









































































































































to arrive at a conclusion (Johnson & Christensen, 2000). The most common non-experimental
data collection tool to obtain the quantitative information, is surveys (with questionnaires),
usually conducted to describe certain research topics (Maree, 2007). McMillan and
Schumacher (2001) define a survey as an assessment of the current status, opinions, beliefs
and attitudes, of a known population, through questionnaires, or interviews. In addition,
Cohen, Manion, and Morrison (2001) emphasize that surveys describe and interpret what is.
In this current study, self-reported questionnaires were distributed to the respondents to
gather data.

Consequently, the gathered data from the survey represent the observations that needed to be
interpreted or described. Therefore, the researcher also applied a descriptive research
component to the design. Descriptive studies aim to describe phenomena, whereas
exploratory studies generate speculative insights, new questions and hypotheses. Descriptive
studies aim to describe phenomena, accurately, though narrative-type descriptions (interviews
with people about their experiences), or measuring relationships (Terre Blanche, Durrheim&
Painter, 2006).Descriptive studies facilitate the association between variables (Charles
&Mertler, 2002),while the goal of researchers, conducting quantitative research, is to

describe and explain relationships between variables (Maree&Pietersen, 2007b).

Subsequently, in order to arrive at a conclusion, the researcher added a correlational research
component, which is a non-experimental research method that allows the researcher to
measure two variables, in order to understand, as well as assess the statistical relationship
between them. Creswell (2012) confirms that quantitative researchers use correlational
statistics to measure the association of two or more variables, or sets of scores. Ultimately,
the aim of correlational research is to assess whether one variable can predict another. The
researcher, therefore, used a cross-sectional, non-experimental, descriptive and correlational

research design to address the aims and objectives of this current study.

4.5. Population and sampling

The term sample implies the immediate reality of a population, or universe, of which the
sample is a smaller section, or a set of individuals from a population (Gravetter&Forzano,
2003). A population is defined as a term that sets boundaries on the study components. It

refers to individuals who possess specific characteristics (De Vos, Strydom, Fouche, Delport,
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2011). McBurney (2001) refers to population as the sampling frame. A population is the total
of persons, events, organisation units or other sampling units with which the research
problem is concerned. The population for this study was adolescents in the Metro East
Education District, which is situated in the northern suburbs of Cape Town, and responsible
for schools in the areas of Kuilsriver and Eersteriver. The Metro East Education district is an
under-studied grouping, as very few studies have been conducted in this district, about the
effect of parental involvement on the identity styles of adolescents. The researcher knows this
specific district, having rendered social work intervention services in the area. Schools in the
area were conveniently accessible for the study to be conducted; therefore, convenient
sampling was most appropriate for this study, since it was an accessible sample. According to
literature, sampling is defined as a group of elements (or people) that are readily available
and accessible to the researcher (Adler & Clark, 2011).According to the Centralised
Educational Management Information System (CEMIS) database of the Metro East
Education district, the six schools, targeted. by the.researcher had 1120 learners in Grade 10.
The target sample of 613 learners-to-participate-was-established from the CEMIS, before any
contact was made with the different schools..Possible-target schools were identified by the

researcher, who was familiar with the Metro East area.

At the end of the data collection process only 487 learners were respondents. The sample for
this study was secondary schools in'low and middle socio-economic areas in the Metro East
Education District. Grade 10 learners were the focus group at these targeted schools,
indicating a sample size of 613. The specific population was targeted based on adolescent
risk behaviour that seems to escalate in this life phase. In addition, Erikson (1968) asserts in
his psychosocial developmental theory, individuals experience an identity crisis in their
adolescent phase, which occurs in the teenage years. During this period, adolescents have to
make wise decisions, based on future plans. In Grade 10, students have to make important
decisions concerning their subjects for career choices. This is also a time in an adolescent’s
life, when risky behaviour could become common. Previously, the Western Cape Provincial
Government (PGWC), the United Nations Office on Drug Abuse, and the South African
Medical Research Council, conducted a survey on drug and alcohol use, as well as risk
behaviour and mental health problems among adolescents. This study’s sample was grade 8,
9 and 10 learners, across the eight districts of the Western Cape Province, which included the
Metro East district. In this study, it was observed that sexual risk behaviour among grade 8-

10 learners in the Province was most prevalent, as almost a third of the learners were already

35

http://etd.uwc.ac.za/



sexually active. Another finding was that crime among adolescent learners in the Metro East

district seemed to be most prevalent (Morojele et al., 2013).

4.6. Data Collection Instrument

A self-reported questionnaire (Appendix D, E & F) was used to collect data. The self-
reported questionnaire consisted of three parts, namely: Demographic details of the

participant, Parental Involvement Mechanisms Measure, and Identity Styles Scale.

4.6.1. Parental Involvement Mechanisms Measure

The Parent Involvement Mechanism Measure instrument assesses parental
involvement, using the following sub-scales on a 51 item questionnaire: parental
encouragement, parental modelling, parental reinforcement, and parental instruction.
Parental encouragement refers to the affective support from parents to a child in any
school or learning activities (Hoover-Dempsey.et al., 2005). In addition, it maintains
that when a child fails to encourage-him/herself to do school activities, it is most likely
that the encouragement of. parents would be significant, and child would succeed
because of these attempts from the parent (Martinez-Pons, 1996).The Cronbach Alpha
coefficient (o) for parental encouragement scored 0.85 for mothers and 0.98 for fathers.
Parental modelling is the basic observation of children, learning from their parent’s
behaviour, which contributes to their own interests and capabilities. If it is evident to a
child that parents show "interest "in ‘their educational  and interactive activities, it

influences student achievement (Gonzalez-DeHass, Willems, &Doan Holbein, 2005).

The Cronbach Alpha coefficient (o)) for parental modelling scored 0.756 for mothers
and 0.975 for fathers. The parental reinforcement scale focuses on the reinforcement of
behaviours to develop and maintain positive learning outcomes, as well as the basic
notion of being aware of the importance of consequences, after certain behaviour.
Reinforcement theories suggest that positive learned behaviour have positive outcomes
(Hoover-Dempsey et al., 2005).Parental reinforcement scored a Cronbach Alpha of
0.910 for mothers and 0.981 for fathers in the study. Parental instruction focuses on the
relation of social interaction between the parent and child, around shared thinking,
related to learning strategies and processes. The Cronbach Alpha coefficient (o) for

parent instruction was 0.910 for mothers and 0.978 for fathers. The items included in
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the questionnaire to measure parent involvement were, for example, ‘my mother/father
encourages me when I don’t feel like doing homework’, ‘my mother/father shows me
that s/he likes to learn new things’. The respondents responded on a 6-point Likert scale
with 1=not at all true, to 6=completely true to the questions.

4.6.2. Identity Style Inventory (Berzonsky et al., 2013)

This Identity Style Inventory instrument is the most common instrument to assess
identity styles (informational, normative and diffuse-avoidant). Bezonsky and Sullivan
(1992) developed the Identity Style Inventory (ISI) to assess the extent to which
individuals use these styles. The ISl includes a subscale designed to assess strength of
identity commitment. The ISl consists of 40 items that include four scales;
informational identity style (11litems), normative identity style (9 items), and diffuse-
avoidant style (10 items), as well as identity related commitment (10 items).

The adolescent respondents, who were part of the pilot study, completed questions from
the Identity Style Inventory-Version 5. After the pilot study was conducted, the Alpha
scores were low. Therefore, hased on the low Alpha scores, the ISI-4 was most suitable
to be used for the main study. It includes 48 items in total, and is scored on a 5-point
Likert scale, ranging from 1 to 5 with the following options: not at all like me to very
much like me, in response to the itemsuin the questionnaire, for example, ‘I know
basically what I believe andidon’t believe’, ‘I am notjsure what | want to do in the
future’. The estimates of internal reliability for the three scales were found to be higher
than 0.70 (Berzonsky et al., 2011). For this version of the ISI-4, the Cronbach Alpha
for the three identity style scales was 0.76 (informational style), 0.75 (normative style),
and 0.71 (diffuse-avoidant style).

4.7. Pilot Study

The purpose of a pilot study is to pre-test and measure the reliability of the measuring

instrument, through all aspects of the data-collection process on a small scale (Grinnell

&Unrau, 2008). Barker (2003) defines a pilot study as a procedure to pre-experiment

instruments with a smaller group of participants from the actual population of study.

Telephonic contact and personal meetings were setup at the specific school, to explain the

research study. The principal accommodated the researcher, and delegated the responsibility
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to assist the researcher to do data collection at the school. The number of Grade 10 learners at
the school was 204, and the target was 50 learners to participate in the pilot study. The
information sheet (Appendix A) and consent form (Appendix B and Appendix C) were
distributed to the Grade 10 learners at the school, for their parents to sign consent forms, as
well as assent forms for respondents. For those respondents, who returned the forms to the
school, arrangements were made for them to complete the questionnaire. The researcher was
able to recruit 50 respondents to complete the questionnaire for the pilot study. The
researcher arranged a convenient time with the teacher, to administer the questionnaire to the
respondents, which lasted approximately 15-30 minutes. Once the data collection of the pilot
was complete, the data were collated, fed into SPSS, and were coded and cleared. The results
of the pilot study indicated that the scores were good for the identity styles, as follows: .190
for commitment scale, .624 for normative scale, .671 for diffuse-avoidant scale, and .654 for
informational scale; therefore, the main study could proceed. The results on the parental
involvement instrument in the pilot study-suggested the following: for parental
encouragement, .849 for mothers, and 976-for-fathers; for parental modelling, .756 for
mothers, and .975 for fathers; for. parental-reinforcement,.910 for mothers, and .981 for
fathers, for parental instruction, .910 for mothers, and .978 for fathers. The pilot study was to
test the feasibility of the questionnaire, to determine whether it is appropriate to proceed with
gathering data. During the pilot study procedure, it was determined that minor faults were
identified, which the researcher needed to ‘amend on the gquestionnaire. The changes included,
rearranging of numbering, and ‘one ‘or ‘two 'questions that were duplicated on the parent

involvement form.

