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 Abstract  
 

This thesis examines the student-workers alliances, in particular the outsourced workers, during 

the #FeesMustFall (FMF) movement at the University of the Western Cape (UWC). The study 

reveals how the movement fostered solidarity among students and workers while advocating 

for transformation within the university.  

While much has been written about student activism during #FMF at various universities, there 

is limited research on how the movement built social alliances with workers at the University 

of the Western Cape. This thesis addresses this gap by documenting the narratives of key 

stakeholders, focusing on how #FMF influenced the university’s outsourcing and the broader 

struggle for workers’ rights within the context of South Africa's neoliberal higher education 

landscape. Very few studies have focused on such alliances and how campus-based student 

struggles are tied to broader societal and workers struggles. The study employed a qualitative 

research methodology, utilising both primary and secondary data collection methods. Primary 

data was collected through interviews with workers and student activists who were involved in 

the movement, who provided first-hand account of their experiences.  

The findings ascertain that #FMF played a critical role in shaping discourse around labour 

practices, specifically outsourced workers. While the movement was unable to entirely abolish 

outsourcing at certain universities, it significantly influenced the university policies by 

advocating for improved conditions for workers. The thesis concludes that #FMF’s legacy at 

UWC lies not only in its advocacy for free, decolonised education but also in its contribution 

to labour justice, which is a key aspect in the movement’s broader challenge on neo-liberalism 

in post-apartheid South Africa. 
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                                                     CHAPTER 1        

1. Introduction 

In post-colonial Africa, students as youth have played a crucial role in organising protests in 

response to economic inequality, demanding social justice and political transformation (Zeilig 

and Dawson, 2008). Scholars have written on protests in different countries across the globe, 

and research has often shown youth and students often seen at the forefront of social 

movements and protests (Zeilig and Dawson, 2008; Honwana, 2013; Bayat, 2020).  

Student activism has been a driving force of action advocating for social and political change 

in the twenty-first century (Altbach and Klemenčič, 2014). Earlier studies on student protests 

and movements have indicated that they manifest in various forms; some research addresses 

issues affecting students within the university spaces, while other investigations especially in 

developing countries, associate student movements with significant political issues that could 

result in social unrest or regime change (Altbach, 1989).  

In South Africa protests involved mass mobilisation, including workers and unemployed 

civilians (Becker and Seddon, 2018). The 1976 Soweto Uprising was a turning in South 

Africa’s history, the youth showing power in fighting against the Apartheid system and 

resisting oppression from system and its colonial agendas (Johnson, Nieftagodien and Van der 

welt, 2023). There is a considerable research interest on social organisation of student uprisings 

that rooted in the university space by students in Africa (Zeilig and Dawson, 2008). Student 

protests mobilised against economic freedom, inequality, unemployment, student state funding 

subsidies, corruption and poverty (Badat, 1999; Maringira and Gukurume, 2017).  

This study focuses on the 2015 and 2016 #FeesMustFall movement in South Africa, which 

emerged as one of the nation’s critical student uprisings (Maphasa, 2017). The majority of 

students from 23 universities mobilised protests against rising tuition fees and demand a 

decolonised education system (Ndelu, 2017; Mpofu, 2017). The grievances included demands 

for free education (Maringira and Gukurume, 2017). Students protested to dismantle colonial 

symbols such as Rhodes statues at the University of Cape Town (UCT) among other symbols 

of colonialism (Naicker, 2016).  

The #FeesMustFall movement also protested against outsourcing university support staff 

(Hlatshwayo, 2020; Fengu, 2019) and the movement included the #FeesMustFall/End 
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Outsourcing (FMF-EO) campaign, for fair wages, benefits, and job security (Hlatshwayo, 

2020). However, some universities continued to outsource essential services, maintaining 

contracts with private companies for cleaning, security, and catering services (Webster and 

Barchiesi, 2020).  

This thesis is informed by the idea that outsourcing perpetuates inequality (Naidoo, 2020). 

Outsourcing creates high inequality in the workplaces where typical workers, referred as 

support staff performs the same tasks as permanent employees for frequently half the pay that 

permanent employees receive (Englert and Runciman, 2019). In terms of benefits, support staff 

receives less benefits than permanent workers (Englert and Runciman, 2019).  

This study specifically, examines how outsourcing was sustained overtime and how students 

and worker formed alliances to protest against it at the University of the Western Cape (UWC) 

during the years 2015 and 2016, also known as #UWCFMF or UWC Fees Will Fall 

(#UWCFWF).  

1.2 Background of the study  

 

The study explores the intersection between student-worker alliances and the broader 

#FeesMustFall movement, focusing on outsourcing practices in South African universities. 

Despite the end of apartheid in 1994, the structural injustices continued to shape the educational 

landscape, (Jansen, 2017a). Education remains as a tool which institutionalised racism and 

oppression (Christie, 1985; Kallaway, 1984). The Bantu Education Act of 1953 was designed 

to limit access to certain types of knowledge and perspectives. This act ensured that Black 

South Africans were restricted to substandard education, which aligned with the broader goals 

of apartheid (Christie, 1985; Kallaway, 1984). 

While the Bantu Education system no longer exists, the education that is available for all 

citizens today, especially in the tertiary education sector costs a lot more than what lower 

income households can afford (Luescher, 2016; Maringira and Gukurume, 2017). This led 

young people to take matters into their own hands such as the #FMF movement were students 

fight and advocated to guarantee university admission for all South African students, regardless 

of their financial situation.  
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#FeesMustFall began in 2015, first as a student-led movement protesting rising tuition fees at 

South African universities (Greeff, Mostert, Kahl and Jonke, 2021). The #FeesMustFall 

movement captured national and global attention (Peterson, Radebe and Mohanty, 2016). 

Media images circulated widely, reproducing memories of the 1976 Soweto Uprising 

(Mamdoo, 2018). Instrumental hashtags such as #RhodesMustFall (RMF), #FeesMustFall 

(FMF) #OutsourcingMustFall (EO) amplified the movement, making it more accessible to a 

global audience and enabling rapid organisation and communication among students (Bosch, 

2017). However, unlike earlier student protests, #FeesMustFall gained social and political 

traction through social media platforms, particularly Twitter (which is currently known as X) 

(Ndelu, 2017). 

1.2.1 The Role of #FeesMustFall in Outsourcing 

The practice of outsourcing became widespread in South African universities during the 1990s 

and early 2000s, with the aim of reducing financial burden on institutions. However, 

outsourcing marginalised and exploited workers, as their wages were low with no job security 

among other poor working conditions (Buhlungu, 2010; Hlatshwayo, 2020). The majority of 

outsourced workers were the poor black people (Hlatshwayo, 2020). In 2015, a call to end 

outsourcing became central, demanding universities to rethink on such employment practices 

(Langa, 2017). While #FeesMustFall, began as a demand for affordable education, the protests 

expanded to include a broader set of issues: decolonisation of the curriculum, workers’ rights. 

And among the demands, outsourcing within universities became an issue (Booysen, 2016). 

The demand to address outsourcing created a strong coalition between students and workers 

within the university, especially cleaners and security guards (Becker, 2019; Luckett and 

Pontarelli, 2016). 

The relationship between student protesters and labour provided a space for solidarity, thereby 

expanding the protest movement’s social and economic base (Duncan, 2016). Ndelu (2017) 

further emphasised that the kinship formed between the protesting students and the outsourced 

workers shows a shared effort to unite people in a wider struggle against neoliberalism and 

ongoing poverty. The movement became widespread in South African universities, with 

students marching, singing to put a demand on the government for free education and address 

workers interests (Booysen, 2016). By building solidarity with others such as community-

based forums and organisations, religious leaders and public workers, the student- worker 

movement aims for long-term change: ending capitalism and achieving real economic freedom.  
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1.2.2 Student Activism and Protests at the University of the Western Cape 
 

Ndlovu-Gatsheni, (2016, p.10) describes "the university as the site of political and social 

struggle” in advocating for change. As the students were seen as the key driving factors of the 

social movements such as #RhodesMustFall and #FeesMustFall that were formed in the 

university spaces.   

The University of the Western Cape (UWC) has a rich history of student activism, playing a 

significant role in South Africa’s anti-apartheid struggle (Maringira and Gukurume, 2017). 

Founded as a university for “Coloured” South Africans under apartheid, UWC became a 

critical site of resistance in the 1970s and 1980s, with students mobilising against the apartheid 

state (Lalu and Murray, 2012). UWC students, alongside their counterparts across the country, 

were deeply involved in the protests of 2015, which demanded an end to tuition fee increases 

and the decolonisation of higher education. This legacy of activism laid the foundation for the 

university’s participation in the #FeesMustFall (FMF) and #OutsourcingMustFall movements.  

UWC's involvement in #FMF mirrored the national movement but was marked by the 

university's unique history of marginalised, non-white student activism (Mandyoli, 2019). 

Students at UWC participated in the nationwide call for free education, arguing that the 

financial barriers disproportionately affected Black students who had been historically 

marginalised by apartheid-era policies (Maringira and Gukurume, 2017). Activists from 

nonpartisan feminist groups, the Pan Africanist Student Movement Association (PASMA), the 

Economic Freedom Fighters Student Command (EFFSC), and the Democratic Alliance 

Student Organization (DASO) led #FMF at UWC (Mdepa, 2020). 

UWC students joined the national FMF protests on October 21, 2015, after a demand for a 

#Nationalshutdown of higher learning institutions in South Africa (Mdepa, 2020). This finally 

led to the creation of the #UWCFMF movement. At the University of the Witwatersrand, the 

ideologically associated Student Representative Council (SRC) of the South African Student 

Congress (SASCO) led the initiative.  

 

At UWC, the movement was characterised as leaderless, with no leadership affiliated with the 

SRC at the forefront of the movement, but instead all students from different structures were 

united in leading to the success of the movement (Mandyoli, 2019). UWC suspended classes 

and academic activities as a result of the protest action, and in order to safeguard staff, students, 
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and property, the institution hired private security guards (Mandyoli, 2019). The militarisation 

of campuses was highlighted by students as one of the many forms of violence the state has 

responded with against students (Mdepa, 2020; Luescher, 2025). Alongside these actions, the 

South African Police Services (SAPS) established a permanent campus presence (Mandyoli, 

2019). 

South African universities became places for struggle, reflecting a sense of political urgency 

among students who rejected management's exploitation of outsourced workers (Maxhwele, 

2016). At UWC the movement initially focused on material demands, such as free education 

and the abolition of registration fees, but evolved to include the insourcing of university work 

(Maringira and Gukurume, 2017). During this period, student organisations mobilised to 

address grievances related to racial discrimination, inadequate funding, and limited access to 

quality education (Mamdani, 2016). 

1.3 Significance and Rationale of the Study  

 

The thesis draws from #FMF movement literature which shows different experiences at 

universities. There has been recent research that has focused on End Outsourcing. This research 

will build on this work to highlight how #FMF influenced the university’s outsourcing and the 

broader struggle for worker rights within the context of South Africa’s neoliberal higher 

education landscape. Furthermore, the research draws information from literature together with 

primary data collection through interviews to understand how the movement-built alliances 

with workers at UWC. 

While the Fees Must Fall Movement has generated a significant body of scholarship examining 

student protests, higher education funding, and the politics of decolonisation in South Africa 

(Luescher, Loader, and Mugume, 2016; Cini, 2019; Mandyoli, 2019; Heleta and Dilraj, 2024), 

more research is needed to understand the solidaristic relationships that emerged between 

students and outsourced workers during the protests. There has been some interesting 

exploration of how alliances between students and campus workers were forged, negotiated, 

and sustained at various campuses within the broader movement (Luckett and Pontarelli, 2016; 

Hlatshwayo, 2020; Hashatse, Mzileni and McCallum, 2026). This study addresses a knowledge 

gap by examining the narratives, debates, and practices that shaped student–worker solidarity 

during the outsourcing struggles at UWC. By focusing on the lived experiences and 

perspectives of both students and workers, this study adds to the existing research on the Fees 
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Must Fall Movement. It shows how solidarity, understood through the idea of Umanyano 

(unity), helped expand the movement beyond student concerns to include broader struggles for 

workers’ rights and transformation within the context of UWC. 

The struggle for free decolonised education in South Africa, as articulated by Maringira and 

Gukurume (2017), is inherently a racialised movement deeply rooted in the legacy of apartheid. 

This idea resonates with South African students, particularly those who are at the periphery of 

the economy. They “argue that the call for free decolonised education is a racialised movement 

which speaks to the black South Africans” (Maringira and Gukurume, 2017, p. 33). In this 

context the definition of blackness refers to all the race groups that were regarded as non-whites 

by the Apartheid Government such as (Africans, Coloureds and Indians). 

Under the banner of #FMF the #OutsourcingMustFall movement developed to advocate and 

includes the workers interests in the movement as a vehicle of social and economic change. 

According to Hlatshwayo (2020) the outsourcing Must Fall campaign emerged within the 

discourse of student protest by challenging outsourcing practices and advocating for 

internalisation of essential university services. Hlatshwayo (2020) advocates that it is the power 

of collective action that led to the brought back of insourcing to some universities and led to 

negotiations of improved working conditions to other universities.  Hlatshwayo (2020) reviews 

the role of the different players in successful ending outsourcing in some of the South African 

universities, hence some scholarships research points out that its either students or the workers 

who played the lead role. 

Luckett and Pontarelli (2016) further emphasise that outsourced workers were not merely 

passive participants in the protests; rather, they were active agents in organising and mobilising 

the protests. Their involvement was critical in linking their struggles for fair wages and job 

security to the larger fight against systemic inequality and neoliberal policies affecting higher 

education. The relationship between students and worker struggles resulted in significant 

institutional changes, such as the “falling” of outsourcing at several universities. 

Sinwell (2019) advocates for a more profound examination of the historical and political 

contexts surrounding disruptive power. Mzileni (2020) argues that the decolonisation of 

university learning spaces is not confined to traditional classrooms but is actively pursued 

through alternative spaces established by student movements. The spaces created by the FMF 
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and OMF movements reflected a commitment in reshaping educational practices in South 

Africa.  

While existing literature on the #FeesMustFall (FMF) movement focuses on social movements 

across universities, examining how and why these movements were formed, more work is 

needed to address the specific social and economic dynamics at UWC. Examining alliances at 

universities during the Fees Must Fall protest and the politics to end outsourcing at UWC was 

an issue. This is crucial to understand the ways in which student activism intersects with labour 

practices, thereby enriching the broader examination of social movements. 

While studies on student protests tend to concentrate on students only, this study examines the 

alliances between students and outsourced workers, on how such alliances were formed and 

sustained overtime. This can contribute to the ongoing dialogue about social justice and labour 

rights in higher education, ensuring that the voices from below are heard and acknowledged in 

the higher education sector. 

1.4 Motivation of the study  

The increasing financial burden on students, coupled with the challenges faced by outsourced 

workers, highlights systemic inequalities that demand attention. This study analysed the lived 

experiences of those involved in the campaign, contributing to a more nuanced understanding 

of their relationships and the broader implications for access to education and social justice in 

South Africa. As the higher education landscape in South Africa evolves, there is a need to 

explore how solidarity is formed among diverse groups, including student activists and 

outsourced workers. The research also examined how alliances and solidarity between students 

and workers emerged, evolved, and defined the course of protests within universities. The 

alliances centred on the demand to ensure fair labour practices, a living wage, and the 

insourcing of outsourced workers, such as cleaners, security guards, and catering staff, who 

continued to be marginalised and exploited by privatisation practices in universities (Booysen, 

2016). 

1.5 Delineation of the case study area 

The University of the Western Cape (UWC), located in Bellville, plays a crucial role in 

producing graduates and researchers that are recognised internationally.  Established during 

apartheid as an institution for Black South Africans, UWC has a commitment to social justice 

https://uwcscholar.uwc.ac.za/home



 
 

8 
 

and educational equity (Lalu and Murray, 2012). The specific focus of this thesis is based in 

the Western Cape, in Cape Town. Despite the end of apartheid in 1994, the demographic divide 

remains noticeable, with wealthier, predominantly white neighbourhoods located close to the 

city centre, while historically marginalised communities inhabit townships like Khayelitsha 

and Mitchells Plain (Mauck, 2017).  Many workers, especially those employed in outsourced 

positions, reside in nearby townships, facing issues such as inadequate housing and limited 

access to essential services (Murtuza, 2020). As it strives to be a centre of growth, UWC is 

committed to excellence in learning, research, and teaching, while promoting cultural diversity 

(University of the Western Cape, 2022). UWC has since become a vital institution in the 

democratisation and transformation of higher education in South Africa (Lalu and Murray, 

2012). The university actively engages with global and African challenges, positioning itself 

as a hub for research that addresses issues of social justice, development, and inequality 

(Morrow, 2014). 

Through its strategic partnerships and research initiatives, the university fosters cross-cultural 

dialogue and collaboration, helping to shape an inclusive academic environment that responds 

to the needs of both local and global communities (Jansen, 2017). UWC’s emphasis on 

nurturing cultural diversity and producing socially conscious graduates reflects its broader 

mission to contribute to global knowledge production and regional development across Africa 

(Lalu and Murray, 2012).  

1.6 Statement of the Problem and Aims of the Study  

A critical aspect of this expanded agenda was the demand for the end of outsourcing in 

universities. Outsourcing practices, resulted in the exploitation of low-wage workers, in 

precarious conditions (Luckett and Pontarelli, 2016). 

While some research has touched on the intersections between race, labour, and education 

(Langa, 2017; Mdepa, 2020), there is still a gap in understanding of how alliances between 

students and workers challenged not just the university financial frameworks, but also 

interrogated its structure and governance. This movement for workers’ rights was drawn into 

the #FeesMustFall protests, as students saw their struggle for affordable education intersecting 

with the fight for dignified work conditions. This alliance between students and outsourced 

workers became a significant feature of the movement, marking a unique form of solidarity 
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that transcended traditional class and racial boundaries (Godsell, Chikane and Mpofu-Walsh, 

2016).  

1.6.1 Aims of the Study 

This study aimed to contribute to the growing body of literature on social movements in South 

Africa by analysing the significant role of End Outsourcing Movement and student-worker 

alliances in the #FeesMustFall movement in 2015-2016, specifically in the context of the 

University of the Western Cape, which is a historically disadvantaged Institution.  

1.6.2 Objectives  

 

• To examine issues regarding insourcing and outsourcing at South African universities, 
particularly during UWC FMF. 
 

• To analyse views of outsourced employees on student-worker solidarity during Fees 
Must Fall. 
 

• To explore the perspectives of FMF activists on how student-worker alliances fought 
against outsourcing at the University of the Western Cape. 

 

1.7 Research Question(s) 

This thesis responded to the following questions: 

• What are the experiences and challenges of workers who are outsourced at UWC? 

• What role did FMF student activists play in the outsourcing debate? 

• How did the student-worker alliance emerge in the #FeesMustFall movement at UWC 

and why? 

• How and why have worker and student alliances promoted the rights and interests of 

workers at South African universities?  
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1.8 Structure of Mini Thesis 

Introduction (Chapter One): The focus of the thesis is presented, as well as the problem 

statement, rationale, aims and objectives, research questions, and an overview of the study.  

