said written down, because they were scared
their answers could be wrong. Participants were reassured that there were no right or wrong
answers in this study. Participants allowed the interview to be conducted offsite, but the
information had to be written down and interpreted, no recordings were taken. This is because
the participants did not feel comfortable being recorded. Some of the participants agreed to
partake in the study but then never gave their written responses or arrived for interviews.
Therefore, the researcher had a contingency plan in place to replace the original participants

with other consenting participants.

Participants were willing and interacted with exuberance. Their responses were authentic and
relevant to the research questions and the focus of this study. The researcher found the
interviews to be of value and the findings are critical to the completion of this study and chapter.
Participants partook in this study willingly and suggested an alternative means of
communication to provide the necessary data, as opposed to being recorded. The participants
provided sound recommendations and insight into the lives of teachers in the selected schools
on the Cape Flats. Thus, environmental factors, such as the physical, cultural, and social
impacts affect learners' academic achievement and the learner’ self-motivation to work towards

academic progress.

Table 4.2 below discusses the characteristics of the participants of this study, and the
composition of the schools the participants are employees of. The table below discusses and
identifies the number of teachers per school selected for this study, and whether it is a no paying

fees school or a fee-paying school.
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Table 4.3: Participating schools — characteristics

School | Teachers | Location Economic Area School fees Languages
status description
A 33 Cape Flats | Middle  to | Immediate R 11 120.00 English and
High Income | neighbours, Afrikaans
trains,
personal
transport
B 25 Cape Flats | Middle  to | Immediate No fees Afrikaans and
low-income | neighbours, English
taxis and buses
C 23 Cape Flats | Low income | Immediate No fees English and
neighbours, Afrikaans
buses, and
taxis

The table above explores the socio-economic status of the households and school community
related to the participating schools in this study. These factors impact learner academic
development and parental academic support for the child. All the selected schools in this study
are on the Cape Flats, and according to Turok, Visagie and Scheba (2023:14), on the Cape Flats
crime is a constant concern, especially the rising level of crime in recent years, including
murder, robbery, property-related crime, and public violence, which negatively impacts learner
academic development as many learners do not attend school regularly because of crime.
Similarly, parents of the school communities are often not involved in the child’s academics
because of the lack of understanding of certain topics, concepts and methods taught in schools.
Thus, parental academic support programmes in poor school communities are not in effect in

the selected schools because of the lack of interest, involvement, and effort from parents.

School A is in a less impoverished area of the Cape Flats, in comparison to schools B and C.
School A is made up of learners from all over, not only from the Cape Flats. Schools B and C,
have a compilation of mostly socio-economically impacted neighbourhoods. Furthermore, the
learners who attend these schools come from households that struggle immensely with regard
to poverty and unemployment. These two schools provide feeding schemes, whereas School A
does not, as the compilation of the school community is by the means of providing for their

children.

Most of the learners who attend School A, walk to school, are dropped off by family or are

brought to school via private transport. School B and School C experience learners mostly
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walking to school as their families cannot afford transport or leave for work too early to

accompany them to school.

School A requires the amount of R11 120.00 per year as school fees, this excludes stationery
and books, whereas schools B and C are no fees schools, and they provide books for each
learner. School A’s language medium is English and learners who attend this school, have
English as their Home Language. Schools B and C have English as their medium of instruction,
however, most of the learners who attend these schools have Afrikaans as their Home

Language.

Thus, School B and School C experience language barriers by both learners and parents, which

inevitably impacts learners' academic success, growth, and development.
4.4 Data collected through interviews

Participants’ responses in this study expressed the need to involve parents in learner academics
and provide parents with the necessary tools to equip them well enough to assist their children
academically. The research and data collected, therefore, presented extensive information on
the willingness of participating teachers to involve parents in improving the student’s academic

performance, through parental academic support programmes.

In this research analysis and presentation chapter, data was captured through the voices of
participants in their preferred settings. Participants were given the freedom of choice, on-site
(at the participating school) or off-site (their preferred setting). After revising and scrutinizing
the transcribed data multiple times, the researcher realised that imperative and effective themes
in relation to teachers’ views on parental academic support programmes in poor school

communities emerged, which critically and effectively influenced this study and its outcomes.
The themes that emerged from this research are as follows:

e Teachers are strongly of the opinion that parent-teacher meetings and conferences are
significant in encouraging parental participation in their children’s education. Teachers
are also of the view that these meetings and conferences designed to assist parents with
academic support programmes are a means of empowering parents academically, to
equipping parents with the necessary tools to help their children academically.

e Teachers involve parents in learners' study schedules, homework, and intervention

78



e to ensure academic growth, and for parents to be aware of their child’s difficulties they
experience in the classroom through academics.

e Teachers provide holistic teaching and learning and incorporate different ways and
methods of teaching to accommodate all learning barriers or different ways of learning.

e Parents are encouraged to attend school meetings; and engage in different forms of
parent- communication such as communication via email, WhatsApp groups and
physical letters sent home, and they are encouraged to contribute to learners’ education
through various forums which encourage parent-child communication.

e Parental education, school culture and socio-economic status hinder participation in
student learning.

e Limited access to data and resources hinders learning.

e Funding impacts the ability of schools to provide workshops and resources to support
parents academically and equip them with the necessary skills to assist their children at

home.

4.4.1 Theme 1: Parent-teacher communication is imperative to ensure academic

development of children

Parental guidance and support in learners’ lives, is overwhelmingly encouraged in School A.
The Parent-Teacher communication and relationship and parental participation in learners’
academics and school performance were motivated in numerous ways in School A, during
COVID and post COVID. “The current programmes in place would be school websites, where
schoolwork could be assessed by parents and online meetings to discuss learners' academic
progress. Some schools created home activities which the parents could collect at schools on
specific days, every week or whatever worked for the school,” as indicated and described by
Participant A. In addition to this, the most effective way of constructive communication and
teambuilding was through parent-teacher meetings held at school to discuss learner academic

performance and learner behaviour.

According to Participant A, there were various forms of communication implemented by the
participating school, School A, “email communication was introduced so that teachers could
easily access parents in groups or in bulk.” This suggests that this school has parents who are
fortunate enough to have access to resources, data and transport to go to the school at any given

time, or when there is a need for parents to be at school, this may be to discuss learner
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academics, learner progress improvement or learner behaviour. Participant G describes
communication between parents and teachers as proactive through printed schedules that are
sent home with learners and active WhatsApp groups between parents and teachers to keep
parents up to date with daily academic activity, “Educators have a schedule they implemented
to guide parents on the curriculum and the tasks presented. These schedules are sent home a
week prior so that the parents have an idea of what to focus on and it likewise gives them (the
parent) the freedom to inquire should they lack the knowledge of what needs to be done. All

teachers have a WhatsApp group in place which gives instant access for both parents involved.”

