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ABSTRACT

A parent is responsible for caregiving to a child and is a significant other with whom a child
has a long-term, unique, and irreplaceable emotional bond. Emotion-focused parenting is
described as a practice in which an individual who is responsible for caregiving to a child
interacts and engages with children in such a way to encourage them to demonstrate their
emotions, affection, and understanding and acceptance thereof. Due to limited research
conducted in South Africa on emotion-focused parenting practices, this study explored parents
understanding of emotion-focused parenting, characteristics of emotion-focused parenting and
emotion-focused parenting practices of parents living in low and high socioeconomic
communities. To explore the emotion parenting practices Bowlby's Attachment Theory was
applied in the study. The research participants were parents of children attending two Early
Childhood Centres in Kleinmond, Western Cape. The research sample included eleven (11)
participants comprising of nine (9 ) mothers, one (1) father and one (1) grandmother.

This study utilised a qualitative methodological approach. Data was collected through face-to-
face interviews, using a semi-structured interview schedule. The collected data were analysed
using the thematic analysis. Ethics approval was obtained from the University of the Western
Cape Higher Degrees Committee. Ethic principles were applied to ensure that confidentiality,
anonymity, and beneficence were upheld, which also included informed consent from research
participants who agreed to participate in the study. The findings of this study indicate that
research participants understand emotion parenting practices, and that there is a link between
the application of the emotion-focused parenting practices and the characteristics of emotion-
focused parenting. Such practices included parents’ expressions of own feelings, responding to
their children’s expression of emotions and the way they talk to their children about emotions.
The findings also confirmed that emotion-focused parenting practices contribute to the nature

of the parent-child attachment relationship.
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CHAPTER ONE

INTRODUCTION

1.1 Introduction and rationale

Emotion-focused parenting is about parents’ interaction and engagement with their children in
a manner that encourages them to demonstrate their emotions, affection, and acceptance
(Duncombe, Havighurst, Kehoe, Holland, Frankling, & Stargatt, 2016). Duncombe et al.
(2016) elucidate that the parent's responsiveness to the emotional needs of a child has a positive
effect on their outcome as it creates emotional awareness for both parties. In this regard, parents
need to provide an environment that motivates children in a manner that helps them to adopt
intrinsic goals and aspirations (Soenens,Vansteenkiste, Luyckx, & Goossens, 2006). Parents
have the ability to create an environment which can either enhance or hinder the well-being
and personal growth of their children (Soenens, Vansteenkiste, Luyckx, & Goossens, 2006).
Moreover, there is a strong consensus that parents play a pivotal role in their children’s
developmental skills, especially when children interact with their parents in the broader social
environment (Bornstein & Bornstein, 2007). The broader social environment in the context of
this study refers to the way that a family environment influences or supports the interactions

that occur among children, family members and parents.

Parenting is the mechanism through which a child learns appropriate and inappropriate
behaviour, experiences right and wrong choices in decision-making, acquires skills and
understands the roles and norms of a community (Carr & Springer, 2010; Pérez & Cumsille,
2012). Parenting is also a process of developing and utilising the knowledge and skills
appropriate to planning for, creating, giving birth to, rearing and/or providing care for offspring

(Steinberg & Darling, 2017). Furthermore, it plays a major part in child socialisation, providing
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an early understanding of the self (Latouf & Dunn, 2010). Parenting is a complex activity that
includes many specific behaviours that work individually and together to influence a child’s
outcome (Steinberg & Darling, 2017). Research on parenting provides vast evidence of various
approaches that parents adopt (and the effects of these) in raising their children (Carr & Pike,
2012). In particular, Baumrind (1991) identified different parenting styles and their outcomes
on children’s behaviour, well-being, and subsequent adult adjustment. For example, the most
common and well-known parenting styles are authoritative, authoritarian and permissive
(Baumrind, 1967). These parenting styles reflect the patterns of parental values, practices, and
behaviours as well as distinct balances of responsiveness and demandingness presenting
different outcomes for children (Roman, Isaacs, Davids & 2016). Fundamental to these
parenting styles are warmth and control, whereby warmth embraces self-reliance, individuality,
and self-assertiveness of a child, whilst control incorporates children into the entire family by

ways of parental discipline and supervision (Baumrind, 1991).

1.1.1 Rationale

Though parenting may seem to be an exciting experience to many parents, it has a myriad of
problems and challenges associated with the environment in which communities live. Hoff,
Laursen and Tardif, (2002) argue that parenting styles differ across social economic strata
because of family structures. The relationship between a parent and child can affect both the
child’s perception of the relationship with their parents and the child’s self-perception
(Lundahl, Nimer, & Parsons, 2006).

Parenting has been linked to various outcomes of child well-being and behaviour. A child’s
well-being and behaviour are a combination of their physical, mental, and social health. All
these fundamentals contribute to overall well-being, and it is significant for parents, and carers

to foster positive well-being in the children from an early age (Lundahl, Nimer, & Parsons,



2006). What has become prevalent in parenting techniques research, is a focus on managing
children’s difficult behaviours, enhancing social skills and problem-solving skills versus
preventative measures that can be explored using parental emotional competence, regulation,
and literacy (Lundahl, Nimer, & Parsons, 2006). Prolific research exists in western countries
regarding different parenting styles and practices linked to the various outcomes. These are

then used as a basis to understand parenting in non-western countries such as South Africa.

With a diversified population of over 57 million, South Africa has a rich socio-political history
which has constantly threatened the very existence of the family and parental responsibility
and practices (Bornstein et al., 2017). Today, there are new challenges for parents which need
to be negotiated in order to have well-adjusted children (Bornstein et al., 2017). The limited
research on parenting in South Africa suggests a more positive approach to parenting in general
(Bornstein et al., 2017). Studies exploring emotion-focused parenting in terms of socio-
economic status remain under researched. Thus, the aim of this study is to explore emotion-
focused parenting in the context of parents living in low and high socioeconomic communities

with a view to understanding the current practices.

1.2 Background: Parenting styles

In terms of understanding the parenting styles and their effects on children, the authoritarian
parenting style is characterised by parents who are highly controlling and low in warmth. These
parents have very high expectations of their children, yet they provide limited feedback and
nurturance (Grusec, 2002:143-167). This type of parenting style is depicted by children’s
mistakes that tend to be harshly punished whereby the child is not seen as an individual and
there is very little communication between the parent and the child (Roman, et al., 2015). In
light of the above, parents impose set standards upon their children, where they shape, control,

and evaluate the behaviour and attitudes of their children. However, there is very little



communication between the parent and the child and as such children of authoritarian parents
are withdrawn, discontented and distrustful, and present with maladaptive behaviour
(Baumrind, 1967). Research studies indicate that children of authoritarian families are more
prone to suffering from low self-esteem and low-self-worth than children coming authoritative

or permissive parents (Roman et al., 2015).