Literature Review (Chapter Two): This chapter examines existing literature on social 

movements, particularly focusing on #FMF. It provides a theoretical framework for 

analysing student-worker alliances within the #FMF movement and explores narratives and 

debates surrounding outsourcing in #FMF. This chapter serves to deepen understanding 

and contextualise the research within the existing field of study. 

Methodology (Chapter Three): This chapter outlines the research methodology and 

design, providing a framework for analysis. It explains why the qualitative tool is employed 

to answer the research questions.  

Results and Discussion (Chapter Four): Chapter Four presents the findings from data 

collection processes, such as interviews and other primary sources.  

Conclusion and Recommendations (Chapter Five): This provides the summary of the 

study's findings and provides recommendations for future research directions. 

1.9 Conclusion 

This chapter provides an overview of the thesis which on how students-workers alliances were 

formed and mobilised to protest as the #FeesMustFall (#FMF) movement in Universities in 

South Africa. It highlighted how the movement evolved from protests rising tuition fees into a 

broader campaign addressing issues such as decolonised education, racial inequality, and 

exploitative labour practices like outsourcing. The chapter emphasised the interconnected 

struggles of students and workers, particularly at the University of the Western Cape (UWC), 

where alliances between these groups played a central role in challenging systemic inequalities. 
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                                                      CHAPTER 2 

                LITERATURE REVIEW AND THEORETICAL FRAMEWORK 
 

2.1 Introduction  
 

This study contributes to the growing literature of social movements in South Africa, on how 

they have influenced broader struggles against social and economic injustice in tertiary spaces 

and demands for transformation and better working conditions. Student protest has often been 

related as a struggle against fees and the right to access education. An increase in university 

fees is not a challenge only in South Africa; back in 2011 fee increment protests have hit 

universities in countries such as United Kingdom, Chile and Germany and other countries 

throughout the world (Calitz and Fourie, 2016). This global issue of unaffordability of higher 

education fees is not new, but it is a repetition of the famous global 1968 student revolts.  

  

The review presents a historical overview of student activism and youth politics starting from 

a broader global context, by tracing the roots of youth movement in Europe, Global North, and 

in Global South. Furthermore, the chapter then narrows the review to the African context to 

refer to these in countries with the rich history of youth movements such as Nigeria, Zimbabwe, 

Senegal and Egypt. Moreover, the review examines the South African context focusing on the 

youth movement in the anti-apartheid struggle to more contemporary movements. The study 

dwells on the student activism at UWC, analysing the essence of student activism using the 

#FMF movement as the lens to investigate UWC. Understanding this historical context is 

essential, as it situates current activism within a context of resistance against systemic 

oppression. The chapter then foregrounds the theoretical framework that underpin the study of 

social movements, such as collective action, solidarity, and intersectionality.    

 

2.1.1 Global Context of Contemporary Youth Movements 
 

Globally the 1960s was a time of unrest and confrontation of political and social change and 

the students were in the forefront of the movements of resistance (Brown, 2010). As a result of 

the social struggle of the 1960s, the student movement aligned itself with the broader social 

and political movements to advocate for social change on and off campus (Blumhage and 
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Johnson, 1978). This implies that the unique traits of students as political actors as well as the 

way they interacted with other movements influenced their dynamics. Protests have rapidly 

increased worldwide, these protests sought to reshape societies and bring social change (Ortiz, 

Burke, Berrada and Cortes, 2022). Many protests working towards bringing social justice have 

focused increasingly on overcoming the legacies of historical oppression (Daniel and Platzky-

Miller, 2024).   

2.1.2 Global North Context of Youth and Student Movements 

 

The 1960s saw the start of protests on several continents and, to a lesser extent, in other regions 

of the world with the focus of opposing America’s involvement in the Vietnam War by 

supplying research of arms used in the war (Roberts, 2015). Vietnam War was marked as the 

major student protest globally in the late 1960s, although they may be some larger student 

uprisings in the 21st century that began in the university premises and students are in the 

forefront of the movement (Narea, 2024).  The famous “Global 1968” remains at the core of 

the profound protests across the globe (Becker, 2019). Berger and Nehring (2013) emphasised 

that the global moment of 1968 as a pivotal moment for the history of social movements in the 

West. Pater Taaffe (2018) argues that events that occurred in global 1968 across the world led 

to remarkable revolution in some countries. 

The student movements of the 1960s has been the driving model for young people in the West, 

these movements had origins in the Civil Rights Movement that began in the United States in 

the early 1950s (Roberts, 2015). Drawing from the work of Inglehart (1977) student led 

mobilisation can be understood as a manifestation of the enduring legacy of historical events 

that shaped French protesting and also political culture. At the University of Paris in 1968 

students threatened the French national government by including trade unions in their protests 

against the tax exemption (Bricknell et al., 2025).  

In Italy student movements played an active role in public discourse, motivated by student 

protests around the world and demands for social justice (Bricknell et al., 2025). Particular 

student protests have influenced public discourse in Italy, and as a result of global student 

uprisings and calls for social justice, student movements became very active in the 1960s and 

early 1970s (Bricknell et al., 2025). In Italy, the movement was named “The Sessantotto”; The 

1968 student uprising was marked as a year of massive demonstrations in which Roman 

students called for improved educational opportunities, modernisation, and a freshly reformed 
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economy and eradicate traditional capitalist society through occupying university 

infrastructure and buildings (Bricknell et al., 2025). The student protests were initially ignored 

by the media and politicians, which led to the beginning of unrest and quickly evolved into a 

labour movement by involving workers in the struggle (Mammone, 2008).  

2.1.3 Global South Context Youth and Student Movements 

 

While this thesis cannot cover all youth movements, some key moments in various geographic 

contexts in Turkey, Colombia and India show how student activism emerged and had a 

significant impact on social development.  

In Turkey, during the period of 1980 -1983 when the military force took power, all the student 

movements were banned from protesting, and the student activists were detained and tortured 

by soldiers while others were sentenced to prison for participating in student protests (Uzum, 

2016). The Turkish military lost power to the Motherland Party (MP), which aimed at 

reviewing regulations of the formation of laws that pertains the foundation of student 

association (Uzum, 2016).  In resisting the new laws, a group of students marched to Istanbul 

to protest against the draft law proposed by MP to the formation of student association, students 

argue that the law was aiming at preventing student activism from uprising as it was 

establishing merge between the student’s associations (Uzum, 2016).  

Recently in Yildiz Technical University based in Turkey students shown student activism by 

protesting against the university library infrastructure specifically the roof that falling out, 

students showed up wearing barrettes to the student uprising to capture media attention 

(Bricknell et al., 2025). Furthermore, more recently in June 2013, student protested against the 

police violence experienced by a group of protesters who were peaceful protesting against the 

demolition of the public park by officials (Uzum, 2016). 

During the famous 1968 protests, a group of Colombian students occupied university buildings 

resisting segregation between people and advocate for anti-racism to promote equality (Narea, 

2024). It was a threat to national government as the university operations were suspended and 

forced the state to be accountable and make necessary arrangements. Recently Colombian 

students in solidarity with Palestinian people in Gaza, occupied university building that was 

occupied by the 1968 students, and they were forcibly removed from the building by police 

and might be expelled from school (Narea, 2024).  
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In India, the emergence of student movements can be traced back in the nineteenth century 

which marks the spread of educational institutions, that led to the rise of uprisings (Saurabh, 

2023). Students have played an active been a part of politics in India, playing a vital role in 

during the anti-colonial struggle (Saurabh, 2023). They were not only focusing on issues 

around university administration but social issues as well. The spread of educational 

institutions in India in different locations contributed to the rise of student uprisings (Saurabh, 

2023). Koskimaki (2016) examines how Indian youth were targeted, addressed and mobilised 

in the period of national mobilisation. She further highlights how educated Indian youth were 

targeted to spread regional awareness over rights and being offered political roles and make 

use of their own time to serve the nation (Koskimaki, 2016). This was supported by newspapers 

promoting nationalist ideas during the Indian freedom struggle in the Kumaon region 

(Koskimaki, 2016). A newspaper state “that every student has a responsibility to learn about 

politics and to assess the political state of the county” (Tarun Kumaun, 1923 as cited in 

Koskimaki, 2016, 41). Koskimaki (2016), during her examination of regional politics, finds 

that that young people drew inspiration from the independence movement, expressing its ideas 

in local newspapers and street rallies.  The Indian Government also organised labour camps for 

village development between 1954 and 1965 to develop youth and equip them with ideas of 

independent (Wilkinson, 2024). The educated youth were made the agents of development to 

build a youthful labour force (Wilkinson, 2024). In India it is clear that youth were seen as 

agents of development in attaining political independence and the educated youth was utilised 

to mobilise.  

My point is not to idealise these youth movements, as they were different groups that were 

involved and others were part of the larger political parties. Scholars such as Rajimwale (1988) 

supports the notion on the spread of these institutions such Hindu college of Calcutta, 

University of Bombay and Allahabad University maintained the student activism in India. In 

the literature on student protests in India is perceived in different ways and are mixed responses 

from the society with regards to the student uprisings. Saurabh (2023) states that the 

participation of student in politics was different in pre-independence India compared to current 

state. Ghosh (1969), using the work of famous Gandhi in Indian politics, highlights the non – 

cooperation movement that allowed the youth to be part of the leadership of the movement 

especially when leaders are arrested. Altbach (1989) asserts that in the non-cooperation 

movement students were involved in senior positions of leading campaigns and meetings, 

which gave students a sense of confidence and to know further about student politics.  
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In post-Independence India student movements lost momentum and many collapsed, the 

collapsing was caused by the end of struggle for independence (Saurabh, 2023). The Congress 

asked the students not to participate in the politics only focus on matters affecting student’s 

wellbeing across campuses, such as fair examination (Altbach, 1989). According to Khan 

(2024) India has been marked with a new wave of student protests from the 2016 uproar in 

advocating for a deceased student activist who experienced unfair experience from the 

university. Furthermore, the uprisings brought back the spirit of student activism in advocating 

for change of policies and implementing new laws (Khan, 2024).  

2.1.4 African Context of Student and Youth Movements  

 

In Africa the students have played a role to contest colonial rule and authoritarian governance 

(Luescher, Loader, and Mugume, 2016). Meanwhile, Ndlovu-Gatsheni (2016, 1), points out 

that the history of “youth activism and students’ movements in African context is entangled in 

broader struggles against colonialism, apartheid and capitalism”. According to Becker (2019) 

in May 1968, France was not the only country led student revolt protest, students in Africa 

portrayed their own interpretation and contribution to the global uprising landscape of students 

led revolt. Becker and Seddon (2018) review the African revolutions and protests throughout 

the year of 1968 as a defining moment that demonstrates a clear understanding of the roots of 

students’ activism in African continents. Historically, students protest and social movements 

have acted as a vehicle to ensure social, political and economic transformation in post-colonial 

African countries such as Congo, Kenya, Ethiopia, Tanzania, Nigeria, Senegal, Zimbabwe, 

Cameroon, Egypt, Morocco and South Africa (Badat, 1999; Backer and Seddon, 2018). 

Mzileni (2020) highlights the significance of social movements in Africa, emphasising how 

oppressed African communities have historically organised themselves to advocate for their 

human rights. He highlights the involvement of young people, particularly students, in these 

movements, which often collaborate with other marginalised groups like workers, women, and 

community-based organisations in the struggle for national liberation (Mzileni, 2020). After 

structural adjustment in the 1980s and 1990s, many African countries faced a high rising 

economic inequality and increased poverty, which sparked widespread discontent among the 

youth and contributed to the emergence of movements demanding political and social change 

(Johnson, Nieftagodien and Van der welt, 2023).  
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Mase (2025, p. 2) states that students protests were not only concerned about raising tuition 

fees, but the approach was against financial exclusion and supported accessible education to 

all South Africans. However, education has historically been “a contentious issue” (Cini, Della 

Parts and Guzman Cosha, 2021, p. 4). Throughout, the continent students’ movements 

advocacy was pertinent to ensure that everyone has the right to attend educational programs 

(Cini, Della and Guzman Cocha, 2021). 

These student uprising consists of movements such as #EndSARS protests which rooted in 

Nigeria with the primary goal of addressing police brutality, poor working conditions and 

government oppression on citizens (Obadare, 2018). Furthermore, the youth movements in 

Nigeria are not limited in university spaces only were they started, instead they go beyond 

tertiary spaces to broader societies to gain support (Obadare, 2018).  

In Zimbabwe, during the term of President Robert Mugabe there were widespread protests and 

movements against the alleged corruption of the government (Gukurume, 2017). The 

government promised approximately 2.2 million jobs when campaigning for national elections 

of 2013 but fail to deliver the promise to the people when become in power (Gukurume, 2017). 

The formation of #ThisFlag and #ThisGown was initiated, unemployed university graduates 

protesting against the lack of job creation by the government (Gukurume, 2017).      

In the horn of Africa, in Ethiopia, student activism and protests are restricted, although there 

are few public protests allowed during election, but they are strictly controlled and monitored 

by the state and should comply as peaceful protests (Bricknell et al., 2025). These protests did 

not give students any type of freedom of expression as the country is led by a Monarch state, 

which means a that a ruling king or a person in will rule until he dies. Under the monarch state 

in Ethiopia student movements are restricted and protesting is against the law (Bricknell et al., 

2025). After forty-four years of rule, it was overthrown by the communist regime that was later 

resisted by the student protests that caused a major concern to the government (Bricknell et al., 

2025).   

When tracing the roots of student activism and protests in the Arab world, in Egypt student 

activism has been triggered by national and transnational issues than by campus-based issues 

(Zayed, Sika and Elnur, 2016). Egypt has a strong history of student activism (Anderson, 2011). 

It is noted that Egypt was among the countries who first to engage in the organised political 

activities in advocating for social and political change (Zayed et al., 2016).   
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Based on the Middle East Monitor publication (no author, 2014) student movements was the 

fuel behind the political independence of Egypt over the past century. However, some scholars 

believed that the student movements started in 1919 revolution (No author, 2014). As this 

student revolt was considered as the first loud voice from the Egyptian student movement, it 

led to the complete independence of the country (No author, 2014).  

Zayed et al., (2016) categorised student movements as youth movements, by placing students 

in the realm of youth whether they are studying or not. Bayat (2010) asserts that movements in 

general should not be categorised in terms of actors rather by the nature of the grievances.  He 

further emphasised that student movements are different to youth movements by defining the 

student movements as the “collective struggle of student body” to advocate for student rights 

such as issues of fee hikes, fair examination and university administration (Bayat, 2010, p. 29). 

On other hand, Zayed et al., (2016) defines student movements as major driving force of 

political and social change and regime opposition.  

Overall, in African countries student movements have been highlighted by the literature as the 

key factors for political and social change. Furthermore, the literature points that most of the 

African countries gained their political independence due to student uprisings and protests. 

Mzileni (2020, 18) concludes that “the foundation of the African liberation movement was the 

establishment and coordination of social movements by African leaders and common citizens, 

as well as the sharing of ideas, views, visions, insights and handwritten documents.” 

 

2.1.5 South African Context of Student and Youth Movements  

 

For decades, young people in South Africa have been struggling for the right to an affordable 

education, and the fight is still going on (Johnson, Nieftagodien and Van der welt, 2012). As 

noted, as one of the countries that are most unequal in the world, South Africa has been dealing 

with the leftovers of Apartheid system especially in the education sector as it still struggles to 

provide citizens with affordable education (Becker, 2019). Both the history and the constitution 

of the nation have been influenced by the protests for free education (Becker, 2019).   

The student movements that took place in South African higher education and learning 

institutions in 2015 and 2016 were similar to other student protests that had previously taken 

place across the globe. Luescher and Klemencic's (2016) in their work proposes that student 

activism and representation are geared towards a need to demand participation in governance. 
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They argue that students must be taught as a political group segments or constituencies on 

campus whose concerns and grievances must be addressed with their ability to organise and 

monitor effectiveness of academic functioning of a university (Luescher and Klemenčič, 2016). 

Scholars such as Luescher and Klemenčič (2016), Hlatshwayo (2020), Luckett (2016), and 

Pontarelli (2016) note that student movements emerge in response to socio-economic 

grievances, with youth acting as vocal advocates for their rights and the rights of marginalised 

communities. For instance, Maldonado-Torres (2018) emphasises that student activism is at 

the forefront of movements for social justice, highlighting how young people mobilise around 

issues such as educational access and workers’ rights. This activism is common in places with 

histories of political oppression.  

In June 1976, Black South African school children came together to protest against the Bantu 

Education system which was established by the Apartheid regime to restrict the development 

and prospects of Black youth (Johnson et al., 2023). Students argue that the system was created 

to keep Black people in lower paying jobs and limited access to the tertiary education (Becker, 

2019).  

Scholars such as Johnson et al., (2023) and Manuluk (2024) assert that the system promoted 

the use of Afrikaans as the first language of communication in Black dominating schools and 

students responded with protests and demonstrations as a sign of opposition to the system.  

During the protest in the streets of Soweto outside Johannesburg, South African Police open 

fire on school children which led to killing of school children and others were arrested (Becker, 

2016; Manuluk, 2024). The Soweto uprising made people around the world angry, which led 

to a wave of student action on college campuses in the West and all over the world (Manuluk, 

2024). 

2.2 Origins of the Fallist Movements 
 

The Rhodes Must Fall movement at the University of Cape Town (UCT) began in early 2015. 

It marked the beginning of the fees must fall movement. At UCT, a student named Chumani 

Maxwele threw human faeces on Cecil John Rhodes statue, sparking the Rhodes must fall 

movement (Butelli, 2017; Langa et al., 2017; Naicker, 2016). Rhodes was an English leading 

coloniser in Southern Africa.  

The student protesters argued that the statue symbolised and promoted colonial heritage within 

South African universities (Butelli, 2017; Luescher, 2025). This act sparked a broader 
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movement that eventually evolved into #FeesMustFall, which then advocated for free tertiary 

education (Luescher et al., 2016; also see Langa et al., 2017).  Students campaigned the removal 

of colonial memorials and the renaming of buildings (Luescher et al., 2016). The protest was 

meant to address issues of racism and decolonise education within South African institutions 

(Langa et al., 2017; Naicker, 2016). The student-led movement invoked a national conversation 

for transformation within higher education institutions (Maringira and Gukurume, 2017). 

Luescher and Klemenčič (2016) observed that the fall of the Rhodes statue prompted other 

students to reflect on the potential for similar changes at their institutions. The transformation 

was meant to address language politics, institutional culture, white privilege, and inclusivity 

within South African universities (Luescher and Klemenčič, 2016; Habib, 2014). Afrikaans 

universities like Stellenbosch university faced significant pressure from students to transform 

their institutional cultures (Luescher and Klemenčič, 2016; also see Luescher et al., 2016). 

Rhodes Must Fall (RMF) initiated dialogues on promoting the representation of black 

academics within universities (Andrews, 2017). These dialogues played a significant role in 

shaping the movement's objectives and strategies.  