The participant in School B suggested that they encouraged parental participation through
additional assistance if parents require such assistance, although they have no parental
academic support programmes in place. Participant D describes the circumstances in the
participating school as extending their academic assistance to parents who find themselves
experiencing academic challenges whilst helping their child academically, “there’s nothing in
place at the moment, but what we do is, we ask them to let us know if there’s anything; where
our learning support teacher, that also extends her expertise to the parents can help. So, if there
is anything and the principal has an open-door policy. So, if parents want to get hold of her,
they can contact the office or they can ask for her direct number and then they can get hold of
her that way.” Thus, teachers use parent-teacher meetings or conferences, to discuss learner

academic achievement, or the lack thereof.

A participant at School B suggests that academic support programmes for parents are necessary
to facilitate learning at home and encourage academic performance at school, “we encourage
it because we have a WhatsApp group, each teacher has a WhatsApp group. We also make
videos, and sounds of the stuff that we do, because some parents are not, English is not their
first language.” Thus, teachers incorporate different methods of teaching and learning to
involve parents who have a language barrier. Participant E suggests that “teachers depend on
parent involvement at home.... as parents become the educator and have to be able to assist or
guide learners which ultimately effects learner’s ability to succeed academically”, therefore,
parental academic support programmes to assist parents with managing learner academics and
content and concepts taught at school and consolidated at home serves as an important
instrument to engage parents and inform parents of academic challenges and development.

Thus, parental academic support programmes serve as a tool to assist both the parents and the
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learners and to equip the parents with the necessary skills to assist their children academically

at home.

According to a participant in School C, the only meaning of communicating learners' progress
is through the academic schedule. Thus, no parental academic support programmes exist at
School C, “Educators have a schedule they implement to guide parents on the curriculum and
the tasks presented. These schedules are sent home a week prior so that the parent has an idea
of what to focus on and it likewise gives them (the parent) the freedom to inquire should they
lack the knowledge of what needs to be done. All teachers have a WhatsApp group in place
which gives instant access for both parties involved.” Therefore, teachers and schools try to
effectively implement parent-teacher communication to provide parents with the necessary

advice, guidance, and support to assist their children in performing academically.

Thus, all participants across the three schools agreed that parent-teacher communication is
paramount to effective teaching and learning. The participants suggest that parents can assist
their children more at home when they are aware of their child’s academic challenges and

strengths.

According to the collected data, the school community encourages parent-teaching
communication through direct contact, parent meetings and through social media platforms.
Teachers encourage parents to attend meetings for parents to be aware of the academic
challenges and successes their children face. Teachers equip parents with the necessary
knowledge to assist their children at home when revising, completing tasks or when they are
preparing for a test or task. Furthermore, teachers encourage regular communication via email,
phone calls, in-person interaction, and written letters to ensure parents are up to date with
learner progress, concerns and appraisals. Therefore, Kruger and Van Zyl (2006:241) suggest
that the ongoing communication between the school and parents are beneficial in monitoring

learners' academic progress.

Furthermore, effective co-operation between parents, teachers, and learners promotes and
encourages academic improvement and academic achievement, in many cases, this is
motivated through access to resources and data available to the public. However, the
participating schools are unable to use modern means of communication with all parents

because of their socio-economic status and their limited access to data and resources.
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4.4.2 Theme 2: Parents assisting with homework and school tasks

The participants in this study responded confidently and thought-provokingly to the question
of teachers’ views on parental academic support programmes in poor school communities.
Participants suggest the need for parental academic programmes, particularly in poor school
communities as it would benefit the parents and learners, thus improving academics. However,
many participants suggested that parents of these school communities either don’t have access
to resources and data, to access these programmes if they were available online, they wouldn’t
necessarily have the money for transport to attend these programmes if they were done in the
form of workshops or the fact that many of the parents are absent in households or work night
shift. According to Participant D, from School B, “single home households where the parent is
the breadwinner and has to work hours that do not flow well with the Parental Academic
Support Programmes (PASP). Likewise, because the community has a high volume of violence
and substance abuse homes, the PASP do not flow 100% as these factors influence the parent

and child contact time as well as parent and teacher contact time”.

Participants of School A suggest that parental academic programmes are necessary to support
and guide their children at home and that parental involvement will influence academic
progress. However, participants from School B and School C suggest that although these
programmes are necessary and will positively contribute towards learner development and
academic stimulation amongst peers, parents in these poor school communities are limited to
resources, and these parents themselves lack academic achievement or academic growth
beyond secondary education. Participant C indicated that “involved parents have a direct effect

on learner academic achievement.

Learners tend to be more motivated to learn when their parents are involved with their
academics at home. When the parents model a cheerful outlook towards all aspects of school,
learners are more likely to follow these behaviours on their own. When parents are unable to
guide or assist learners effectively at home this often leads to learning outcomes not being met
especially when the classroom is removed from the daily norm, during school closures such as
Lockdowns, parents were forced to become teachers having most parents having very little to

none of the skills required or needed to be able to teach their kids”.
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Participant H, in School C, echoes the sentiment expressed by all of the other participants in
this study that parental academic support programmes are necessary, particularly in poor school
communities, but access to such programmes is limited because of the poor socio-economic
backgrounds, “parents are unemployed, or they leave the children with the grandparents and
the grandparents must oversee their homework. It makes it difficult to get parents to attend
such programmes.” Participant G confirmed this view on the lack of parental support at home
due to parents being unable to understand the homework being sent home or parents simply
lack interest in their child’s academics, “with regarding to parents helping their child with
homework or projects only a few parents are invested and dedicated to assist their child in any

9

way”.

Participant D shares these views and suggests that parents lose interest in their child’s progress
or daily activities at school, “very few parents want to assist their child in any way, not all the
parents in our school community help their child. Many times, the grandparents are the ones
looking after the child. Today, most of the smart kids get that support because there is that
expectation from their parents for them to succeed. Unfortunately, in our community learners

turn to gangs, and parents have too many excuses to not help than to even try.”

It is a clear theme among participants that parental involvement in learner academics is
hindered by socio-economic factors. Many families consist of single parents, absent parents,
or grandparents who have taken on the role of the parents. Furthermore, children often cannot
comprehensively complete homework tasks, because of the difficulties they are exposed to in
their households, and the area surrounding their households. Poverty, unemployment, drugs,
and violence are a few factors that impact learner academic performance, and this also causes
a barrier to the successful implementation of parental academic support programmes in poor

school communities.

