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Respondent 7:  Two hours for writing the English test are at our advantage.

Question 7: Preferences for the number of questions to be included in the ESE

% Participants who preferred the actual number of questions to be reduced

Respondent 1: When the ESE has 9 questions, this number of questions
accounts for 9 % of the total marks. Since we are not sure to
get many questions right, a reduced number of questions is
advantageous to us; | can fail in English but still get my
certificate with good marks.

Respondent 2: Imagine the ESE included only two or three questions. If I don’t get
these questions right, | cannot worry because my chances to get my
certificate are still intact.

Respondent 3: Few questions are good because my final score to the state
examination will not be affected.

Respondent 4: Why so many questions for a subject I don’t understand. I think few
questions are good.

Respondent 5: | prefer the ESE to include less than the actual nine questions
because | view nine questions as too much. When you fail the test,

you risk to fail the state examination

% Participants who preferred the ESE to include more than the actual number of 9 or

5 questions

Respondent 1: 9 [nine] questions are not enough. How can we learn English for
4 years and at the end they ask 9 questions to check our
ability? This cannot provide a clear indication of our abilities.
We need many questions.

Respondent 2: Those people cannot expect to include everything we have

learned in 5 questions. This is not good. More questions are
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needed.

Respondent 3: | believe that | stand a chance to pass the ESE if it includes
more questions than it does now. With few questions, you take
all risks to get most of them either right or wrong. | am not for
taking such a risk.

Respondent 4: I like the ESE to include more than 20 questions. This gives

more chance to pass this test.

Respondent 5: More questions are good. | want the ESE to include more than

the actual number of five questions.

Respondent 6: English is a main subject. The ESE must include many
questions.
Respondent 7: I think it is too risky to fail the ESE when it includes few

questions than when it includes more questions. So, | prefer

more questions than 9 questions.

Question 8: Preferences for the number of alternatives to be included in the ESE

% Participants who preferred a three alternative test

Respondent 1: 3 [three] alternatives are good because they do not confuse us.
So many alternatives create much confusion.

Respondent 2: 3 [three] alternatives are good. We can easily guess the correct
answer. With 6 alternatives, you cannot easily guess.

Respondent 3: With many options, it becomes difficult for us get the correct
option. But with only three options, it is easy.

Respondent 4. Many alternatives are confusing.

Respondent 5: Three alternatives are good. There is no confusion.

Respondent 6: It is easy for me to guess the correct answer with three
alternatives than with six alternatives

Respondent 7:  With six alternatives, some of them look similar and this is
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sometimes confusing. | prefer three alternatives.

Question 9: Preferences of the number of parallel forms to be included in the ESE

% Participants’ preferences for the single form test

Respondent 1:

Respondent 2:
Respondent 3:

Respondent 4:

Respondent 5:

Respondent 6:

I want a single form. This enables us to easily compare
answers. With 4 alternate forms, you must be careful to look at
your neighbor’s answer sheet.

| like a single form test because it is easy for us to collaborate.

These people want only to make our lives difficult. With four
alternate forms, it becomes difficult to know who has the same
exam as you. Therefore, you cannot have any help.

When we study English, we are in the same class. The
teacher asks the same questions to everybody. Those who
succeed are those who deserve to succeed. But when students
who have studied under the same conditions are given different
questions, this is no longer fair because some [parallel] forms
might be easier than other [parallel] forms. So if all candidates
are given the same form; the assessment of these students is
fair.

Why so many complications? When we write school
examinations, we are all given the same questions. Why do we
need to have different questions in the state examination? Do
they want to say that school examinations are not good?

A single form test is good. We can compare our answers.
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APPENDIX 24:

TEACHER-PARTICIPANTS SELECTED RESPONSES TO THE CONTEXTUAL
QUESTIONNAIRE

Question 1: Methods used for classroom assessment

®,

% Participants who regularly used open questions

Respondent 1: It is easy for me to construct open questions. | do not have time
to construct multiple-choice questions.

Respondent 2: It just takes me few minutes to design a test when | use open
questions.