4.7.1. Challenges identified during the pilot study

The teacher, with whom the researcher liaised at the school, distributed the information
sheets, consent forms and assent forms to the children, to be completed by themselves
and their parents. The researcher allocated reasonable time for the forms to be returned.
However, the allocated time was not enough, as the children took longer than expected
to return the paperwork, and the researcher could only continue with the pilot study

when all forms were returned.

4.7.2. Changes made to the instrument

The items were amended on the questionnaire, in the parent involvement section, under

the father option. How changes were made, is illustrated below:
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e Section C: under the questions on the father form, the question was amended
from ‘When I have trouble organizing school work™ to “To be aware of how I

am doing with schoolwork™.

e When the pilot study was completed, it was established that there was an error
with two questions, one that was numbered incorrectly, and the other was a
duplicate of the same question. It was highlighted by a respondent, who
completed the questionnaire.

4.8. Data Collection Procedure

The research was conducted after permission was granted by the University of the Western
Cape (Appendix G). In addition, permission was obtained from the Western Cape Education
Department (WCED) for data to be collected at the schools. Contact was made with the
6selected schools, to arrange access with the principals for the study to be conducted. The
school personnel were willing to-assist the researcher with-data collection for this current
research study.

The main study was conducted in six different schools in the Metro East district and only
grade 10 learners were part of ‘the study. A sample of 487 respondents participated in the
research study. Initially the researcher explained the purpose, aims and objectives of the
study to the respondents, and the .information sheets, consent and assent forms were sent
home to their parents to agree, and provide consent. Times and dates were scheduled with the
principal, or designated professional, who assisted the researcher to arrange times when the
questionnaire could be administered at the schools. The researcher explained the procedure of
the questionnaire, and remained available for questions throughout the process, until the last
of respondent had completed the questionnaire. This data collection exercise was conducted

at the various schools in the Metro East area, and the number of grade 10’s varied every time.

Certain schools were very structured, but at others the researcher had to go from class to class
to administer the questionnaires. At two schools the respondents took the questionnaires
home, completed them, and returned them to the principal. An overall amount of 1320
information sheets was distributed to children at the various schools. The consent and assent
forms that were returned amounted to 539. The researcher had to consider timeframes, class

periods, and the availability of children in the schools. The questionnaires were collected and
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kept in a safe location, while the confidentiality and anonymity of the respondents were

assured.

4.9. Data analysis

Quantitative data analysis, according to Rubin and Babbie (2005), is the technique
researchers use to convert data to numbers, and subsequently, subject numbers to statistical
analysis. Statistical analysis is a procedure that assembles, classifies and tabulates numerical
data, to create meaning from the data (Monette et al., 2008). The purpose of analysis is to
convert statistics to a more understandable form for interpretations to clearly indicate the
various relationships of research problems. The data collected were entered into the
Statistical Package for the Social Science (SPSS) Version X. The data were coded, cleaned
and checked for mistakes. Coding involves identifying variables to be used in statistical

analysis, and assigning code values to each variable (Wolman, Kruger, & Mitchell, 2005).

Descriptive and inferential statistics-were used;to analyse the data. Descriptive statistics is
frequencies and standard deviations used i@ describe: the data. Descriptive statistics is a
collective term used to explain the \various statistical methods used to organize and
summarize data in a meaningful way. This serves to-enhance the understanding of the
properties of the data (Maree, 2007). Descriptive statistics are divided into two ways of
representing, or describing data, namely, graphical ways, or numerical ways. In addition,
different data types (quantitative and qualitative) require different ways of describing their
properties (Maree&Pietersen, 2007a, b). The descriptive statistics analysis of this current
study’s data provided a summary of information, regarding the demographics, parental
involvement and identity styles. Descriptive statistics are concerned with the description
and/or summary of the data obtained for a group, or individual, of analysis (Welman, Kruger
& Mitchell, 2005). Descriptive analysis for variables in this current study included,
describing the results through the mean and standard deviations. Mean is the sum of values of
a variable, divided by the number of observations, while standard deviation is the positive
square root of variance (Gaur & Gaur, 2009). Standard deviation was computed to measure

the spread of scores about the mean.

The analysis of data also included the use of inferential statistics that aim to examine the

relationships and comparisons between variables. Pearson’s correlation was used to explore
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the relationship between independent variables, and the dependent variables. Regarding this
current study, Pearson’s Correlation was used to determine the relationship between parental
involvement and the identity styles of adolescents. This correlation is a measure of the
strength of the linear relationship between two quantitative variables (Maree&Pietersen,
2007b).

Regression is a statistical technique to determine the linear relationship between two or more
variables. Regression is primarily used for the prediction and causal inference (Campbell,
2009).1t is important to recognize that regression analysis is fundamentally different from
guaranteeing the correlations among different variables. Correlation determines the strength
of the relationship between variables, while regression attempts to describe that relationship
between these variables, in more detail (Campbell, 2009).Part of the results from a regression
analysis is a p-value that is calculated for each of these two statistics, indicating that some

underlying hypotheses are being tested (Maree&Pietersen, 2007D).

4.10. Validity and Reliability

The reliability occurs when an instrument is tested more than once, and the same outcome is
obtained (Babbie, 2007). In addition, Salkind (2006) refers.to reliability as an instrument
measuring the same item, more than once, with the same outcomes. The reliability of a
measurement procedure is the stability/consistency of the measurement. This current study
used internal reliability (internal consistency), as a number of items had to be formulated,
more than once, to measure a certain construct that was stable. Therefore, internal reliability
was measured for the four parental mechanisms: parental encouragement, parental modelling,
parental reinforcement and parental instruction. The alpha reliability of the parent
involvement mechanisms measure scale was 0.96 (Hoover-Dempsey et al., 2005). In
addition, the three identity styles, informational style, normative style and diffuse avoidant
style, were also measured. The most common reliability measure is the Cronbach coefficient,
with alphas of 0.73 for the informational style, 0.66 for normative style and 0.76 for diffuse-
avoidant style (Smits, Brouwer, Ter Riet,& Van Weert, 2009).

Validity is defined as the process of testing the measure for accuracy and genuineness,
measuring what is supposed to be measured (reflecting the real meaning of the concept)

(Leedy&Omrod, 2005). The validity of the current instruments was reflected in previous
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research (Hoover-Dempsey et al., 2005) indicating good validity. Validity however has four
different subsections namely; face validity, content validity, construct validity and criterion
validity. Validity used for this study is criterion validity since it measured what it was

supposed to measure.

4.11. Ethical considerations

The ethical process was adhered to, which ensured permission to conduct the study. Ethics
approval (registration number 15/7/85) was provided by the University of the Western Cape
Higher Degree Committee and Senate, respectively (Appendix G). Permission was obtained
from the Western Cape Department of Education (reference: 20160128-7120) to access the
schools. Information sheets (Appendix A) and consent forms for parents (Appendix B) were
provided, as well as assent forms for learners (Appendix C) to provide consent. The
respondents voluntarily participated in this current study, and confidentiality of information
was assured, by explaining the consent-and-assent forms. Codes, instead of the names of the
respondents were indicated on the questionnaires. The respondents were informed of their
right not to participate in the study, or-io withdraw at-any point during the research process,
without any penalties (Henning, Van Rensburg, &Smit, 2004). The respondents and their
parents were guaranteed of confidentiality. Debriefing ‘and counselling services were
available in case any discomfort occurred during the data collection process. However, no

one required such services.

The researcher accomplished the role of implementing beneficence, by being responsible and
respectful, while ensuring truthfulness towards the respondents, and this was maintained
throughout (Cozby& Bates, 2012). The information gathered at the schools was kept in
storage boxes, in a safe and secure place, where it was locked away. There were no cases of
known risk instances, while gathering the data. Feedback will be given to the school

regarding the outcomes of the data collected, once the study has been successfully completed.

4.12. Conclusion

In this chapter, the researcher discussed the methodology used in this current study. Clear

understanding of the data collection process was provided, ensuring proper ethical procedures
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throughout. A detailed description of the population, data collection tools, research design
and methodological approaches implemented in this study, were presented. The researcher
explained the pilot study that was implemented, and identified how the process was amended
for the benefit of the main study. The data analysis process was clarified through descriptive,
inferential and regression analysis that was used to analyse the data in this current study. The
researcher adhered to the ethical considerations in research, and followed the necessary

procedures to ensure legitimacy. Information on the results follows in the next chapter.
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CHAPTER FIVE

RESULTS

5.1 Introduction

In this chapter, the results of the data analysis of this study, which examined the effect of
parental involvement on the identity styles of adolescents, are presented. The Statistical
Package for the Social Sciences (SPSS) V23 was used to analyse the data. In addition, the
chapter contains the results, and the tables below illustrate what have been uncovered in the
study. The results are presented with the use descriptive and inferential statistics. The
researcher further analyses the demographics of respondents, identity styles (informational,
normative, diffuse-avoidant and commitment) and parenting practices (parental

encouragement, parental modelling, parental reintegration and parental instruction).

5.2 Demographic profile

The sample of this current study comprised 487 secondary school learners in Grade 10, from
the Metro East Educational District, Western Cape, South'Africa. The respondents had a
mean age of 16.01 (SD=1.04). The result for a more detail description of the demographic
information is presented in Table 5.1.

Table 5.1: Demographic information

VARIABLE N %
Mean Age (SD) 16.01 (1.04)

Male 200 41.7
Gender

Female 280 58.3

Coloured 345 79.5

Black/African 81 18.7
Race

White 2 5

Indian/Asian 6 1.4

Both parents 289 60.3
Living My mother 154 32.2
arrangements My father 12 25

Caregiver/guardian 24 5.0

44

http://etd.uwc.ac.za/



English 227 49.0
Home Afrikaans 150 32.4
Language isixhosa 74 16.0
Other 12 2.6
Married 302 67.3
Living together but not married 19 4.2
Marital status Single-do not live together and not married 81 18.0
Single because widowed 45 10.0
Single because divorced 2 4

The results in Table 5.1 suggest that there were more female [280(58.3%)] than male
[200(41.7%)] respondents in the study. When considering the respondents’ race, 79.5 percent
identified as being Coloured [n = 345 (79.5 %)], followed by Black African [n=81 (18.7%)],
Indian [n=6 (1.4%)], and White [n=2 (.5%)].-More respondents stayed with both their parents
[n=289 (60.3%)], while the least prevalent was-respondents living with their fathers only [n=
12 (2.5%)].The majority were fluent in English, as their home language [227(49.0%)], which
was followed by Afrikaans [150(32.4%)], and isixXhosa [74(16.0%)]. More respondents came
from families where both their parents were married and living together [n=19 (71.5%)],
while the least were from families with single parents, due to being widowed, or divorce
[n=47 (199%)]. The respondents identified their different living arrangements, with most of
their parents being married, or living together'with a partner [321(71.5%)], and the rest being
single [128(32%)], due to being widowed and divorced. The respondents’ ages ranged from
15-20 years old (M=16.01; SD=1.042).