Authoritative parents are high in control whilst high in warmth and demonstrate autonomy and
discipline over their children (Roman et al, 2016). Parents with an authoritative character or
approach tend to have a discipline style that involves both power and reason as a way of
enabling children to be aware of their wrong- doing and in turn correct their behaviour (Roman
et al., 2016). This parenting style sets structured guidelines, allowing the child some freedom
and at the same time conforming to discipline. Studies indicate that the outcomes for children
raised by authoritative families are socially responsible, independent, possess self-confidence

and hold high-self-esteem with an adaptive behaviour (Lavri¢, & Naterer, 2020).

Permissive parents show more warmth, less control, and less discipline. They appear to be more
compliant with the desires and actions of their children and lack structure for children. Instead,
these parents display responsiveness and indulgence toward their children’s needs and wants
without setting proper boundaries. Outcomes for these children include high self-esteem, lack
of self-control, are egocentric, demanding and have difficulty in forming relationships
(Baumrind, Larzelere, & Owens, 2010).

Parenting styles are influenced by many variables and the socioeconomic circumstances of the
parents is one of them. According to Hoff and Laursen (2019), parents from across
socioeconomic strata raise their children in various ways. SES-related variations in parents’
circumstances and characteristics are influenced by financial, occupational, and educational

factors. For example, for parents from low-socio economic communities “strict obedience” is



one of their most important parenting goals, while parents in the high socioeconomic
communities view “independence” as most important. In addition, parents from low
socioeconomic communities tend to be more controlling and more punitive than parents from

high socioeconomic communities.

1.3 Theoretical framework

The study utilised attachment theory since it focuses on the role of the parent, and the nature
of the parent-child relationship. Attachment theory is the joint work of John Bowlby and Mary
Ainsworth (Ainsworth & Bowlby, 1991). John Bowlby formulated the basic tenets of the
theory with the emphasis on the connection of the child to the mother and its disruption through
separation, deprivation, and bereavement. On the other hand, Mary Ainsworth's innovative
methodology not only made it possible to test some of Bowlby's ideas empirically but also
helped expand the theory itself and is responsible for some of the new directions it is now
taking. Ainsworth contributed the concept of the attachment figure as a secure base from which
an infant can explore the world. In addition, she formulated the concept of maternal sensitivity
to infant signals and its role in the development of infant-mother attachment patterns.
Ainsworth, Blehar, Waters and Wall (2015) developed the Strange Situation procedure for
observing and measuring attachment, classifying children’s attachment behaviours into four
styles. Secure Attachment Style: children with this personality type use their mother as a safe
haven from which to explore their surroundings. These youngsters have a lower tendency
toward disruptive and aggressive behaviours than children with other attachment styles.
Insecure-Avoidant Attachment Style: This type of child does not seek sensory contact with
their mother. They have a similar attitude toward "strangers,” but they don't avoid them as
much. They don't seem to care about connecting with their mother or strangers on an emotional

level. Insecure-Anxious/Ambivalent Attachment Style: Children who have been beaten,



children of depressed mothers, and children whose parents have undergone trauma or have lost
a close family member all exhibit the anxious/ambivalent pattern. When pressed, these children
do not use a consistent strategy, instead displaying conflicting patterns of conduct.
Disorganised/Disoriented Attachment Style: A lack of consistency in conduct on the side of
the child's caregiver may result in a disorganised-insecure attachment style. In the presence of
a parent or caregiver who appears to be a figure of both anxiety and reassurance to the child,
the child may become perplexed, confused, or nervous. As a result, the child's activities are

frequently a mix of avoidance and resistance (Grangvist et al., 2017).

A study by Cassidy (1994) on the relationship between emotional attachment patterns and
emotion regulation, found that a child's attachment history had an impact on emotion
regulation, and further finds that securely attached children were better at integrating both
positive and negative emotions, but insecurely attached children exhibited heightened or

restricted negative feelings.

Furthermore, Miller and Commans (2010) discovered a link between secure attachment and
emotion management, claiming that children with secure attachment are more autonomous,
adapt more easily when problems with their peers develop, and are more successful at forming
relationships with others. Secure connection was also positively associated with low levels of
attention deficit disorder and juvenile delinquency, according to Bergin and Bergin (2009),

coupled with high levels of scholastic accomplishment.

Several research studies looking at the relationship between attachment patterns and parenting
styles in recent years have found a favourable link between authoritative parenting and secure
attachment, while negligent parenting predicted avoidant attachment (Karavasilis, Doyle &

Markiewicz, 2003).



1.4 Problem statement

Emotion-focused parenting practices are unclear and under researched in the South African
context. Children whose parents are unemployed or who come from low socioeconomic
environments are more prone to alienation and have negative relations with their parents than
those from high socioeconomic environments (Yeh, Wei-Chun & Wei-Wen, 2010). Literature
by Rijlaarsdam et al. (2013) seems to show that emotion-focused parenting differs based on
socioeconomic environments; as such, parents in low socio-economic environments tend to use

harsher approaches than those living in high socio-economic environments.

Parents in low socioeconomic communities do not always have access to resources to provide
comprehensively for the needs of the child/children. This situation often leads to stress and
anxiety and parents tend then to employ harsher parenting practices that might have an impact
on the parent/child relationship (Masud, Ahmad, Cho, & Fakhr, 2019). Harsher parenting
practices such as showing less warmth and expecting children to obey without affording them
an opportunity to ask questions are associated with the authoritarian parenting style. Children
who grow up in this environment tend to be well behaved as they are aware of the
consequences, but it can also result in children demonstrating higher levels of aggression,
experiencing low levels of self-esteem and an inability to make decisions (Martinez & Garcia,

2007).

Parents living in high socioeconomic communities are able to provide a wider range of
opportunities to their children due to their circumstances. Parents also have access to material
resources which influence their parenting style and practices which are associated with the
authoritative parenting style, according to Yunus and Dahlan (2013). Parents who adopt this
parenting style tend to use reasoning instead of harsh disciplinary methods. Communication is

two-way, meaning children have an opportunity to engage with their parents. As a result,



children growing up in these environments experience higher levels of self-confidence and are

able to regulate their emotions better (Pong, Johnston & Chen, 2010).

Thus, the aim of this study is to explore the emotion-focused parenting of parents living in low
and high socioeconomic communities with a view to understanding the current practices. This
is critical because the available literature does not discuss interrelated characteristics, such as
social economic factors, which contribute to parenting in low and high social economic

situations.

1.5  Research questions

The research questions this study sought to answer were:

e What are the characteristics of emotion-focused parenting in low and high

socioeconomic communities?

e How do parents understand emotion-focused parenting in low and high socioeconomic

communities?

e How is emotion-focused parenting practised amongst parents living in low and high

socio-economic communities?