According to Participant A, teachers experience parents not always showing an interest in
learner academics, this varies from parent to parent, “parents’ ability to provide support for
home activities due to their lack of education and possibly a disinterest in education or their
child’s education is a significantly influential factor. Little or no access to resources such as the
internet or computers which play a large role in academics today is another factor influencing
the effectiveness of these programmes, other factors would include parents working late and
not having time to help learners at home or time to attend these online meetings with

educators”.
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Furthermore, it is crucial to acknowledge that parental involvement in learner academics and
academic development and progress is fundamental to the enhancement of learner academic
growth and further development. Many factors influence parents’ ability to assist their children
with homework or tasks given to be completed at home. Thus, the socio-economic factors
negatively, financial challenges and parents’ interest and involvement influence academic

progress and parental academic involvement, especially in poor school communities.
4.4.3 Theme 3: Academic support programmes for parents

Parents in the Cape Flats are, like other community members, expected to assist their children
academically, according to Van der Berg (2008:5) the school community and its stakeholders
are expected to improve academic focus and create a positive ethos despite the context of the
school they serve. Therefore, Participant D indicates that these programmes are crucial to the
development of academic growth and learner support, “parental academic support programmes
would be beneficial to the development of education and towards all learner’s academic
growth.” However, no such programmes for parents are available, particularly in poor school

communities.

According to Participant D, at this participating school there are no academic support
programmes to assist parents with the academic challenges their child face, “We don't have
one. Parents are too busy or lazy or not interested in helping their kids. Also based on our
demographic, they too cannot read, write, or do basic math. Instead, the school supports
learners with Saturday classes for borderline learners, reading classes for certain grades during
contact time and intervention lesson that take place for 30min before dismissal. Others who
can afford it, seek help from tutors (minority of kids).” This indicates that help is available

from the school, however, the desire from parents is minimal.

Participant F concurs with Participant D’s statement that suggests that parental academic
support programmes are necessary and in demand, however, no such programmes exist due to
funds, a lack of interest from parents and no one spearheading this programme in education.
Participant F states that, “There is no parental academic support programme at our school...the
distance plays a significant role in the lack of support from the parents. It could even be their
job that does not allow them to have the time to sit with their kids and have them see how they
are progressing in their schoolwork.” Thus, many factors impact the potential of parental

academic support programmes to exist.
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Participant A, B and C all share the same view in terms of the creation of parental academic
support programmes in School A. These participants suggest that an academic support
programme for parents would be essential and beneficial towards the parents, learners and the
school collectively, however, in this particular school, funding will always be the factor
hindering the implementation of such programmes, Participant C made the observation that
such programmes are necessary but the school acts as a barrier to its existence, “Yes, I think
parental academic support programmes are necessary and it is possible to implement, but at
our school they always ask if you will run the programme since you bringing it up, and where

will we get funding.”

Amongst the interviewed participants, the parental academic support programmes in poor
school communities are held in high regard, with a strong desire for it to be implemented in
schools to influence academic assistance and growth. Through thorough investigation and data
analysis conducted by the researcher, it was suggested by the interviewed participants that
parents who are invested in their child’s academics would partake in parental academic support
programmes, however, many factors are hindering the success rate of such programmes
designed for parents to enhance their understanding of content and concepts taught. The idea
of such programmes initiated a positive response from participants; however, the participants
were discouraged by the lack of implementation by schools, socio-economic factors, and
parental involvement from parents as many parents in various schools do not attend parent-
teacher meetings. In many cases, as suggested by the participants in this study, the reasons
provided by parents are valid barriers to accessing academic resources or programmes, and

other reasons involve the lack of interest from parents in learner academic development.
4.4.4 Theme 4: Parental involvement in academic support in poor school communities

The participants in this study have dedicated their time and knowledge to support this research.
Thus, each participant in this study responded confidently to the research question pertaining
to Teachers’ views of parental academic support programmes in poor school communities. The
vast majority of participants agreed to the need for parental academic support programmes and
voiced their opinions on the barriers towards the success of such parental academic support
programmes. Their responses were on the basis that parents are encouraged to make use of
available resources and for the parents to avail themselves when occasions occur to assist and
empower parents with the necessary tools and academic methods to assist their child at home

in areas of their academics they struggle or find challenges with. Thus, the participants in the
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study echo each other’s sentiments which suggest that parental academic support programmes

are influential towards academic achievement and development amongst learners.

However, many participants, such as the voice of Participant E suggest that many parents
struggle to meet commitments because of the socio-economic environment they come from
and the violence that impacts parents’ mobility to attend courses or programmes designed to
assist parents with learner academics, these sentiments are concurred by Participant B who
suggests that socio-economic factors influence parent and learner commitment to the school,
“these parental academic support programmes are more effective in wealthy school
communities, the socio-economic status of school communities affects the effectiveness of
these programmes and also affects the functioning of schools. Allowing for schools to be well
or under resourced.” These findings are supported and related to Lemmer and Van Wyk (2004:
261) who suggest that parents play a role in school matters such as academic achievement and

identifying the need in learner academics to ensure academic development occurs.

Thus, Participant E from School B suggests that a component of the school communities’
parents is involved in their child’s academic life, however, “many parents cannot fulfil this role
to their full capacity due to socio-economic barriers, career demands and their ability to attend
parent-teacher meetings, which is often met by challenges which impact their presence and
attendance”. Participant B suggests that their schools’ position and ability to provide funding
but won’t acts as a barrier to parental academic support programmes, “parents in our school
community would be interested, and would most likely attend the workshops, but funding by
the school will always be a problem”. The challenge regarding funding is the biggest barrier to

a successful parental academic programme in this school.

This, therefore, emphasizes the need for the programmes and the support shown by teachers,
but due to school funding to support such programmes, a delay is indicated. It is clear by the
views of teachers, including that of Participant C who suggests that “their school does not have
parental academic support programmes, but such programmes would benefit learners and ease
learning at home”, that programmes to support parents academically to assist their child at
home is pivotal to the promotion of learners and the academic progress and functioning of

schools.

Furthermore, parents are encouraged in parents’ meetings, as indicated by Participant A, to

partake in any form of discussion and they are encouraged to identify their concerns and
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challenges. Participants G and H suggest that parents do not provide the full extent of their
understanding of their child’s academics or the challenges they face, and therefore, many
teachers cannot fully assist parents to their full capacity as they lack the necessary information.
According to Participant F parental academic support programmes at this participating school
cannot flourish because of various factors, “Factors that influence the lack of parental academic
support programmes largely stems from single home households where the parent is the bread
winner and has to work hours that do not flow well with the parental academic support
programme. Likewise, because the community has a high volume of violence and substance
abuse homes, the parental academic support programmes do not flow 100% as these factors
influence the parent and child contact time as well as parent and teacher contact time”.
However, Participant F suggests that many of the school communities’ parents attempt to get
guidance from the teacher of their child, but this is not done regularly, or there is a disconnect
in communication. Many parents cannot come to scheduled parent-teacher meetings and only
communicate via electronic mail or telephonically which does not always allow for full in-

depth communication.