5.3. Identity Styles

This section comprises the results of the identity styles determined, using the Identity Style
Inventory (IS1-4).The identity styles examined were, informational identity style, normative
identity style, diffuse-avoidant identity style and commitment. The respondents rated these
identity styles on a 4-point Likert scale, where 1 = not at all like me and 4 =very much like
me. Table 5.2, below, presents the data for the informational identity style sub-scale. Table
5.3 illustrates information about the analysis of the normative identity style. The analysis of
diffuse-avoidant identity style is illustrated in Table 5.4, and Table 5.5 has information on the

commitment subscale, as well as items scored by the respondents.
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Table 5.2: Analysis of Informational Identity Style

ITEMS RELATED TO SUB-SCALE n M SD
| intentionally think about what | want to do with my life. 480 | 3.64 .60
Talking to others helps me explore my personal beliefs. 480 | 3.06 .98
When facing a life decision, | take into account different points of view before making a choice. 480 | 3.47 .63

| spend a lot of time reading or talking to others trying to develop a set of values that makes sense to
me.

483 | 2.90 | 1.00

When facing a life decision, | try to analyse the situation in order to understand it. 482 | 341 71
| find that personal problems often turn out to be interesting challenges. 476 | 3.12 .93
When making important decisions, | like to spend time thinking about my options. 477 | 341 .75
| handle problems in my life by actively reflecting on them. 474 | 2.99 .89
When making important decisions, | like to have as much information as possible. 476 | 3.57 .64
| periodically think about and examine the logical consistency between my values and life goals. 462 | 2.97 .81

When others say something that challenges my values or beliefs, | try to understand their point of

. 476 | 3.04 91
view.

Uncertainty about my values or life goals indicates that-I'need-to actively-seek-out and evaluate

. ) 469 | 2.77 .97
relevant information.

It is important for me to obtain and evaluate information from.a variety of sources before | make

important life decisions. 476 | 3.17 | .87

Responses : 1 = Not at all like me, to 4 = Very much like me

The results in Table 5.2 reveal the.Informational Jdentity Style Sub-scale, and the associated
items. The results in Table 5.2 suggest that the respondents selected the item “I intentionally
think about what I want to do with my life” (M=3.64, SD=.60) as being a lot like him/her,
while the item “uncertainty about my values or life goals indicates that | need to actively
seek out and evaluate relevant information” (M = 2.77, SD = .97) as being not at all like
him/her.

Table 5.3: Analysis of Normative Identity Style

ITEMS RELATED TO SUB-SCALE n M SD
| automatically adopt and follow the values | was brought up with. 478 | 3.28 .78
| strive to achieve the goals that my family and friends hold for me 482 | 2.84 | 1.00
| have always known what | believe and don't believe; | never really have doubts about my beliefs. 484 | 3.37 .75

| never question what | want to do with my life because | tend to follow what important people expect 480 | 2.38 | 1.09
me to do.

I think it is better to adopt a firm set of beliefs than to be open-minded. 479 | 2.66 .97

| think it’s better not to question the advice of established professionals (e.g., clergy, doctors, 474 | 2.55 | 1.03
lawyers) when making a personal decision.
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| think it's better to hold on to fixed values rather than to consider alternative value systems. 470 | 2.83 .89

| prefer to deal with situations in which | can rely on social norms and standards. 470 | 2.76 .90

When | make a decision about my future, | automatically follow what close friends or relatives expect 478 | 2.22 | 1.13
from me.

When others say something that challenges my personal values or beliefs, | automatically disregard 472 | 2.94 .98
what they have to say.

Uncertainty about my values or life goals makes me anxious and nervous. 472 | 2.75 | 1.03

| rarely need to spend a lot of time reasoning about major life decisions; the choice | should make is 474 | 2.62 .96
quickly obvious to me.

When personal problems arise, | automatically know what | should do. 477 | 2.78 | 1.00

Responses = 1 = Not at all like me to 4 = Very much like me

The results in Table 5.3 reveal that the respondents selected the item “I have always known
what | believe and don’t believe, | never really have doubts about my beliefs” (M = 3.37,
SD=.75) as being a lot like him/her, while the item “when | make a decision about my future,
| automatically follow what close friends or relatives expect from me” (M = 2.22, SD = 1.13)

as being not at all like him/her.

Table 5.4: Analysis of Diffuse-Avoidant-Identity Style

ITEMS RELATED TO SUB-SCALE n M SD
I’'m not sure where I'm heading in my life; | guess things will work themselves out. 484 | 2.13 | 1.04
It doesn’t pay to worry about values in advance; I decide things as they happen. 478 | 2.41 | 1.02
Many times, by not concerning myself with personal problems, they work themselves'out. 476 | 2.53 .98
I am not really thinking about my future now/it is still a long way off: 481 | 1.80 .95
When | have to make a decision, | try to wait as long as possible in order to see what will happen. 482 | 2.73 | 1.03
It's best for me not to take life too seriously: | just try to enjoy it. 478 | 2.98 .94
I try not to think about or deal with problems as long as | can. 474 | 2.60 | 1.04
| try to avoid personal situations that require me to think a lot and deal with them on my own. 474 | 2.67 | 1.08
Sometimes | refuse to believe a problem will happen, and things manage to work themselves out. 472 | 2.56 | 1.01
| find that my emotions and feelings are the best guide when facing life choices. 475 | 2.97 .98
My life plans tend to change whenever | talk to different people. 476 | 2.38 | 1.10
Who | am changes from situation to situation. 476 | 2,50 | 1.11
When personal problems arise, | try to delay acting as long as possible. 461 | 2.40 | 1.04

Responses : 1 = Not at all like me to 4 = Very much like me

The results in Table 5.4 reveal the items associated with Diffuse-Avoidant Identity Style. The
Diffuse-avoidant identity style, sub-scale and the associated items are examined. The results

suggest that the respondents selected the item “It’s best for me not to take life too seriously: |
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just try to enjoy it (M = 2.98, SD = .94) as being a lot like him/her, while the item “I am not
really thinking about my future now it is still a long way off” (M = 1.80, SD = .95) as being
not at all like him/her.

Table 5.5: Analysis of Commitment

ITEMS RELATED TO SUB-SCALE n M SD
| know basically what | believe and don’t believe. 482 | 3.61 .55
I know what | want to do with my future. 484 | 3.56 71
| am not really sure what | believe. 484 | 3.43 .85
| am not sure which values | really hold. 479 | 2.97 .01
| am not sure what | want to do in the future. 479 | 3.11 .04
| have clear and definite life goals. 483 | 3.36 .80
| am not sure what | want out of life. 480 | 3.06 .98
| have a definite set of values that | use to make personal-decisions 472 | 3.11 .87
| am emotionally involved and committed to'specific values and ideals. 474 | 3.16 .88

Responses : 1 = Not at all like me to 4 = Very much like me

The results in Table 5.5 reveal the items associated with the Commitment sub-scale for
maternal parental figure and paternal parental figure. The'results in Table 5.5 suggest that the
respondents selected the item responded “I'know basically what I believe and don’t believe”
(M = 3.61, SD = .55) as being a lot like him/her, while the item “I am not sure which values I
really hold” (M = 2.97, SD = .01) as being not at all like him/her.

5.4. Parental practices

In this section, the results of the parent involvement sub-scale determined by the Parent
Involvement Mechanisms Measure are presented. The parenting practices that were examined
are parental encouragement, parental modelling, parental reinforcement, and parental
instruction. The respondents rated these parenting practices, in a 51 itemed questionnaire,
including mother and father questions, on a 4-point Likert scale, where 1 = not at all true and
4, completely true. The analysis of parental encouragement is illustrated in Table5.6. The
analysis of parental modelling is illustrated in Table 5.7. The analysis of parental
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reinforcement is illustrated in Table 5.8, and the analysis of parental instruction is illustrated
in Table 5.9.

Table 5.6: Analysis of parental encouragement

ITEMS RELATED TO SUB-SCALE
MOTHER FATHER

ITEMS

N M SD N M SD
When | don't feel like doing schoolwork 472 2.99 1.06 426 2.63 1.09
When | have trouble organizing schoolwork 474 2.95 1.01 426 2.71 1.04
To try new ways to do schoolwork when | am having a hard time 474 2.90 1.06 423 2.71 1.05
When | have trouble organizing schoolwork 470 2.87 .99 424 2.81 1.04
When | have trouble doing schoolwork 465 2.99 .99 428 2.77 1.03
To look for more information about school subjects 478 3.03 1.05 426 2.81 1.12
To develop an interest in schoolwork 472 3.29 .85 420 2.88 1.12
To believe that | can do well in school 475 3.63 72 419 3.10 1.06
To stick with problems until | solve it 474 3.05 1.00 422 2.85 1.07
To believe that | can learn new things 476 349 .80 424 2.99 1.04
To ask other people for help when a problem-is-hard to solve 476 3.21 .98 427 2.89 1.11
To explain what | think to the teacher 473 3.14 .92 426 2.80 1.06
To follow the teacher’s directions 474 3.30 .84 408 2.92 1.04

Responses: 1 = Not at all true to 4 = Completely true

The results in Table 5.6 examine the items associated with the parental encouragement sub-
scale for maternal parental figure and paternal parental figure. The results in Table 5.6
suggests that the respondents selected the item “to believe that | can do well in school “for
maternal parental figure (M=3.63, SD=.72), as being not at all true, and the item “when |
have trouble organizing school work” (M = 2.87, SD = .99) as being completely true for
maternal parental figures, when examining the parental encouragement. In the same table, the
respondents selected “to believe that | can do well in schoolwork” (M= 3.10, SD= 1.06) as
being true for their paternal parental figures, while the results suggest that the item “when I
don’t feel like doing school work” (M=2.63, SD=1.09) was not at all true for parental

encouragement.
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Table 5.7: Analysis of parental modelling