2.2.1 Broader Context of the #FMF Movement  

#FMF was part of a larger global social movements addressing economic inequality, social 

justice, and political power. It was also influenced by the legacies of anti-apartheid struggle. 

The protests highlighted the deep structural inequalities in South Africa’s higher education 

system (Govender, 2020). Many argued that such inequalities are perpetuated by socio-

economic problems inherited from the apartheid era (Griffiths, 2019). Students challenged not 

only tuition fee increases but also the broader neoliberal policies which shaped university 

governance, while demanding unconditional state funding and institutional accountability 

(Wangenge-Ouma, 2012). The #FeesMustFall movement became a space for wider debates on 

the transformation of South Africa's educational institutions (Heffernan and Nieftagodien, 

2016). 

The 2015 student protest included historically white universities (Naicker, 2016). These 

universities retained colonial practices- that continued to privilege white students and faculty 

members (Naicker, 2016). This made formerly white universities critical sites of protest. These 

institutions, which were once exclusively for white students during apartheid, opened their 

doors to all South Africans post-apartheid but retained their colonial foundations (Naicker, 

2016; also see Kamanzi, 2016). The fact that student protests extended to these universities 
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signifies a broader movement which challenged the entrenched inequalities and injustices 

within South Africa's higher education system. Despite the financial aid and loans available, 

the cost of higher education remains a high for many students, hence students demanded for 

free education (Zikode and Nyamnjoh, 2017). 

 

The movement’s success remains debated. On one hand, #FMF resulted in a freeze on fee 

increases in 2015 and contributed to the government’s increased financial commitment to 

higher education (Cloete, 2016). However, free, fully decolonised education has not been fully 

realised. Some argue that the movement brought significant awareness to the issues of 

inequality and neoliberalism in higher education, while others believe it fell short of achieving 

structural change (Kamanzi, 2016; Luescher et al., 2017). #FMF represented a new form of 

political activism since it was a national movement that was multicultural, multiracial, and 

multiclass (Kadalie, 2017). The national student political organisations and worker’s alliances 

were acknowledged in #FeesMustFall movement, which demonstrates an intersection with 

labour struggles. According to Hlatshwayo (2020), the FMF movement not only sought to 

address financial barriers to higher education, but systemic inequalities perpetuated by a 

colonial education framework. 

The emergence of these hashtags signified the rise of new social formations referred to as the 

“Fallist” movements. The use of “Must Fall” pattern, unified them around a common goal: 

challenging forms of oppression, inequality, and the legacies of apartheid (Luescher, 2016). 

The construction of compelling narratives was also critical to the FMF movement's success. 

Protesters framed the issue of rising tuition fees not merely as a financial burden but as part of 

a broader struggle against historical injustices rooted in apartheid and colonialism (Ndelu, 

2017). 

They emphasised a need for a decolonised system of education that is fair and available to all 

South Africans, thereby aligning their demands with the aspirations of a diverse constituency 

(Langa et al., 2017). Through slogans like #FeesMustFall, activists created a unifying rallying 

that resonated with students and workers alike, emphasising solidarity across different 

struggles. This narrative construction not only mobilised existing supporters but also attracted 

new participants who identified with the cause of social justice beyond education. 

According to Mzileni (2025), global higher education is experiencing indirect underfunding 

through austerity measures associated with neoliberal economic policies. This form of 
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underfunding weakens public universities, threatens the civil liberties of students and staff, and 

forces institutions to rely on debt in order to survive, thereby deepening institutional instability. 

Bond (2016) argues that the #FeesMustFall movement missed an opportunity to build a broader 

alliance with other groups to push for changes in government fiscal policy. Free higher 

education, Bond argues, cannot be achieved by only protesting against annual fee increases at 

universities or by confronting university management and the state. Instead, students should 

demand larger structural financial changes, including challenging neoliberal economic 

policies, and should work together with national and global partners to achieve this (Bond, 

2016). 

Universities are often described as neoliberal because they operate like businesses, focusing on 

profit, efficiency, and market logic rather than public good (Akala, 2021; Hlatshwayo, 2022). 

This is seen in practices such as high tuition fees that make education unaffordable for many 

students, outsourcing services like cleaning and catering to private contractors who pay low 

wages and offer insecure jobs, emphasising performance metrics and rankings over social or 

community needs, and treating students and workers as clients rather than active participants 

(Mamdani, 2007). These neoliberal practices create shared struggles for students and workers, 

as students face high costs and workers face exploitation, which helps to understand why 

solidarity emerges as they recognise their interconnected struggles for social justice. 

2.2.2 The Use of Social Media in #FMF Movement  
 

The FMF movement mobilised a diverse range of resources, including student networks, social 

media, and alliances with labour unions. The use of social media platforms such as Twitter 

(currently known as X) and Facebook were instrumental in disseminating information quickly, 

coordinating protests, and attracting national and international attention (Langa et al., 2017). 

For example, the support of organisations like the South African Students’ Congress (SASCO) 

and the Congress of South African Trade Unions (COSATU) provided financial resources and 

organizational capacity to sustain protests (Hlatshwayo, 2020). 

The use of social media and digital platforms played a key role in mobilising alliances and 

facilitating communication. Sinwell (2019) notes that digital activism empowered students and 

workers to connect and coordinate their efforts, leading to more effective campaigns against 

the raising fees. According to Gukurume (2017), social media is instrumentalised to organise 

protests, even in repressive regimes. This digital platform facilitates real-time communication 
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among individuals who may be physically dispersed. The use of social media fosters a sense 

of community among participants. As a result, it has become an essential component in 

contemporary social movements, which enables protesters to effectively challenge power and 

advocate for change. Mzileni (2020) also examines the role of social media in #FeesMustFall, 

as a tool for mobilization among students in- universities. He argues that social media platforms 

facilitated engagement and participation of the working class in the movement (Mzileni, 2020). 

This suggests that #FMF transcended traditional boundaries beyond the student population. 

Additionally, the media played a significant role in shaping the public narrative around the 

protests. Traditional media often portrayed the protests as violent and disruptive, focusing on 

clashes with the police and property damage (Becker, 2016). However, social media became 

an essential tool for students, allowing them to control their narrative, and amplifying their 

voices beyond traditional platforms (Booysen, 2016).  

2.2.3 Intersectionality in #FMF Movement  

The FMF movement was notable for its emphasis on intersectionality (Luckett and Pontarelli, 

2016; Mdepa, 2020; Khan, 2017). Kimberle Crenshaw (1991) in her book titled, Mapping the 

Margins: Intersectionality, Identity Politics, and Violence against Women of Colour, describes 

intersectionality as a theory of social categorisation interconnectedness (Crenshaw, 1991). For 

example, the movement recognised the importance of addressing issues such as gender-based 

violence, racial inequality, and economic injustice, and high tuition fees (Luckett and 

Pontarelli, 2016; Mdepa, 2020). Another Scholar Khadija Khan describes intersectionality as 

a interlink of struggles faced by people (Khan, 2017). Citing her work with an interview 

participant who was a student at UWC during #FMF Movement, she links intersectionality 

with being black.  She further articulated that “intersectionality is to liberate black bodies no 

matter how you are packaged, for me, it is like we are black together and we are struggling 

together” (Khan, 2017, p. 16. interview with a UWC student). Crenshaw (1991) also uses the 

term intersectionality to describe the different ways that gender and race interact to influence 

the many facets of Black women's work experiences.  

Luescher, (2025, 11) argue that “student identities and agency are affirmed; gender, race, class 

and their intersections feature prominently as structures of oppression, markers of solidarity 

and mobilising resistance”. Student activists and workers connections are made across 
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histories, generations, and locations; past and present struggles; individuals and political 

identities; and in relation to intersectional solidarities (Luescher, 2025). 

2.3 Challenges: Restructuring and Inequality in Higher Education 
 

The current academic landscape is characterised by intense competition and constrained 

government budgets, which led to a trend of restructuring tertiary education institutions aimed 

at achieving greater efficiency (Hlatshwayo, 2020; also see Mandyoli, 2019). This restructuring 

process emphasises flexibility in course delivery methods and organisational structures. The 

government retreat from their traditional roles in funding tertiary education has become 

increasingly evident, particularly through substantial budget cuts (Luckett and Pontarelli, 

2016). This shift presents significant challenges in maintaining the constitutional right to 

education and ensuring access for all, regardless of socio-economic status (Mzileni, 2020). 

The constitutional right to education, highlights the government's obligation to provide 

educational opportunities, especially for poor communities (Habib, 2014). This responsibility 

includes implementing financial assistance programs, scholarships, and subsidies designed to 

alleviate the burden of educational costs, particularly for marginalised and low-income 

populations (Sinwell, 2019). However, funding cuts and a reduction in government 

involvement, meant this essential support mechanisms were threatened, thereby limiting access 

to education for disadvantaged students (Luescher et al., 2016). Such limitations worsen 

existing inequalities and delay social mobility and breaking the cycle of poverty (Luscher et 

al., 2016). 

2.4 Outsourcing Must Fall in South Africa  

The fight against outsourcing in South African universities began long before the 

#FeesMustFall (#FMF) and #OutsourcingMustFall (#OMF) movements (Mzileni, 2020; 

Hlatshwayo, 2020). Outsourcing in higher education involved universities hiring external 

companies to provide services like cleaning, security, and catering, instead of directly 

employing such workers (Becker, 2016). While universities view this as a cost-saving measure, 

it has had significant negative consequences for workers, whose salaries and other benefits 

were poor, compared to university staff (Naidoo, 2016). 

The #OutsourcingMustFall campaign, highlighted the exploitation of outsourced workers 

employed by companies that are outsourced by universities, many of whom were Black women 
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employed in cleaning, catering, and maintenance (Mzileni, 2020). Students, in solidarity with 

workers, demanded that the university end outsourcing and improve working conditions 

(Hlatshwayo, 2020). 

Outsourced workers were supported by student activists and sympathetic academics 

(Maxhwele, 2016). Protests were organised to put pressure on universities to address 

outsourced labour (Hlatshwayo, 2020). The response from universities has been mixed, some 

institutions committed to end outsourcing, while others have been slower to act (Mzileni, 

2020). Student activist Chumani Maxhwele articulated this sentiment, stating that outsourcing 

is unjust as it undermines the dignity of those fulfilling essential roles within the university 

community (Maxhele, 2016). The solidarity expressed by students underscores the recognition 

that student problems and workers were interconnected (Maxhwele, 2016). Luckett and 

Pontarelli (2016) argue that #OutsourcingMustFall campaign illustrates potential collective 

action to effect change, which resonate with similar movements worldwide. 

The resistance to outsourcing reveal the role of alliances in social movements and the broader 

critique of neoliberal labour practices. The #FMF and #OMF movements illustrate how student 

activism intersects with labour struggles, bringing together different constituencies to 

challenge exploitation and demand systemic change. The movement led to significant changes, 

including the end of outsourcing at some universities and increased wages for workers, with 

students and workers forming alliances to enhance such changes (Hlatshwayo, 2020) and this 

reshaped employment relations on campuses. 

Similarly, the #OutsourcingMustFall movement, which was closely tied to #FMF, succeeded 

in several universities ending the outsourcing of support staff (Hlatswhayo, 2020; Mzileni, 

2020). University workers, trade unions, and civil society organisations played crucial roles in 

these campaigns, working in solidarity with students to ensure better working conditions for 

outsourced workers (Luckett and Pontarelli, 2016). 

2.4.1 #OutsourcingMustFall Movement Uprising at UWC            
    
Different student political organisations played different roles in the Outsourcing Must Fall 

movement at UWC. The Economic Freedom Fighters Student Command (EFFSC), the Pan 

Africanist Student Movement of Azania (PASMA), and the South African Students Congress 
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(SASCO) were the most visible, in organizing protests and negotiating with university 

management on behalf of the workers (Naicker, 2016).  

Maringira and Gukurume (2017) discuss the ways in which Fees Must Fall activists were 

concerned with larger structural issues beyond the university, which shaped calls to end 

outsourcing. This is particularly evident in the narratives they present of PASMA members at 

UWC, such as "The WORKERS struggle is OUR struggle” (Group interview, PASMA, 2016 

as cited in Maringira and Gukurume 2017, p. 493).  They argue that “the student protests and 

movements that occurred in the tertiary spaces have created a platform for students to discuss 

and unpack issues that impact them and their families” (Maringira and Gukurume 2017, p. 

493). 

Luescher (2025) explores how students discuss the role of violence in the contexts of #FMF 

and #EO movements. A former UWC SRC student leader submitted a photo of famous 

sculpture by David Hlongwane called “the Beginning and the End”, which is situated in front 

of the UWC Administration Building. It “was meant to celebrate UWC’s contribution to 

intergenerational social mobility in the black working-class communities served by the 

institution, the modified sculpture draws attention to intergenerational bondage and 

emancipation: the plight of outsourced workers whose labour is being exploited, and the black 

pain, anxiety and anger that this experience of our parents creates for black students” 

(Luescher, 2025, p. 10). 

The plight of the sculpture was wrapped with the banner that states, “Black Pain. Free our 

Parents. #EndOutsourcing.”  The mother was wearing an apron of a UWC cleaner, and they 

were both in chains, which “symbolises the experience of our parents at the university” 

(Luescher, 2025, p.10). It symbolises the student worker relations that “how the son can attain 

his freedom, while the mother is trapped by the exploitative outsourcing practise” (Luescher, 

2025, p.11). Azania Tyhali, as quoted in Luescher, (2025, p. 10) in support of the picture 

comments, “It implies that the hyper-exploitation of black workers through practices such as 

outsourcing cannot be redressed by the academic success of the next generation, and calls for 

protest in solidarity with these workers”. 

According to Marengele (2016), workers stated that with what they currently earning they 

cannot admit their children to the universities with that salary because they also need transport 

fee for themselves. In this way, the outsourcing strategy creates a chain of poverty and socio-
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economic inequalities (Marengele, 2016). UWC students viewed the fight against outsourcing 

as intertwined with the broader struggle for social and economic justice, a key component of 

the #FeesMustFall movement (Marengele, 2016).  

2.4.2 Student-Worker Alliances   

Student-worker alliances have become influential in global protests, mainly in opposition to 

neoliberal policies, labour exploitation, and social inequality (Santos, 2016). These alliances 

unite students, who often challenge privatisation and high tuition fees, with workers who fight 

against insecure labour conditions and exploitation (Chouliaraki, 2014; Nolan, 2018). 

Together, they form a collective force advocating for social justice and better working and 

education conditions (Zohry, 2013). 

The student-worker alliances have a long history of resisting neoliberal reforms and austerity 

measures across the globe (Tarrow, 2011). In Brazil, student-worker alliances have been central 

to protests against austerity measures and cuts to public education (Santos, 2016). The 2016 

protests against education budget cuts saw students joining forces with teachers and public 

sector workers to demand the reversal of education policy cuts (Santos, 2016). This collective 

action emphasised the need for equitable education and labour rights in the face of neoliberal 

economic policies (Santos, 2016). 

Across Europe, student-worker alliances have manifested in various movements, particularly 

in response to austerity measures (Chouliaraki, 2014). The 2008 global financial crisis saw 

widespread protests in countries like Greece, Spain, and Italy, where students and workers 

protested against cuts to public education and welfare systems (Chouliaraka, 2014). These 

movements exemplified the global nature of student-worker solidarity in the face of neoliberal 

austerity measures (Chouliaraki, 2014). 

In the literature on student movements in South Africa, it is important to recognise the long 

historical relationship between campus-based struggles and broader community and social 

justice struggles. According to Cele and Koen (2003), student activism has rarely been isolated 

from the wider political and social context of the country. During the apartheid period, 

universities became important sites of resistance where students organised against racial 

segregation, political repression, and social inequality (Cele and Koen, 2003). Student 

movements often worked in solidarity with workers, communities, and other social movements 

that were resisting the apartheid system. In June 1976, Black South African school children 

came together to protest against the Bantu Education system which was established by the 
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Apartheid regime to restrict the development and prospects of Black youth (Johnson et al., 

2023). 

During apartheid period, activists such as Steve Biko, through the South African Students' 

Organisation (SASO), played a key role in mobilising students and encouraging political 

consciousness among Black South Africans (Stuurman, 2018). These student formations were 

not only concerned with issues within universities, but also with broader struggles for dignity, 

equality, and justice in society (Ndlovu-Gatsheni, 2016). In this way, student activism 

historically extended beyond the campus and became closely linked to community and labour 

struggles. The solidaristic relationships between students and outsourced workers can therefore 

be understood not as entirely new developments, but as part of a longer tradition of cooperation 

between students and other social actors in the struggle for social justice (Ndlovu-Gatsheni, 

2016). 

2.4.3 The Role of Trade Unions in the Resistance Against Outsourcing 

Even before #FMF, Outsourcing was an issue at universities. The fight against outsourcing in 

South African universities began long before the #FeesMustFall and #OutsourcingMustFall 

movements. Naidoo (2016) notes that outsourced workers, often supported by student activists 

and sympathetic academics, have been opposing outsourcing since the 1990s.  

For example, The National Education, Health, and Allied Workers Union (NEHAWU) played 

a pivotal role in organising state, health, education, and welfare workers in South Africa. 

Established during the apartheid regime, NEHAWU has evolved into a transformative union 

committed to creating a well-resourced workplace free from exploitation (Baskin, 1996). 

Despite its potential to champion the rights of outsourced workers, NEHAWU’s effectiveness 

in the campaign against outsourcing at South African universities has been met with criticism. 

NEHAWU, affiliated with the Congress of South African Trade Unions (COSATU), faced 

significant challenges in its struggle against outsourcing in higher education. Despite 

resistance, outsourcing was implemented at several institutions, including the University of 

Cape Town (UCT) and the University of the Witwatersrand (Wits) (Hirsch, 2008). The 

inconsistency in NEHAWU’s participation in solidarity committees with outsourced workers, 

students, and academics has drawn criticism, leading to perceptions of the union as aligned 

with university management rather than the workers it represents (Ndlovu, 2016). 
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Critics argue that NEHAWU failed to actively lead the campaign against outsourcing, which 

resulted in outsourced workers relying heavily on alliances with student activists, academics, 

and non-governmental organizations (NGOs) for support (Maxhwele, 2016). At UCT, 

frustrations with NEHAWU's lack of satisfactory responses to workers' concerns prompted the 

formation of a workers' forum in 2003 (Hirsch, 2008). The consequences of outsourcing had a 

significant impact on NEHAWU, with reports indicating that retrenchments affected over 400 

union members, including shop stewards (Murphy, 2017). Furthermore, NEHAWU's loss of 

recognition at UCT severely restricted its ability to negotiate with university management, 

complicating its efforts to advocate for workers’ rights effectively (Hirsch, 2008). 

In the wake of widespread protests across South African universities, the ANC government 

agreed to no fee increases for 2016, and several universities, including UCT, Wits, and UJ, 

committed to insourcing all support services. In South Africa, the struggles of outsourced 

workers compelled senior university administrators to enter into negotiations with the 

protesting groups (Becker, 2016). Outsourcing had negative material impact on workers in 

comparison to permanent employees. The boundaries of inclusion and exclusion reproduce 

class and race inequalities.  