Teachers’ views on parental academic support programmes suggest that there is a desperate
need for such programmes to assist parents academically to help their children with the
academic challenges they might face. According to the South African School Act of 1996, it is
stipulated that parents support teachers in their daily teaching and learning, which encourages
holistic teaching and learning to take place. It is suggested by Mmotlane, Winnaar and wa
Kivilu (2009:529) that there is a demand to increase parental participation in children’s
education for improved academic results (cf., 3.1 & 3.11). According to Lemmer and Van Wyk
(2004:261-3) and Mncube (2009:84), all-inclusive parent involvement, specifically academic
influence and encouragement is a precondition for improving academic development and

teaching and learning in schools. This is specifically necessary in poor school communities.

Thus, School A and School B projected a strong foundation in parental involvement in schools
and learner academics and achievement. Furthermore, significant evidence provided by
participants across this study suggests that teachers in the participating primary schools
influenced, drove, and encouraged parental participation in learner academic improvement and
support, as per the requirements in the South African School Act No. 84 of 1996. This Act
emphasizes parents as influential factors in supporting and encouraging learner progress and

academic achievement through continuous progress and growth.
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It is viewed through thorough investigation and the examination of the participants' views that
parents are encouraged through verbal communication and resources provided to parents, to
intervene in learner academics and assist their child when they are faced with academic
challenges or barriers. The researcher is informed by the views of teachers, that the is a desire
for academic programmes to support parents to assist learners who need motivation, guidance,
and academic support to progress. Thus, participants have indicated that they are willing to
assist parents and provide them with the necessary resources and guidance to assist learners to
achieve pleasing results, however, many parents and communities are faced with challenges
that cannot be completely managed or changed, socio-economic factors such as crime and gang
violence are two of the major factors impacting academic improvement in schools and
successful or complete parent-teacher meeting attendance. It is also a reality that many of the
parents in School C are absent in the lives of their children, and therefore, academics are not

motivated, influenced, or encouraged as strongly as in schools A and B.

4.4.5 Theme 5: Factors impacting parental participation in learner academic

performance

A school’s social context influences the extent to which the curriculum is delivered to learners
and reinforced by parents, it is also influenced by the level of effectiveness of instructional time
and uninterrupted contact time, as suggested by Christian and Stambach (2024:5). Learner
academic performance is encouraged through parental support and ongoing motivation, as
viewed by Participants A and B, “we encourage the part to oversee the completion of
homework, and we encourage them to manage a strict study schedule”. Participant H shares
the same sentiment; however, this participant suggests that many factors such as unemployment
discourage the parent from engaging with learner academics and influencing or encouraging
academic development, “a lot of our parents do not have an educational background, and some
of them might not even have completed high school”. The researcher was informed through
teachers’ views and perceptions that many school communities experienced socio-economic

factors that hinder full comprehensive parental participation in learner academics.

Participant B stated very briefly that no parental academic support programmes were
implemented or discussed at the participating school, School A, “we do not have such
programmes at our school”, which indicates the lack of initiative and drive from this school
which has active parental involvement, to influence academic achievement through creating

parental academic support programmes, as Participant C concurred that “funding will always
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be an issue at our school, and if you come up with an idea they ask you if you’re going to run
it”. It was suggested by participants at School A that the school makes funding the main issue
as well as putting pressure on teachers to run with portfolios when they raise a concern or idea,
leaving teachers to withdraw from providing their ideas and suggestions. This is a barrier to
parental academic support programmes. Thus, hindering factors are mostly socio-economic
factors, but in some cases, it is evident that schools' lack of implementation of academic support
programmes for parents is also a factor hindering learner success and academic development

within schools.

Furthermore, factors such as parental academic competency and parental involvement in
various schools in poor school communities are factors that hinder academic assistance,
development, and expansion. Additionally, factors such as the “parents’ level of education,
academic achievement, academic influence, the lack of parental presence in homes, the parents
working constraints — as many parents work night shift” as indicated by Participant G influence
learner academic achievement and parental academic support at home. Furthermore,
Participant G suggests that distance from home to school without transport, crime and poverty
are barriers that encumber academic progress or the ability to successfully initiate parental

academic support programmes.

“Teachers complete freedom to initiate parental academic support programmes — the problem
is the level of consistency involved on both ends and especially the situation in the area whether
it is volatile or not in Manenberg, gang violence influences how productive a day a teacher has
in the school because when shootouts happen it influences the concentration level of the
learners and their attention span”. The researcher’s observation was that gang violence, socio-
economic status, community disruption and school effectual management of parents in their
children’s education is still a challenge in the participating schools, gang violence has the

biggest impact on the function of the school as each day progresses.

Subsequently, participants in schools A, B and C suggest that during various parts of the year,
many parents are absent from scheduled meetings regarding learner development, and meetings
are mostly attended during influential times of the year, namely January, June and September
when urgent academic discussion takes place. The researcher was informed through interviews
with participants from School C that parental involvement was exceptionally low, many parents
either did not read the emailed communique or were not interested in academic development

that required their assistance. Thus, teachers in School C took it upon themselves to assist
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learners with academic challenges or who were identified as learners at risk of repeating the
year, “to ensure additional support was given to these learners as it would not be given at home
due to the lack of interest expressed by parents of this school community”. Thus, Participant G
suggests that there is not an existing policy or programme to assist parents, as it was anticipated
that non-attendance would be high, “because of the violence in our area we can’t have meetings
at night, we have it on a Saturday during the day.” This suggests that teachers must incorporate
a contingency plan, which infringes on their time to accommodate parents over a weekend,

because of gang violence, and the outcome of parental attendance is not guaranteed.

However, Participant A suggests that the idea of parental academic support programmes
engages teachers and senior management as the need for it is expressed by teachers to senior
management teams, “leads to a discussion with colleagues, senior management teams and so
on, where these ideas are shared in hope that these programmes are implemented”.
Additionally, Participant B suggests that teachers' initiative and control in limited within the
school setting, “teachers are restricted in the sense that we can only make suggestions with
regards to these programmes, being part of a large institution means that decisions to initiate
these programmes must come from senior management teams, school governing bodies and
the Education department itself. Teachers have a limited authority which only really extends or

reaches the classroom and learners.”

To conclude, the interviewed participants acknowledged that there is a fundamental need to
encourage parental academic support programmes to influence academic growth and further
development and to assist with parental participation in schools. The researcher was informed
by the participants that parental involvement has a positive impact on learner demeanour
towards academics and continuous achievement when encouraged at home as much as they are
influenced at school. The interviewees are convinced that parental academic support
programmes will alleviate the challenges learners face with academics, through academic
reinforcement from parents at home. Thus, the initiation of parental academic support
programmes in poor school communities is desired by teachers to help support teachers who

influence academic development in learners.