Respondent 3: | use open questions because they give me the opportunity to
know which students have understood the course materials and
which ones have not understood. With the MCQ, you cannot tell
that. Many students easily pass answers to their colleagues.”

Respondent 4: Open questions are good because they enable to check which
students have understood the course materials and which ones
have problems.

Respondent 5: With open questions | am able to identify areas where my
students have problems so that I can plan corrective tasks.

Respondent 6: Open ended questions are the best way to assess students’ text
comprehension.

Respondent 7: These types of questions are easy to construct. | like them.

Respondent 8: They are not only easy to design; but they provide a good
indication of learners’ achievement,

Respondent 9: Although it takes time to mark these questions, they are

challenging to the students. Thus, they provide an good picture of
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their proficiencies.

% Participants who used the multiple-choice questions

Respondent 1: I know that in classroom assessment, we must initiate our
students to the MCQ because the ESE is in an MCQ format.

Respondent 2: | must familiarize my students with multiple-choice questions.

Otherwise, they will look confused when they write the ESE.

Respondent 3: My students should be able to identify all tricks used in the
multiple-choice questions. This is the only way they can build
confidence and develop positive attitude towards the ESE.

Respondent 4: | use the old ESE edition tests to familiarize my students with the
MCQ technique. This builds their confidence when they write the
test.

Respondent 5: | use the MCQ to familiarize my students with the ESE.

®,

% Participants who never used the MCQ

Respondent 1: | never use the MCQ. They are very difficult to construct; and they
need so much time. | think 1 am not prepared to do that. Also, they give
an unfair advantage to weak students.

Respondent 2: I never use the MCQ because I don’t have samples of ESE test papers.
The time | get some of these ESE papers, | will use them.

Respondent 3: I don’t like them [MCQ]. They don’t provide a good indication of
students’ abilities.

Respondent 4: | never use them. They are difficult to construct. Besides, they make
students lazy.

Respondent 5: They are easy to answer. I don’t use them.
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Question 2: Sources of materials used for reading classes

Respondent 1:  Since | have been teaching English, the school does not have
textbooks. | have managed to photocopy some texts from 2 [two]
textbooks and | have to write then on the chalkboard for the
students to copy in their notebooks.

Respondent 2:  We do not have a school library; we do not have internet
connection at school; where can | get the text? | have my
textbook but my students do not have any copy; so | have
photocopied some texts | have found good for students.
Photocopied texts are the only one reading material | use in
reading classes.

Respondent 3: There is huge problem of textbooks. What | do is to search for
some relevant materials from technical brochures and magazines
and |1 make some copies of these materials. This is not easy
because the majority of students cannot afford these photocopied
texts. But at least, these texts have the advantage to provide the
learners with visual support for reading.

Respondent 4: My school has only five (5) copies of the textbook. Yet, I have 53
students in my class. It becomes difficult to use these five copies
in reading classes. The only solution | have is to ask one student
to write the text on the board and the other students to copy the
text from the board. This is not without consequence. It takes so
much time to complete writing the text and also it is too
demotivating as some students just refuse to copy the text from
the board.

Respondent 5: I don’t have a large class; therefore, four students share one
textbook.

Question 3: Views on some statements

| have all textbooks required for teaching English in Grade 12
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Respondent 1: Normally, there are four prescribed textbooks that can be used in Grade
12. These textbooks are: Cartledge Book 4, English for Africa 6,
Today’s English, and Go for English. Of these textbooks, | only have
one: English for Africa. The school does not have the other textbooks.

Respondent 2: | have not any of the required textbooks. | have photocopied some texts
selected from the textbooks from a colleague.

Respondent 3: | have only one textbook; Cartledge Book 4. And this is the only
textbook | use to teach reading.

Respondent 4: | have two textbooks: English for Africa 6 and Cartledge Book 4.
However, I don’t use these textbooks because they are old-fashioned.
Furthermore, the texts included are more general than specific to the
subject area of my students. So | have made my own collection of some
technical texts that | use with my students.

Respondent 5: T don’t have any textbooks. I don’t need them because the text passages

included in these textbooks are irrelevant to my students’ needs.