1.6 Aim and objectives of the study

1.6.1 Aim

The aim of this study was to explore the emotion-focused parenting of parents living in low

and high socioeconomic communities.



1.6.2 Obijectives of the study

The objectives of this study were to:

e Explore the characteristics of emotion-focused parenting of parents living in low and

high socioeconomic communities.

e Explore how parents living in both low and high socioeconomic communities

understand emotion-focused parenting.

e Explore how emotion-focused parenting is practised amongst parents living in low and

high socioeconomic communities.

1.7 Research methodology

A qualitative research methodology was utilised for this study to explore the emotion parenting
practices employed by the parents. As this was an explorative study, a qualitative research
methodology was seen as the most appropriate methodology, because the purpose thereof was
to describe a phenomenon that is experienced by the participants in their own natural living
environment (Creswell, 2014). The approach further allowed for an increase in knowledge and
understanding of emotion-focused parenting practices of parents living in the high and low
socioeconomic communities in Kleinmond. The qualitative research methodology further
allows for open ended questions which provide the opportunity to the participants to engage
freely and share their experiences in their own words which, according to Braun and Clarke

(2014) represents the reality of the participants.
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1.8 Research setting

The research was conducted in Kleinmond, which is a coastal town that is situated in the
Overstrand municipality operational area, which is 90 kilometres away from Cape Town,
Western Cape Province. Kleinmond also form part of the Kogelberg Biosphere Reserve that
was declared as a biosphere reserve by the United Nations Educational, Scientific and Cultural
Organisation (UNESCO). The population of Kleinmond is approximately 6634 and 36,6% of the

households are headed by females.

1. 9 Significance of the study

Parents have an innate goal to raise their children to be cognitively, emotionally, and socially
competent. These qualities are influenced by: (1) the resources that families have to devote to
child-rearing, which is dependent on family income, (2) their style of parenting and (3) their
tendency to provide a rich and responsive learning environment, which is influenced by
parental levels of education (September, Rich & Roman, 2016). Findings will benefit
researchers working in the child and family environment and will inform policy-making
decisions regarding family interventions. Furthermore, the findings will contribute to a better
understanding of parenting programmes for academics, social workers, and policy makers in
the field of child and family care. It will help highlight characteristics of emotion-focused
parenting which are still a novel concept and an understudied practice of parenting amongst

South African parents.

1.10 Ethical considerations

Ethical clearance to conduct the study was first sought from the Human Social Science
Research Ethics Committee of the University of the Western Cape. The purpose of research
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ethics is to protect the participants and to ensure that the participants and the community benefit
from the research and thus informed consent was obtained. The researcher firstly contacted the
two heads of the two Early Child Development Centres in Kleinmond and explained to them
the purpose of the study and to get access to the parents who were eligible to participate in the
study. The respective heads then disseminated the information sheets and informed consent
forms to the parents. Upon the receipt of the consent forms the researcher then contacted the
parents to set up the interviews; the date and venue was also shared with the participants. Prior
to conducting the interviews, the researcher informed the participants of the purpose of the
study by reading the information sheet, and also informing the participant that they were free
to withdraw at any stage during the interview. The information sheet and consent form were
available in English, Afrikaans and Xhosa, and the communication was based on their language
preference. The participants were ensured of anonymity and confidentiality and that codes will

be used in the thesis to conceal their real identity and personal information.

1.11 Definition and descriptions of key concepts and terms

Parent: an individual responsible for caregiving to a child (Havighurst, Wilson, Harley, &
Prior, 2009).

Parenting: defined as “the process of developing and utilising the knowledge and skills
appropriate to planning for, creating, giving birth to, rearing and/or providing care for
offspring"” (Steinberg & Darling, 2017:161-170).

Parenting styles: consists of attitudes about children that parents communicate with their
children and the emotional climate in which they are expressed (Hoff, Laursen, & Tardiff,

2002).
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Parenting practices: includes behaviour, parents produce in interactions with their children,
the kinds of home environments parents create for children, and the connections to the world
outside the home that parents both enable and permit (Hoff, Laursen, & Tardiff, 2002).
Parent-child relationship: the quality of the emotional bond between child and parents
(mother and father or significant parental figure) and the degree to which this bond is mutual
and sustained over time (Lezin, Rolleri, Bean, & Taylor, 2004).

Emotion: is a mental experience that can be severe which can either be pleasant or bring about

discomfort ( Cabanac, 2002)

Emotion-focused parenting: emotion-focused parenting provides an opportunity for parents
to adjust the way in which they interact and engage with their children by encouraging them to
demonstrate their emotions, to which parents then, in turn, respond with affection and
acceptance (Duncombe, Havighurst, Kehoe, Holland, Frankling, & Stargatt, 2016).
Socioeconomic status: is a hierarchal stratification, which implies categories of people who
are similar in their level of education, income, occupation, and housing (Hoff, Laursen, &
Tardiff, 2002).

Attachment theory: is fundamentally based on the importance of children’s early relationships

for their long-term psychological well-being (Butcher & Gersch, 2014).

1.12  Thesis chapter outline

This research project is separated into six chapters.

1.12.1 Chapter one: Introduction and background

This chapter provided a contextual overview of the study, the research problem, research

objectives, and the methodology used to implement the study.
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1.12.2 Chapter two: Theoretical framework

This chapter discusses the theory that underpins the study’s objectives and title. The attachment
theory was best suited for the objectives of the study, and therefore the motive for using the

theory is also described in detail.

1.12.3 Chapter three: Literature review

This chapter presents the relevant available literature related to the study variables or themes
in the context of the study. It reviews extensive literature from the global, African, and South
African perspectives with a view to understanding parenting and parenting styles. The chapter
also gives an overview regarding parenting from low and high socioeconomic status and how

this plays on the children’s environment and their social well-being.

1.12.4 Chapter four: Research methodology

This chapter outlines the methodology and research methods used. It describes in detail the
methodological considerations, and research design and process. How the researcher selected
the participants, instruments used for data collection and discussion of the findings are among

other processes described.

1.12.5 Chapter five: Presentation of results and discussion

This chapter takes the form of a presentation with various quotations and comments raised by
the participants and discussion and analysis of the data obtained from field work. The data are

presented in accordance with the structure of the questionnaire and the interview schedule.
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1.12.6 Chapter six: Conclusion and recommendations

The final chapter of the study provides a summary of the study and discussion of the key
findings. It also provides recommendations based on the key findings and offers suggestions
for further research, states the limitations of the study, and the challenges experienced before

closing with a chapter summary.
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CHAPTER 2

THEORETICAL FRAMEWORK

2.1 Introduction

This chapter provides a detailed account of the theoretical framework that underpins this study.
The study utilised Bowlby's Attachment Theory which argues that lifelong concepts such as
thoughts, feelings, and behaviours are part of the human condition and, accordingly, the quality
of parental caregiving is influenced by one’s own attachment experience (Bowlby, 1979). The
rational for this theory is based on the role of parents in child development. The purpose,
therefore, is to build a theoretical perspective and understanding of the attachment theory in
relation to emotion focused parenting. This chapter provides an explanation of Bowlby’s

attachment theory in the context of parenting and the significance of attachment theory.