The researcher was guided by the responses of the participants in all three schools. The
feedback provided by the participants suggests the need for academic assistance at home to
reiterate the learning that took place daily. The participants indicated the lack of parental

involvement, socio-economic factors, crime, work constraints, unemployment and the barriers
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created by schools to implement academic support programmes for parents all influenced
academic progress among learners. At times, participants from the same school had the same
views on the existence of parental academic support programmes at the school, however, the
desire for it according to these participants occasionally varied. It was concluded that resources
for interested parents’ ought to be made available as it would encourage learner academic
development and empower parents to fulfil their roles which is identified as an academic

influencer and motivator.

Many parents are not equipped with the necessary resources and developmental programmes
to support their children academically. However, many participants in this research suggest that
parents who avail themselves can be empowered through academic support programmes and
resources if they prioritise the need for academic support programmes, resources, and
workshops. Furthermore, barriers such as socio-economic factors, crime, work constraints and
unemployment can be alleviated by providing parents with the necessary take-home resources
when parents attend parent-teacher meetings, as this takes place at some schools during the day

and over a weekend due to high crime experienced in certain areas of the Cape Flats at night.
4.5 Conclusion

Although factors constraining parental participation in the successful educational development
of their child are context-related, the diverse views of educators further alienate parents with
regard to parental participation and academic development, with implications on learner
performance and academic growth. Teachers are of the opinion that many parents can assist
their children in relation to academic development and improvement, but some parents do not
express an interest in academic achievement or progress. Thus, teachers have a clear
understanding as to why parents are not participating in learners' academic development,
academic motivation, and encouragement. However, many schools in the Metro-Central
Circuit are not implementing appropriate facilities or resources to overcome or assist socio-

economic challenges that impact parent participation.

This inaction potentially emanates from the unpreparedness of teachers to effectively initiate
and implement sustainable school, family, and community partnerships, according to Epstein
(2009:152) and Lemmer (2012:83). This research, therefore, reiterates the existing gap in
teachers’ views on parental academic support programmes in poor school communities. This

study, therefore, emphasizes parent-school relationships and the influence of parental academic
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support programmes to assist parents with the necessary tools and methods to assist learners

with academic challenges, especially in poor school communities.

Teachers are of the opinion that parents play a vital role in the academic achievement of learners
through clear parent-teacher communication and parent-learner interaction, with an
incontestable impact on learners' academic performance and development in each phase of their
schooling career. Thus, participants were of the view that schools ought to implement strategies
that encourage parental involvement in learner academics, as stated by Ametea (2013:5) with
the intent to encourage maintainable parent participation through parental academic support

programmes.

Thus, the participants in this study suggested the need for parent-teacher partnerships to assist
parents with academic challenges, however, the success of such programmes is dependent on
the commitment expressed by the parents of each school community. Epstein (2009:150)
suggests that parents are empowered through teachers and schools by equipping the parents
with the necessary resources and ensuring sustainable teacher-parent relationships. Teachers’
views on challenges and successful engagements with parents were stipulated in this chapter.
This chapter explored and emphasized the views of participants and the need for academic

support programmes for parents in poor school communities.
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CHAPTER FIVE
CONCLUSION AND RECOMMENDATIONS
5.1 Introduction

This chapter aims to sum up the entire study and make recommendations on the findings, which
emphasize teachers’ views on parental academic support programmes in poor school
communities. The present study answered the following questions from the literature review,
site observations and participants’ voices during the face-to-face interviews (cf., 4.5 - 4.7). This
study engaged with the research questions and addressed the research questions as stipulated

in this study:

Main research question: What are the components and elements of an ~ academic support

programme for parents according to the perceptions of teachers in poor school communities?

The researcher addressed the main question by conducting a thorough literature review of past
studies, which are related to the study topic. The relevance of the topic in relation to existing
parental academic support programmes in the Western Cape, South Africa was investigated.
Participants were given the platform to have their voices heard through thorough interviews,
which emphasized teachers’ views on parental academic support programmes in poor school
communities. The purpose of listening to participants, observing, and recording data was to
obtain valuable and insightful information for the researcher to make informed

recommendations. It is the expectation that readers would benefit from this study.
Sub-questions

This research sub-question was addressed by using information from literature and participants.
Furthermore, parent-teacher perceptions on the role of parents in their schools were
investigated. The evidence on the areas where parents play their role in these schools was
scrutinised with the reading of parent-teacher meeting minutes, and school governing body
meetings minutes. The researcher attended and visited parent-teacher meetings to get a real
picture of what was happening in these schools regarding the phenomena of parental

involvement.
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i) To determine what teachers, expect from parents in terms of academic support at

home

This question was addressed by reviewing the literature on how other researchers recommend
ways of managing parents in their schools. The research participants’ views were taken into
consideration in this regard. The school documents gave the researcher an idea of how the
school personnel, in participating schools, manage parents in their schools, which is crucial for

producing quality education.

ii) To determine how are academic support programmes for parents imagined by

teachers

The researcher addressed this question by using the face-to-face interview schedule, wherein
each participant was asked the same questions. Teachers viewed parental academic support
programmes as necessary for learner academic development and growth. Teachers were also
of the opinion that parental involvement directly impacts learners’ demeanour towards their
academics, the progress or decline thereof. Thus, the participants in this study suggest that the
implementation of such programmes would assist their parents with any barriers they have to
learn, or it will provide parents with the tools to understand the current curriculum and methods

taught in class to help assist their children at home.
iii) To determine what the parental support imperatives in poor school communities are

The participants interviewed share a common thought, they are of the view that parents need
financial assistance to attend parental academic support programmes if it were delivered in the
form of workshops. It has also been determined that a place of safety and resource access
availability are common support imperatives in poor school communities. The participants are
of the opinion that many parents are willing to assist their children in their academics, but many
of these parents don’t understand concepts and methods taught in class, and parents or
guardians leave some of the areas they live in on the Cape Flats, could have a detrimental
impact on the entire household. Thus, Participant F suggested that their school must have all
their activities such as meetings and school productions during the day, over weekends, as
opposed to evening slots, because of gang violence, “parents being on drugs, parents not
working, ...we moved the concert from the evening to a Saturday afternoon, because of the

safety factors”.
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iv) To determine what the components and elements of a successful academic support

programme for parents in poor school communities are

The researcher interpreted the participants' responses to the research questions. Participants
suggested that parental academic support programmes must be designed in such a way that it
accommodates the parent, the level of education the parent has and the phase the child is in to
achieve the most successful parental academic support programme. These programmes are

aimed at households in poor school communities.
5.2 Summary of the study

Chapter One: This is the study’s introductory chapter. This chapter explains the research
background, the research problem, the key concepts used in the study and the proposed study

methodology and framework used.

Chapter Two: This chapter uses international literature to support teachers’ views on parental
academic support programmes in poor school communities. This chapter helped the researcher
provide new literature and close the gap in research regarding teachers’ views on parental
academic support programmes in poor school communities. Additionally, it was realised that
this is the first study conducted on this topic in the participating schools in Metro-Central

Education District, circuits 4 and 5 in the Western Cape.