“+ My students also have textbooks

Respondent 1: Since I have been teaching English, I don’t remember a single time when
my students have used textbooks. There are no textbooks in my schools
and nobody cares about that.

Respondent 2: Three to five students share one textbook. After the class, | get these
textbooks back and have them kept in the Principal’s office. So, my
students don’t have textbooks to read at home.

Respondent 3: My students don’t have textbooks. This is really a reading problem. How
can | expect them to be good readers when they don’t have reading
materials?

Respondent 4: My students don’t have textbooks. Nevertheless, I have photocopied
some texts selected from the different textbooks and my students are
using these texts as reading materials.
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¢ | have the English curriculum

Respondent 1: It is really a pity that, as an English teacher, I do not have the
curriculum. This document is very important because it contains
all the topics that teachers must use to teach their students. Yet,
when | asked for it to the school principal, he told me that this
document was not part of documents delivered by the provincial
government and that | had to check with English teachers from
other schools to get it and print a copy for myself.

Respondent 2: | have an English curriculum; but there is little relationship
between the curriculum content and the textbook content. So it
becomes difficult to teach all the required topics suggested in the
curriculum because there is not any support for some topics.

Respondent 3: I don’t have an original copy of the English curriculum; but I have
copied relevant topics planned in the curriculum. | use these
notes to plan my English course.

¢ | use the English curriculum to design my course outline

Respondent 1: When | was having my English methodology module, the lecturer
repeatedly insisted that before we graduate, we should make sure
that we have all necessary documents required for use by the
English teachers. Unfortunately, the Department of English was
not able to provide us with these documents at that time. Upon
graduation, | realized that | had none of them and it is not now that
I can expect to get them in my school since what counts more for
the school principal is to find teaching materials for the main
subjects; not for English that they view as minor subject.

Respondent 2: Since I don’t have a copy of the English curriculum, I only rely on
my old notes to design the course outline.

Respondent 3: At the beginning at each school year, | borrow a curriculum from a
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friend who is teaching English in a neighboring school; and I

therefore design my English course.

¢+ The English curriculum needs to be updated

Respondent 1:  Our curriculum suffers from old age. Nowadays, things are
advancing, the world is progressing and changes are
necessary. The curriculum needs to be adapted to reality and
this cannot be expected with the curriculum that was
elaborated in the eighties when computers and internet were
not known by most Congolese scholars.

Respondent 2: In teaching general English, most authors suggested are situated
in a certain time and space. Take for example Chinua Achebe,
Cyprian Ekwensi or Amos Tutuola. Their writings belong to a
certain epoch of independent Africa. If it is a good idea that our
students must be initiated to reading African literary writers in
English, we must look at the content of the themes developed
by these writers. | think that the list of the writers must be
updated along with the themes developed in order to be closer
to learners’ real life. I don’t know, maybe there are writers who
have addressed the problems of corruption, war, insecurity or
human rights that plague the African states nowadays. Why not
use their writings if there are some.

Respondent 3: The English curriculum is too old. Just when you look at it; you
find many inconsistencies. Its content hardly relates to the
current textbooks. Also, the suggested methods for teaching are
old-fashioned. This document is very mute when it comes to the
assessment of learning.

Respondent 4: 1t is a pity that the government can’t look into this problem. They

want English to be taught as a subject and that it must be
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spoken by our students; but at the same time, they ignore to
design an appropriate curriculum that can translate their wishes.
This document is not to me a curriculum. It is a pity that we use

it; and we mustn’t expect better results.

+ | am not motivated to teach English

Respondent 1: I wish I were not a teacher. I don’t feel I can do what I am supposed to do.
With no resources, no empowerment, teaching activity becomes simply
a waste of time.

Respondent 2: | am really disappointed. When | enrolled at university to become a
teacher in the early eighties, I had many expectations. | was dreaming
to be a model for my family as well as my country. But what | am
today is nothing just a good-for-nothing man. 1 have no motivation for
teaching.

Respondent 3: With populated classrooms, no teaching supports, no motivation from the
learners, no discipline at school, | feel that my place should not be here.