The participation of low-paid and outsourced workers in the #FMF protest as key actors led to 

a shifting of the #FMF to include #EndOutsourcing. Mabasa (2018) points out that 

#Feesmustfall involved the inclusion of worker interests in #EndOutsourcing, and there has 

been a shift in the political engagement of young people from being passive to a more active 

voice (Mabasa, 2018). The outsourced workers were excluded from medical aid cover, and 

housing allowance (Maregele, 2016). Furthermore, the outsourced workers were also excluded 

from the 13th cheque as compared to the permanent staff of the university. Maragele (2016), 

notes that outsourced workers earned R2700 a month and only got provident fund and 

Unemployment Insurance Fund (UIF). Workers, trade unions, and concerned members of the 

university community resisted outsourcing (Luckett and Mzobe, 2016; Luckett and Pontarelli, 

2016; Mabasa, 2018). However, in some universities, there were no success on negotiating on 

insourcing (Mzileni, 2020; Hlatshwayo, 2020). Students and workers protested leading to the 

university shutting down operations especially during exams (Becker, 2016; Luckett and 

Pontarelli, 2016; also see Naicker, 2016). This forced management to negotiate with outsourced 

workers.  
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2.5 Insourcing – Debates in Management Studies 

While many studies have focused on the politics of outsourcing, there are few studies that have 

analysed the insourcing approach, which has gained recognition in the past decade (Clarke and 

Evald, 2012). An insourcing approach is the process whereby an organisation internalised 

activities that were outsourced by bringing them back to be owned by the organisation again 

(Clarke and Evald, 2012). Clarke and Evald (2012, p. 26) defined insourcing as the “internal 

sourcing of business activities by reallocating all the resources of the business that were 

previously outsourced to be internally owned”. The insourcing approach- also known as the 

‘back sourcing’ of employees- has gained more attention due to the global competitive 

environment and has increased the use of outsourcing worldwide (Odling and Tafvander, 

2017).    

Modern employees either worked for contractors within a company’s facilities or turned over 

so quickly that they were essentially referred to or known as temporary employees. A 

temporary employee is an employee who finds employment through an agency or employees 

with no permanent work (Mseleku, 2017). Organisations found that temporary workers are 

efficient at work. Sikula, Kim, Braun, and Sikula, (2010) refer to insourcing as when an 

organisation utilises special internal labour, personnel and other resources to supply the 

operational needs for running its business. There are many reasons why organisations today 

are considering insourcing. The first determinant is communication. It is easier to communicate 

with an individual who is already within the organisation. Sikula et al. (2010), notes that 

insourcing employees saves time when resources that supply chain components are internal. 

The second determinant factor, Cappelli (1998), is control in direction, command and restraint 

over individuals and resources. When organisations insource, it is easier to maintain 

production, and supervision is much easier to implement. Insourcing makes requirements such 

as work services that need to be regulated, and quality checked easy to achieve (Cappelli, 

1998).  

Odling and Tafvander (2017) notes that insourcing helps to enhance employee morale, loyalty 

and worker inspiration. Employees realise their work efforts and decrease worker turnover and 

the management development costs (Mathonsi, 2022). The implementation of insourcing also 

has challenges in the organisation as it requires strategic flexibility and high investment in order 

to be successful. According to Fulks (2021), insourcing required high investment from the 

management in order to compensate all insourced workers. Furthermore, Fulks (2021) also 
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states that organisations and companies cannot just hire permanent employees for a task that is 

scheduled to be done in short period of time as they need to utilise the labour force available 

to them. Proponents of a new approach to abandon the still popular outsourcing and move on 

to insourcing, argue employing internal staff for accomplishment of task.   

2.6  Theoretical Framework 
 

2.6.1  Social Movements in Theory and Context 

Tarrow (1994, 65) defines a social movement as a collection of people with same goals and 

solidarity engaging in long-term encounters with the elite's opponents and authorities in order 

to collectively challenge them, other groups, or cultural codes. In particular, he makes a 

distinction between social movements and advocacy organisations like social movement 

groups and political parties. Drawing from Tilly (1978, 23), historically social movements have 

been earlier described as having “a life cycle they create; they grow, they achieve successes or 

failures and eventually, they dissolve and cease to exist”.  

Social movements research was prominent during the student-led protests of the 1960s and 

1970s when students and workers united to oppose the Vietnam War and advocate for broader 

economic and social justice (Onion, Sullivan, Mullen, Zapata and Lombardo, 2010). However, 

the historical roots of student activism in Europe traces back to the ancient Greece and Rome 

in the eighteenth-century revolutions to the labour movements nineteenth century and lastly to 

the advances of mass democracy in the twentieth century (Berger and Nehring, 2013). Since 

the global financial crisis of 2008, some of the main student movements have focused on the 

effects of austerity measures in the education sector, including in England in 2010-2011; Italy 

in 2010; Chile in 2011-2012; Canada during the Maple Spring in 2012; and South Africa during 

the #FeesMustFall protests of 2015–2016 (Cini, della Porta, and Guzmán-Concha, 2021).  

The aforementioned “Global 1968 protest” in France started a localised student protest against 

higher education proposed reforms at a university of Paris and then spread across Europe and 

North America (Berger and Nehring, 2013). Fillieule and Accornero (2016, p. 16) write that" 

France faced the greatest social movement of its modern history with mobilisation by students, 

workers and social groups".  
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Social movements are essential in addressing global challenges and reshaping societies (Daniel 

and Platzky-Miller, 2024). Global movements are important as they are responses to the 

constitution and conflicts embedded in the global system (Daniel and Platzky-Miller, 2024). 

Social movements bring together diverse groups of people who share a common cause, 

building solidarity and a sense of community among participants (Conradie, 2018). This can 

help to break down social barriers and foster greater social cohesion (Conradie, 2018). 

Social movements are aimed at addressing global problems and offer communities an 

orientation pathway through challenging the existing political institutions and advocate for 

social and political justice (Daniel and Platzky-Miller, 2024). Ultimately, the goal of many 

social movements is to create meaningful social change (Conradie, 2018). By mobilizing public 

support, challenging power structures, and demanding social and political changes which assist 

to bring change in society (Conradie, 2018).  

Social movements strive to be inclusive by trying to include marginalised groups and creating 

spaces where everyone feels valued and respected (Conradie, 2018; McAdam, 2017). Social 

movements involve all members in decision-making processes and ensure that everyone has a 

voice in shaping the direction of the movement (Della Porta, 2017). This helps to create a sense 

of ownership and investment among participants. Social movements emphasize mutual support 

and care among members. They provide emotional support to fellow participants and provide 

opportunities for members to learn about the issues they are working on, and to develop skills 

and knowledge to be effective advocates (McAdam, 2017). This helps to build confidence and 

competence among participants and can create a sense of shared understanding and purpose. 

Social movements provide a platform for marginalized groups to have their voices heard and 

their concerns addressed (Della Porta, 2017; Conradie, 2018). This can help to empower these 

groups and give them greater agency in shaping their futures. 

In recent years, such movements have re-emerged as powerful forces for change, particularly 

in campaigns for fair wages and improved working conditions for low-wage workers (Mabasa, 

2017). The theory of social movements helps to understand how labour outsourcing can be a 

main contributor to protest; strikes arose across multiple South African universities fighting for 

free decolonised education and against the exploitative nature of the externalisation of work 

processes (McAdam, 2017).  
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More recent interest in social movements has focused on themes of alliance building, media 

representation, and transnational collective associations. New social movements theory has 

focused more on the agency of social actors instead of structural debates (Della Porta, 2017). 

Social movements rely heavily on resource mobilisation and narrative construction to 

effectively organise, advocate for change, and sustain momentum. Resource mobilisation 

refers to the process of gathering and utilising resources such as financial support, human 

capital, networks, and skills necessary for collective action (McCarthy and Zald, 1977). In the 

context of social movements, these resources are crucial for organising protests, creating 

awareness, and influencing public discourse. 

2.7  Solidarity as a Concept 
  
The concept of solidarity has emerged as a powerful piece of rhetoric in the Western democratic 

societies (Rorty 1989; Bauder and Juffs, 2019). The concept of solidarity can be described and 

explained in different ways by different scholarly approaches, and escapes a single definition 

(Bauder and Juffs, 2019). For example, Shols (2008); Agustín and Jørgensen (2016) explains 

social, political and institutional uses of solidarity. Alfred, 2005; Gaztambide-Fernández 

(2012) dwell on the indigenous solidarity into detail.  This section offers some direct quotations 

of how solidarity has been defined in these various ways. 

Solidarity can refer to “a sense of shared purpose and common identity among the members of 

a movement, regardless of their individual differences” (Liu and Shange, 2018, p. 189). The 

notion of solidarity recognises relationships and interdependencies of economic and political 

practises and different scales (Allard, Davidson and Matthaei, 2008).  Bauder (2021, p. 3) 

defines solidarity as “a transformative practice which fosters a new collective self-awareness 

among participants, empowering them to pursue their common political goals”. This definition 

highlights solidarity’s role in shaping social consciousness and driving collective action 

towards shared objectives. 

According to Einwohner, Kelly-Thompson, Sinclair-Chapman, Tormos-Aponte, Weldon, 

Wright, and Wu (2021, p. 3), solidarity refers to the “process of coordinating action by creating 

and maintaining ties between social groups”. Featherstone (2012, p. 5) similarly defines 

solidarity as a “relation forged through political struggle which seeks to challenge forms of 

oppression”. People are working together to challenge the political oppression experienced by 

people in the society. In this respect he writes that solidarity is “a world-making process that 
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can reconfigure existing or create new political relations and subjectivities” (Featherstone 

2012, p. 5).  Studies by Della Porta (2020, p 15) also emphasise solidarity as “relational” and 

“intersectional,” arguing that solidarity emerges “not only from shared goals but also from a 

deep understanding of others lived experiences and challenges”. This work is grounded in 

Gramsci’s theories, that describe solidary as the “ideas that organise human masses, and create 

the terrain on which men move, acquire consciousness of their position” (Gramsci 1971, p. 

376). He further articulated that practices of solidarity can “shatter the common sense and 

develop alternatives” (Gramsci, 1971, p. 376). 

Feminists have developed new models of solidarity, including the notion of active solidarity, 

which is not a new type of solidarity or “intersectionality, but rather as an approach to 

practicing intersectional solidarity, as an aspirational ideal for such” organising (Wu et al., 

2021, p. 3). Active solidarity “is a practice that proactively recognises and seeks to counter the 

effects of unequal power on deliberation” (Wu et al., 2021, p. 3). Active solidarity means that 

supporters of the movement participate in discussions designed to provide underrepresented 

groups equitable representation in determining the objectives, plans, and tactics of the 

movement (Wu et al., 2021). 

There are different types and models of solidarity. Shols (2008, p. 10) defines political 

solidarity as “any collective action aimed at responding to a perceived injustice”. Regardless, 

social movements provide an opportunity to study political solidarity, arising out of “key 

moments” in which people may decide to “coordinate their action in pursuit of an idea of the 

good life, of social justice” (Shols, 2008, p. 10). Institutional solidarity has been described as 

well; Agustín and Jørgensen (2016, p. 17) critically use the term to describe “the way in which 

European Union (EU) institutions react to strengthened cooperation between member states in 

regard to solidarity with migrants and refugees” but also lacked in extending solidarity in a 

deeper way.  

Indigenous solidarity has been also described as a way to “relate to the spiritual connection 

between people, their ancestors, and to the land” (Alfred 2005, p. 7). Gaztambide-Fernández 

(2012, p. 48) asserts that “indigenous solidarity generally seeks to challenge existing social 

arrangements and their implied colonial logic”, advocating for a traditional way. Hollenbach, 

(2016, p. 151) further explains the indigenous solidarity, “as a traditional way that points out 

to interconnectedness of all people”.  

https://uwcscholar.uwc.ac.za/home



 
 

34 
 

In this particular study, indigenous solidarity influenced my use of the IsiXhosa term 

“Umanyano”, which can be defined as “unity” in English.  This thesis uses this term at times 

alongside solidarity and unity, to draw from the vernacular and local context for the way people 

united. Although this term is an isiXhosa phrase, it is meant to be inclusive of all involved, no 

matter what background. The influence of the use of isiXhosa language also draws from the 

narratives of workers who were interviewed in the research, as they were isiXhosa speaking 

and hence the term had local meaning, but yet can apply in global sphere of solidarity. 

Overall, in student-worker alliances, for example, solidarity functions both as a strategy and as 

an ethic of collective care (Della Porta, 2020). Furthermore, Zajak, Nowak, and Scheuerman 

(2017, p. 9) discuss solidarity “as a form of social capital that can amplify marginalised voices 

within institutional contexts”. This thesis refers to this multifaceted approach as relevant in 

#FMF campaigns, where solidarity between students and outsourced workers has been vital to 

fostering umanyano, that transcends class divides and engages both groups in mutual 

empowerment. For instance, the #FMF campaign against outsourcing involved the unification 

of student and worker grievances, creating a potent collective force. This unification of distinct 

social roles, from the educated youth to economically marginalised workers, illustrates how 

solidarity can be constructed from different social positions.  

Solidarity, broadly defined as a unity of purpose or action among individuals with shared 

interests or objectives (Tarrow, 2011; Nomvete and Mashayayombe, 2019). This concept is 

central to understanding social movements, as it serves to create and sustain bonds that 

transcend individual differences (Tarrow, 2011; Smith, 2019). From a sociological perspective, 

solidarity has traditionally been seen as mechanical, based on shared similarities, arising from 

interdependence (Durkheim, 1893). However, in modern social movements, solidarity is 

frequently forged through both ideological alignment and shared experiences of struggle, 

which resonates strongly with the principles of umanyano (unity). Importantly, as Marx and 

Engels (1969) assert, solidarity among industrial workers would promote a unified identity, 

transforming the working-class power a powerful force, a power that will go beyond national 

boundaries and take global action.  

Social movements are often fuelled by collective action, and when people come together in 

solidarity, they can create a powerful force for change (Wui, 2010). Students and student 

activists joined by the group of outsourced workers formed an alliance opposing this political 

struggle that oppresses them using a free decolonised education movement which is #FMF. 
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Building solidarity is an important aspect of social movements, as it helps to create a sense of 

community and collective power among movement participants, which can be a powerful force 

for social change and creates radical beliefs.  

Tarrow (2011) argues that alliances between groups, such as students and workers, emerge 

when shared grievances align, particularly in the face of a common adversary like university 

administration. Discussing these movements, is crucial to provide a balanced perspective that 

acknowledges both the peaceful aspects and the instances of violence, while also considering 

the broader context in which these movements emerged. The majority of participants engaged 

in peaceful protests while advocating for change.  

2.7.1  Solidarity: Insights from #FMF Research 
 

Solidarity was a defining feature of the #FMF movement and in this context, scholars have also 

used and define the term in different ways. The concept of solidarity in this study has to be 

understood as how students and workers came together to address specific issues around the 

falling of fees and the labour injustice to outsourced workers.  For instance, Mzileni (2020) 

demonstrates how student-worker alliances in South Africa have fostered a sense of community 

and mutual support, challenging traditional hierarchies within educational institutions. By 

viewing university workers as allies rather than mere support staff, student activists have 

created a family bond that strengthens their collective efforts (Mzileni, 2020; also see Luckett 

and Pontarelli, 2016). This notion of solidarity is built on shared experiences. Throughout the 

protests, students and workers worked together to support each other's demands and goals. For 

example, Luckett and Pontarelli (2016) stated that university staff members participated in the 

protests alongside students, and workers' unions showed solidarity with the movement by 

organising strikes and other actions in support of the students' demands.  

Hlatshwayo (2020, p. 21), defines solidarity in #FMF as “the combined power of the students 

and workers”. He added, in less than a year, the solidarity of workers and students put an end 

to what the unions had been unable to do for nearly 25 years. Hlatshwayo (2020) believes that 

a strong student-workers alliance has a power to transform the university space and bring social 

and pollical change. Luckett and Mzobe (2016, p. 16) also define solidarity “as a combined 

power of workers and students but stress that the FMF campaign and the actions of the students 

in particular, constituted a powerful force that combined with that of workers to push back at 

outsourcing”. 

https://uwcscholar.uwc.ac.za/home



 
 

36 
 

Student-workers alliances and some Non-Governmental Organisations (NGOs) amplified 

voices to achieve workers’ rights (Murphy, 2017). A Cape Town-based NGO played a 

significant role to support outsourced workers through dialogical education about their rights, 

empowering them to advocate for better conditions (Ndlovu, 2016). In this respect the 

movement was supported by people from the community. The University of the Western Cape, 

which is the main case study of this thesis, showed a strong student-worker alliance during the 

#FMF Movement and that was a significant force in the history of student movements at UWC. 

The movement was a social movement that aimed to promote solidarity between students and 

workers in their struggles for social justice and labour rights (Sinwell, 2019). The movement 

has gained significant attention and support in recent years, particularly in response to issues 

such as student debt, low wages, and precarious work conditions (Luckett and Pontarelli, 2016).  

Solidarity also has transformative potential, functioning as a mode of collective identity that 

re-shapes social structures and hierarchies (Braam, 2018). This concept offers a more nuanced 

view of solidarity in the #FMF movement by capturing both the struggle for immediate labour 

and student rights and the long-term vision of breaking down the social structures and 

mechanisms that produce or maintain unfairness and inequality for particular populations 

(Braam, 2018). Braam (2018), argues that solidarity is transformative precisely because it 

draws on local cultural and historical narratives, which allow solidarity to be more deeply 

embedded in the identities of those involved. 

In summarising the arguments, solidarity is a revolutionary practise. Following the input of 

multiple scholars on solidarity, in supported by (Agustín and Jørgensen, 2016, p. 12) “solidarity 

is not only as relational but also a productive and inventive practice”. In this manner solidarity 

presents new possibilities as a way of restricting oppression and connects different people to 

achieve a certain goal. 

2.8 Conclusion 
 

This chapter explored the historical and theoretical contexts of #FeesMustFall and 

#OutsourcingMustFall movements, emphasising the intersection of educational access, labour 

rights, and social justice. The review identified the critical role of student-worker alliances in 

challenging systemic inequalities within South African universities. It highlighted how 

solidarity, resource mobilisation, and narrative construction were pivotal in advancing the 

demands of marginalised groups. The chapter also examined the transformative potential of 
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movements like #FMF, which leveraged digital platforms and intersectional approaches to 

amplify their impact. However, gaps in the literature, such as the limited focus on UWC, 

analysis of alliance dynamics, and narrative framing and digital mobilisation, were noted. By 

grounding its analysis in the theoretical framework of social movements and solidarity, this 

study extends the discourse on the potential of collective action to reshape institutional and 

societal structures. 
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                                                         CHAPTER 3                           

                                Research Design and Methodology 

 3.1 Introduction  
 

The study employed a qualitative research approach, focusing on understanding participants 

lived experiences.  

The study employed qualitative interviews with outsourced workers, student activists, and 

other strategic stakeholders within the #FMF movement at the University of the Western Cape. 