2.2 Origin of attachment theory

Attachment theory is the joint work of John Bowlby and Mary Ainsworth (Ainsworth &
Bowlby, 1991). Its developmental history began in the 1930s, with Bowlby's growing interest
in the link between maternal loss or deprivation and later personality development and with
Ainsworth's interest in security theory. Although Bowlby's and Ainsworth's collaboration

began in 1950, it entered its most creative phase much later.

John Bowlby formulated the basic tenets of the theory and one’s thinking about a child's tie to
the mother and its disruption through separation, deprivation, and bereavement. Ainsworth

contributed the concept of the attachment figure as a secure base from which an infant can
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explore the world. In addition, she formulated the concept of maternal sensitivity to infant

signals and its role in the development of infant-mother attachment patterns.

2.3 Bowlby’s attachment theory

The attachment theory is based on the “attachment behavioural system”, which refers to an
organised system of behaviours. Bowlby (1969) views a parent’s caregiving behaviour as
complementary to his or her child’s attachment behaviour, and in the context of well-
functioning parent-child relationships, the child’s attachment system and the parent’s
caregiving system work in synchrony. Bowlby (1979) argues that the parent’s own attachment
experiences and representations influence the quality of parental caregiving, which inevitably
provides positive or negative parental influence and impact on the child’s behaviour and future
aspirations (Garn, Matthews & Jolly, 2010). Moreover, parents influence their children by
choosing their environment (school, home, neighbourhood) and by transmitting values and
attitudes (Gilmore & Meersand, 2014). Hence, the tenets of the attachment theory indicate that
the optimal characteristics of parenting .include consistency, calmness, nurturing, and
effectively being able to respond to children’s emotional needs. Geddes (2006) argues that the
existence of warm and fulfilling childhood relationships result in children being more likely to
develop positive social and emotional competence, such that their ability to make positive

relationships with others is enhanced.

2.4 Characteristics of attachment theory

Bowlby (1969) is of the opinion that children demonstrate certain characteristics when they
are in the process of building an attachment relationship with the primary caregiver which he
assumed would be the mother. The characteristics would be that the child experiences the
primary caregiver as a safe haven to which they wish to return for comfort and safety. When

signs of danger arise, the attachment figure or caregiver serves as a safe haven. The second
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characteristic according to Bowlby's attachment theory would be a secure base from which the
child moves away to explore the environment or outside world and later return to it. Another
characteristic as discovered by Bowlby (1969) is that attachment can also cause distress if the
child is separated from the primary attachment figure. This normally occurs when the primary
caregiver becomes unavailable, and the infant will become upset. Lastly, there is proximity
maintenance, which is the desire of a child to stay close to or be in the proximity of the primary

caregiver.

2.5 Development of attachments in infancy and in early childhood

Children are not born emotionally attached to their parents or caregivers but rather develop
attachment relationships during the first three years of life (Marvin, Britner, & Russell, 2016).
According to Zeanah, Berlin and Boris (2011), children do not form an immediate emotional
bond with any specific caregiver at birth. Apparently, such relationships develop over a period
and specifically during the first few years of life, especially between two-three months of age
and seven-nine months, and it slows down towards the age of 18-20 months. During the
developmental changes, new behaviours and skills seem to emerge. It is then possible to
explain the development of infant attachment behaviour between the transition from one
development stage to the other, as illustrated in Table 1 (Zeanah, Berlin & Boris, 2011). They
explain, for example, that the ability of the infant to discriminate in the first two months is very
low and thus they express no caregiver preference. Between two-three months they present
responses like smiling and crying and making eye contact to attract attention, and between two-
seven months the infants start to distinguish between caregivers but will still not have the ability
to express a preference for a caregiver. The infant starts to enjoy human company. Only
between seven-nine months does the infant start to develop a preference for a primary caregiver

The infant also presents with stranger anxiety and separation anxiety as per Bowlby's
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attachment theory. At 9-18 months the infant starts becoming more independent and starts
utilising the primary caregiver as a safe haven. The infant will endeavour to explore the
environment and will return to the primary caregiver when in need of comfort and care. The
infant also becomes aware of other people such as siblings, grandparents, and extended family
members. From 18-36 months the child becomes more aware of how to navigate the
surroundings and develops the awareness to attract attention. At 36 months and beyond the
child will continue to utilise the primary caregiver as a safe haven and a secure base to return

to.

The developmental milestones in Table 2.1 are connected to cognitive rather than chronological
ages, and they also may be affected to varying degrees which include challenges or

circumstances affecting the child (Zeanah, Berlin & Boris, 2011).

Zeanah, Berlin and Boris (2011) furthermore argue that environmental circumstances tend to
impact the attachment process more than the physical or neurological disorder that a child
might experience. For instance, it has been found that children who grew up in an institution,

had attachments that are both lacking and perhaps even non-existent.

Table 2. 1: Development of attachment in infancy and early childhood

Bio behavioural | Behavioural characteristic

attachment

benchmarks

and sound but no preference expressed.

First 2 months Infant has a limited ability to discriminate among different caregivers; recognize the mother’s smell
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2-3 month Emergence of social interaction, with increased eye to eye contact, social smiling and responsive
cooing.

3-7 months Able to discriminate among different caregivers but no strong preferences expressed; comfortable with
many familiar and unfamiliar adults and intensely motivated to engage them.

7-9 months Emergence of selective attachment as evidenced by onset of stranger wariness (initial reticence) and
separation protest (distress in anticipation of separation from attachment figures).

9-18 months Hierarchy of attachment figures evident. Infant balances the need to explore and the need to seek
proximity; these become even more evident with independent ambulation emerging at approximately
12 months. Secure base behaviours (moving away from the caregiver to explore) and safe haven
behaviors ( returning to the caregiver for comfort and support ) both evident

18-20 month Emergence of symbolic representation, including pretend play and language.

20-36 months

Goal-corrected partnership in which the child becomes increasingly aware of conflicting goals with

others and for the need to negotiate, compromise and delay gratification.

36+ months

Secure base and safe haven behaviours continue but behavioural manifestations become less evident
because of the child’s increased verbal skills. Internal representations of attachment more accessible to

observers through narrative doll play.

Source: Zeneah et al. (2011)

2.6 Attachment theory in context of parenting

Attachment is an intimate, long-lasting connection that a child develops over time with a

caregiver or parent who is not interchangeable with another person and changes also occur in

the relationship depending on the level of care the child receives. Children who are firmly

attached view their primary caregiver as approachable and accessible and use them as a safe

20




base from which to explore the world and to return to in times of distress (Brumariu & Kerns,
2010). Berk (2013) describes attachment as a solid, affectionate relationship that individuals
have with others and ultimately leading us to feel happy when we connect with them and to be

comforted by their closeness during times of stress.