If I am an opportunity to do other things, I won’t hesitate to grab it.

“+ My poor working conditions negatively affect my teaching

Respondent 1: My salary does not enable me to make ends meet. | have to do other jobs
to make more money. As a consequence, I don’t have time to do
properly classwork.

Respondent 2: With the current poor working conditions of Congolese teachers, there is
nothing the government can expect from us. In my case, | rarely give
tasks to my students because I won’t be able to mark them. Yet, since
English is a foreign language, learning can be enhanced through the
design and use of many tasks that require the learners to use the

language. Surely, what | am doing today is not teaching.
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Respondent 3: Teaching conditions in the Congo are unacceptable. | confess that | do not

prepare my lessons because | have to do other jobs to get extra money.

Otherwise, my wife and children are going to starve.

% The ESE must also test other skills (writing, speaking, and listening)

Respondent 1: Why do we need to reduce English proficiency to reading
comprehension? It is as if other skills are of no use. | think other
skills must be tested to ensure that students are capable to be
competent in English.

Respondent 2: You see what happens now. Other skills are neglected and even in
course planning, these other skills deserve no attention.

Respondent 3:  Language is speech; not writing. So, reading does not reflect
proficiency in English language.

Respondent 4. Since comprehension is basic to language, it does not matter to
base the ESE on reading comprehension.

Respondent 5: If other skills like speaking and writing are tested, most students

will fail the test.

Respondent 6: It will be too costly to attempt to test oral skills like listening and

speaking. This cannot be feasible.

% The actual time allocated for writing the test is too much and therefore must be

reduced

Respondent 1: 2 [two] hours are too much for a 9 question test; likely, 1 hour
and half is too much for only 5 questions. The reality is that
many students do not use all this time to write the test; instead,
they use much of this time for struggling to communicate

among each other.
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Respondent 2: The majority of Grade 12 students have proficiency deficit in
English. | believe students need much time to read the text
passage as many times as they can so as to comprehend it. So,
the actual time is proportional to the test demands and students’
skills.

Respondent 3:  Our students are really struggling with reading. They need much

time.

Respondent 4: Since English is a challenging subject, | think students need
much time. This will help them to read the text and answer all
the questions. Otherwise, they will leave some questions

unanswered.

Question 4: Students’ motivation in reading classes

Respondent 1: The majority of my students are not motivated in my course. They say
that English is a difficult subject. Some of these students don’t
regularly attend English classes.

Respondent 2:  Many students do not attend my classes. When | come in, | find that
some students have left the class and they are in the school yard
chatting. These students really don’t have interest in English course.

Respondent 3: I am always concerned about my students’ poor participation in my
classes.

Respondent 4: My students are lazy. They don’t push. They expect things to be easy;

but at the same time they don’t work hard.

Question 5: Some variables that negatively affect the reading classes in particular and

English classes in general

¢ Large number of students
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Respondent 1: How can a small venue not equipped with enough desks accommodate
70 learners? It is very difficult to attend to each student and provide
assistance. When you try to assist some, the others feel abandoned and
therefore shift their focus to other things. As a result, you find out that
most students have not been able to read the text and complete the
reading task as requested.

Respondent 2: My class is very populated. I can’t check how most of my learners read
the text.

Respondent 3: | have 51 students; but | have only 10 textbooks. It becomes very
difficult to teach reading in good conditions. More than five students
agglutinate around one textbook and this usually creates chaos.

Respondent 4: I have many students; and I can’t assist each and every student. I think
that few students could learn better than the actual number of students in

my class.

% Lack of students’ involvement in English classes

Respondent 1:  Some of my students do not regularly attend English classes.
They repeatedly say that English is difficult; and this has as
consequence poor proficiency level in English. Those who
attend regularly are generally good at English. So I think the
only way to be good at English is to attend English classes
regularly.

Respondent 2:  Only about half of my students regularly attend my classes.
What can we then expect from students who do not regularly
attend the English classes? These are the students that are
among those who repeat the year two, three or four times.