Chapter Three: This chapter focused on the research design, framework, and methodology to
shape the research conducted. As it is stated in the literature, according to Creswell (2005:61)
the success of a research project relies on the type of research methodology chosen by the
researcher. The researcher was able to get to the core of the study, through the methodology

and framework chosen to guide this study.

Chapter Four: This literature review findings on Teachers’ views on parental academic

support programmes in poor school communities is presented in Chapter Four.
The following categories were developed after data was analysed and transcribed:

e Motivating and encouraging parental participation and communication with their
children and in their children’s education.
e The academic role played by parents in schools and at home.

e The access to resources for the benefit of teaching and learning by the parent.
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Parent-teacher communication and meetings.

Participants' views on schools assisting parents through academic support
programmes.

The ability for parents to assist their children at home through academic support.

The possible establishment of academic programmes to support parents.

The communication between the school and parents to assist in creating a conducive
learning environment at home.

The lack of parental participation in school activities, and homework task.

Ways to manage experienced barriers to parent involvement at school and home.
Conversely, after analysing the data and categories above, the following themes
emerged (c.f., 4.2 - 4.5):

o Teachers are confident that parent-teacher meetings are imperative to parental
participation in their children’s education and academic success. This will allow
for continuous academic growth amongst learners, which ought to be influenced
in households.

o Teachers involve parents or families in student’s homework, through grade-
specific activities.

o Teachers provide a conducive school climate to the school community to
strengthen and improve their school performance.

o Parental education, school culture and socio-economic status hinder

participation in student learning.

Subsequently, this chapter emphasized the room for development in schools’ management of

parents, learners, and households for the benefit of the child’s education.

This could be viewed as follows:

Lack of parental academic support programmes is evident in all the schools according
to the participants' views.

Lack of freedom to suggest or encourage academic support programmes for parents,
digitally or via workshops.

Lastly, schools are encouraged to assist parents with access to resources to equip the
parents with the necessary strategies, tools, and methods to understand the current

concepts and curriculum taught.
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5.3 Study recommendations on the findings

5.3.1

Recommendation 1: Designing strategies to attract parents to attend parental

academic support programmes through workshops.

The schools should attract parents to attend workshops designed to support and empower

parents with the current academics taught. This could be achieved by:

5.3.2

The schools should conduct a small investigation on the level of academics of the
parents or school community.

Arranging workshops, particularly designed and aimed to serve unemployed parents
and parents who struggle to attend school meetings, to develop and grow their
understanding of methods and concepts taught to their children in class. This will ensure
that all parents of the school are up to date with curriculum and content development.
Arranging parent associations to actively partake in workshops to support parental
academic programmes, and to drive this initiative to grow the school’s academic

culture.

Recommendation 2: Designing strategies to support parents with academic

support programmes.

The schools should encourage parents to partake in children’s homework activities to empower

themselves with the curriculum or syllabus being taught in schools. This can be achieved by

creating a conducive learning platform in relation to academic support programmes for parents.

This could be achieved through:

Assigning homework that requires family participation.

Encouraging parents to attend workshops designed to support parents.

Arranging parent workshops for parents to learn how to support the students’
homework.

Designing and arranging parental academic support programme workshops on the
content of the school curriculum. A suggestion could be a Maths Club, at a convenient
time to accommodate all parents. This workshop would aim to develop parents'
knowledge of the content, concepts and methods taught.

Parent-teachers, school-parent and parent-child communication must be encouraged.
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Lastly, schools should encourage parents to inspire learner academic performance. This
can be done through parents showing an interest and supporting their children in the

completion of their homework.

For the above suggestions to be implemented and successful, parents should be supported and

encouraged by the school to implement an autonomous perspective:

5.3.3

Parents should encourage, assist, and oversee their children’s personal academic goals,
and by this encourage themselves to assist their children when they are faced with
academic challenges.

The school should emphasize the importance of academic development and
performance to parents and the effect it has on the child’s academics.

Parents should be advised by the school that education and continuous academic

progress through the assistance of parents to children are an investment.

Recommendation 3: Designing strategies for parents to access academic support

resources

The schools should improve home-school communication and make resources easily accessible

to parents who are impacted by unemployment and therefore cannot afford data to access

resources. The most instrumental strategy schools can implement to involve parents in their

child’s academics is developing clear communication between the parents and teachers. This

necessitates excellent communication skills, and it encourages an in-depth understanding of

the parent's academic support needs as well as the child's academic support needs. Thus,

communication practices help obtain mutual trust between the school, teachers, and parents.

The school should initiate parental academic support programmes at the start of the
year, which are open to parent suggestions and a suitable time slot suggestion.

The school should create a Parent-Teacher Association (PTA). Parents can provide their
input to inform the school of the academic support needs to establish a parental
academic support programme, with clear aims and outcomes (PTA, 2009).

The schools should provide parents with guidance to access resources and data. For
example, in Schools A and B; teachers identify underperforming learners, who do not

meet the minimum requirements for each term and call their parents in for a meeting
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5.3.4

based on their academics and behaviour in class. This kind of intervention should be
done in School C as well.

Emphasizing parental involvement imperativeness.

Parents are informed of the child’s academic progress and methods parents can use at
home as a form of intervention or revision of the day’s work.

Parents could be invited once every month for a chat with their children’s teachers and
school management team on the progress of the school. Parents should be provided

with refreshments during these meetings.

Recommendation 4: Development of parent-teacher communication through

meetings

This could be achieved through:

Systematising and arranging workshops on the roles and responsibilities of parent
involvement in learner academics.

Regular parent-teacher meetings or communication via electronic mail or letters.

5.4 Limitations of the study

This study was faced with limitations, as any other study experienced. Simon (2011: 8) suggests

that study limitations are out of the researcher's control and can be viewed as potential

weaknesses or characteristics that impact a study.

The first limitation was the participants' availability. Participants were always
inundated with work, and therefore, they opted to conduct interviews offsite and on
their own time.

The second limitation was financial constraints and safety. The researcher had to avoid
enormous travelling expenses when required to meet participants where they felt
comfortable, for security and timesaving purposes.