Additionally, it used secondary data which consists of academic published articles and papers, 

academic journals, and books that are related to information on issues related to the #FMF and 

#OMF movement in 2015 – 2016 period.  

3.2 Research Design  

 

Kaplan (1996) defines research design as the systematic planning of a particular research study, 

that offers a plan of action to direct the research. This planning encompasses various aspects, 

including how to address the specific question at hand, the methods for collecting evidence or 

data, the procedures for processing and analysing the information, the interpretation of 

findings, and the eventual publication of results. In essence, the research design serves as a 

comprehensive framework that outlines the entire research process from conception to 

dissemination, ensuring that the study is conducted systematically and methodically. 

For this research project, data was collected from secondary and primary resources. Secondary 

resources consisted of existing data and academic literature relevant to the research topic, such 

as academic papers, research reports, and databases. Primary sources involve the collection of 

original data through methods such as interviews, and unstructured interviews. 

After gathering data from both secondary and primary sources, the researcher compared and 

analysed the information. This process involved examining finding patterns, trends, and 

connections in the data to produce insightful conclusion. Finally, the researcher interpreted the 

findings based on the results of the data analysis. This involved making sense of the data in 

relation to the research question or hypothesis, identifying implications, and drawing 

conclusions.  

 

https://uwcscholar.uwc.ac.za/home



 
 

39 
 

3.2.1 Rationale on utilising a qualitative approach  

A qualitative research approach was adopted because it is particularly suited to exploring 

participants’ lived experiences, meanings, and perspectives. Qualitative research is rooted in a 

constructivist philosophical position and focuses on understanding the complexities of the 

sociocultural world within specific contexts and timeframes (Merriam, 1998). Merriam (1998) 

describes it as an approach that enables researchers to explore how individuals experience, 

interpret, and understand their social realities. Merriam (1998), further emphasised that a case 

study involves an in-depth description and analysis, making it suitable for understanding 

educational phenomena. By entering the world of others, qualitative research seeks to achieve 

a holistic understanding of social situations or interactions, rather than reducing them to simple 

explanations.  

Qualitative research emphasises the study of social interactions rather than isolated variables. 

Data collection methods commonly used include field notes, interviews, and observations. It 

allows researchers to uncover hidden information that might not emerge in interviews. 

Researchers often study subjects in their natural environments, and accommodation for the 

convenience of participants (Creswell, 2014). 

Qualitative research is primarily inductive, aiming to understand how individuals perceive 

social problems. It prioritises the complexities of social contexts and the significance of 

individual interpretations, allowing for flexibility in interpretation of conclusions based on the 

researcher's subjective interpretation of the data, which moves beyond identifying patterns and 

generating broad themes (Creswell, 2014).  

The study aimed to understand how students and workers experienced and navigated alliances 

during the #FeesMustFall movement, particularly the relational, moral, and social dimensions 

of solidarity (Nomvete and Mashayombe, 2019). Qualitative methods enabled the researcher 

to capture rich, detailed narratives about activism, allowing participants to explain their 

motivations, interactions, and understandings of solidarity in their own words. As noted by 

qualitative scholars such as Denzin and Lincoln (2011) qualitative inquiry is well suited to 

studies that seek to interpret social realities from the perspectives of those directly involved. In 

this study, in-depth interviews allowed participants to provide contextualised accounts of their 

experiences, revealing how alliances between students and workers were formed, negotiated, 

and sustained during the movement.  
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The qualitative approach was also appropriate given the sensitive and complex nature of the 

research topics, including labour exploitation, socio-economic precarity, and political activism. 

By using open-ended interviews, the study created space for participants to reflect on their 

experiences and highlight issues that were meaningful to them, while also allowing the 

researcher to probe emerging themes such as gendered dynamics, material support, and feelings 

of belonging within the movement.   

 

3.2.2 Case Study Research  

The research employed a case study design to provide a study of a specific phenomenon or 

social unit within a bounded context of time or place. A qualitative approach often uses smaller 

sample sizes, because it focuses on investigating “what, where, and when aspects of the 

subject”. Additionally, it provides social science research flexibility (Bryman, 2004). However, 

conducting qualitative research with larger sample sizes becomes challenging due to the time 

required to achieve deep familiarity with each case, and it cannot easily generalise findings to 

the broader population.  

 A case study research design was adopted in this study because it allows for an in-depth and 

contextually grounded examination of a specific social phenomenon within its real-life setting. 

The study focused on student–worker alliances within the #FeesMustFall movement, a 

complex and historically situated form of political mobilisation. Case study research is 

particularly appropriate when the aim is to understand how and why certain social processes 

unfold within a particular context. As noted by Yin (2014), case studies are valuable when 

researchers seek to explore contemporary events where the boundaries between the 

phenomenon and its context are not clearly defined. In this study, solidarities between students 

and outsourced workers could not be understood in isolation from the institutional, social, and 

political environments in which they emerged.   

3.2.3 Sampling  

Purposive and snowball sampling was used in this research Purposeful sampling is the practice 

of identifying and selecting individuals or groups of individuals with expertise in the subject 

under study (Creswell, 2014). Snowball sampling involved the use of referrals to obtain other 

interviews from within the network. Naderifar, Goli, and Ghaljaie (2017) state that snowball 

sampling is used in research studies when it is challenging to obtain samples with the required 

characteristics of participants. Snowball sampling involves selection of participants through 
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referrals of the participants involved (Naderifar et al, 2017). One limitation of snowball 

sampling is that it limits the range of participants.  

In qualitative research, the process of data collection involves interpreting the data (Hanckock, 

2009). In addition to the significant part of knowledge and experience, Bernard (2002) and 

Spradlely (1979) highlighted the positive impact of availability and willingness to participate 

and the ability to communicate experiences and opinions in an articulate, self-expressive and 

reflective manner. The researcher employed purposive sampling for the purpose of recruiting 

the first subject as an example of a conversation the researcher had with the participant about 

"outsourcing" and how it now affected the participant's life. 

This study used purposive sampling of students from different student formations, student 

leaders, and outsourced workers. The reason for including many people is to generate a range 

of narratives and perspectives around student-worker alliances. However, due to safety and 

financial and other constraints, the worker participants were more challenging to access. The 

sample ended up being limited to a small group of isiXhosa speakers. The key informants that 

were interviewed comprised three (3) #FMF students and leaders, four (4) outsourced workers, 

one (1) non-partisan student and two (2) Previous SRC members known as the veterans of the 

#FMF movement to give their insights. Unfortunately, some participants such as trade unionists 

and #FMF academic experts did not honour the invites to be interviewed due to last minute 

change of schedule due to work commitments. The meetings were rescheduled more than two 

times, so the interviews ended up not taking place. It should have added most informative 

information and argument in my study to contribute to the growing literature of student-worker 

social movements.  

3.3 Data Collection  

This section outlines the tools selected for data collection in the study, including participating 

in activities, taking field notes, and employing ethnographic methods for first-hand insights. 

For this research project, data were gathered through interviews with open-ended questions, to 

document unfolding events. 

3.3.1 Secondary Data Source 
 

While primary data sources like case studies provide first-hand information, secondary data 

contextualises and supplements research findings that were already collected by other 

researchers who have written about the respective topic. The advantages of secondary data 
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include accessibility and quick availability, especially with internet access. In this study, 

secondary data sources were utilised in the literature review to explore the history of student 

social movements and political behaviour, drawing from various academic publications and 

scholarly studies that are relevant to the topic. 

The use of secondary data sources such as books, publications, newspapers, journals, and 

eBooks were ideal for this study because they provided important contextual, historical, and 

theoretical insights that complemented the primary data collected through interviews. These 

sources offered access to documented accounts of the #FeesMustFall Movement, analyses of 

student activism, and discussions on labour struggles, outsourcing, and neoliberal policies in 

South African universities. By drawing on existing scholarship, the study was able to situate 

participants’ narratives within broader social, political, and historical frameworks, enhancing 

the depth and credibility of the analysis. 

3.3.2 Semi-Structured Interviews 
 

Interviews serve as a crucial method in research, allowing participants to articulate their 

experiences for data collection purposes (Reinhartz, 1992).  Kaufman, 1992; Kvale (1996) 

highlights that interviews are an adequate method of investigation, a theoretical approach to 

data collecting, and an appropriate means of learning about human experiences and behaviours. 

They offer a means to delve into the perspectives, insights, and narratives of individuals, 

providing valuable qualitative data for analysis and interpretation (Kaufman, 1992; Kvale, 

1996).  

This approach acknowledges the importance of allowing participants to shape the discussion 

based on their own experiences and viewpoints, rather than imposing preconceived notions or 

agendas onto the conversation (Reinhartz, 1992). In the context of the current study, interviews 

were employed as one of the primary instruments for collecting data, reflecting their 

significance in capturing the rich and diverse perspectives of participants that were interviewed. 

The rationale behind the researcher's choice to employ this data-collection method stems from 

the belief that one legitimate way to gather data is by engaging directly with people through 

interaction, specifically by conversing with them and actively listening to their responses. By 

doing so, researchers aim to capture the essence and significance of individuals' experiences as 

expressed in their own words. This approach acknowledges the inherent value of first-hand 
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accounts to authentically document and understand the perspectives, insights, and narratives of 

participants.  

The advantage of employing a semi-structured interview approach lies in its ability to unfold 

the genuine meaning of people's experiences and reveal their lived reality (Marshall and 

Rossman, 2006). This method aligns with the objectives of qualitative research, which aims to 

study phenomena in a descriptive manner rather than seeking causal explanations (Marshall 

and Rossman, 2006). By allowing for open-ended questioning and fostering dialogue between 

the interviewer and interviewee, semi-structured interviews create a space for participants to 

articulate their perspectives, insights, and narratives in their own words.  

The study employed semi-structured interviews because they provided the flexibility to 

explore participants’ experiences, perceptions, and reflections in depth while maintaining focus 

on the research objectives. This method was ideal for capturing the nuanced and complex 

realities of student-worker alliances during the #FeesMustFall Movement, including their 

motivations, moral reasoning, and experiences of solidarity. Semi-structured interviews 

allowed the researcher to ask pre-determined questions while also probing unexpected themes 

and encouraging participants to share detailed narratives in their own words. 

3.4 Observation 
 

In the qualitative observation methodology, researchers immerse themselves in the daily 

activities of the participants to observe and record their behaviours across various scenarios. 

This approach involves a deep level of engagement with the participants’ natural environment, 

allowing researchers to capture their actions, interactions, and behaviours in context. As 

Spradley (2016) suggests, the goal is to document behaviour in as many different scenarios as 

possible, providing a comprehensive understanding of the participants lived experiences. 

Through observing the daily lives of individuals, researchers gain insight into various aspects 

of their behaviour, including their interactions with others, formal and informal conversations, 

and habits (Spradley, 2016). This observational approach provides researchers with the 

opportunity to collect honest and intimate information about people's lives, allowing for a rich 

understanding of their experiences within their natural context. 

By observing the interview setting and reflecting on the interaction between the interviewer 

and interviewee, researchers can gain insights into the dynamics, nuances, and contextual 

factors that shape the exchange. This holistic approach allows for a more comprehensive 
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understanding of the interview experience, beyond just the verbal exchange of questions and 

answers. 

Past and the current SRC leadership were included in this research. In this respect, all the 

participants who participated in this study were anonymous and were given pseudonyms. 

Interviews in this study captured details that cannot be obtained through academic sources, 

journals, and manifestos. The 10 participants interviewed in the study provided the key 

information because they were directly involved in the movement and were negatively affected 

by the policy of outsourcing.   

The use of observations in this study was ideal because it allowed the researcher to gain direct 

insight into the social and spatial dynamics of activism, student-worker interactions, and the 

university environment. Observations provided an opportunity to contextualise participants’ 

narratives, verify interactions described in interviews, and capture the non-verbal, relational, 

and organisational aspects of student-worker alliances that might not emerge fully in verbal 

accounts. This method enriched the understanding of how solidarity, collaboration, and 

collective action were enacted in practice. 

3.5 Data Analysis  

 

In analysing data, different themes that emerge from the data was organised. Thematic analysis 

is a flexible method to search for themes, compare theme co-occurrence frequencies and 

identify theme co-occurrence.  

Thematic analysis, as outlined by Braun and Clarke (2006), is a method used to identify, 

analyse, and report themes within qualitative data. It delves into the experiences, meanings, 

and realities of participants, providing insights into their perspectives and lived experiences. 

The flexibility of thematic analysis, which enables researchers to modify the approach to fit 

the particular research question and dataset, is one of its main advantages. Additionally, 

thematic analysis enables researchers to organise and describe the data in rich detail, capturing 

the nuances and complexities inherent in qualitative research.  

This approach is rooted to facilitate a constructive understanding of the phenomena that is 

under investigation, and it provides a framework to interpret and effectively communicate 

findings. Thematic analysis determines a conducive theme, and the distinctiveness of the theme 

relates to how it captures significant meaning in relation to the research question and theory. 
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Furthermore, thematic analysis was used to analyse data collected through semi-structured 

interviews with two groups of participants, namely students and outsourced workers. Themes 

were generated by carefully reviewing the interview transcripts and identifying recurring 

words, ideas, and experiences related to the student–worker struggle. These patterns were then 

grouped together to form key themes that reflect the shared lived experiences, solidarities, and 

challenges faced by students and outsourced workers during the movement. thematic analysis 

enables a researcher to explore far beyond the content of the data, and it also navigates the 

relationships between different themes selected such student-worker alliances connecting it to 

the sub themes of language of kinship and financial support, this strategy made it easy for the 

researcher to connect the themes. Thematic analysis provided a systematic approach to analyse 

qualitative data, allowing it to be a valuable tool to uncover patterns, meanings, and insights 

within large datasets. The study issues were addressed through secondary research using 

archival resources (e.g., academic journals, published books, research papers, news items, and 

official declarations) to support the information obtained through primary research. 

3.5.1 Rationale on utilising thematic data analysis 

The use of thematic analysis was ideal for this study because it enabled the systematic 

identification, organisation, and interpretation of patterns within the qualitative data collected 

from interviews, observations, and secondary sources. Given the exploratory nature of the 

research, which aimed to understand the experiences, motivations, and alliances of students 

and workers in the #FeesMustFall Movement, thematic analysis allowed the researcher to 

capture recurring ideas and concepts while remaining sensitive to context 

3.6 Limitations  

Research plans often encounter unforeseen challenges that can affect the design and outcomes. 

James (2004) discusses these constraints, such as limitations on research and the rigour of 

findings. Despite careful organisation of the thesis, the study faced some limitations. Time 

constraints resulted in shorter data collection periods due to delays in obtaining ethical 

clearance. Also, due to the researcher’s contacts with key informants and referrals through 

snowball sampling, the sample ended up only including Black students and workers, which 

then became the focus of the research. Access relied on key informants, potentially introducing 

selection bias. However, efforts were made to decrease the number of these limitations through 

an extensive literature review and adaptation of research methods. 
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Other limitations of this study are that the #FMF academic experts and trade union 

representatives who did not honour the invitation to the study could have contributed certain 

information with newly updated information. However, data collected was helpful in 

responding to the research questions. 

3.7 Profile of the Participants of the Study  

Participants of this study were purposively selected from the students and workers who 

experienced the #FMF movement at UWC in 2015/2016, and the participants voluntarily 

agreed to participate in this research study. The participants consist of three (3) student leaders 

from different student formations, one (1) general student as a non-partisan student. 

Furthermore, four (4) outsourced workers were also part of the interviews representing 

different companies that render services at UWC at the time the interviews were conducted. 

Moreover, the study includes the two (2) #FMF veterans representing the previous SRC of 

UWC during the 2015 and 2016 instalments.  

Table 3.8 Stakeholder profile of Research Participants 
 

Name and Surname Age and Gender Occupation Level of education 

Sihle  20 - 30 years, Male University Student  Level 9 

Anothando  30 - 40 years, Female  University Student Level 9 

Philani  30 - 40 years, Male University Student Level 8 

Faith  20 - 30 years, Female University Student Level 7 

Precious 40 - 50 years, Female Hygiene Cleaner High school 

Vusumzi  50 - 60 years, Male Security Personnel High School 

Linda  30 - 40 years, Female Hygiene Cleaner High school 

Thina  30 - 40 years, Female Hygiene Cleaner High School 

Abu 30 - 40 years, Male Professional Teacher Level 8 

Lonwabo 40 - 50 years, Male Professional Nurse Level 8 

 

The participants were given pseudonyms names and age estimation to protect their identity as 

agreed in the consent form, and to protect them from being traced and tracked. To prevent 

victimisation, participants will maintain their anonymity. Semi-structured interviews were used 

in the data collection process. The interviews were conducted in IsiXhosa and then, the 

testimonials were written down into English, and in some cases translated, for analysis.  
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The research was conducted a few years after #FMF, and focused on students who remained 

connected to the university. There were also some referrals to students who are not at the 

institution anymore and others who are at other institution around Cape Town, so it was easy 

to conduct interviews with them because there are still in Cape Town.  

3.9 Ethical Considerations  

Participants were made aware that their involvement in the study was voluntary, and each 

participant was required to sign a consent form after being informed about the study's 

objectives and their right to withdraw at any time. Interviews were conducted in English or in 

IsiXhosa and transcribed into English, and participant identities were coded to ensure 

anonymity due to potential legal implications and targeting. All the participants were given 

pseudonyms preserving their confidentiality. My research proposal underwent review by the 

UWC Ethics Committee, which confirmed that the research methods and approach align with 

ethical requirements for social research projects.  

I transcribed and stored the interviews in my Google Drive account, accessible only by myself, 

and I also backed them up on a USB drive that requires my fingerprint for access. Additionally, 

my interview notes were kept securely in my locked office at UWC, ensuring the 

confidentiality and integrity of the data. 

Ethical integrity was central to this study, particularly given its focus on politically sensitive 

experiences within the #FeesMustFall Movement. Participants were fully informed that their 

involvement was voluntary and that they could withdraw from the study at any stage without 

consequence. Prior to participation, each individual received a detailed explanation of the 

study’s objectives, methods, potential risks, and intended use of the findings, after which 

written informed consent was obtained. Interviews were conducted in either English or 

IsiXhosa, depending on participant preference, to ensure comfort, clarity, and authenticity of 

expression. All interviews conducted in IsiXhosa were carefully translated and transcribed into 

English, with attention to preserving meaning and context. Given the potential legal and 

reputational risks associated with protest participation and outsourcing debates, strict measures 

were taken to protect participants’ identities. Pseudonyms were assigned, identifying details 

were removed, and participants were coded to ensure anonymity and prevent possible targeting 

or victimisation. 

This study received ethical clearance from the University of the Western Cape (UWC) 

HSSREC (Humanities and Social Sciences Research Ethics Committee), which confirmed that 
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the research design, methods, and procedures complied with established ethical standards for 

social research. Several key ethical principles guided the research process, including informed 

consent, confidentiality, anonymity, voluntary participation, and the minimisation of harm. 

Particular attention was given to the possibility of emotional distress, as participants were 

recounting experiences linked to protest, institutional conflict, and labour precarity. 