Respondent 3: Many students attend my classes, but only few actually
participate in the lesson. The majority of students remain

very quiet and almost ignore me during my classes.
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¢ Students’ poor level of instruction that does not reflect the grade level

Respondent 1: | think that many of my students who are in Grade 12 have a very low
level in English as well as in other subjects. | can state that they do
not deserve to be in Grade 12.

Respondent 2: The level of my student is very low. It does not reflect the level of
Grade 12 students.

Respondent 3: My students don’t know anything in English. They do not deserve to be

in the final year.

% Students’ expectation that they will collaborate when they take the ESE

Respondent 1: Many students are lazy. They do not attend my classes. They maintain
that they will collaborate in the testing centre.

Respondent 2: It is a pity to see that the majority of final year students do not regularly
attend the English classes. They repeatedly say that English is a difficult
subject; and they will find a way to cope with the English test.

% The policy adopted by the school in terms of discipline

Respondent 1: Discipline is partly responsible of final year students’ poor results. They
lack respect for the Principal and the teachers. They think they have
achieved.

Respondent 2: There is no discipline at school. Final year students attend classes when
they want to. This seriously affects their performance on the national

test.

+¢+ Lack of collaboration among teachers

Respondent 1: Each teacher stays in his corner. There is no collaboration between

teachers. As a consequence, when you take a decision related to
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students’ discipline behaviours, there is no support from other teachers.
Therefore, you find isolated and you therefore drop the decision.
Respondent 2: It is a pity that English teachers do not meet. We don’t have an
association that can help address issues related to the teaching of
English in our town. Yet, if we were united and we were collaborating;
we could easily overcome many issues such as those relating to the
teaching materials and the use of multiple methods in English teaching.

% Lack of parents’ involvement in their children’s studies

Respondent 1: Many parents do not get involved in their children’s education’

Respondent 2: It is a pity to see that the majority of parents are not interested in their
children’s education. They think that their responsibility is limited at
home and when the child comes to school it is only the school’s
responsibility.

Respondent 3: Frankly, there is no collaboration between the school and the parents.

¢ Lack of involvement of English teachers in test construction

Respondent 1: Why is the ESE constructed by people who do not actually teach? We
need to be involved in ESE construction because we know the reality
better than do the inspectors who construct the ESE.

Respondent 2: It is unfair to keep teachers away from the construction of the ESE.
They are the people who know better the students and the actual

learning problems. They must be involved in one way or another.

% Lack of teachers’ in-service training
Participant 1: To the best of my knowledge, since 2001 when | graduated and
started teaching English; there has never been any training organized
for English teachers who are currently practicing. How can teachers
keep on with new developments in language teaching? Everything I

know of teaching English is what I had learned at university.
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Participant 2:

Participant 3:

English is not the language used in this country. It is important that
those who teach it be regularly trained. This training programme may
focus on sending teachers for some time to an English speaking
country even those which are neighbor to us like Zambia, Tanzania or
Uganda. This may give them the opportunity to learn how language is
actually used. Sometimes we just teach bookish English and not

actual English; and this does not benefit to learners.

I have been teaching English since 1980. Since then, | remember
having participated in a training session only two times. The first time
was in 1984 when the British Council in Kinshasa organized a
training session on the communicative approach to language teaching.
The second time was in 1986 when the Peace Corps came to organize
a seminar on the teaching of literature. That is all. The past 20 years
no seminar has been organized. This has a big consequence on the use
of teaching methods. There is a big confusion in our country
depending on where you completed your studies. Some teachers
pretend they have been better trained because they use the
communicative approach. Others repeatedly support that the audio-
lingual approach is best especially in situations like our country
where the communicative approach cannot fit because of lack of
appropriate resources. Still others support the direct method and they
say it produces good results. Some even still use the Grammar
Translation method, especially in technical schools. Myself | usually
support that I don’t teach the method, I teach the language. If there
were regular seminar organized for teachers, we could not have this

confusion. We could know what we are all expected to do.