The third limitation was participants who agreed to partake in the interview but chose
to give their written response but never provided the written response. Therefore, due
to time constraints, the researcher must use initiative and request permission and

consent from other participants from other schools to complete this study.
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5.5 Recommendations for further research

In future, the researcher may investigate a topic to explore and discuss perceptions of parents
on their view of the importance and benefit of parental academic support programmes,
particularly in poor school communities, and the researcher will only use parents in poor school

communities as participants.
5.5.1 Recommendations from the Literature

According to research, various forms of parental engagement in school activities, parent-
teacher meetings and school-related requests were most stalwartly associated with learner

academic development and achievement in schools.
This is suggested as:

e This is often influenced by encouragement from households and school-based
involvement by teachers, senior management, and school governing bodies.

e Research also suggests that parental academic support, parental academic inclusion,
and parent-teacher communication have a fundamental impact on learner academic
achievement, which is more than likely associated with the success of improved learner
academic standards.

e This is suggested as many learners as possible whose parents are well-educated
influence, motivate and encourage learner academic performance. Furthermore,
academic support in the form of parental support and academic achievement amongst
learners reflect an association between parental involvement at the school level.

e Thus, students benefit from parental academic encouragement as the child sees the
need for academic achievement and a sense of positive reinforcement is displayed when
parents express a keen interest in the child’s academics.

e In addition to this, it is found that parental involvement benefits children from lower
Socio-economic Status (SES) families as much as it does children from higher-SES
families, therefore, parental emphasis on education indicates that learners are more
likely to show a keen interest in their academics when they are encouraged, positively

acknowledged and guided by the parent.
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5.5.2

Recommendations from the Methodology

The qualitative methodology used encourages participants to have the freedom to express their

thoughts and ideas.

This could be achieved through:

5.5.3

Anonymity and confidentiality: This is ensured by using aliases for the participating
schools and interviewees.

Privacy: Implementing the act of privacy is instrumental in achieving the desired
outcome. It is necessary so that the participants can voluntarily provide their views on
certain aspects pertaining to research.

Truthfulness: Transparency between the participant and the interviewee also for trust to
be built and maintained during and beyond the interview process. This allows for an
academic relationship to be formed, and conducive material to be gathered during the
interview process.

Voluntary participation: This allows participants to willingly provide their views, but it
also allows participants to retract a statement or terminate the interview process at any

time when they do not feel comfortable enough to continue with the process.

Recommendations from the Findings

Parental academic support programmes are desired by teachers. Teachers are of the view that

such programmes will have a positive impact on learner academic development and school

academic achievement.

This could be achieved through:

Funding by government or private investors to support schools and the school
communities which are made up of parents and learners.

Workshops and conferences designed to accommodate the working and unemployed
parents of the school community.

After-hours assistance — weekends, during the day.

Providing parents with data to access resources.

Ensuring safety, in the form of transport to and from school. This will ensure parents

attend parent-teacher meetings.

101



e Positive reinforcement from Senior management teams — this will encourage teacher
initiative.

e Positive reinforcement directed at learners with low academic status, from both parents
and guardians.

e Resource packs to be sent home and parental engagement in learner academics —

homework and school tasks.
5.6 Conclusion

Through participants' views, evidence suggests that participants who partook in this study want
to involve parents in their children’s education and ensure academic progress through parental
academic support programmes. However, participants indicated various hindering factors.
Namely, the school itself is a barrier as it is suggested that funding would be a problem, the
lack of parental interest or parental presence at home, and crime as a socio-economic factor.
Therefore, parental academic support programmes and strategies are lacking in support of
learner academic development and growth. In addition, the participants indicated that parents
are encouraged to reach out to them with any queries, however, many parents do not show

interest or leave the parenting to the grandparents.

Participants are of the opinion that parental involvement will influence and promote academic
performance among children. Some of the parental academic support programme motivations
by teachers are encouraging parents to assist children with homework or tasks, reading together
and checking spelling. However, in schools B and C there is not much parent involvement or
enthusiasm from parents to attend school meetings with parents, thus, this might be the case
with parental academic support programmes if they require parents to attend meetings or
workshops. The schools mentioned are not in safe areas, and this impacts parental involvement

and parental attendance at school meetings.

The voices of teachers were heard about their views on parental academic support programmes
in poor school communities. This study focused on academic support programmes for parents,
academic progress facilitated through parental involvement and the parent as the educator role
adds value to the existing knowledge and how parental involvement impacts learner academic
progress. The researcher suggests that studies which involve parental academic programmes

focus on the significance and barriers of parent involvement in learner academic progress.
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Therefore, the researcher regards this study as adding value to existing literature on parental
academic support programmes. In inclusion, conducting this study informed and influenced the
researcher’s information-enriching journey on teachers' views on parental academic support
programmes and the need thereof and the factors that hinder such programmes or the success
thereof. The researcher is now able to influence change in school communities to influence,

encourage, and motivate parental academic support programmes in poor school communities.
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Appendix A: Research questions

Investigating teachers’ views to enhance parental academic support in poor school

communities in the COVID-19 Lockdown context in the Western Cape.

Instructions to the respondent:

Please answer the following questions as comprehensively as possible.

1. What are the current programmes in place for parental academic support?

2. What are teachers’views on parental academic support programmes?

3. What are the factors that influence the lack of parental academic support programmes

according to teachers?

4. What are teachers’ perceptions of academic support programmes for parents?

5. How do teachers’ views on the need for parental academic support programmes

influence the notion of creating these academic support programmes for parents?



Is there any relation between learners’ academic achievement and the lack of parental

UNIVERSITY of the
WESTERN CAPX  qcademic support programmes?

7. What are the freedoms of teachers in school to initiate parental academic support

programmes?



Appendix B: Letter to participants

LETTER OF INFORMATION TO TEACHER

Mrs Inge Hermanus (MEd Student)
Faculty of Education

University of the Western Cape
Bellville

8000

25 October 2023

You are invited to participate in a MEd Research study entitled “Investigating teachers’ views to
enhance parental academic support in poor school communities in the COVID-19 Lockdown
context in the Western Cape”. The aim of this study is to explore how teachers’ view parental
academic support programmes.

I am inviting you to participate in this research because you hold valuable information about your
perceptions and experience of parental academic support programmes in your school context as well
as in general. You are selected to give more insight on your perception of capability enhancement
towards quality education in the system.

What will be expected of you?

If given the opportunity, you will be interviewed about your experience of parental academic support
programmes. [ would also like you to participate in a focus group interview which would be about
45 to 60 minutes long, in which I hope to gain a deeper understanding of the various perspectives
and perceptions of what you think parental academic support programmes are like or should be.

How will vour confidentiality be protected?

Your anonymity and the confidentiality of what you say/discuss in the interview and focus-group
are of the utmost importance to me. Nobody outside of our interview and the focus group discussions
will know what you said. Only my supervisor and I will be able to access the data recorded. When
my research report is written, neither your name nor the name of your school will be mentioned.
You will also be able to withdraw from the study at any time, without having to provide a
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reason as to why. As a researcher I am bound by a code of ethics to ensure that risks are mediated.
thnot be jeopardised in any way by participating in this study and your safety and wellbeing

"

espected at all costs.

UNIVERSITY of the
WESTERN CAPEK

If you agree to participate, you will be asked to sign a consent form to confirm that you

understand and agree to the conditions before I begin the study.