The key tenants of the attachment theory propose that the emotional connection between a
primary caregiver and child is crucial to the development of the child, serving to be "the
foundation stone™ of a child's personality. The emotional connection includes comfort, safety,

and support (Bowlby, 1969:1).

The relationship between parents and children serves as a model for all other relationships
during development. Children frequently seek affection, assurance, direction, and guidance
from their parents. This relationship should evolve together as the child grows, which informs
the child’s perception of the world and other significant relationships (Steele & McKinney

2019).

Drury (2012) emphasised the critical importance of the early caregiving relationships and
suggested that much of the child/children’s worldly experiences stem directly from their
interactions within the family and with their parents in particular. For the majority of children,
parents are the most prominent figures in their early lives. However, parents individually vary
in their parenting behaviour and children vary in nature and temperamental characteristics.
Therefore, the quality of parent-child relationships also considerably differs between parent-

child dyads (Van Bakel & Hall , 2018).

Another contributing factor that impacts the parent-child relationship is the socioeconomic
status of the parents; for instance, high socioeconomic parents are more likely to be child-
centred and sensitive in their parenting style, whereas low socioeconomic parents are more

likely to be authoritarian and less sensitive (Conger, Conger & Martin, 2010). Therefore,
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compared to children in high socioeconomic situations, children in low socioeconomic
environments may be more likely to have insecure attachment orientations. A child's
susceptibility to being exposed to less considerate parenting practices that foster attachment
insecurity in low socioeconomic homes may be increased by variables like inadequate
nutrition, increased stress, and a lack of social support. This is crucial because unstable
attachments and low socioeconomic environments encourage unhealthy habits by negatively

influencing the quality of parenting (Murdock & Fagundes, 2017).

2.7 Patterns of attachment

The Strange Situation procedure was developed by Mary Ainsworth after she observed the
interaction between mother and child. This observation is seen as an extension of Bowlby's
attachment theory as it determines the type of attachment a child might have towards the parent.

(Ainsworth, Blehar & Wall, 2015). Four patterns of attachment were observed which include:

Secure attachment: the child protests the parent’s departure and quiets promptly when the

parent returns, accepting comfort from the parent and returning to exploration.

Avoidant attachment: the child shows little or no signs of distress at the mother’s departure, a

willingness to explore the choice, and little response to the mother’s return.

Ambivalent attachment: the child shows sadness on the mother’s departure, and the ability to
be picked up by a stranger. The child even warms to the stranger and on the mother’s, return

shows some signs of ambivalence, signs of anger, and reluctance to warm to her and return to

play.

Disorganised attachment: A child presents stereotypes on the mother’s return after

separations, such as freezing for several seconds or rocking. This appears to indicate the child’s
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lack of coherent coping strategy. Children who are disorganised are also given a classification

of secure, ambivalent, or avoidant, based on their overall reunion behaviour.

2.8 Attachment patterns displayed by the parent

Although the main focus of Bowlby's attachment theory was on attachment in infancy he was,
however, of the opinion that attachment spans over one’s entire life. Bowlby even proposed
that the quality of parental caregiving would be influenced by the parents’ own attachment
experiences. Furthermore, Bowlby's theory provided a good theoretical foundation for
understanding the links between adults’ attachment behavioural system and parenting. Bowlby
further believed that both the parents and child possess an attachment behavioural system that
can influence thoughts and behaviours in the parent-child relationship. Bowlby (1979) also
viewed the parent caregiving system as complementary to their child’s attachment behaviour.
Based on Bowlby's attachment behavioural system Ainsworth (1991) discovered through her
work that attachment is not only displayed by the child but also by the parent or caregiver
towards the child. Ainsworth thus suggested that the following are the attachment styles
displayed by the parent and how it may impact on the child:

Secure attachment: the attachment figure responds appropriately, promptly, and consistently
to the emotional as well as the physical needs of the child. The parent helps the child transition
and regulates stress and, as a result, the child uses her as a secure base in the home environment.
Avoidant attachment: the attachment figure shows little response to the child when distressed,
discourages the child from crying, and encourages independence and exploration. The avoidant
attached child might have lower quality play than the securely attached child.

Ambivalent attachment: the attachment figure is inconsistent with the child and might at some
time be appropriate and at other times neglectful to the child. The child raised in an ambivalent

relationship becomes preoccupied with the availability of the attachment figure and cannot
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explore their environment freely or use the attachment figure as a secure base. The
ambivalently attached child is vulnerable to difficulty coping with life stresses and might
display role reversal with the parent.

Disorganised attachment: this can be associated with frightened or disorientated behaviour,
intrusiveness or negativity and withdrawal, role and boundary confusion, affective

communication, errors, and child maltreatment.

Research done by Cooper et al.,( 2009) has shown that when infants experience reliable care
that is sensitive to their developmental needs over the first year or so of life, they are likely to
develop a secure attachment to their principal carer, usually their mother, and that this security
of attachment endures through to adulthood. In turn, security in the infant’s key attachment
relationship is associated with better outcomes in several domains of development in both the
short term and the longer term. In a meta-analysis, Groh et al. (2014) found that insecurely
attached children (avoidant, resistant and disorganised) showed significantly lower levels of

peer competence relative to securely attached children.

According to Hofmann, Marvin , Cooper and Powell (2006) insecure attachment and
disorganised attachment can be risk factors for future psychopathology in child if present in
conjunction with additional risk factors. Therefore, the reductions in disorganised and
insecure attachment have important implications for the health of families and children. It is
thus important for parents to be aware and understand the importance of attachment as

proposed by Hoffman, Marvin, Cooper and Powell, (2006).

Kanan, Arokiasamy and Ismail (2018) are of the opinion that parental practices play a role in
shaping a child’s attachment style, which then impacts future social perceptions and

relationships. Parents act as a base for their child while they interact with their surroundings.
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Responsive, supportive parents act as a secure base for their children, and this results in

increased exploration of the environment and a tolerance for novelty.

2.9 The significance of the attachment theory

The attachment theory is important as it highlights the importance of forming good attachment
relationship early in life. This forms a good foundation for maintaining good relationships in
future. Children who were securely attached have a higher probability of developing emotional
strength, be more sociable and show better degrees of resilience. On the other hand, it does not
mean that if a child did not enjoy a secure attachment relationship that that child might be
asocial because attachment relationships also change over time (Jones , Cassidy & Shaver,

2015).