ITEMS RELATED TO SUB-SCALE

MOTHER FATHER

ITEMS

N M SD N M SD
Likes to learn new things 473 3.32 .87 421 2.96 1.18
Knows how to solve problems 474 3.27 .82 423 3.07 1.07
Enjoys figuring things out 470 3.08 .93 425 3.04 1.03
Does not give up when things get hard 468 3.48 .80 427 3.12 1.07
Asks others for help when a problem is hard to solve 471 3.05 1.01 425 2.69 1.08
Can explain what she thinks to others 469 3.28 .84 427 2.95 1.10
Can learn new things 467 3.42 .83 421 3.04 1.07
Wants to learn as much as possible 472 3.38 .83 420 2.97 1.0
Likes to solve problems 470 3.22 . 89 423 2.99 1.04
Tries different ways to solve a problem when'things get-hard 472 3:32 .84 423 3.06 1.09

Responses = 1 = Not at all true to 4 = Completely-true

The results in Table 5.7 will examine the mean and standard deviation of parental modelling

between maternal parental figure and paternal parental figure. The results in Table 5.7

suggest that the respondents selected, the item ‘‘does-not give up when things get hard “for

maternal parental figure (M = 3.48, SD = .80) as being not at all true, and the item “asks

others for help when a problem is hard to solve “for maternal parental figure (M = 3.05, SD =

1.01) as being completely true. In the same table, it is suggested that the respondents selected

the item “does not give up when things get hard “for paternal parental figure (M = 3.12, SD =

1.07), and the item “asks others for help when a problem is hard to solve” (M = 2.69. SD =

1.08) as being completely true.

Table 5.8: Analysis of parental reinforcement

ITEMS RELATED TO SUB-SCALE

ITEMS MOTHER FATHER

N M SD N M SD
| want to learn new things 472 3.48 .81 417 3.06 1.05
Try to learn as much as possible 474 3.50 .76 423 3.09 1.02
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Have a good attitude about doing my homework 472 3.49 .79 428 3.06 1.03
Keep working on homework even when | don't feel like it 468 3.36 . 88 428 2.94 1.05
Ask the teacher for help 470 3.38 .90 428 2.98 1.06
Explain what | think to the teacher 459 3.23 .90 426 2.91 1.03
Explain to her what | think about school 466 3.20 .97 420 2.82 1.08
Work hard on homework 469 3.41 .83 427 3.07 1.06
Understand how to solve problems 465 3.35 .81 426 3.05 1.02
Stick with a problem until | solve it 462 3.27 .90 428 3.02 1.05
Organise my schoolwork 468 3.27 .90 426 2.91 1.08
Check my work 465 3.22 .96 426 2.86 1.15
Find new ways to do schoolwork when | get stuck 465 3.25 .90 424 2.89 1.10

Responses :1 = Not at all true to 4 = Completely true

The results in Table 5.8 illustrate the mean-and standard deviation of parental reinforcement
between maternal parental figure-and paternal parental figure. The results in Table 5.8
suggest that the respondents selected the item “try zo learn as much as possible” for maternal
parental figure (M = 3.50, SD =/.76) as being not at all true, and the item “explain to her
what | think about school” (M=3.20, SD=.97) as completely true. The results also suggest
that the respondents selected the-item “try to learn as much as possible “for paternal parental
figure (M=3.09, SD=1.02) as not at all true, and the ‘item *explain to her what | think about
school” (M = 3.20, SD = .97) as being completely true.

Table 5.9: Analysis of parental instruction

ITEMS RELATED TO SUB-SCALE
MOTHER FATHER

ITEMS

N M SD N M SD
To go at my own pace while doing schoolwork 466 3.27 . 89 429 2.77 1.10
To take a break from my work when | get frustrated 467 3.19 . 96 428 2.71 1.12
How to check homework as | go along 466 2.95 .98 430 2.76 1.11
How to get along with others in my class 461 3.07 .99 426 2.83 1.08
To follow the teacher’s directions 464 3.32 .85 428 2.92 1.10
How to make my work fun 464 2.98 1.04 426 2.72 1.12
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How to find out more about the things that interest me 468 3.22 . 96 428 2.93 1.08
To try the problems that help me learn the most 462 3.11 .90 426 2.93 1.05
To have a good attitude about my homework 464 3.31 .91 430 3.01 1.07
To keep trying when | get stuck 466 3.31 . 88 428 3.00 1.04
To stick with my homework until | finish it 468 3.22 .91 427 3.05 1.08
To work hard 466 3.74 2.07 417 3.19 1.06
To communicate with the teacher when | have questions 460 3.45 .81 424 3.00 1.09
To ask questions when | don’t understand something 466 3.56 .72 426 3.04 1.08
To make sure | understand one part before going onto the next 466 3.44 .84 426 3.12 1.08

Responses :1 = Not at all true to 4 = Completely true

The results in Table 5.9 examine the mean and standard deviation of parental instruction

between maternal parental figure and paternal parental figure. The results in Table 5.9

suggests that the respondents selected the item“to-work-hard “for maternal parental figure

(M= 3.74, SD = 2.07) as not at all true, and the_item_“how to check homework as I go along”

(M = 2. 95, SD =.98) as completely true. The same table suggests that the respondents

selected the item ‘fo work hard “for paternal parental figure (M=3.19, SD=1.06) as not at all

true, while the item “to take a break from my work when 1-get frustrated” (M = 2.71, SD =

1.12) as completely true.
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Table 5.10: Correlation scores for variables

VARIABLES 1 2 3 4 5 6 7 8 9 10 | 11 | 12

1.Informational Identity Style

2.Normative Identity Style .55 **
3.Diffuse-Avoidant Identity 155 | apwr

Style ' '
4.Commitment Style AZRE | 22%% | - 4]%*

5.Maternal Encouragement 24% | 207 | -. 06 | .17**

6.Maternal Modelling 30%* | .31** | -.01 | .28* | .67*

7.Paternal Encouragement A6 | 12% | -.01 | .11*% | 20%* | [22%

8. Paternal Modelling .12+ .05 .01 .06 | .21% | .23* | .84**

9.Paternal Reinforcement .08 .00 -.01 .02 25%% | 14* | .89* | .87*

10.Maternal Reinforcement SBIF|18% | - 11 w26 i 4 697 | 237 |23 | 26

11.Maternal Instruction 33* | 20%a= 02242 e 5 e 2y | .18** | .19** | .83**

12.Paternal Instruction 12* .09 .01 .01 26%% 207 191 | .88** | [95% | \22%* | [19%*

SE: standard error

** sig at 0.01 level
* sig at 0.05 level

The results presented in Table 5.10;suggest that the normative identity style was significantly
positively correlated with informational style (r=.55; p< .01). The diffuse avoidant identity
style was significantly positively correlated with informational identity style (r=.15 p< .01)
and normative identity style (r=.42; p< .01). Commitment style was significantly correlated
with informational identity style (r=.43; p<.01) and normative identity style (r=.22; p<.01),
while diffuse-avoidant identity style (r= -.41; p < .01) was negatively correlated with

commitment style.

Maternal encouragement was significantly positively correlated with informational identity
style (r=.24; p < .01), normative identity style (r= .20 < .01), and identity commitment (r=
.17; p <.01), while maternal encouragement negatively correlated with diffuse-avoidant style
(r=-.06).There is a significant positive correlation between maternal modelling and
informational style (r= .30; p < .01), normative style (r= .31; p < .01), while a significant

negative correlation between maternal modelling and diffuse-avoidant (r=-.01; p < .01) and
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commitment (r= .28; p < .01), maternal encouragement (r= .67; p < .01). There is a
significantly positive correlation with paternal encouragement and informational style (r
=.16; p < .01) and normative style (r=.12; p <.05), while a significantly negative correlation
between paternal encouragement and diffuse-avoidant style (r=-.01). There is a significantly
positive correlation between paternal encouragement and commitment (r= .11; p < .05),
maternal encouragement (r=.29; p <.01) and maternal modelling (r=.22; p <.01). There is a
significant positive relationship between paternal modelling and informational style (r=.12; p
<.05).

There is a significant positive correlation between paternal modelling and maternal
encouragement (r= .12; p < .01), maternal modelling (r= .23; p < .01), paternal
encouragement (r=.84; p <.01).There is a significant correlation with paternal reinforcement
and diffuse-avoidant identity style (r= - .01; p < - .02), while maternal encouragement (r=
.25; p <.01) is significantly positively correlated-with maternal modelling (r=.14; p <.05), a
positive correlation between paternal-reinforecement-and paternal encouragement (r=.89; p <
.05) and a positive correlation for-paternal reinforcement.and.paternal modelling (r=.87; p <
.01). There is a significantly positive correlation between maternal reinforcement and
informational style (r=.31; p < .01), a significantly positive correlation with normative style
(r=".18; p < .01), while a significantly negative correlation with diffuse-avoidant style (r= -
11; p < .05), a significantly positive correlation with commitment style (r=.26; p <.01) and
maternal encouragement (r= .74; p <.01), a significantly positive correlation with maternal
modelling (r=.69; p < .01), a significant positive correlation with paternal encouragement
(r=.23; p < .01), a significant positive correlation with paternal modelling (r=.23; p < .01)
and paternal reinforcement (r=.26; p <.01).There is a significantly positive correlation with
maternal instruction and informational style (r=.33; p < .01) and with normative style (r=
.20; p < .01). There is a significantly negative correlation between maternal instruction and
diffuse-avoidant style (r= - .02). There is a significantly positive correlation with
commitment style (r=.24; p <.01), and maternal encouragement (r=.72; p < .01), maternal
modelling (r=.65; p <.01), paternal encouragement (r=.21; p <.01), paternal modelling (r=
.18; p <.01), paternal reinforcement (r=.19; p< .01) and maternal reinforcement (r=.83; p <
.01).

There is a significantly positive correlation between paternal instruction and informational

style (r=.12; p < .05),maternal encouragement (r=.26; p < .01), maternal modelling (r=".21;
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p < .01),paternal encouragement (r= .91; p < .01), paternal modelling (r= .88; p < .01),
paternal reinforcement (r=.95; p < .01), maternal reinforcement (r=.22; p < .01), maternal

instruction (r=.19; p < .01).