Participants were therefore reminded that they could decline to answer any question they found 

uncomfortable. These ethical considerations were essential not only to protect participants from 

harm but also to foster trust, openness, and credibility within the research process. 

Data management and storage were handled with strict confidentiality protocols to ensure the 

integrity and security of the research material. Interview recordings and transcripts were 

securely stored in a password-protected Google Drive account accessible only to the researcher, 

with additional encrypted backup copies saved on a fingerprint-protected USB device. Hard 

copy interview notes were stored in a locked office at UWC to prevent unauthorised access. 

These measures were implemented to safeguard sensitive information and uphold the ethical 

obligation to protect participants’ identities and contributions. Ensuring data security was 

particularly important in this study because it involved politically charged narratives and labour 

struggles, where disclosure could have unintended personal or professional consequences for 

participants. 

3.10 Conclusion 
 

This chapter highlighted the research methodology and research design of this study. This 

chapter illustrated the explanation and description of the research process, including, methods, 

strategies, sampling, design, data analysis, rigour or and ethics.  The results of the study are 

presented and discussed in the next chapter. 
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                                           Chapter 4                                  

                       FINDINGS AND ANALYSIS OF FINDINGS  
 

4.1 Introduction  
 

This chapter examines the ways in which student-outsourced workers-built alliances during the 

Fees Must Fall movement to deal with challenges they faced. The participants included workers 

from various companies affiliated with the University of the Western Cape (UWC), as well as 

registered UWC students who were also involved in the Student Representative Council (SRC) 

leadership during the #FMF and #OMF periods.  

The data is presented in two ways. Firstly, outlines and analysis of the key points from the 

interviews with the participants then refer back to the literature and theory to strengthen the 

analyses.  This approach aims to provide a narrative of people involved UWC #FMF, focusing 

on the solidarity that facilitated the achievement of common goals. Understanding this narrative 

revealed some of the internal dynamics of the UWC #FMF.  

Secondly, the chapter examines and highlight important moments that occurred during the 

UWC #FMF-OE movement. These moments are significant due to their role in shaping the 

alliances within the #FMF movement at UWC. By dividing these key moments, the chapter 

aims to provide insight into the dynamics and evolution of alliances within the context of the 

UWC #FMF. 

The chapter is structured as follows: a comprehensive description and detailed overview of the 

UWC #FMF chapter, Student worker solidarity in the #FMF Movement “Umanyano” (Unity), 

access to free and decolonised education, the perception of workers about the outsourcing 

policy and the role of Workers in the #FMF and #OMF movements. All these moments are 

memorable and serve to provide an organised narrative of the UWC #FMF chapter, allowing 

for a clear understanding of its progression over time to provide evidence of solidarity in the 

alliance formed in UWC #FMF and #OMF.  

4.2 Contextual Information 

 

The main argument of the study is that the solidarity and collaboration between different 

groups, including students, workers, NGOs, and activist groups, helped to end outsourcing at 

South African universities during the #FMF/OMF campaign in 2015 and 2016. The study 
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highlights the significant roles played by various actors, such as students from the #Fees Must 

Fall campaign, workers, political groups, and some academics, in achieving a victory against 

outsourcing which unions had failed to achieve for almost twenty-five years. 

Workers-students, academics, and NGOs alliances were crucial in the struggle against 

outsourcing. The different groups involved helped to strengthen the workers' voices, to apply 

pressure on the university administration, and ultimately, to end outsourcing. Strong solidarity 

between students and workers was the main characteristic of the movement and the findings 

point out that some of the victories were achieved through collaboration between alliances in 

the #FMF movement. 

4.3 Access to Free Decolonised Education 

 

Participants in the #UWCFeesMustFall social movement shared a deep understanding of the 

struggles many students faced on campus. Students shared similar socio-economic 

backgrounds. Concerns about access and affordability in higher education significantly impact 

students and prospective post-secondary learners about enrolling in tertiary institutions. These 

pressing issues motivated students to form the #UWCFMF movement.  

The #UWCFeesMustFall movement made tuition affordability one of its main demands, and 

the student movement and university administration publicly agreed on this in a Memorandum 

of Understanding (MOU) (Mandyoli, 2019). The responses of multiple participants 

interviewed support the perspective that high tuition fees present significant barriers to 

accessing higher education, particularly for pupils from lower socioeconomic classes.  

Philani is a 30 – 40 years -old male participant from former Transkei region. His socio-

economic background fuelled his commitment to advocate for the struggles of Black South 

Africans. As a student leader, he has held prominent roles at the University of the Western 

Cape, serving as both treasurer and chairperson of a major student organisation. He has also 

been active in the Young Communist League, and for him, student leadership is a way to 

contribute to societal change and address the challenges facing marginalised communities, 

drawing from both his personal background and activist principles. 

During the interview Philani, narrated a sad story about his parents. Currently he was living 

with his mother who is the only bread winner at home, and she works as shop attendant at the 

small shop. She earns approximately R2500 per month and she needs to support Philani with 

transport fees, academic materials and groceries during the month, as he does not have a 
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bursary for his studies. The house was in bad condition with a small space for two people to 

live. While conducting an interview we could hear the neighbours have conversation. Philani 

needs to wait for the neighbours to fall asleep in order to focus on his academics, as there is 

noise in the area during the day. He has a fear of being financially excluded while pursuing his 

dream degree that he believes it will open doors for him.   

Philani’s experience of delayed adulthood, explained through the ideas of waithood and 

emerging adulthood, helps us understand why students joined the 2016 #FeesMustFall protests. 

Many students were in a transitional stage of life, facing economic struggles, relying on family, 

and unsure about their future. Like Philani, their activism was both a response to unfair systems 

and a way to explore their identities. According to Honwana (2012), many young Africans face 

serious challenges such as unemployment, difficulty in securing sustainable livelihoods, and 

limited civil liberties. These conditions are worsened by political instability, poor governance, 

and failed neoliberal social and economic policies (Honwana, 2012). As a result, many young 

people struggle to achieve economic independence and the social markers of adulthood. In this 

context, recent waves of youth protests can be understood as part of a broader struggle for 

economic, social, and political emancipation. Protesting, working with outsourced workers, 

and occupying university spaces gave them a sense of control and a way to make their voices 

heard. This shared experience of uncertainty also helped build solidarity between students and 

workers, as both groups understood what it meant to be vulnerable and marginalised. 

 

The interviews with Philani and others highlight the financial struggles faced by students and 

the broader political context surrounding the demand for free higher education. He emphasised 

the high cost of fees and how it rendered education unaffordable for many students.  

Students struggled to afford the high fees, which were expensive (Philani, April 06, 

2024). 

He explained the financial context at UWC and the reason behind student activism. This 

resonates with the findings in another thesis on Fees Must Fall by Mdepa, which mentioned 

because a lot of students could not afford their fees due to financial problems (Mdepa, 2019, 

19). Mdepa (2019) further emphasised that most UWC students are coming from low-income 

backgrounds. As Maringira and Gukurume (2017) highlighted, that students from various 

groups joined forces to answer a nationwide question about fees increment, which had already 

gone up at other institutions.  
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Philani provided evidence of political and acknowledgement of the issue:  

The ruling party had internal discussion documents supporting the idea of free higher 

education (Philani, April 06, 2024). 

          This is a recognition of the barriers posed by high tuition fees (Philani, April 06, 2024). 

When further explaining he also added that:  

In my view, education is essential and should be accessible to everyone. The 

government made a commitment that it is possible to attain free education (Philani, 

April 06, 2024). 

 

The student activists held their own beliefs regarding the roles and responsibilities of UWC 

management and the government concerning access to higher education. Student activists on 

campus issued a call to gather support concerning fee increments and outsourcing of support 

services. They utilised visuals and digital posters, showcasing various approaches and methods 

of activism to draw attention to their demands. Pay attention to what they want. For example, 

the activists created boards and signs emphasising the problem of fees and the intention of the 

demonstrations to educate the student body. Among these was a digital poster promoting 

conversations on "Free Education."  

 

The student activists recognised the necessity of continuing to put a demand on the government, 

as highlighted by one participant:  

The students emphasised the importance of accessible education, but they also stressed 

the need for a clear commitment from the government regarding when this accessibility 

would be achieved (Philani, April 06, 2024). 

The experiences and demands shared here are indeed valid as the former South African 

President Jacob Zuma acknowledged in an interview during the #FMF student protests, that 

free education is achievable (Wild and Mbatha, 2015 cited in Mandyoli 2019). This 

acknowledgement was seen as significant, given the context of the protests and the demands 

being made by students for more accessible education. Students in the 2016 #FeesMustFall 

Movement felt responsible not only for their own struggles but also for speaking up for students 

and workers facing injustice. Their perspective connected historical oppression to current 

inequalities and the effects of neoliberal education policies, reflecting ideas from Biko’s Black 
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Consciousness philosophy was crucial in highlighting the psychological impact of apartheid 

on Black people (Habibi, 2014). He advocated for reclaiming black identity while also 

reflecting on how Black South Africans should relate to Coloured and Indian communities, 

who were also oppressed (Habibi, 2014). Based on Habibi (2014) Biko emphasised that, 

despite a hierarchy of racial oppression, all oppressed groups needed to unite and approach the 

apartheid system as a collective, meaning that solidarity is in action.  Solidarity was a core 

value for the students, who believed that injustice to one is injustice to all. This belief drove 

their alliances with outsourced workers, connecting struggles over wages and working 

conditions to the fight for accessible and decolonised education. By engaging directly with 

workers, students saw that the fight for fees was part of a larger struggle against inequality. 

These alliances show how the #FeesMustFall Movement bridged class and generational 

divides, creating inclusive activism that challenged both historical and contemporary injustices. 

The demand for free education extended beyond UWC and was supported by students from 

various South African tertiary institutions, including those from working and middle-class 

backgrounds.  

ABU is a 30-40 years old male participant who is recognised as an authority on student politics 

at the UWC, having previously served as the Student Representative Council (SRC) for a 

prominent student organisation during his time at the institution. He brings a wealth of 

experience and knowledge in student activism, political organisation, and advocacy, addressing 

both university-related issues and broader societal challenges concerning education and labour 

rights. During the interview ABU was a professional teacher in a local high school in the area 

not far away from his flat. He moved out of his home after signing a contract with the school 

and he can afford. The interesting part of our interview arose where he explained the struggles 

he faced during his time as a student. He shared that coming from a poor background and being 

raised by a single parent, there were tough times, as he was staying at the university residences. 

During the month when he is out groceries he had to go home and pack some food to eat at the 

residences while waiting on NSFAS pay outs. He mentioned they noticed that fees were also 

rising, and NSFAS was not declared as bursary; back then it was student loan that you need to 

pay back. 

His opening remarks were:   

 In my first-year NSFAS gave me problems, my status was still pending although I was 

accepted and studying at the Institution. All my friends were receiving allowances, 
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and I had to receive support from my parents in terms of food and traveling expenses 

(Abu, February 14, 2024).     

The participant further stated: 

All South African students were called to action by the #FeesMustFall movement in 

tertiary institutions, it is not owned or associated with a certain university (Abu, 

February 14, 2024). 

Ngidi, Mtshixa, Diga, Mbarathi, and May (2016) highlighted that the goal of the constitutional 

right to education, which also encourages universal access to education, is to guarantee that the 

state has the resources to help those who cannot afford the expense of fees, especially the 

underprivileged. Citizens would have an equitable chance to participate in the skilled labour 

force and the global economy through this right (Ngidi et al., 2016). 

South Africa has a history of racial discrimination. Due to the historical racial segregation in 

South African higher education, black students predominantly attend historically black 

institutions while white students are mainly found at historically white institutions. However, 

the demographic composition of students enrolled at UWC sets it apart from other universities 

in the Western Cape. The student population at UWC reflects the diversity of South African 

society and includes a majority of students from socio-economically disadvantaged 

backgrounds comprising primarily of poor, working-class, and middle-class students 

historically classified as black and coloured (Lalu and Murray, 2012). 

According to Lalu and Murray (2012), the University of the Western Cape (UWC) took a 

significant stand against racial classification and government policies by becoming the first 

South African university to officially admit students from all racial groups. This commitment 

to inclusivity fostered a spirit of unity among students, which was particularly evident during 

the protests at UWC in 2015 and 2016. The collective activism displayed across diverse racial 

groups highlighted a shared commitment to the pursuit of social justice. 

The student activism was in the heart of UWC students and student leaders, as the participant 

has higlited informative insight about the #FMFUWC and #EO Chapter. 

Lonwabo, is 40 - 50 years old participant and a UWC alumni that was a prominent figure, 

having held significant roles in student leadership. Additionally, he was actively involved in a 

notable student political organisation, demonstrating a strong commitment to student activism 

and community engagement. During the time of the interview, Lonwabo was employed as a 
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professional nurse at one of the big hospitals in Cape Town. He provides an insight and 

reflection during his student days. He mentioned that he went to many campuses during #FMF 

including Wits University and University of Pretoria to mobilise students to stay strong and 

fight for free decolonisation. As matter of dedication, he failed the year because his focus was 

on the advocacy of free decolonised education for black students.   

As leaders, we were moving from campus to campus to mobilise the students (Lonwabo, 

February 14, 2024). 

He further explains:  

For example, WITS #FMF leader was my friend and I met her through the movement, 

and we finally met at WITS in leaders’ meetings” (Lonwabo, February 14, 2024).  

I believe that as students, we were let down by the government because one of its 

promises was free education. For example, the Freedom Charter declares that 

everyone will have access to education (Lonwabo, February 14, 2024). 

  

  

He further elaborated:  

As a student, I clearly understand the government's role in addressing the protesters' 

demand for access to higher education. From this perspective, it appears that the ruling 

party abandoned the principles of the Freedom Charter after taking political power 

from the Nationalist Party (NP) in 1994, following South Africa's first democratic 

elections (Lonwabo, February 14, 2024). 

 

 

Returning to the ideas of social movements, in 1970 a black youth social movement with its 

own intellectual life emerged in South Africa (Tiro, 2019). A movement founded by black 

students was theoretically connected to black consciousness beliefs (Mangcu, 2012). In 

responding to the state South African citizens make use of social movements on a form of 

protests. Mandyoli (2019), supports the notion by stating South African citizens embark on 

protests with concerns regarding the poor service delivery by the government.  

 

The participants collectively highlighted the broader impact of high tuition fees. The linkage 

between financial barriers and the broader political discourse highlights the urgent need for 
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accessible education. Participant 3’s reference to the government’s political commitment 

further emphasises the societal and political recognition of the issue. The participants’ 

responses provide compelling support for the perspective that high tuition fees are a significant 

barrier to higher education for working-class students. Their detailed accounts of financial 

difficulties, coupled with references to political commitments and the broader context of 

student activism, highlight the need for more accessible education policies. Therefore, the 

actions of the students aimed to increase pressure on the university management and to 

government to meet their demands. 

4.4 Student-Worker “Umanyano”  

4.4.1 Language of Kinship/Family  

A student participant opened up about student’s relationship with the workers by indicating 

that workers were with them on the ground since the beginning of the movement. 

Our mothers and fathers (referring to the outsourced workers) were in solidarity with 

us since the first day of campus shutdown, they were directly involved in our planning 

and discussions (Philani, April 06, 2024).  

He continued by saying: 

We were holding meetings that were held at night in different locations, representatives 

from the outsourced workers were always involved and attending those meetings to get 

a clear mandate for a way forward (Philani, April 06, 2024). 

The UWC student protesters united themselves in solidarity with the workers’ struggles within 

the university. According to Godsell and Chikane (2016), explains the alliance of UWC 

students and workers as unique, when compared to the students protests across the globe as 

their protest includes the challenges faced by the outsourced workers. They went far to discuss 

and raise concerns to issues of economic security, social mobility and dignity faced by 

outsourced workers. By doing that UWC protests could not be compared to other students’ 

uprisings across the globe as it has its own unique experience.   

The alliances formed between students and workers were indeed strong because the workers 

who were the leaders were invited to secret meetings with student activists. The workers aware 

of the way forward of the movement as their challenges were also attended under the banner 
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of #FMF movement. The use of ‘parents’ in his statement adds to the notion of language of 

kinship and relationships the outsourced workers have with the students. It means that the 

students view and treat the outsourced workers as their biological mothers.  

Students relied on workers for both practical and emotional support during the #FeesMustFall 

Movement, as long hours of protests and occupations caused fatigue and stress. Workers, 

especially women acting as “mothers,” provided food, clothing, and encouragement, 

strengthening a sense of shared struggle. This care turned workers into active partners, building 

trust, solidarity, and mutual commitment, and showing that the fight for affordable education 

and labour justice was interconnected. 

The concept of solidarity is central to understanding how students and workers united for a 

common cause, and it strongly resonates with the IsiXhosa notion of Umanyano (unity). 

Umanyano provides a theoretically rich way to explore these alliances, showing not only how 

students and workers came together, but also the moral and ethical dimensions of their 

cooperation. Many students understand their own struggles with poverty and the 

unaffordability of tuition as part of broader structural and neoliberal inequalities. This 

awareness helps them see the deep connection between the exploitation of black workers on 

campus and their own exploitation as students, which in turn fosters empathy, shared purpose, 

and collective action in pursuit of social justice. 

Anothando, 30- 40 years-old female student participant that played a significant role as the 

chairperson of a student political organisation at the University of the Western Cape and was 

highly respected within the #FeesMustFall (FMF) movement. Her leadership was fundamental 

in mobilising students and facilitating discussions during the protests. She combined academic 

insights with practical experience, enhancing the movement's effectiveness. Her position as an 

interim branch leader during the 2015 FMF protests further highlighted her influence and 

commitment to student activism. She focused on keeping students engaged and invested in the 

cause, showcasing her strategic mindset and dedication to the movement's objectives. 

She stated that: 

I used to see the parents in the ground (referring to the meetings) and when protesting, 

they were not working during times of meeting and be attendance of those meetings 

(Anothando, March 26, 2024).  

https://uwcscholar.uwc.ac.za/home



 
 

58 
 

During the interview with Anothando, she highlighted visibility of workers for meetings during 

lunch time and working times when necessary.  Anothando’s interview highlights that workers 

were in solidarity with students with a common goal of decreasing fees and ending outsourcing 

under one banner. 

Students and workers often unite in different ways to pursue a common cause, particularly in 

movements such as the Fees Must Fall movement. This unity was expressed through collective 

protests, marches, and demonstrations where both groups raise their shared concerns about 

issues such as outsourcing, low wages, and the high cost of higher education. Students and 

workers also maintained solidarity through joint meetings, assemblies, and discussions where 

they share their experiences and plan strategies for collective action. In many cases, students 

support workers during strikes, while workers participate in student-led protests, which 

strengthens mutual support and trust between them. These alliances are further reinforced 

through networks between student organisations, labour unions, and community groups that 

work together to push for institutional and social change. 

An important factor that strengthens solidarity between students and workers is their shared 

social background. Many students and outsourced workers come from the same poor townships 

and working-class communities. Because of this, students are often able to easily relate to the 

struggles and living conditions of the workers. In some cases, the workers are even relatives, 

neighbours, or acquaintances of the students. This shared experience of poverty and 

marginalisation makes it easier for students to understand the challenges faced by workers, 

such as low wages and insecure employment. As a result, empathy and mutual understanding 

develop more naturally, which helps to build stronger solidarity and unity (Umanyano) between 

students and workers in collective struggles for social justice. 