According to Karim and Begum (2017) a good-parent child relationship is dependent on good
parenting and care that a child receives, which is characterised by meeting the various needs of
the child which include physical (food, clothes, and shelter), emotional and psychological
(love, affection, nurturing and health care) needs. The probability of secure attachment
relationships is higher with good parenting than with failure to parent. Failure to provide good
parenting is detrimental to the emotional and psychological development of a child and
therefore has an influence on the nature of the attachment relationship that the child forms with

the parent/s. (Karim & Begum, 2017).
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2.10 Critique of attachment theory

Butcher and Gersch (2014) point out that the attachment theory over-emphasises the sole role
of the parents and fails to recognise what the child’s intrinsic personality may bring to the
development of the parent-child relationship. Lester , Joshua and Sparrow (2011) emphasised
that the baby is part of the interaction process with their caregiver and whether they are quiet,
active or “middle of the road” will affect how they are parented. Therefore, the infants
themselves are seen to be contributors to shaping their own development. The interaction
between mother and infant is seen as a dynamic process, where development is the product of
reciprocal interactions. Buther and Gersh (2014) further allude that the infant behaviour
modifies the parent behaviour and this in turn modifies the infant behaviour, reflecting an
ongoing dynamic process. For example, the child will be relaxed when comforted by the parent
however, the continuous unavailability of the parent my cause the child to seek attention by
either being quiet or over emphasis a stressful situation which will in turn force the parent to

be attentive.

Butcher and Gersch (2014) aver that attachment theory fails to consider the role of other factors,
such as the child’s temperament, on their development. Some of the major criticisms of
attachment theory relate to its universal application within a range of social and cultural
contexts; for example, it is common that the rearing of children is shared amongst extended
family and further supported by the community in most non-Western countries. Given that it
was created in the mid-1900s, where the typical Western family usually involved the mother
caring for the children and the father working, the emphasis on mother care may have reflected
the reality at the time and needs to be substantially different to apply to maternal approaches

in the 2000s. Within more collective societies, where childcare is shared between several adults
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or children, the notion of maternal care differs greatly from a Western model in the mid-1900s.
McHale (2007) sees the modern infants of the 2000s as having their needs sufficiently met
through having multiple relationships with members of their family and others, including day
carers. This raises the concern about the attachment theory’s notion of over emphasising the
role of the mother which seems outdated (Holmes, 1993). It has been argued that fathers have
increasingly become involved as caregivers and attachment figures in young children’s lives
(Brown, Mangelsdorf, Neff & Shigeto, 2022) . Additionally, the number of female-headed and
divorced families has also increased, leading to a growing appreciation of the important role of
non-resident fathers as continuing caregivers (Williams & Kelly, 2005). Although still very
sparse, research on fathers as attachment figures has been growing in recent times (Bretherton,

2010).

Butcher and Gersch (2014) assert that although critiques provide a challenge to the details of
attachment theory, it seems that the fundamental need for children to form warm, consistent,
and secure relationships with key carers is an accepted explanation of the needs of infant
development. Furthermore, the need for an infant to form positive relationships is seen as a
basic human need which is as fundamental as physical needs, such as warmth and shelter.
Attachment outcomes are thus the product of the interactions between the environment and
caregiving, the early dyadic relationships with caregivers within a particular set-up (Schore &

Schore, 2008).
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2.11 Conclusion

This chapter has presented a theoretical background to the study, reviewed Bowlby's
characteristics of attachment theory and Mary Ainsworth’s different attachment styles. Parent-
child attachment can influence and reflect parenting style and children’s social and emotional
development. It is thus well recognised that the early parent-child relationship forms the
foundation for a child's development. The afore-mentioned theoretical foundations outline the
significance of the parent-child attachment in children’s healthy development and/or

maladjustment.
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CHAPTER 3

LITERATURE REVIEW

3.1 Introduction

A parent is responsible for caregiving to a child and is a significant other with whom a child
has a long-term, unique, and irreplaceable emotional bond (Rohner, Khaleque, & Cournoyer,
2012; Havighurst, Wilson, Harley, & Prior, 2009). According to Sanders and Turner ( 2018: 3-
26 ) there is no single right way to raise children, and many various parenting arrangements
can be made to succeed or fail in a variety of family contexts (e.g., nuclear family, single parent
households, adoptive, hybrid of stepfamily, foster or kinship care, multi-generational or
multiple family households). Living arrangements for the care of children can be complicated,
and they may change over the course of a child's development as a result of major changes or
transitions in families, such as the breakdown of a relationship, the re-partnering of parents,
the incarceration of a parent, the death of a parent, or as a result of displacement, war, or a
natural disaster(Sanders & Turner 2018:3-26). Furthermore, despite the fact that there is no
single-family configuration that is required to raise healthy, well-adjusted children, there is still
stigma attached to being raised, for example, by gay or lesbhian couples (Oakley, Farr &
Scherer, 2017) and contrary to conservative phobias, parents' sexual orientation has little if

any significant impact on children's development (Paterson 2017).

Luster and Okagaki (2006) elucidate that parents are typically those people who have the
strongest emotional attachment to the child and typically share strong feelings of love and
concern; however, they differ in the ways they approach the task of caring for their children.
Noteworthy are factors such as evolution and history, family configuration, formal and

informal systems, community ties, economic conditions, culture as well as how children
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themselves understand parents (Luster & Okagaki, 2006). It is argued that parents are a
significant other in the child’s life since they influence the development of the child in many
ways (Bornstein & Cheah, 2006). Parents therefore play a vital role in safeguarding their
children and helping them to develop into responsible, healthy, and self-sufficient members of
society. The role of parents thus becomes critical in the way they parent the children (Nwobodo,

2021).

3.2 What is parenting?

Steinberg and Darling (2017) describe parenting as a complex activity that includes many
specific characteristics that work individually and together to influence a child’s outcome.
Further, parenting is described as the process of developing and using the knowledge and skills
appropriate to planning for, creating, giving birth to, rearing and/or providing care for
offspring. The idea of good parenting depends on the positive impact it has on the child and
their holistic development (Grolnick, 2009). Even though parenting is also viewed as a process
of giving birth and providing the basic needs of the child (for example, physical, emotional,
and spiritual), it is also defined as a pathway to socialisation, a primary way of teaching and
preparing children to meet the demands of their environments and take advantage of

opportunities within those environments (Nwobodo, 2021).

This view is also supported by Bornstein (2013) who argues that parenting is a specific and
ongoing task of parents to prepare the child/children to be socially accepted, due to the physical,
economic, and psychological situations that are characterised by the culture in which they are
to survive and thrive in. Dermott and Pomati (2016) further suggested that other than the
traditional caring responsibilities (such as nutrition, shelter, and education), parenting is also
influenced by parenting behaviour (the way parents’ parent and the way they were parent), the

quality of the parent-child relationship and the parenting activities that the parents employ.
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Dermott and Pomati (2016) also points out that the parent-child relationship is critical, as it can
either have a positive or negative effect on both the parent and the child, and in addition the
quality of parenting a child experience is thus especially important as it last a lifetime and it
effects how a child/children communicate and engage with the external environment and other

people.