%+ Teaching programmes not usually completed

Participant 1: | have been teaching English for the past 13 years and | do not
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Participant 2:

Participant 3:

remember a single time when | completed all the topics
scheduled in the curriculum. There are always so many
interruptions. Sometimes it is teachers who interrupt working
because they are not paid; or other times they interrupt
teaching because they ask an increase of salary which the
government refuses to make. At other times students regularly
interrupt courses for weeks or months because they ask for a
reduction of school fees but the educational authorities refuse
to attend to their demands. Negotiations take too long before

school starts again.

Although we are at the centre of the country and we have
never been directly affected by war, insecurity and violence that
characterize the country; we still face the consequences of this
instability. Many children who were displaced by war in the
Kivu come here to start school sometimes only two months
before the end of the school year. Since there is no special
programme designed to respond to such situations, you put
these children in the same class with those who started at the
beginning of the school year. You realize that you have almost
two or three different groups in one class and you find out that
you are actually teaching three groups at different speed. As a
consequence, you end up by not completing the entirety of
topics scheduled in the curriculum. When next year these
students pass to the next grade, the English teacher does not
recapitulate the previous year’s materials; instead, he just starts
the programme for that grade. With this gap, students hardly

catch up.

With the past general elections and the chaos that has resulted

from these elections, schools were closed for more than two
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months. When we finally resumed school, there was nothing
arranged by educational authorities to catch up with the time
that was lost. As a result, we just try to do what we could do,
and many lessons foreseen in the curriculum could not be

taught.
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SELECTED STUDENT-PARTICPANTS PROFILE

Appendix 25

Participant .
Code Age Languages spoken and proficiency level*
number [years] | Gender Subject area
Ciluba Swahili | Lingala | Kikongo | French
1 19 M Math-physics 3 2 5 3 4
2 18 M " 5 1 4 1 4
3 19 M " 5 1 2 1 3
4 22 F " 4 4 4 1 4
5 18 M " 5 1 3 1 4
6 18 F " 5 1 3 1 4
7 22 M = 5 4 4 2 5
8 19 M I 3 5 3 1 5
9 22 M L. 5 5 4 1 5
10 19 F I 5 1 2 1 4
11 20 M u 4 5 4 2 4
12 18 M Bio-Chemistry 5 5 4 1 4
13 23 M " 3 2 5 5 4
14 19 M “ 3 1 5 3 4
15 18 F " 5 2 4 1 4
16 19 M " 5 1 2 1 3
17 22 F " 5 3 4 1 4
18 18 F " 5 1 3 3 4
19 18 M " 5 1 3 1 4
20 22 M " 5 4 4 1 5
21 19 M " 3 3 3 1 5
22 22 F " 5 5 4 2 5
23 19 M Literary 5 1 2 1 4
24 20 M " 4 5 4 1 4
25 18 M " 4 3 4 1 4
26 23 M " 3 2 5 4 4
27 19 F 3 2 5 3 4
28 18 M " 5 3 4 2 4
29 19 M " 5 3 2 1 3
30 22 F " 5 4 4 1 4
31 18 M " 5 2 3 1 4
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73 19 M Sec.-Comp. 3 5 3 1 5
74 22 F " 5 5 4 1 5
75 19 F " 5 1 2 3 4
76 20 M " 4 2 5 1 4
77 18 M " 4 5 4 1 4
78 23 M " 3 2 5 5 4
79 18 M " 5 3 4 1 4
80 23 M " 3 2 2 5 4

*1= poor; 2= adequate ; 3= good; 4= very good ; 5= excellent
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Appendix 26
TEACHER-PARTICIPANTS PROFILE

Participant Age Qualification Teaching experience [years]
code [years]
1 32 B.Ed 5
2 28 B.Ed 2
3 46 B.Ed/Hon. 4
4 57 B.Ed/Hon. 15
5 61 No degree 37
6 27 B.Ed 3
7 34 B.Ed/Hon. 7
8 42 B.Ed 17
9 52 B.Ed 23
10 27 B.Ed/Hon. 2
11 29 No degree 3
12 35 B.Ed/Hon. 5
13 32 B.Ed 7
14 27 B.Ed 3
15 63 No degree 32
16 28 B.Ed/Hon. 2
17 30 B.Ed 3
18 51 No degree 25
19 45 B.Ed 5)
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