Sihle is a 20 – 30 years-old participant and a University of the Western Cape (UWC) alumni. 

He started his studies at UWC during the #FMF movement period, becoming involved in the 

#FMF protest and actively participating in student politics. During his time at the institution, 

he served as secretary for a prominent student political organisation. He is originally from a 

large township in Cape Town, and he is currently unemployed and receiving support from his 

family. Before my interview with Sihle, I was scrolling through YouTube channel of the 

University then I came across the video clip of Sihle during his graduation. I left him an email 

which he replied to. Our first Interview did not work well as he was busy with personal 

commitments. We scheduled a second meeting off campus in Sihle’s home because I knew, I 
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will receive firsthand experience from the participant. At first, he was not comfortable to 

express himself; I could feel he was stopping himself hence he knows I am employed by the 

university. I had to explain to him again my aims of the study that I came as a student to get 

information for the study I am conducting.   During the interview Sihle was always using the 

term OMAMA which is an IsiXhosa phrase that refers to mothers. So, I had to ask him why he 

is calling them OMAMA, and he further explained that they are “our mothers and some of the 

comrades, OMAMA are their biological mothers”.  

Participant shared a lived experience that highlights unity and reveals solidarity between 

students and workers:   

According to my own recollection even on my graduation day in 2019, it was the 3rd of 

April as a student activist, I received a lot of unwavering love from “OMAMA” – A 

Xhosa name referred to mothers (Sihle, March 06, 2024). 

The workers were dancing, chanting and singing joyful songs wearing their working 

uniforms to cherish and celebrate my special day with me and other fellow comrades 

(Sihle, March 06, 2024).  

He further states that:  

Workers played an important role in supporting student protests by providing food, 

shelter, and other forms of material assistance (Sihle, March 06, 2024).  

Workers were visible participating in mass protests and strikes and helped to organise 

and coordinate actions across different sectors of the economy and equitable society as 

parents (Sihle, March 06, 2024).  

The workers were there for us when we needed parental guidance, they were there for 

us if we need a motherly or fatherly love (Sihle, February 14, 2024).   

A worker stated that:  

During the protest “Yhoo! Sasimanyene Mntanam” IsiXhosa name meaning During 

the protests Yho! We were united my son (Precious May 21, 2024).  

https://uwcscholar.uwc.ac.za/home



 
 

60 
 

The practical support provided by workers, particularly from women or “mothers” in the 

community, was crucial to sustaining student activism. Participants noted that food, moral 

encouragement, and other resources were not only essential for physical survival during long 

occupations and protests but also symbolic of relational solidarity. One student explained,  

            When the mothers brought food and comfort, it reminded us that we were not alone; we 

were fighting together (Sihle, February 14, 2024). 

This support strengthened bonds between students and workers, transforming solidarity from 

an abstract principle into lived experience. By integrating care, material support, and strategic 

collaboration, these interactions deepened alliances and reinforced the shared struggle for the 

abolition of outsourcing and the payment of fees, demonstrating how relational, gendered, and 

material dimensions were inseparable from the movement’s broader political goals. 

During the Interview Ms Precious kept on using “mntanam” when referring to me. It is an 

isiXhosa word that means my son. Precious, 40-50 years old, participant resides at Nyanga 

East, a local residence in the cape flats in a high-crime area, where safety concerns are 

dominant. Despite these challenges, she is determined and resilient, facing the necessity of 

taking a taxi early in the morning, likely for work, and the taxi rank is a distance away from 

her house. Her daily routine is marked by a blend of caution and determination as she navigates 

her surroundings. She is employed as a hygiene cleaner at her current job. She is not married 

and has a teenage boy who is approximately 14 years of age. She holds a high school grade as 

her highest grade as she was forced by a situation to work at a younger age and could not finish 

school, although she has hopes of holding a qualification one day. 

Along the interview I had to ask her where she is from and seemingly, she was from the Eastern 

Cape and she holds the indigenous ways of solidarity. I observed some sense of respect from 

her in the use of the term my son every time when she was referring to me. I could see through 

her explanation that she was strongly believing in students’ involvement that they will sort out 

the matters of workers. She was praising the students, saying the students played a major role 

in the improvement of working conditions.  

She used the term “Umanyana” when referring to solidarity and unity during the #FMF-EO 

movement.  It triggered my interests of investigating more about the use of the term during the 

#FMF-EO movement.  
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She stated:  

Hence, some of us as hygiene cleaners are not well educated the language used for 

communication at work is IsiXhosa, English “iyabhida” meaning English is difficult 

(Precious May 21, 2024).  

She further elaborated:  

Ya! The term “Umanyana” was occasionally used in the movement especially when 

students and workers are speaking one language in a meeting (Precious May 21, 2024).  

I used to tell my colleague uBusie (pseudo name), who was afraid of participating in 

the protests, that “Sinyamane nabantwana kwaye sizophumelela” (meaning we are 

unite with the students and we will conquer the struggle) (Precious May 21, 2024).   

The student-worker alliances in #FMF emphasised the importance of solidarity and collective 

action in achieving their goals. They recognised that they were stronger together and that by 

working together, they WILL achieve more than they expected if they acted as individuals. 

Furthermore, the student-worker alliances in #FMF highlighted the importance of recognising 

the interdependence of student and worker struggles, challenging outsourcing and contract 

work, and building solidarity and collective action.  

Referring back to the literature of Kapeller and Wolkenstein (2013), this type of solidarity has 

attributes that it can be associated with loyalty solidarity and emotional reflexive solidarity on 

moral grounds based on sympathy, compassion, family relationships and private matter which 

is in this case parenthood.   

Students have also identified that the relationships formed between students and workers were 

not only limited to materialistic support but went beyond that because students noted that if 

they to need the advice of an elder person, they would go to the workers and express their 

feelings. By doing that the workers were playing a parental role to the students and reviving 

them with hope. Additionally, students came to understand that employees were always with 

them and that they need to profit (Luckett and Pontarelli, 2016).  
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4.4.2 Legal and Financial Support  

Sihle supported the notion that workers were also part of the movement by quoting one precious 

moment when she felt that workers were with them.  

She said, “I remember when one our #FMF leader was arrested, outsourced workers 

were contributing to donations of hiring a lawyer to release the student activist of 

#FMF” (Sihle March 06, 2024).  

UWC student activists and workers asked for donations for the legal fees of their fellow 

students and workers arrested during the protest. This is a practical example of solidarity in the 

student-worker alliances which shows the essence of solidarity in the #FMF movement was 

present.  

4.5 The Perceptions of Workers in the #FMF #End Outsourcing Movement  

 

The workers expressed their views and experiences reflecting on their experiences with 

students during the #FMF-EO campaign.  

 

 The support we received from the students was amazing as they were always updating us on 

new developments from the management, for that I will forever grateful to the students (Linda, 

June 15, 2024).  

 

Outsourced workers played a significant role in the #FeesMustFall protests of 2015-2016, and 

their views and experiences were central to the demands of the movement. Many outsourced 

workers were employed in low-wage jobs such as cleaning, security, and catering, and they 

experienced poor working conditions, job insecurity, and low pay.  

 

My perception is that the workers were directly involved in the movement; Students elaborated 

on the solidaristic events that occurred between the students and workers, while realising that 

they share common struggles of coming from poor disadvantaged backgrounds.   

 

4.5.1 Challenges of Workers 

4.5.2 Not getting full Wages/Salary  
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Linda is 30 -40 years participant staying in Langa Township with her two children both boys, 

between the ages of seven years (7) to seventeen years (17). She is a single parent looking and 

taking care of the family. Participant 3 has one child and participant 4 does not have children. 

One thing in they have in common is that all the participants are not married and the two of 

them are single mothers.  

The interview was conducted in IsiXhosa, because it was the language she was comfortable in 

and the fact that I am also an IsiXhosa speaker made it easier for our interview to commence. 

The interview was then transcribed into English to highlight key points for the findings of the 

study. I was referred to Linda by a co-worker from the same institution, of which I approached 

her way to the taxi and we exchanged contact details. The interview was scheduled and the 

place she was comfortable with was her place. She wanted to be closer to her two children as 

there is no one that can look after them without her presence. The interview was conducted in 

her home in Nyanga.   

Nyanga is a notorious gang violent place in the Cape Flats, and so she had to come with two 

male boys to accompany me from the taxi rank, and on our way to her house I passed by the 

shop to buy some cold drink as the weather was so hot. Upon our arrival the setting of the house 

was in terrible condition, and one can imagine in winter the exposure of inside of the house 

from outside. The two boys were also in the house when we conducted the interview. She was 

overwhelmed by first question of how long it takes to walk to the taxi rank. The distance was 

twelve minutes (12) long in between the shacks. When she was still thinking about the question, 

I asked the older son when he last ate something. He mentioned last night and the time of the 

interview was 14h30 in the afternoon. As I had packed the snack, I provided the boys and for 

her.  

She pointed some insightful experience of her thought. She mentioned she has two kids. “I was 

earning R2 700 after all deduction. I was staying in Gugulethu, and I have to pay R1 700 for 

groceries and traveling expenses. 

I recall another participant, Precious, also noted that  

Broker companies get the most reward from our own blood and sweat and pay us slave 

wages that cannot cover our basic needs (Precious, May 21, 2024). 

She added:  
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We do not get the full wages that we know we are supposed to be receiving (Precious, 

May 21, 2024). 

Linda pointed out that: 

Outsourcing companies often pay their workers less than what they would receive if 

they were employed directly by universities or colleges, and this contributes to a cycle 

of poverty and inequality (Linda, June 15, 2024).  

She explains that: 

Outsourcing policy can lead demotivation of workers to produce quality service, as 

companies are motivated by profit and may prioritise cost-cutting measures over 

providing high-quality services (Linda, June 15, 2024). 

Another participant highlighted the negative effects of the policy on the working class.   

This can lead to a situation where students and staff are classified under the working 

class to be left with inadequate facilities, poor food, and substandard living conditions 

(Faith, May 11, 2024). 

Referring back to the literature Maragele (2016), pointing that all the outsourced workers were 

earning R2700 a month and only get provident fund and Unemployment Insurance Fund (UIF); 

they cannot admit their children to the universities with that salary because they also need 

transport fee for themselves. In this way outsourcing strategy crates a chain of poverty and 

socio- economic inequalities (Maregele, 2016).  

4.5.3. Safety of the Employees 
  
The geographical locations of workers are red zone areas of high criminal activities as most of 

the participants lived on the Cape Flats in different sub-areas.  Thina, a 30 - 40 years old 

participant who is working as a hygiene cleaner in her current employment, resides in Lower 

Crossroads in the surrounding area of Cape Flats. She is not married but living with the father 

of her baby. Both of them are working and breadwinners in the home. She has been working 

for this company for approximately eight years (8) now. She was one of the vocal workers 

when it came to workers’ interests and that is influenced by the leadership skills she received 

from her previous employment.  Lower Crossroad in known as a red zone of high number 
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gangster related shootings, hijacking and robbery in the Cape Flats. She has to walk 

approximately 30 minutes to catch a taxi as she is living inside the dangerous areas even the 

taxi drivers are afraid to collect the commuters in the deep end of the area. On her way to the 

taxi rank she has to pass gangster related houses that she suspects of selling drugs and 

prostitution of young girls in exchange for drugs. Everything she passes the houses their people 

standing around in the early hours of the morning. She has to be on the duty by 06h00 in the 

morning, she is fearing of her life as there have been a recent incident reported of a security 

guard from a certain company that was attacked by a group of guys on his way to work, another 

incident reported was a case of a security lady who works for different company that was 

robbed in the early hours on her way to work. She believes in prayer as she does a small prayer 

of protection each and every morning before he leaves the house.  

   

My house is far away from the taxi rank, I had to walk approximately a forty-five (45) 

minutes’ walk to the rank so that he can catch a taxi to work (Vusumzi, August 26, 

2023). 

During winter season it is very dark in the morning, that is the perfect time criminals 

are taking their chances because you can’t not see a person from far distance, you can 

only see a person closer to you (Vusumzi, August 26, 2023). 

I have to be on duty at 06h00 in the morning, I had to leave home in the early hours of 

the morning to catch a public transport (Thina, June 08, 2024). 

I don’t know what will happen to me, one day on my way to work. I am praying for 

protection every time I am leaving the house, going to work (Thina, June 08, 2024).    

 

4.5.4 Job Security, Loyalty and Promotion Benefits  
 

Vusumzi is currently employed as a security officer at UWC, he forms part of an African 

ethnicity, earning between R3500 – R4000 monthly. Vusumzi is a 50-60 years old participant 

who has been working for this company for more than ten years (10) and he has been 

outsourced since then. Vusumzi is staying at the informal settlement next to Mitchell’s Plain 

called Vosho, an IsiXhosa word that means force, drawn from the notion that the area was 

occupied by force. He is living with his wife; he attended high school in the Eastern Cape 

https://uwcscholar.uwc.ac.za/home



 
 

66 
 

where he was born. He is living in a two-bedroom shack with only the family. He has a 

background of being an activist during his time as a mine worker at his previous employment. 

At the miners protests he informed that he was the shop steward responsible for representing 

the workers. So, embarking into the #FMF-EO movement he was already equipped with 

activism.  

Vusumzi is living in a notorious area with high rate of criminal activities and an unauthorised 

scrap yard next to their area. The scrap yard is used by criminals, and it is operating twenty-

four hours (24 hours). He shared that it is the criminals are victimising community residents in 

order to get money for the next fix. So, on his way to work during the early hours of the morning 

he usually meets a group of men walking towards a direction of the scrap yard. There are also 

incidents of robbery that recently occurred when his neighbour was robbed on gun point when 

coming from the night shift, and all his essentials and belongings were confiscated by the 

criminals.       

This background offers context to the lives of the outsourced workers, and the argument 

around wages. One of the key arguments made by workers advocating against outsourcing in 

the #FMF movement was that 

Outsourcing policy leads to job loss, lower wages, and poorer working conditions 

(Vusumzi, August 26, 2023). 

He further stated that:  

We as the workers of the university demand to be insourced- to kill outsourcing- so that 

we can also enjoy or have access to the same benefits as any other staff member working 

for the university (Vusumzi, August 26, 2023). 

Another worker raised concerns about job security, she stated:  

We do not have a secured stable job. We can lose jobs anytime (Linda, June 15, 2024).  

Another participant raised concerns about the loss of institutional knowledge and expertise that 

occurred when services were outsourced. 

We do not have that sense of pride of belonging to the institution, we felt like outsiders 

in the workplace (Thina, June 08, 2024). 
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Hlatshwayo (2020), asserts that certain employees were vulnerable to low wages, poor working 

conditions, and entitled to little or no benefits.  He further stated that outsourcing as a labour 

arrangement was already problematic since individuals performing identical tasks frequently 

saw significant differences in compensation and working conditions (Hlatshwayo, 2020).  

4.6 Worker’s Experiences /Political Engagements During the #FMF-EO Movement  

Some debates argued that workers should be seen as allies and that their struggles were linked 

to those of the students.  

To highlight some of the responses related to this, one of the participants states that 

I have been working for the university for over 10 years, and I have experience of 

activism from Marikana (Vusumzi, August 26, 2023). 

Vusumzi notes that some of the workers had experienced in leading protests.  Their experiences 

as protest leaders contributed to the strategic tactics of the #FMF movement. Through his 

strong background of activism that he received from Marikana, a place in South Africa that has 

rich history of a social movement in the history.    

4.7 #FMF and #EO Background Roles of Students  
 

A student perceives the #FMF movement as a very reasonable campaign by the student 

leadership and the student community at large.   

Its main objective was to include the poor into the system that was so antipoor and to 

make sure that education is accessible to everyone deserving (Anothando, June 26, 

2023).  

Another student Sihle responded to support the fellow students’ statement by adding: 

The same parents that have been outsourced by the tertiary institution are the very same 

parents that should be paying the University fees for their families/spouses, and they 

have a lot of responsibilities for them to have their salaries deducted by agencies and 

that should be the reason enough to supporting (Sihle, August 03, 2023). 

Referring to the testimonies of the two students they also recognised that the university's 

outsourcing practices were a form of exploitation and unfairness that perpetuated inequality 
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and racism and sought to address these issues through their activism. As the protests continued, 

students and workers began to work together more closely.  

Another important dimension that emerged from the study is the students’ sense of belonging 

or conversely, feeling like a stranger within the university environment. Many participants 

reflected on how outsourcing, structural inequalities, and exclusionary institutional practices 

created a persistent sense of marginalisation. One student noted,  

        Sometimes it felt like we were not supposed to be here; like the university belonged to 

others, and we were just passing through (Sihle, August 03, 2023). 

This feeling of estrangement heightened the urgency of activism, motivating students to claim 

space both symbolically and materially on campus. The experience of being “othered” 

reinforced solidarity among students and between students and workers, as both groups shared 

experiences of exclusion, precarity, and marginalisation. This sense of collective marginality 

became a unifying force, shaping alliances, strengthening shared purpose, and driving 

coordinated action to challenge outsourcing, advocate for fee reductions, and assert their right 

to belong fully within the university. 

 

4.8 How Workers and students view Solidarity 
 

The participants discussed unity in various ways in the interviews.  Some of these are as 
follows: 

Vusumzi opens up about the idea of alliances and unity: 

 I participated in all the protests and rallies, spoke out about their experiences, and 

worked with student activists to build solidarity and support for their demands 

(Vusumzi, August 26, 2023). 

Another participant highlighted the unity by adding that:  

Students helped to organise and participate in worker-led protests and strikes, and 

workers, in turn, joined student-led actions and rallies (Thina, June 08, 2024).  

She further elaborated: 
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Together, they called for an end to outsourcing, better working conditions, and more 

equitable treatment for all university staff in certain universities (Thina, June 08, 2024). 

Another participant added: 

I was earning R2700 per month but after the student worker protest there were 

negotiations and now, I am earning R6800 per month, because of the unity we formed 

with students to fight against unfair labour practise of outsourcing (Linda, June 15, 

2024).   

A student explained that:  

Both employees and students were present. As the workers viewed the students as their 

children, the majority of the cleaners were elderly, and the students viewed them as 

their parents. That was the beginning of the relationship. "These are our parents," the 

students added. The “Mamas and Tatas” could be heard in the conversations (Faith, 

May 11, 2024).  

As part of a larger agenda to unite public support for a mass class fight against the continuation 

of socioeconomic distress and neoliberalism, the protesting students and workers developed a 

kinship-like relationship. Without these connections, workers and students have said that it 

would have been difficult to predict the movement's results (Luckett and Pontarelli, 2016).  

4.9 Workers Conflicts and Tension with Students 

Philani provided an insight with regards to the internal debates of the movement and the role 

of workers in the #FMF movement. He stated that: 

During times of solidarity in the #FMFUWC chapter, there were debates about who 

are the main actors in the #FMF movement, those types of debates position the worker's 

role in the movement as risky.  