5.5. Regression
5.5.1. Informational Identity Style

Table 5.11: Hierarchical regression analysis (Informational Identity Style)

Informational Identity Style b SEb B t
Step 1

Constant 2.33

Maternal Encouragement -.00 .09 -.00 -.03
Maternal Modelling 1D .07 .20%* 2.26
Maternal Reinforcement -.20 09 -.26%* -2.10
Maternal Instruction Sop -08 A2% 3.85
Step 2

Constant 2.38

Maternal Encouragement .02 .08 .03 .24
Maternal Modelling 1 .07 .15 1.68
Maternal Reinforcement £14 .09 -.19 -1.52
Maternal Instruction .26 .08 .35** 3.28
Paternal Encouragement 21 .08 AT 281
Paternal Modelling .04 .06 .09 71
Paternal Reinforcement -.29 .09 -.65%* -3.28
Paternal Instruction .05 .10 A1 49

In Step 1: Informational Style:AR’=.14
In Step 2: Informational Style:AR’=.18
SE: standard error

** sig at 0.01 level

*sig at 0.05 level

In Step 1, using hierarchical regression, maternal modelling (= .20, p= .03) and
maternal instruction (B = .42; p=.04) significantly predicted the informational identity

style; however, maternal reinforcement (B= -.26; p=.00) negatively predicted the
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informational identity style. In Step 2, maternal instruction (B = .35; p=.001) and
paternal encouragement (=.47; p=.005) significantly predicted informational identity
style; however, paternal reinforcement (B=-.65; p=.001) significantly predicted
informational identity style negatively. The final model explained 18% of the variance

for the informational identity style.
5.5.2. Normative ldentity Style

Table 5.12: Hierarchical regression analysis (Normative Identity Style)

Normative ldentity Style b SEb B t
Step 1

Constant 1.83

Maternal Encouragement =11 .10 -.13 -1.13
Maternal Modelling 32 .08 .36** 3.95
Maternal Reinforcement -.15 .10 -.17 -1.36
Maternal Instruction .20 .09 .24 2.24
Step 2

Constant 1796

Maternal Encouragement -.06 .09 -.08 -.70
Maternal Modelling .20 .08 23% 3.23
Maternal Reinforcement -.08 .10 -.09 -.78
Maternal Instruction .14 .09 A7 1.61
Paternal Encouragement .22 .09 44 2.52
Paternal Modelling -.01 .06 -.03 -.25
Paternal Reinforcement -.35 .10 - 70** -3.27

In Step 1: Normative Style: AR?*=.11
In Step 2: Normative Style: AR?*=.16

SE: standard error
**sig at 0.01 level

*sig at 0.05 level

In Step 1, using hierarchical regression analysis, maternal modelling ($=.36; p=.00)

significantly and positively predicted normative identity style. In Step 2, maternal
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modelling (=.23; p=.001) and paternal reinforcement (p=-.70; p=.001) significantly
predicted normative identity style negatively. The final model explained 16%of the

variance presented for normative identity style.
5.5.3. Diffuse-Avoidant Identity Style

Table 5.13: Hierarchical regression analysis (Diffuse-Avoidant Identity Style)

Diffuse-Avoidant Style b SEDb B t
Step 1

Constant 2.54

Maternal Encouragement -.06 12 -.07 -.50
Maternal Modelling .18 .09 .18 1.82
Maternal Reinforcement -.24 .13 -.25 -1.88
Maternal Instruction a1 .10 A2 1.03
Step 2

Constant 254

Maternal Encouragement -.04 12 -.04 -.32
Maternal Modelling A6 .10 .16 1.58
Maternal Reinforcement -.24 .13 -.25 -1.80
Maternal Instruction .09 A1 .10 .87
Paternal Encouragement 14 .10 .24 1.36
Paternal Modelling .05 .08 .01 .68
Paternal Reinforcement -11 13 -.20 -.89
Paternal Instruction -.05 .14 -.10 -.38

In Step 1: Diffuse-Avoidant Style: AR?=.01
In Step 2: Diffuse-Avoidant Style: AR?=.01

SE: standard error
**sig at 0.01 level

*sig at 0.05 level
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In Step 1, using hierarchical regression analysis, significantly predicted a negative
correlation to diffuse-avoidant identity style. In Step 2, significantly no prediction was
indicated. The final model explained 1% of the variance presented negatively for

diffuse-avoidant identity style.
5.5.4. Commitment Identity Style

Table 5.14: Hierarchical regression analysis (Commitment Identity style)

Commitment Identity Style B SEb B t
Step 1

Constant 2.15

Maternal Encouragement -.01 0.01 -0.11 -1.00
Maternal Modelling 20 0.08 0.22 2.62
Maternal Reinforcement .09 0.10 0.10 0.86
Maternal Instruction 118 0.09 0.15 1.42
Step 2

Constant 221

Maternal Encouragement -.07 .10 -.09 -.78
Maternal Modelling .16 .08 A7 2.01
Maternal Reinforcement .16 A1 18 1.47
Maternal Instruction .07 .09 .08 74
Paternal Encouragement 17 .09 .34 1.98
Paternal Modelling .05 .06 .09 .75
Paternal Reinforcement -.34 .10 - 70%* -3.41
Paternal Instruction .14 A1 .29 1.23

In Step 1: Commitment Style: AR’=.10
In Step 2: Commitment Style: AR?*=.14

SE: standard error

**sig at 0.01 level
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*sig at 0.05 level

In Step 1, using hierarchical regression analysis, no prediction was indicated, however
in Step 2, paternal reinforcement (B= -.70; p=.001) significantly and positively
predicted commitment style. The final model explained 14% of the variance presented

for commitment style.

5.5 Summary of findings

In conclusion of this chapter, the results of the study emanated from the data analysis that
was conducted. The demographics of the study revealed a mean age of 16.01 (SD=1.04). The
findings of this current study revealed that there were more male respondents than females,
who participated. The demographic information of the study suggested that most respondents
were living with both their parents, while the least of them were living with their fathers only.
Most respondents were part of a two-parent-family, with parents who were married. The
respondents who participated in“the study were between-the ages of 15 and 20 years. The
identity styles examined in this current study were the informational, normative, diffuse-
avoidant and commitment styles. Scores were recorded on a 4-point Likert scale, where the
results revealed the identity styles prevalence among the respondents. The results suggested
that the normative style scored positively to the informational style. The diffuse-avoidant
style scored positively to informational style. ' The: commitment style was significantly
correlated to informational, and the ‘normative identity: style, while the commitment style

scored negatively with diffuse-avoidant identity style.

The results of this current study suggested that positive and negative correlations were found
among the various subscales. Maternal encouragement had a positive correlation to the
informational, normative and commitment identity styles. Maternal modelling had a positive
correlation to the informational and normative styles. Positive correlations to paternal
encouragement and the informational, as well as normative styles were revealed. A positive
correlation was established between paternal encouragement and the commitment identity
style, maternal encouragement and maternal modelling. Positive correlations between
paternal modelling and the informational style were determined. More results suggested
positive correlations between paternal modelling, maternal encouragement, maternal
modelling and paternal encouragement. Positive correlations were established between

maternal reinforcement, the informational, as well as normative identity styles. The results
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revealed more positive correlations between commitment, maternal encouragement, maternal
modelling, paternal encouragement, paternal modelling, paternal reinforcement, maternal
instruction and informational identity style. Parental practices have the following positive
correlations; paternal reinforcement and paternal encouragement; and paternal reinforcement
and paternal modelling. In addition, parental practices displayed a positive correlation
between paternal instruction and the informational identity style, maternal encouragement,
maternal modelling, paternal encouragement, paternal modelling, paternal reinforcement,
maternal reinforcement and maternal instruction. The only negative correlations revealed in
the results of this current study was the diffuse-avoidant identity style, namely, diffuse-
avoidant with commitment, diffuse-avoidant with paternal encouragement, diffuse-avoidant

with maternal instruction, and lastly, diffuse-avoidant with paternal reinforcement.
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CHAPTER SIX

DISCUSSION, CONCLUSION AND RECOMMENDATION

6.1. Introduction

In this last chapter, the results of the study, as well as the effect of parental involvement on
the identity styles of adolescents will be discussed. The discussion of the findings will
integrate previous chapters. The research questions, objectives and hypotheses of the study
were already introduced in Chapter 1; however, they are re-examined in this chapter to
determine whether the aims of the study were met. The theoretical framework is linked to the
findings of the study, which will be compared with previous studies that were presented in
the literature review. In this chapter, the researcher also discusses the limitations of the study,

recommendations offered, as well as conclusien-ef this current research study.

6.2. Overview of Research Questions, Ailm, - Objectives and Hypotheses

6.2.1. Research Questions

This study intended to answer the following research questions:
1. What is the identity style identified'among adolescents?

2. What is the perceived parental involvement of adolescents?

3. What is the effect of parental involvement on identity styles of adolescents?

6.2.2. Aim and Objectives
Aim
The study aims to assess the effect of parental involvement on identity styles of
adolescents.
Objectives
The objectives of the study were to:
1. Determine the identity styles of adolescents;

2. Determine the perceptions of adolescents regarding parental involvement;
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3. Assess the effect of perceived parental involvement on the identity styles of

adolescents.

6.2.3. Hypothesis

The hypothesis of the study is in line with the objectives of the study, and is
hypothesized as the following: There will be a significant effect of perceived parental

involvement on the identity styles of adolescents.

6.3. Identity Styles

An identity style is an important construct in adolescent behaviour. Identity has been
articulated as one of the main topics in social psychology and characteristics in the recent
decade. Erikson (1968) views identity as being constructed on childhood identifications, but
also, as being more than these. Berzonsky (1989; 1990) underwrites three primary identity
styles, informational, normative and diffuse-avoidant,.which forms part of the identity versus
role confusion stage of Erikson (1968), explained in previous chapters of this current study.
Various studies have been conducted on identity styles and identity formation in adolescence,
and late adolescence (Soenens et al., 2005), dynamics of perceived parenting and identity
formation in late adolescence (Beyers&Goosens, 2008), as well as a longitudinal integration
of identity styles and educational identity processes in adolescence (Subitirica, Pop,
&Crocetti, 2017). However, scant research has focused on the potential determinants of
identity styles (Smits et al., 2008).