If you have any questions, concerns, or complaints about how the research has been
conducted, please do not hesitate to contact me or my supervisor, Professor R. Maarman

directly.
Thank you in advance.

Yours sincerely

Mrs Inge Hermanus (Student Nr. 3075876) Professor Ruaan Maarman
Email: 3075876(@myuwc.ac.za Email: rmaarman@uwc.ac.za
Cell: 076 305 6351 Tel: 021 959 2450

The university, in common with all other organisations in South Africa, is subject to the
provisions of the Occupational Health and Safety act No. 85 of 1993. All questions
relating to this act and its application should be directed to the Occupational Health and
Safety Manager, Risk Management Services, ext 2818.

If you wish, you may also contact the Humanities & Social Sciences Research Ethical
Council (HSSREC) at HSSREC, Research Development, Private Bag X17, Bellville,
7635, or at Tel: 021 959 4111, email:research-ethics@uwc.ac.za
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Appendix C: Consent forms

UNIVERSITY of the
WESTERN CAPK

TEACIET At oot

(Name of School)

TEACHER CONSENT FORM

Agree to take part in Inge Hermanus research: Investigating teachers’ views to enhance

parental academic support in poor school communities.

Please indicate with an X in the appropriate column if you agree/do not agree to the

following:

AGREE

DISAGREE

I would like to participate in this research project. I understand My
participation is voluntary and not forced, and I am allowed to withdraw

at any time.

I agree to being interviewed by Inge Hermanus about my perceptions of
quality education in school.

I agree to being recorded with an audio recording device during the interview
with Inge Hermanus.

[ agree to complete a questionnaire provided by Inge Hermanus about my
perceptions of quality education in school.

I agree that the research will not disrupt my teaching and learning time.

I'understand that everything I say within the interviews as well as my
questionnaire will be kept in strict confidence. I understand that I will be
anonymous.




I understand the information I will reveal will be made available but will

not compromise my position at school.

Signed at

Date
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Appendix D: Ethical clearance
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UNIVERSITY of the
WESTERN CAPE

5
Directorate: DVC: Research and Innovation
Research Development & Postgraduate Support

Tel: +27 21 959 4111

Email: research-ethics@uwc.ac.za

21 November 2023
Mrs I Hermanus
Educational Studies

Faculty of Education

HSSREC Reference Number: HS23/8/24

Project Title: Investigating teachers’ views to
enhance parental academic support in
poor school communities.

Approval Period: 17 November 2023 — 16 November 2024

I hereby certify that the Humanities and Social Science Research Ethics Committee of the
University of the Western Cape approved the methodology, and ethics of the above-mentioned

research project.

Any amendments, extension or other modifications to the protocol must be submitted
to the Ethics Committee for approval.

Please remember to submit an annual progress report at least two months before
expiry date. Failure to submit your annual progress report on time will result in the
immediate lapse of your ethics approval and you will have to resubmit an entirely new
ethics application.

For permission to conduct research using student and/or staff data or to distribute research
surveys/questionnaires please apply via:

https://sites.google.com/uwc.ac.za/permissionresearch/home
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The permission letter must then be submitted to HSSREC for record keeping purposes. The

Committee must be informed of any serious adverse events and/or termination of the study.

.

oo

Ms Patricia Josias
Coordinator: Research Ethics

University of the Western Cape

NHREC Registration Number: HSSREC-130416-049

University of the Western Cape, Robert Sobukwe Road, Bellville 7535, Republic of South Africa
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Permission Letter to Head of Institution

UNIVERSITY of the
WESTERN CAPK

Name of school

Re: Request for permission to conduct research at (NAME OF SCHOOL)

To whom it may concern

My name is Inge Hermanus. | am a Master’s student in the Education Studies
Department at the University of the Western Cape (UWC). As part of this course, | am
required to conduct research in the field of Education with the aim of becoming a more
proficient researcher. The aim of my research is to investigating teachers’ views to
enhance parental academic support in poor school communities. My research hopes to
voice teachers’ views on the impact of parental academic support programmes and
parental involvement in education. My research will require me to gather data from 9

teachers at your school.

Each teacher will be asked to complete a questionnaire. Nine teachers will partake in a
group interview which will last 45- 60 minutes and will be voice recorded. My research

is conducted under the supervision of Prof. Rouaan Maarman.

Should your school agree to participate in this research study, | would be willing to
share my research findings with your staff on your request. No names of teachers
participating in the study or the name of your school will be revealed in my research
report. | have attached to this letter an information sheet explaining what my research
is about as well as a consent form stating what the participants would agree to consent

to in this research.

This letter serves to seek formal consent to approach the teacher, Mr/Ms

.......................... , participants for my research.



UNIVERSITY of the
WESTERN CAPK

| request permission to visit your school on to present my research as
outlined in my research proposal. Please find my research proposal attached. Once |
have received ethical clearance from the University of the Western Cape to conduct

my research, | provide you with the ethical clearance letter for your perusal.

Ethical research practice is a vital aspect of my work and has great bearings on how
people view me as a researcher, my work, and my institution. The name of the school

and all

Participants will be replaced with pseudonyms and all the material | amass will be
accessible only to me and my supervisor. Upon completion of this study, | will provide

you and the teacher with access to the research findings.
Please do not hesitate to contact me should you need any further information.

Thank you in advance.

Yours sincerely

Inge Hermanus (Student Nr. 3075876)

Email:3075876@myuwc.ac.za

Cell: 076 305 6351

l, (Principal), hereby give my consent for
Mrs | Hermanus to conduct her research on the premises. | agree that the data can
be collected, photocopied, and used in analysis. | understand that the participation of
the teachers’ participation is voluntary and that | can refuse Mrs | Hermanus from
conducting her research on the premises the project at any time.



mailto:3075876@myuwc.ac.za

Signed Date

The university, in common with all other organisations in South Africa, is
subject to the provisions of the Occupational Health and Safety act No. 85 of
1993. All questions relating to this act and its application should be directed to
the Occupational Health and Safety Manager, Risk Management Services, ext
2818.

If you wish, you may also contact the Humanities & Social Sciences Research
Ethical Council (HSSREC) at HSSREC, Research Development, Private Bag X17,
Bellville, 7635, or at Tel: 021 959 4111, email:research-ethics@uwc.ac.za
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Kondweod Estate

Cape Town
7460

10 March 2025

TO WHOM IT MAY CONCERN

| hereby confirm that | have proofread and edited the following Thesis using the Windows

‘Tracking' system to reflect my comments and suggested corrections for the author to action:

Investigating teachers’ views to enhance parental academic support in poor school
communities in the COVID-19 Lockdown context in the Western Cape

Regards

percle

et

Dr Agnetha Arendse (PhD, MEd, Honours, B.A., PGCE, TEFL)

Academic Writer and Editor

Email: abba.plc7 @gmail.com
Cell: 076 730 7802

é
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