Sherr, Macedo, Cluver and Meinck (2017) state that the holistic development of a
child/children is thus dependant on the attention and care provided by the parents which
informs the educational, behavioural, and emotional progress of the child/children. Sherr et
al. (2017) go further and suggest that the parenting style and approach of the parents, e.g.,
warmth, support and/or harsh parenting may influence child’s outcomes in terms of the
overall health and development of the child. Another important component of parenting to
consider as influencing the parenting ability of parents is the economic status of the parents
according to Teti, Cole, Cabera, Goodman and McLoyd (2017). Although socioeconomic
status plays an important role in the parenting, literature seems to suggest that there is not
consensus amongst researchers whether it affects parenting or not. (Nwobodo, 2021). On the
other hand, Dermott and Pomati (2016) are of the opinion that poor parents are not always
poor in parenting. This argument is also supported by Cooper et al. (2009) that low-income

parents are not an unusual or deviant group parenting differently from everyone else.

Sherr et al, (2017), Kotchick and Forehand (2002), Eamon, (2001), and Teti et al. (2017)
found that parents' socioeconomic status affects their relationships with their children.
Studies done by Claro, Paunesku and Dweck (2016); Lacour and Tissington (2011) and
Ferguson, Bovaird and Mueller (2007) found that low socioeconomic status of parents affects

parenting, and thus, the finding is supported by Conger, Conger and Martin (2010) who suggest
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parents low socioeconomic status decreases the parents ability to be responsive, warm and be

present which leads to inconsistency in the application of parenting practices.

For their learning and development, young children rely heavily on adult caregivers. Parenting
does not require a university diploma or specialised training, but it is one of the most significant
influences on future generations. Nwobodo (2021) is of the opinion that spending quality time
with one's children is an important parenting task, and that parents should recognise that
children learn through observation and role-playing, and that they should not be too busy for
their children, and that activities such as eating dinner together as a family and family

interaction increase parents' involvement.

Furthermore, Nwobodo (2021) emphasises that despite the fact that parenting does not require
an academic degree or prior training, it is one of the most influential roles since children are

heavily reliant on the caregiving adult for their learning and development.

3.3 Parenting from a global perspective

Around the world, parents have the desire and one goal in common and that is to raise their
children to become successful, competent, well behaved, and respected members of their
respective societies, but how to attain that goal differs because definitions of success and
competency also differ amongst parents (Cabrera & Leyendecker, 2017). Other factors such as
race, culture and socioeconomic status bring other dimensions to parenting (Breland-Noble,
2014) and parents in the minority in these groups may have added pressure to ensure that their
children are not disregarded and victimised (Breland-Noble, 2014). Gdransson (2015) affirms
that parenting is an emotional investment rendered culturally and meaningfully to either low
or high social economic status. For example, parents in either status often invest their energy
and resources in their children’s upbringing. However, according to Goransson (2015),

children from high social economic status are perceived as commodities and a means to acquire

32



more. For example, parents in this grouping often place their children in the class above others
due to the parent’s status and income (attending expensive education institutions and accessing
too many things their children wish to have). What is important is that regardless of the parents
status children are shaped by how parents value their children through existing cultural norms,

policies, and styles (Géransson, 2015).

However, historically, most studies on parenting have been done in Western countries which
include United States, Canada, and Western Europe (Lansford, 2017:107-122) with 96% of the
research participants who represent only 12% of the world’s population ( Henrich, Heine, &
Norenzayan, 2010). Henrich et al. (2010) perceive this under-representation of other world
countries as a concern as the outcome of such studies cannot be generalised to the majority of
the world's population. According to Nsamenang and Lo (2014), parent and child behaviour
and practices observed in low- and middle-income countries are then always unfairly compared
to high income countries, which also has an impact on the recognition of indigenous
childrearing practices as scientific knowledge in their own right. Nsamenang and Lo (2014)
are also of the opinion that there is a difference in the socioeconomic circumstances and daily
lives of populations worldwide and therefor any international comparison of research findings
must take into considerations country specific conditions and practices. For example, according
to Nsamenang and Lo (2014) , the infant mortality rate in sub-Saharan Africa is 10% and one
third of the children who live to the age of six years are chronically malnourished. Life
expectancy also differs between Zimbabwe, Zambia, and countries such as Japan, Iceland and
Switzerland. In Zimbabwe life expectancy is 36 years of age and in Zambia 38 years, in contrast
to Japan, Switzerland and Iceland where life expectancy is on average 80-82 years old.
Lansford (2017) thus suggests that future research that focuses on parent practices and child

adjustments should be mindful of within as well as between country differences. Factors such
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as ethnicity, socioeconomic status, rural versus urban should be attended to. Within country

conditions that reflect changes over a period of time must also be taken into consideration.

According to the Hall and Richter (2018) globally there is a shift in the composition of families,
which impact on parenting; for example, two parent families are becoming less common across
the world, especially in America, Europe, Oceania, and sub-Saharah Africa, with the
assumption that children in Africa are most likely to live apart from both parents. Furthermore,
extended family arrangements are also quite common in Asia, the Middle East, Central and
South America, and sub-Saharan Africa. For example, in South Africa about 22% of children
under the age of 18 are not even living with a biological parent. These children rely on care
from extended families that include grandparents, aunts, uncles, and siblings (Hall & Sambu,

2019).

According to Grad (2002), the World Health Organisation (WHO) advocates for an
environment where the child feels safe and protected which contributes to the holistic
development of the child. The family environment is also important and should provide the
child with learning opportunities, for example how to discover and interact with others (Irwin,

Siddigi, & Hertzman, 2010).

3.4 African perspective of parenting

The African continent is well-known for its richness in culture, traditions and beliefs and it is
within this context that parenting takes place. This context is also characterised as providing a
platform for collective and communal support to parents. This is an understanding that children
are raised and supported through a communal system upbringing (Amos, 2013). In particular
Amos (2013) further emphasises that the African culture is rich and should not be neglected
but rather be nurtured as there is a concern that African parenting practices are being forgotten

and being replaced by Western parenting practices which go against traditional values. Weber,
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Diop, Gillespie, Ratsifandrihamanana and Darmstadt (2021) argue that it is unethical to impose
Western practices and values on African parents while failing to consider their local culture
and goals for their children. For example, parenting in Africa is embedded in communal
support systems with a view that a child’s success is benefit to the entire community and for
this reason it becomes a collective adventure. Steward et al. ,(2015) is of the opinion that the
responsibility of raising, caring and the nurturing of a child is not only the responsibility of the
parents, but extended families are also contributing to the caring of the child, unlike in Western

culture were child rearing is individualistic.