In this current study, the researcher intended to investigate the effect of parental involvement
in identity styles. Several studies have focussed on the environmental contributions, as well
as genetic contributions to identity exploration and commitment (Markovitch, Luyckx,
Klimstra, Abrahamson, &Knafo-Noam, 2017). Regarding the objectives, the researcher
firstly intended to determine the identity styles of adolescents, and thereafter, the effect of
parental involvement on the identity styles of adolescents. Therefore, the results of this study
revealed that the respondents could identify their identity styles, as they acknowledged being
aware of their value orientations, and being committed. In addition, it was determined that the
respondents highlighted the informational identity style as the most prevalent identity
construct, which explored high levels of self-reflection, active information-processing, and

openness towards new information. This style identification was followed by the normative
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and diffuse-avoidant styles. Recent studies have determined that the informational style and
normative styles are positively related to commitment, whereas the diffuse-avoidant style is
negatively related to commitment (Zimmermann, Biermann, Mantzouranis, Genoud,
&Croucetti, 2012). Identity development is significantly influenced by the environmental and
psychological dynamics experienced by each individual, which is mostly evident during
adolescence. It is important for parents to approach adolescence crucially, as well as the
development of adolescent’s ego identity (Phinney&Ong, 2007; Schachter, 2005). Parents

can assist with challenges of the process through their child rearing behaviour.

6.4. Parental Practices

Adolescents’ perceptions of parental involvement were also investigated, and formed part out
of the objectives of this current study. As mentioned previously in the theoretical framework,
a parents’ role is to act as a caregiver, and raise well-adjusted children, who are competent
and responsible (Kerby, Laris, &Rolleri;-2007).-Parental monitoring, parental encouragement
and parental instruction, form ‘part-of, effective parent-involvement (Lui, Black, Algina,
Cavanaugh, &Dawson, 2010). As-mentioned previously, the role of parental involvement is
for parents to show interest in their children’s actions on a daily basis, to show support, spend
more time with children, and provide guidance on certain structures and boundaries (Brookes,
2011).The original Hoover-Dempsey and Sandler model of the parental involvement process
(Hoover-Dempsey et al., 2005), explores parental involvement, by investigating the
mechanisms of influence, parents will engage in, when they are involved. These mechanisms
include parental encouragement, parental modelling, parental reinforcement and parental
instruction. A recent study by Luyckx, Schwartz, Rassart, and Klimstra (2016) had found
associations between parental identity processes and adolescents’ identity processes, for
example, parental identification with commitment was positively related to their children’s
commitment making, and negatively related to their significant possible future exploration.
These associations are explained by the notion that parents function as role models for their

children, because they could influence their children’s adolescent identity formation process.

In this current study, the results revealed that the most prevalent parental practice is parental
instruction, following parental instruction with maternal parental figure, which seemed to
outweigh the paternal parental figure. The rest of the parental practices mechanisms followed

with parental encouragement, parental reinforcement and, consequently, parental modelling.
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Empirical evidence of previous studies on parental involvement in late adolescents’ identity
formation, largely comprise studies that utilise the identity status paradigm (Marcia, 1966),
relating identity status scores of achievement, foreclosure, moratorium, or diffusion to parent
and family variables (Beyers&Goosens, 2008). These studies mostly perceive their evidence
as parents’ involvement in intra-individual development of exploration and commitment.
These studies focused more on the fact that the identity formation process has a relationship
between the adolescent and his/her surroundings (Beyers&Goosens, 2008). However, various
other parental involvement studies differ in their results of the identity formation processes,
such as exploration and commitment (Fullinwider-Bush &Jacobvitz, 1993; Dekovic&Meeus,
1995; Mullis, Brailsford, & Mullis, 2003; Samoulis, Layburn, &Schiaffino, 2001). More
recent studies (Berzonsky, 2004) elaborated on new measures of these processes, such as
identity styles and commitment, as well as identification (Soenens, Vansteenkiste, Luyckx, &
Goossens, 2006). These studies assert that parents do not add much to the process of initial
exploration of identity alternatives, in different-domains. The results of this current study
concur with previous parenting research-in-Seuth-Africa: Astudy, conducted by Roman et al.
(2015), revealed that the authoritative parenting style was.the. most prevalent parenting style,
with mothers being more positive than fathers, and mothers having a more caring, nurturing
and supportive nature towards their children, than fathers had. It appears that, in most
societies, mothers spend more time with children than fathers do (McKinney &Renk, 2008a,
b; Phares, Fields, &Kamboukos, 2009).

6.5. Relationship between variables (Correlation vs regression)

One of the objectives of this current study was to assess the effect of perceived parental
involvement on the identity styles of adolescents. The findings support the view that identity
styles are related to parental practices, under parent involvement. The findings of this current
study suggest that the normative identity style was positively correlated with the
informational identity style. In addition, the findings suggest that commitment was correlated
with the normative and informational styles, but the diffuse-avoidant style had a negative
correlation to commitment. This is consistent with previous studies (Smits et al., 2008;
Ahadi, Hejazi, & Foumany, 2014; Aldhafri & Al-Harthy, 2016; Rageliene &Justickis, 2016),
which state that the development of ego identity is encouraged, when parents provide
guidance and support to adolescents for autonomy. The authoritative parenting style has been

found to be the most effective parenting style that encourages optimal development of
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identity, during adolescence. The authoritative parenting style has a similar outcome to

parental encouragement (maternal), since it has a positive correlation.

6.6. Maternal findings

The findings of this current study suggest that maternal modelling and maternal instruction
positively predicted the informational identity style; however, maternal reinforcement
predicted the informational style, negatively. The findings of this current study concur with
support the study of Smits et al. (2008), which tested the relationship between crucial
dimensions of perceived parenting (support, behavioural control and psychological control)
and identity styles, among middle and late adolescents. In addition, the results emphasise that
the informational identity style was positively predicted by parental support. On the contrary,
diffuse-avoidant identity style predicted positively to psychological control, but negatively to
maternal behavioural control. This current study’s findings are similar to those of Berzonsky
(2004). Further findings on maternal modelling predicted the normative style, positively.
Maternal modelling derives from the parents’ modelling, which is the pro-social behaviour.
Hoover-Dempsey and Sandler (2005) suggest that parental involvement influence student
achievement outcomes, through parental modelling. The diffuse-avoidant style predicted
negatively and no prediction was made. This is similar to-the study of Berzonsky (2004) that
reported the diffuse-avoidant style to be related to permissive parenting. Since permissive
parents tend to be more flexible in discipline, and grant their children more freedom than is
age appropriate, it is also characterised by’ children having unlimited boundaries for their
behaviour (Christensen, 2010; Laboviti, 2015). No prediction was made to maternal

modelling and commitment.

6.7. Paternal findings

Paternal practices were also examined in this current study, with maternal practices, being
related under the parent involvement umbrella. The findings of this study suggest that
paternal encouragement positively predicted the informational identity style, whereas paternal
reinforcement was a negative predictor of the informational style. Several studies explored
the outcomes of parenting that needed to be included, globally and nationally, in its
intersectionality with the economic, political, educational and overall resilience of its nation
(Richter, Chikovore,&Makusha, 2010; Meintjies, Hall,Marera,& Boulle, 2010). In addition,

Anderson, Monde, and Tawanda (2014) assert that the issue of fatherhood in South Africa is
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complex, and the challenge of absentee fathers, as well as those living with their children,
needs much more attention. It was observed in previous literature that South African society
IS characterised by a history of children not residing with their biological parents, due to
various factors, such as poverty, migration, educational opportunities, incarceration or
cultural practices. Many children are exposed to various caregivers, or are reared without
fathers (Roman, Human, & Hiss, 2012). A study on the dynamics of perceived parenting and
identity formation (Beyers & Goosens, 2008), observed that there is a difference in parenting
between mothers and fathers, regarding the specific aspect of identity formation. An Italian
study explored the gender difference of mother and father parenting, and observed that for
boys, maternal and paternal strictness were negatively related to behavioural problems, and
positively related to general satisfaction. Paternal acceptance was negatively related to girls’
behavioural problems, while maternal acceptance was positively related to girls’ general
satisfaction (Di Maggio & Zappulla, 2013).However, it was established in recent research
that South African fathers are not very different-from fathers elsewhere. According to Bartlett
(2013), the challenge of father absence increased-from 42% to 48% in 2011. Therefore, South
Africa is one of the countries in.the world with.the most cases of father absence (Richter et
al., 2010; Freeks, 2016). It was highlighted in previous literature that an estimated2.13
million children in SA are fatherless, and 9 million grow up without fathers (Dube, 2016;
Frazier, 2015).However, this challenge creates occurrences of an escalating challenge that has
an influence, and generates issues, such"as broken families, aggressive behaviour among
children, financial and social problems, as well as poverty (Freeks, 2016). Therefore, this
challenge is seen as negative, since most household/families are left with single mothers
(Hawkins, 2015).

However, another factor that is evident in South Africa is the fact that gender and woman
marginalisation is a reality, as opposed to men, in terms of socio-economic opportunities,
such as employment (Makiwane, Khalema, & Nduna, 2016). According to Statistics South
Africa (Stats’, 2011), the unemployment rate for females was 27.5% in 2012, and the figure
for males was 22.8%. Therefore, the rates of female unemployment seem to remain low
compared to male unemployment. This has a relation to this current study, since the positive
predictions seem to be the focus of the future, in terms of father involvement. Studies reveal
the importance of fathers’ involvement for positive childhood and adulthood, social,
psychological, psychiatric and behavioural outcomes, when compared with children in single-

parent families, with absent fathers (Bronte-Tinkew, Moore, Capps, & Zaff, 2006). The
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diffuse-avoidant identity style predicted negatively, and no other prediction was identified.
Therefore, the outcomes of previous studies explored, seemed to agree with this current
study’s findings that diffuse-avoidant predicted negatively; however, other studies suggest
that when the father is absent in the home, children tend to display lower mental, emotional
and behavioural well-being, with the increased likelihood of negative outcomes (Choi &
Jackson, 2011; Clowes, Ratele, &Shefer, [forthcoming]).Paternal reinforcement positively

predicted commitment.