As some debates from student activists were analysing the workers as free riders of the 

movement (Philani, April 06, 2024). 

The workers and students demand were under one banner of #FMF movement, there was a 

long list of demands under the banner so the claims that were raised by students stating that 
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they are two different movement is not valid. #FMF started as a protest against fee increment 

but ending addressing issues of race, intersectionality and unfair labour practises under the 

banner of #FMF.  

Faith is a 20 – 30 years old woman from rural KwaZulu-Natal, who was raised by her mother, 

a teacher, and she experienced a middle-class upbringing rooted in values of education and 

religious commitment. While she acknowledges her limited involvement in the movement, she 

has shown solidarity with the cause by attending meetings and observing its activities as a non-

partisan student. Despite not taking on an active role, her presence demonstrates her support 

for the movement’s objectives: 

She points out that:  

The workers were the key role actors of the movement as they were in solidarity with 

students in mobilising since the first day of the movement (Faith, May 11, 2024).   

On the other hand, another participant argued that: 

Workers should be seen as a separate group with their own interests, and the movement 

should not speak for them (Anothando, March 26, 2024). 

Anothando opposed the notion of workers being active in the movement, and indicates that: 

Only few individuals from the workers were seen in the movement (Anothando, March 

26, 2024).  

 Other workers were continuing with the work as usual; they did not care about our 

struggle (Anothando, March 26, 2024).   

Anothando’s argument means that outsourced workers were not united, some of the workers 

were in solidarity with the students to demolish the policy of outsourcing at the tertiary 

institutions.  

These students’ views clashed as one advocated that workers were part of the movement as 

they were very active in the movement and being visible on the grounds. The other participant 

stated the opposite; that some workers did not participate in the movement due to different 

circumstances such as job security.  
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Referring back to work of Della Porta, new social movements theory has focused more on the 

agency of social actors instead of structural debates (Della Porta, 2017). Despite tensions 

between student and workers, different actors engaged with questions around the importance 

of solidarity. While it was argued that some were concerned with recognition rather than 

focusing on the goal of the movement, the focus was on the role that people could play to 

contributing to the movement.  

4.10 Management and #FMF and #EO Activists 
 

The research also found themes regarding communication and consultation issues between 

university management and #UWCFMF activists. 

 

Activists reported a disconnect, feeling that management saw them simply as “angry 

students” rather than engaging with their concerns seriously (Lonwabo, February 14, 

2024).  

 
Frequently, complaints surfaced about university decision makers who were either 

unresponsive or did not reply to requests. The UWC student-worker protesters started off by 

participating in a peaceful protest to seek answers from the management of the university.  

A participant stated that: 

Universities and colleges have a responsibility to maintain a stable and experienced 

workforce that can provide high-quality services and support for students and staff 

(Lonwabo, February 14, 2024).  

A worker stated that: 

Workers advocating against outsourcing in the #FMF movement were calling for 

greater investment in higher education and for universities and colleges to take 

responsibility for providing fair wages, good working conditions, and high-quality 

services for all workers, regardless of whether they are employed directly or through 

outsourcing companies (Linda, June 15, 2024). 

Another participant explains the tension between the workers and the management: 
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As workers of UWC, we expressed our frustration and anger at the university’s 

outsourcing practices, which we saw as a form of exploitation that perpetuated 

inequality and racism (Precious, May 21, 2024). 

She closes her statement by stating 

 Despite facing intimidation and threats from university management, outsourced 

workers at UWC continued to speak out and participate in the #FMF protests 

(Precious, May 21, 2024). 

Metz (2016) writes that the student-worker alliances did not engage the university in a proper 

manner to address their grievances of free decolonised education and fair labour practises and 

further suggested they should have used other forms of communication rather than protesting.   

I personally do not agree with Metz statement as the struggle against fee increment and 

outsourcing has been an issue during the 1990s. The student-worker alliances have been trying 

to engage and communicate with the university management in several occasion but they were 

ignored until, they decided to protest. In support, referring back to the literature, according to 

Hlatshwayo (2020), in less than a year, the solidarity of students, workers has challenged to 

end the outsourcing practises in South African universities and succeed in some institutions, 

although in other universities there are still elements of the outsourcing practise.   

4.11 The Role of Outsourced Workers in the UWC #FMF and #OMF Movements 

 

The participation of low paid and outsourced workers in the #FMF protest as key actors led to 

a shifting of the #FMF to include #EndOutsourcing. The narrative shifted from being primarily 

a student movement to one that advocates for the rights of workers at South African 

universities.  

Philani offers an example:  

The workers were in solidarity with students, they also sacrificed their lunch times and attend 

the mass meetings of the students (Philani, April 06, 2024).  

Furthermore, he added that: 
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Workers we also pleading for donations to bail the student activists that were arrested during 

the protest (Philani, April 06, 2024). 

Students give us support and we give them support as a way of giving back (Precious, May 21, 

2024).   

The end of outsourcing in some tertiary institutions was a student-worker victory, compared to 

how neoliberal policies are now developing, the insourcing process is the opposite trend across 

the world and a defeat of the rationale behind the development of neoliberal universities 

(Luckett and Pontarelli, 2016). Furthermore, it represents prospects for the material 

improvement of thousands of previously outsourced workers lives (Luckett and Pontarelli, 

2016).  

4.12 Discussion of Results:  

The #FeesMustFall movement in 2015-2016 at the University of the Western Cape (UWC) 

involved a unique form of student-worker solidarity and support. Students recognised that the 

struggles of outsourced workers and other university staff were closely linked to their own 

struggles for affordable and accessible education. Early on in the protests, students at UWC 

began to reach out to outsourced workers and other university staff to build solidarity and 

support for their demands. This solidarity was based on a recognition of shared interests and 

common struggles, as well as a belief in the importance of collective action. Referring back to 

Kapeller and Wolkenstein (2013) solidarity as loyalty is grounded in shared struggles, notion 

of origin and belonging. This type of solidarity is based on a common historical, political and 

social shared experiences (Kapeller and Wolkenstein, 2013). The students and workers 

recognised that they were grounded by a common struggle of free accessible education and 

insourcing of the workers.   The student worker activism was critical to the issue of outsourcing 

and the struggles of low-wage workers in South Africa and ultimately contributed to important 

changes in the university sector, including the ending of outsourcing at some universities. 

Furthermore, the views and experiences of outsourced workers at UWC during the #FMF 

protests highlighted the importance of recognising the struggles of all members of the 

university community in the fight for social justice and equity (Mandyoli, 2019). Their activism 

helped to build a broader movement for change in South Africa and demonstrated the power 

of collective action in addressing systemic inequalities.  
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One of the most significant victories of the movement was the decision by the South African 

government to freeze university tuition fees for the 2016 academic year. This decision was a 

direct result of the pressure generated by the movement and represented a major victory for 

student-worker solidarity. It also highlighted the importance of building and alliances between 

different groups of people who share common struggles and goals. However, the issue of 

outsourcing proved to be more complicated, and the movement faced challenges in building 

alliances with workers and other groups. One of the main debates within the #FMF movement 

was over the role of workers in the movement.  

The narratives surrounding outsourcing within the movement were also varied. Some argued 

that outsourcing was a form of exploitation (Naidoo, 2017). Luckett and Pontarelli, (2016) 

argued that both the students and their parents or even socially 'parents' came from same class 

background and community so a class solidarity and a sense of social connection.  

Solidarity within social movements like #FMF, particularly through the framework of 

umanyano, reveal the dynamic interplay between unity and difference. This understanding 

position solidarity as not just a tool for achieving specific goals but as an ethical commitment 

to communal well-being and structural change. 

4.13 Conclusion 
 

Collective action and solidarity are central themes and contributed to successful aspects of the 

movement.  The influence of the movement at UWC led to somewhat positive outcomes of 

freezing tuition fees as per the call of the then President Jacob Zuma, and also, it contributed 

to the improvement of better working conditions of outsourced workers. Despite these positive 

steps, the alliance between the workers and students within the institution created internal 

tensions among themselves, as some students claimed that not all workers participated in the 

struggle. As result, thirty-four workers out of one hundred and thirty-four were dismissed. 

These are the dynamics of alliances and the role they play in addressing systemic inequalities 

within higher education institutions, particularly at UWC. 

Diverse interest led to students and workers to unite in order to achieve their varying goals; for 

instance, the students were fighting for accessible education while workers were in a cause for 

better salary. Additionally, the students played a significant role in supporting workers to 

demand working benefits such as medical aid, housing allowance and study rebates for their 
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children who are studying at UWC amongst others. Student-worker unity at UWC was evident 

and which foregrounded solidarity in the context of UWC. Therefore, Ukumanyana is 

encapsulated in the unity of workers and students in achieving a common interest, which was 

to have strength of influence over UWC management in this case.  

The themes emerged gives insights about the impact of social movements in attaining better 

outcomes. Stories and insights about the working conditions of outsourced workers would not 

hold ground without students’ interventions and vice-versa. On the contrary, 

organisations/groups are prone to negative consequences if they do partake in social 

movements. For instance, the dismal of one hundred thirty-four workers (134) proved that 

when they lost their jobs. The same applies to students, insofar as the leadership was concerned 

at UWC whereby SASCO led SRC in the period of 2014/2015 called students to commence 

with classes when it was not allowed as it was expected as other universities did cancel classes 

and partake in the movement. The SASCO student party lost tremendous numbers in terms of 

votes in elections as punishment.    

The next and final concluding chapter will synthesise the study’s findings, draw comprehensive 

conclusions, and provide recommendations. It will conclude the study by reflecting on the 

broader implications of the research and identifying areas for future exploration within the 

discourse on social justice, labour rights, and access to education.  

https://uwcscholar.uwc.ac.za/home



 
 

76 
 

                                         Chapter 5: Conclusion  
 

5.1 Introduction 
 

An overview of the study is presented in this chapter, which is followed by a synopsis of the 

main conclusions drawn from the investigation. A discussion of the study’s implications and 

suggestions follows this. Conclusions and suggestions for additional research will be provided 

at the end of this chapter.  

5.2 An Overview of the Study 

Despite numerous challenges, the #FMF movement achieved some of its goals, such as the 

temporary cessation of fee increases (Mandyoli, 2019). However, the issue of outsourcing 

needs further reflection, and the movement was not able to achieve its goal of ending 

outsourcing at all South African universities. Analysis of the #FMF movement shows the 

importance and challenges of building alliances between different groups within a social 

movement. Booysen (2016) states that during the #FeesMustFall protests, the movement 

achieved important changes from the ANC government. These included more funding for 

higher education and no fee increase in 2016. In 2016, university leaders realised that the 

funding system was not sustainable, especially because universities relied too much on student 

fees to cover funding shortages. As a result, universities started working more closely with the 

government (Booysen, 2016). 

The #FMF movement brought attention to the issue of outsourcing at South African universities 

and called for an end to the practice, arguing that it resulted in the exploitation of workers who 

were denied the benefits and rights enjoyed by full-time employees. The key issues addressed 

by the movement was the increase of fees in tertiary institutions and the outsourcing of workers 

at South African universities. The movement called for an end to outsourcing and for the 

workers to be brought in-house and given the same benefits and rights as full-time employees. 

Students supported workers in the fight against outsourcing for a number of reasons. Students 

saw the fight against outsourcing as a way to stand in solidarity with workers and to show that 

they were willing to fight for fair treatment for all members of the university community. There 

is a shared interest between students and workers, students also recognise that outsourcing can 

have a negative impact on the quality of services provided by universities and colleges, which 
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can have a direct impact on students’ education and well-being. For example, students rely on 

food services, cleaning services, and other facilities that are often outsourced, and they 

recognise that the quality of these services could be compromised if workers were not being 

treated fairly. But also, one of the notable features of the UWC #FMF-EO movement was the 

strong sense of solidarity that emerged between students and workers, this solidarity was based 

on a recognition of shared interests and common struggles, as well as a belief in the importance 

of collective action. Luescher (2025) note that workers were viewed as ‘our parents’ with the 

banner written ‘free our parents from the outsourcing practise’. UWC activists and workers 

even went so far as to solicit donations for the students’ legal bills who were arrested and 

detained during the #UWCFMF. Solidarity was a key factor in the success of the 

#FeesMustFall movement. By recognising the interconnectedness of different forms of 

oppression and working together across different social groups, the movement was able to build 

a strong and diverse coalition of people committed to fighting for a more just and equitable 

society. 

Many students saw the fight against outsourcing as part of a broader struggle for social justice 

and equality. They recognised that outsourcing often leads to workers being paid poverty wages 

and having little job security, and they saw this as a form of exploitation that needed to be 

addressed. Students recognised that the fight against outsourcing was also connected to their 

lived experiences, as well as other struggles for social justice, such as the fight against racism 

and poverty.  

5.3 Main conclusions 

1. How and why have worker and student alliances promoted the rights and interests of 
workers? What are the debates around outsourcing at South African universities? 
Objective: To understand the roots of student-worker solidarity ("Umanyano") as it refers 
to unity. 

Based on the research findings, the #FMF movement showcased how important the 

alliances between the students and the workers were in addressing outsourcing and any 

exploitations that emerged from it.  The two stakeholders shared common struggles that 

included unaffordable living costs and perceived inadequate institutional support.  The 

implications included fair treatment, workers’ rights and suggested structural changes in 

the university. The concept of "Umanyano" embodied this unity, forming the foundation of 

collective action or solidarity between students and workers 
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2. How did the student-worker alliance emerge in the #FeesMustFall movement and why? 
Objective: To determine the perception and cause of worker strikes at institutions of higher 
learning related to outsourcing. 

Solidarity became pivotal in the emergence of student-worker alliances in the #FMF 

movement.  Students and workers shared common causes of concern such as increasing 

fees and exploitative outsourcing which the workers faced.  This motivated their collective 

action.  The primary source of dissatisfaction among the workers was outsourcing. This led 

to strikes and demands for insourcing.  Workers perceived outsourcing as exploitative, 

denying them equal benefits and rights, which aligned their struggles with those of students. 

3. What resources were critical to the movement's development, and how were they acquired?   
Objective: To determine the views of outsourced employees at South African universities. 
 
Solidarity became a critical resource for the movement, as students and workers leveraged 

shared narratives of struggle to galvanise support. While not explicitly discussed, the 

movement highlighted workers’ perspectives, emphasising issues such as poverty wages, 

job insecurity, and systemic exploitation. These shared experiences became the foundation 

for advocacy efforts, strengthening the movement's demands for insourcing and equitable 

treatment.  Communication became a resource that contributed to the movement.  

 
4. How did the alliance frame the narrative around outsourcing to garner support for their 

cause?   Objective: To understand how alliances and discussions merge into larger social 
movements using the worker-student alliances of #FMF as a main focus. 
 
The #FMF movement strategically framed outsourcing as a form of exploitation which 

undermined the workers’ rights and played a critical role in perpetuating inequality.  The 

issue of fee increases exacerbated the matter as the workers were in some cases the parents 

of the struggling students. Connecting the narratives to broader societal justice issues, such 

as racism and sexism, allowed the alliance to emphasise the interconnected struggles of 

marginalised people.  The framing was instrumental in obtaining widespread support and 

extending the movement’s reach.   

 

5. What were the key debates surrounding insourcing and outsourcing within the 
#FeesMustFall movement in South African universities?  Objective: To explore the debates 
around insourcing and outsourcing within the movement. 
 
Larger debates centered on whether insourcing or outsourcing was more beneficial. 

Advocates for insourcing, largely the students and workers, argued it ensured fair wages 
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and benefits. Others, largely management, viewed outsourcing as a cost-saving necessity. 

These conflicting perspectives highlighted the complexities and tensions between the 

movement and university management, as the movement goal was to abolish outsourcing 

in South African universities.   

 

5.4 Summary 
 

These alliances addressed systemic exploitation, framed narratives to emphasise social justice, 

and invoked debates on outsourcing practices within South African universities. Together they 

demonstrate how these discussions extended beyond immediate institutional concerns to 

contribute to broader societal change. 

5.5 Recommendations 
 
5.5.1 Future Research Studies 
 

The recommendations for future studies, issues such as outsourcing and the increment of fees 

should be revisited by scholars to discuss and find a solution. 

5.6 Conclusion 
 

In conclusion, the #FeesMustFall movement served as a powerful case study of how alliances 

across diverse groups can challenge entrenched inequalities and push for transformative 

change. This study examined the #FeesMustFall movement at the University of the Western 

Cape, with a specific focus on the alliances between students and workers. It investigated the 

emergence and dynamics of these alliances, the role of solidarity in addressing systemic 

injustices, and the challenges of navigating internal and external tensions within the movement. 

The findings demonstrate that student-worker solidarity was pivotal in advocating for both 

accessible education and ethical labour practices. The movement highlighted the 

interconnectedness of student and worker struggles, revealing the importance of collective 

action in confronting systemic inequalities such as outsourcing, high tuition fees, and 

inadequate institutional support. 

However, the study also highlighted challenges, such as the difficulty of sustaining alliances 

amidst diverse interests and the complexities of addressing deep-rooted structural issues within 
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universities. These findings point to the need for inclusive institutional practices, ethical 

employment policies, and sustained advocacy for social justice. 

By bridging the gaps between research, policy, and practice, this study contributes to the 

broader discourse on social movements and equity in higher education. Future research can 

build on these insights to explore innovative approaches for fostering solidarity and achieving 

systemic change in academic institutions. 
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Annexure A: Semi Structured Interviews Questions 
 

The following research questions were asked in interviews for students/ student leaders and 
outsourced workers: 

QUESTIONS FOR STUDENT LEADERS/ STUDENTS 
   
- What is your experience of the #FeesMustFall movement? 

- How did the issue of outsourcing become part of the movement’s narratives and debates? 

- So, did the students and outsourced form a strong alliance within the #FeesMustFall     
movement? 

- Were there any debates or disagreements within the movement regarding the strategies to 
address outsourcing? 

- How did the movement become a student platform for promoting worker interests and why?  

- Do you think you think that solidarity in the movement brought change? If so, how?  

- Can you tell me some examples where you saw solidarity taking place? 

-  How is the SRC perceiving outsourcing policy? And how is it engaging with workers with 
regard to the issue? 

QUESTIONS FOR OUTSOURCED WORKERS DURING #FMF 
 

- What is your experience of the #FeesMustFall movement? 

- How do you perceive outsourcing policy? And why? 

- How did student movement influence the policy of outsourcing? 

- How did the movement become a student platform for promoting worker interests and why?  

- Did you notice some sort of solidarity in the movement? 

- To what extent do you think solidarity in movements will bring change? If so, how? 

- Why do you think insourcing should be brought back to South African tertiary institutions?  

- How do you perceive the support you receive from student alliances 

 

The first set of questions was posed to students and student leaders, and the second set was 

posed to all the outsourced workers regardless of the company they are employed under. During 

the interviews some of the additional questions arose from the openness and explanations of 

the interview participants that were also related to the study, the study was not limited to certain 

questions.  The questions that were raised during the interviews led the participant to share 

more insightful information about their working conditions and the policy of outsourcing 

practises. 
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