6.8. Limitations of the study
This current study was not without challenges, and the following were encountered,;

1. Across all six schools that were involved in this research study, high dropout rates of
respondents were identified. Huge amounts of paper work, information sheets,
consent, and assent forms were distributed among all the grade 10 learners, but many
did not return the forms. These respondents-could not be involved in the study, as no
consent was given for them. to participate; therefore, they were excluded, which
influenced the generalizability of the findings, since the sample size should have been

greater.

2. Certain schools requested the students to postpone meetings, from one time to
another, due to unforeseen circumstances, which:delayed the data collection process.
For future research purposes, |ai realistic and proper time period should be
communicated to the schools, for both parties to successfully complete data collection

on time.

3. The person conducting the research should be prepared to understand, and consider
the curriculum of the school, and should be flexible to fit in with the school’s

schedule for data collection to occur.

4. The fact that convenient sampling was used for the study placed a restraint on the
accessibility of all adolescents in all socio-economic groups. The higher socio-

economic school settings were not willing to provide access to the schools.

6.9. Recommendations

A suggested recommendation, based on this current study, would be that further research
should be conducted on the aspect of parental involvement, more specifically, father
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involvement and identity development. Numerous studies have been conducted on identity
styles and identity formation; however, it is evident that there is scant research, or literature,
on parental involvement (father involvement), and the impact it has on the development of
children. The results established in this current study on identity styles, were almost

predictable, since various studies focused on identity formation.

This study has revealed the benefits of effective parental involvement, both maternal and
paternal; therefore, another recommendation is that more attention be given to the absent
fathers, as well as their reasons are for being absent from their children’s lives. Besides, this
current study predicted positively to the paternal descriptive. The statistics identified in this
study, indicates that the number of absent fathers is increasing, and the average child tends to
be raised by a single mother. The emphasis and benefits of father involvement need to be

identified and publicised in our society.

6.10. Conclusion

In conclusion of this chapter, the researcher investigated the effect of parental involvement on
the identity styles of adolescents. The findings revealed that these variables are linked, and
their relationships were compared. ldentity development is-an important process in the lives
of adolescents, since so many changes and decision-making occurs during this phase. The
effect of parental involvement in this process appears to influence the outcome of identity
development. Personal demographics have changed over time, and adolescents seem to have
relationships with their both their parents, when they live with both parents. Adolescents
seem to have broader knowledge of their norms and values, as well as the expectations of
them, in society. In this current study, the researcher highlighted that the most prevalent
identity style was the informational style, which linked with authoritative parenting, creating
a more supportive and concrete relationship in the support structure of adolescence. This

suggests that parental influence is vital in identity development.
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APPENDICES

APPENDIX A: Information Sheet

UNIVERSITY OF THE WESTERN CAPE

Private Bag X 17, Bellville 7535, South Africa

Tel: +27 21-959 2277, Fax: 27 21-959 2845
E-mail: nroman@uwc.ac.za

INFORMATION SHEET

Project Title: The effect of parental involvementon the.identity styles of adolescents

What is this study about?

This is a research project being conducted by Marsha Harker-van Heerden at the University
of the Western Cape. We are ‘inviting you to-voluntarity participate in this research project
because the aim to examine the effect.of perceived maternal-and parental involvement on

identity styles of adolescents.

What will | be asked to do if | agree to participate?

The adolescent participants will be asked to participate in filling out a questionnaire about
parent involvement and the effect it has on their identity. The questionnaires will be sent out
to all participants, once consent has been given, and the physical measurements will be
conducted during a convenient time for the participants within school time. The participants
will be notified in advance of the physical measurements, time slots at least a week in
advance. Should, more information be required, | will consult with you and arrange a

suitable time and date that will be convenient for you.

Would my participation in this study be kept confidential?
We fully assure your personal information to be kept confidential. To help protect your

confidentiality, the information you provide will be totally private; no names will be used so
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there are no way you can be identified for participating in this study. Your information will
be anonymous and treated confidentially. This will be done by (1) your name will not be
included on the report and (2) a code number will be placed on the report. If we write a report
or article about this research project, your identity will be protected to the maximum extent
possible. The reports will be kept in a locked cabinet and only the interviewer and the
research supervisor will have access to this information. The research findings will not

include any personal details.

What are the risks of this research?

There may be risks in participating in this study. However, the parents or primary caregivers
may identify possible parental needs or any other need for assistance. If participants present
with a need, the researcher will liaise with appropriate resources to refer.

What are the benefits of this research?

The results from this research study will-help-a-number-of individuals; (i) parents and
guardians, (ii) schools as well as-(iii)-welfare organisations and (iv) communities. Parents,
guardians and adolescents will be aware of the influence parental involvement has on identity
styles of adolescence. Schools will be able to recognise when learners experience a lack of
parental support from parents. Community organisations will have an understanding of the
effects of parental involvement in' South “African. This''research will add to current

interventions around parenting and behaviour modification of adolescents.

Describe the anticipated benefits to science or society expected from the research, if any.
No specific study has been conducted on what the effect of parental involvement has for
identity styles of adolescence and therefore this study aims to examine the concepts. The data
collected will provide valuable information to the extent of parent involvement and how it

influence adolescence.

Do I have to be in this research and may | stop participating at any time?

Your participation in this research is completely voluntary. You may choose not to take part
at all. If you decide to participate in this research, you may stop participating at any time. If
you decide not to participate in this study or if you stop participating at any time, you will not

be penalized or lose any benefits to which you otherwise qualify.
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Is any assistance available if I am negatively affected by participating in this study?
Every effort has been taken to protect you from any harm in this study. If however, you may
feel affected you can be referred to your nearest community resource for assistance.

What if | have questions?

You may contact me at: 0720603523 or marshavanheerd@gmail.com or my supervisor Prof

Roman in the Social Work Department at the University of the Western Cape. If you have
any questions about the research study itself, please contact Prof Roman at: Department of

Social Work, tel. 021 959 2970, email: nroman@uwc.ac.za.

Should you have any questions regarding this study, the questionnaire and/ or your rights as a
research participant or if you wish to report any problems you have experienced related to the

study, please contact:

Head of Department: Prof. C. Schenck

Contact details: 021 959 2277

Dean of the Faculty of Community-and-Health Sciences: Prof, J. Frantz

University of the Western Cape

Private Bag X17

Bellville 7535

This research has been approved by the University of the Western Cape’s Senate Research

Committee and Ethics Committee.
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APPENDIX B: Parent Consent Form

UNIVERSITY OF THE WESTERN CAPE

Private Bag X 17, Bellville 7535, South Africa
Tel: +27 21-9592970,/2277 Fax : 27 21-959 2845

R \, E-mail: nroman@uwc.ac.za

CONSENT FORM FOR PARENTS

Title of Research Project: The effect of parental involvement on identity styles of

adolescents

The study has been described to me inr-language: that understand. My questions about the
study have been answered. | understand what my participation will involve and | agree to
participate of my own choice and free will. I understand that my identity will not be
disclosed to anyone. | understand that I may withdraw from the study at any time without

giving a reason and without fear-of negative consequences or loss of benefits.

Participant’s name........c.ceeeeeeeneieceacenn

Participant’s signature........c.ccoovviiieiiiniiiiniinnnens

Consent Form Version Date: 01 September 2015
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APPENDIX C: Respondent Assent Form

UNIVERSITY OF THE WESTERN CAPE

Private Bag X 17, Bellville 7535, South Africa

Tel: +27 21-959 2277, Fax: 27 21-959 2845
E-mail: nroman@uwc.ac.za

ASSENT FORM FOR PARTICIPANTS

Title of Research Project: The effect of parental involvement on identity styles of

adolescents

The study has been described to me-in‘language that I understand. My questions about the
study have been answered. | understand what my participation will involve and | agree to
participate of my own choice and free will. 'l understand that my identity will not be
disclosed to anyone. | understand-that«l- may withdraw from the study at any time without

giving a reason and without fear of negative consequences or loss of benefits.

Participant’s name.......c.ccoeevveeineinennnnne

Participant’s signature......c.ccooevvevieiinniieiinninenne.

Consent Form Version Date: 01 September 2015
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APPENDIX D:Demographics questionnaire

SECTION A

PLEASE SEE QUESTIONNAIRES BELOW AND ANSWER APPROPRIATELY
TOTHE BEST OF YOUR ABILITY

PLEASE COMPLETE THE FOLLOWING INFORMATION BY MARKING WITH AN X

GENDER MALE FEMALE
AGE
GRADE
NAME OF SCHOOL
RACE COLOURED BLACK AFRICAN WHITE INDIAN
I LIVE WITH Both parents My -mother My father Caregiver/Guardian
Other
HOME English Afrikaans IsiXhosa
LANGUAGE
sifgle-gnd do Single because
MY PARENTS . not live together giet
. Live together but he/she is
ARE Married 1 because they .
not married widowed
have never been
married
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APPENDIX E: Identity style inventory questionnaire
SECTIONB

IDENTITY STYLES

You will find a number of statements about beliefs, attitudes, and/or ways of dealing
with issues. Read each carefully and use it to describe yourself. On the answer sheet,
bubble in the number which indicates the extent to which you think the statement
represents you. There are no right or wrong answers. For instance, if the statement is
very much like you, mark a 4, if it is not like you at all, mark as 1. Use the 1 to 4 point
scale to indicate the degree to which you think each statement is uncharacteristic (1) or

characteristic (4) of yourself.

Please indicate characteristic as requested 1 2 3 4
above Not.at | Not like | Somewhat | Very
all like me like me much
me like me

1. I know basically what I believe and don’t

believe.

2. | intentionally think about what | want to. do

with my life.

3. I automatically adopt and follow the values |

was brought up with.

4. I’'m not sure where I’m heading in my life; [

guess things will work themselves out.

5. I know what | want to do with my future.

6. Talking to others helps me explore my

personal beliefs.

7.1 strive to achieve the goals that my family and

friends hold for me
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8. It doesn’t pay to worry about values in

advance; | decide things as they happen.

9. When facing a life decision, | take into
account different points of view before making a

choice.

10. I have always known what | believe and
don’t believe; I never really have doubts about

my beliefs.

11. Many times, by not concerning myself with
personal problems, they work themselves out.

12. I am not sure which values I really hold.

13. I spend a lot of time reading or-tatking to
others trying to develop a set of values that

makes sense to me.

14. I never question what | want to do with my
life because I tend to follow what important

people expect me to do.

15. I am not really thinking about my future now

it is still a long way off.

16. 1 am not sure what | want to do in the future.

17. When facing a life decision, I try to analyse

the situation in order to understand it.

18. I think it is better to adopt a firm set of

beliefs than to be open-minded.

19. When | have to make a decision, I try to wait
as long as possible in order to see what will

happen.
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20. I have clear and definite life goals.

21. | find that personal problems often turn out

to be interesting challenges.

22. 1 think it’s better not to question the advice
of established professionals (e.g., clergy,
doctors, lawyers) when making a personal

decision.

23. It’s best for me not to take life too seriously:

| just try to enjoy it.

24. | am not sure what | want out of life.

25. When making important decisions, I like to
spend time thinking about my options.

26. I think it’s better to hold on te-fixed-values

rather than to consider alternative value systems.

27. | try not to think about or deal with problems

as long as | can.

28.1 have a definite set of values that I'use to

make personal decisions

29. | handle problems in my life by actively
reflecting on them.

30. | prefer to deal with situations in which | can

rely on social norms and standards.

31. I try to avoid personal situations that require

me to think a lot and deal with them on my own.

32. 1 am emotionally involved and committed to

specific values and ideals.
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33. When making important decisions, | like to

have as much information as possible.

34. When | make a decision about my future, |
automatically follow what close friends or

relatives expect from me.

35. Sometimes | refuse to believe a problem will
happen, and things manage to work themselves

out.

36. | periodically think about and examine the
logical consistency between my values and life
goals.

37. When others say something that challenges
my personal values or beliefs, | automatically

disregard what they have to say.

38. | find that my emotions and feelings are the

best guide when facing life choices.

39. When others say something that challenges
my values or beliefs, | try to understand their

point of view.

40. Uncertainty about my values or life goals

makes me anxious and nervous.

41. My life plans tend to change whenever | talk
to different people.

42. Uncertainty about my values or life goals
indicates that | need to actively seek out and

evaluate relevant information.

43. | rarely need to spend a lot of time reasoning
about major life decisions; the choice | should
make is quickly obvious to me.
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44. Who | am changes from situation to

situation.

45. It is important for me to obtain and evaluate
information from a variety of sources before |

make important life decisions.

46. When personal problems arise, |

automatically know what | should do.

47. When personal problems arise, 1 try to delay

acting as long as possible.
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APPENDIX F: Parent Involvement Questionnaire

SECTION C

PARENTAL INVOLVEMENT

You will see a number of questions below. The writer would like you to think about how

you are treated by your parents. Questions in the first half are related to the mother
and the second half to the father. Read and indicate with an X either (Not at all true),
(A little bit true), (Somewhat true), (Often true), (Mostly true) or (Completely true)

below what your experience is with your parents and which describes your parent’s

involvement best.

Questions: Mother Form

Not.at
all true

A little
bit true

Mostly
true

Completely
true

My mother encourages me.. . .

1. When | don’t feel like doing schoalwork

2. When | have trouble organizing schoolwork

3. To try new ways to do schoolwork when | am
having a hard time

4. When | have trouble organizing schoolwork

5. When | have trouble doing schoolwork

6. To look for more information about school
subjects

7. To develop an interest in schoolwork

8. To believe that | can do well in school

9. To stick with problems until | solve it

10. To believe that | can learn new things

11. To ask other people for help when a problem is

hard to solve
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12. To explain what | think to the teacher

13. To follow the teacher’s directions

My mother shows me that she . . .

14. Likes to learn new things

15. Knows how to solve problems

16. Enjoys figuring things out

17. Does not give up when things get hard

18. Asks others for help when a problem is hard to
solve

19. Can explain what she thinks to others

20. Can learn new things

21. Wants to learn as much as possible

22. Likes to solve problems

23. Tries different ways to solve a problem when
things get hard

My mother shows me that she likes it when | . .

24. | want to learn new things

25. Try to learn as much as possible

26. Have a good attitude about doing my homework

27. Keep working on homework even when | don’t
feel like it

28. Ask the teacher for help

29. Explain what | think to the teacher

30. Explain to her what | think about school

31. Work hard on homework

32. Understand how to solve problems
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33. Stick with a problem until | solve it

34. Organise my schoolwork

35. Check my work

36. Find new ways to do schoolwork when | get
stuck

My mother teaches me. ..

37.To go at my own pace while doing schoolwork

38. To take a break from my work when | get
frustrated

39. How to check homework as | go along

40. How to get along with others in my class

41. To follow the teacher’s directions

42. How to make my work fun

43. How to find out more about the things that
interest me

44. To try the problems that help me learnithe-most

45. To have a good attitude aboutimy homework

46. To keep trying when | get stuck

47. To stick with my homework until | finish it

48. To work hard

49, To communicate with the teacher when | have
questions

50. To ask questions when | don’t understand
something

51. To make sure | understand one part before going
onto the next
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Questions: Father Form

Not at
all true

2

A little

bit true

3

Somewhat
true

Often
true

Mostly
true

6

Completely
true

My father encourages me . .

1. When | don’t feel like
doing schoolwork

2. When | have trouble
organizing schoolwork

3. To try new ways to do
schoolwork when | am
having a hard time

4. When | have trouble
organizing schoolwork

5. When | have trouble
doing schoolwork

6. To look for more
information about school
subjects

7. To develop an interest in
schoolwork

8. To believe that | can do
well in school

9. To stick with problems
until | solve it

10. To believe that | can
learn new things

11. To ask other people for
help when a problem is hard
to solve

12. To explain what | think to
the teacher

13. To follow the teacher’s
directions

112

http://etd.uwc.ac.za/




My father shows me that he

14. Likes to learn new things

15. Knows how to solve
problems

16. Enjoys figuring things out

17. Does not give up when
things get hard

18. Asks others for help
when a problem is hard to
solve

19. Can explain what he
thinks to others

20. Can learn new things

21. Wants to learn as much
as possible

22. Likes to solve problems

23. Tries different ways to
solve a problem when things
get hard

My father shows me that he
likes it when 1. ..

24. | want to learn new
things

25. Try to learn as much as
possible

26. Have a good attitude
about doing my homework

27. Keep working on
homework even when |
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don’t feel like it

28. Ask the teacher for help

29. Explain what | think to
the teacher

30. Explain to her what |
think about school

31. Work hard on homework

32. Understand how to solve
problems

33. Stick with a problem
until | solve it

34. Organise my schoolwork

35. Check my work

36. Find new ways to do
schoolwork when | get stuck

My father teaches me . . .

37.To go at my own pace
while doing schoolwork

38. To take a break from my
work when | get frustrated

39. How to check homework
as | go along

40. How to get along with
others in my class

41. To follow the teacher’s
directions

42. How to make my work
fun

43. How to find out more
about the things that
interest me
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44. To try the problems that
help me learn the most

45. To have a good attitude
about my homework

46. To keep trying when | get
stuck

47. To stick with my
homework until | finish it

48. To work hard

49. To communicate with
the teacher when | have
questions

50. To ask questions when |
don’t understand something

51. To make sure |
understand one part before
going onto the next
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APPENDIX G:Approval letter from Senate Research Committee

Audrey.wyngaard@westerncape.gov.za

Western Cape
Government

tel: +27 021 467 9272

Fax: 0865902282
Education

Private Bag x9114, Cape Town, 8000

wced.wcape.gov.za
REFERENCE: 20160128-7120
ENQUIRIES: Dr AT Wyngaard

Mrs Marsha Harker-van Heerden
10 Cherry Street

Rustdal

Blackheath

7580

Dear Mrs Marsha Harker-van Heerden

RESEARCH PROPOSAL: THE EFFECT OF PARENTAL-INVOLVEMENT ON THE INDENTITY STYLES OF
ADOLESCENCE

Your application to conduct the above-mentioned research.in schools in'the Western Cape has been approved

subject to the following conditions:

1. Principals, educators and learners are under no obligation to assist you in your investigation.

2. Principals, educators, learners and schools should not be identifiable in any way from the results of
the investigation.

3. You make all the arrangements-concerning your-investigation:

4, Educators’ programmes are not to-be-interrupted.

5. The Study is to be conducted from16February-2017 till 29 September 2017

6. No research can be conducted during the fourth term as.schools.are preparing and finalizing syllabi
for examinations (October to December).

7. Should you wish to extend the period of your survey, please contact Dr A.T Wyngaard at the contact
numbers above quoting the reference number?

8. A photocopy of this letter is submitted to the principal where the intended research is to be
conducted.

9. Your research will be limited to the list of schools as forwarded to the Western Cape Education
Department.

10. A brief summary of the content, findings and recommendations is provided to the Director: Research
Services.

11. The Department receives a copy of the completed report/dissertation/thesis addressed to:

The Director: Research Services
Western Cape Education Department
Private Bag X9114
CAPE TOWN
8000

We wish you success in your research.
Kind regards.
Signed: Dr Audrey T Wyngaard

Directorate: Research
DATE: 15 February 201
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Publications, a native English speaking editor:

Thesis title
THE EFFECT OF PARENTAL INVOIVEMENT ON THE
IDENTITY STYLES OF ADOLESCENTS

Author

Marsha Harkeg-van Heerden

The research content, or the author’s intentions, were'not altered in
any way during the editing process, and the author has the authority to

acceptorreject my suggestionsand changes. S e

9 Dartmouth Road
Muizenberg 7945

Should you have any questions or concerns about this edited

document, I can be contacted at the listed telephone and fax numbers POSTAL ADDRESS

ore-mail addresses. P O Box 00000
Muizenberg 7946

Yours truly TELEPHONE
oz1 788 1577

FAX
oz1 788 1577

ondt MOBILE

. . 076 152 3853
Publisher/Proprietor

E-MAIL
eddi.aquarian@gmail.com
eddi.londt@gmail.com

WEBSITE
www.aquarianpublicationS.Com

PUBLISHER/PROPRIETOR
E H Londt
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