Degbey (2012) affirms that the support system of collective parenting in Africa exists over
generations which include grandparents, uncles, aunts, and cousins. As a result of this situation
children are always aware of who their biological parents are, but also recognise other adult
family members also play a parental role. The grandparents also play an important role, but it’s
rather to transfer knowledge and skills as well as family history (Hummel & Perrenoud, 2009).
In addition, the grandparents are also seen to provide stability and a secure environment when
parents are not available (Degbey, 2012). The secure environment provided an economic,

social, and psychological safe haven to the children and family members (Bassey, 2018).

A study done by Bray and Dawes (2016) which included countries such as Kenya, Malawi,
Mozambique, Tanzania, South Africa, and Zimbabwe established that there is a commonality
amongst the countries mentioned as far as the support that parents receive form extended family
members, and not much difference in applied parenting practices. Economic conditions do play
a role with fathers being absent with the result that the raising of children becomes the task of
the mother and grandmother eventually. The absence of fathers may be attributed to substance

abuse and not being employed (Brudevold-Newman et al., 2018).
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In situations of absentee fathers, the mother and grandmother are mostly responsible to respond
to the needs of the children and they do so by being attentive when the child is in distress and
show signs of anxiety. Children are also urged to express their emotions verbally. Furthermore,
mothers and grandmothers as well as older siblings are involved in storytelling, reading,
playing games, and singing songs as they believe that it contributes to the child’s intellectual
development, and this activity also contributes to fostering cultural and traditional beliefs

(Brudevold-Newman et al., 2018).

A study by Brudevold-Newman et al. (2018) revealed that it is essential for parents to know
that their children do feel that they are cared for in a loving and affectionate way and that they
are able to talk to their parents when there is a need to do so. Moreover, parents like to show
their feelings through non-verbal actions such as cuddling, embracing, holding hands, hugging
and carry them on their backs (Brudevold-Newman et al., 2018). Further, parents also place a
great emphasis on discipline, as they want their children to become respected role models and

socially accepted in their communities (Brudevold-Newman et al., 2018).

Nonetheless, the discipline method varies and includes physical and non-physical discipline
methods. Non-physical methods include scolding, threats, restrictions on playing activities or
assigning more household chores. Physical methods include spanking, beating and in some
instances withholding food (Brudevold-Newman et al., 2018). Although parenting practices
are labelled as being common practices in Africa as Ola (2018) argues, the use of such practices
are applied by parents across all countries and they manifest within different cultural groupings,

traditions, socioeconomic status, education levels and the various racial identities.

Paradoxically, parents are aware that the physical discipline methods are illegal, but they also
argue that current child protection frameworks do not recognise traditional beliefs and customs

(Muzingili & Muntanga, 2020). For example, in Zimbabwe discussions are ongoing on the
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issue of traditional parent practices versus contemporary child raising methods as well as the

legal framework that dictates such practices (Muzingili & Muntanga, 2020).

Parenting in the African context also has its challenges. For instance, Sodi et al. (2020) argue
that, although the external family plays an important role in the raising of children, its practice
has undergone extensive changes due to globalisation and modernisation and therefore the
extended family which includes the grandparents, uncles, and their siblings no longer plays a
significant parental role. Therefore, the parents become the main providers and the challenging
socioeconomic constraints impact on their capacity to perform their parenting responsibilities

(Sodi et al., 2020).

3.5 The parenting in South Africa perspective

Within the South African context literature studies on parenting styles indicate that the
authoritarian parenting style is the predominant style adopted across socio-economic clusters
in South Africa (Roman et al., 2016). The rich cultural and traditional norms (respect, sharing,
caring and strict disciplinary methods) used by parents have been passed down from previous
generations and the use of resilience as a coping mechanism to deal with difficult children
amongst others seems to have been eroded (Domingo, 2011). Steinberg and Darling (2017)
note that parenting has become a complex activity that includes many specific behaviours that

work individually and together to influence a child’s outcome.

In low- and middle-income countries (LMICs) children experience high levels of violent
behaviours, indiscipline, and psychological aggression (Lansford and Bornstein, 2020). For
instance, in South Africa a recent survey using child-report data in low-income contexts found
lifetime prevalence rates of 55% for physical abuse and 36% for emotional abuse with
caregivers as the primary source of abuse (Meinck, Lucie, Cluver, Boyes & Loening- Voysey,

2016). Similar findings are also echoed by the study carried out by Lachman, et al., (2016)
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indicating that 75% of children from LMICs between the ages of two- and 14-years’ experience

harsh parenting in the home.

In light of the above, harsh discipline and corporal punishment are often considered normative
parenting practices in LMICs (Lansford & Deater-Deckard, 2012). Apart from South Africa
being rich in culture, it also has a history of socioeconomic inequalities resulting from the past
injustices on the greater masses of the population predominantly from low socioeconomic
status (Domingo, 2011). According to Pierre and Lloyd (2007), poverty and inequality in South
Africa expand at a rapid rate and this is evident from the many children being raised in low
socioeconomic status households. Such inequalities have resulted in fragmentation of family
structures, absenteeism of parents in children’s lives, and children raised by extended family
members and sibling. According to Hall and Richter (2018) in the year 2018, South Africa had
an estimated population of 57.7 million people, of whom 19.7 million were children under 18

years making up 34% of the total population.

The number of children living in the Western Cape alone was estimated to have grown by 22%,
two-thirds of which are children living in low socioeconomic status households (Hall &
Richter, 2018). Evidently most children are living in poverty, indicating the risk that the
children are being poorly raised (September, Rich & Roman, 2015). What is less clear,
however, is the extent to which parents are aware of parenting styles such as emotion-focused

parenting.

According to Rawatlal, Pillay and Kliewer (2015), due to South Africa’s political history,
socioeconomic status (SES) had a profound impact on family functioning. Poverty,
unemployment, and inequality are some of the persistent hardships identified by the White
Paper on Families (DSD, 2021) that are affecting family functioning and the development of

children in South Africa. The South African population is estimated at 56.5 million people of
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which 19.7 million are children under the age of 18 years. Forty-one percent of all the children
(8.1 million children) stay with their mothers (Statistics South Africa, 2018). Absent-father
households are common in South Africa due to a number of factors which include a breakdown
in marriage or cohabitation and the historical migrant work situation of fathers (fathers who
migrate to another province to earn a living). Due to this phenomenon the caring role rests
solely with the mother who already experiences stress due to financial constraints, which has a
further impact on the parent-child relationship and may inform poor emotional attachment with
the child/children (Wallerstein, Lewis, Packer & Rosenthal, 2013). Although research on
parenting styles has increased in recent years in Souths Africa, parenting research is still limited

and therefore there is no clear indication as to an absolute best parenting style (Roman, 2014).

3.6 Parenting practices and parenting styles

Steinberg and Darling (2017) distinguish between the three aspects of parenting, namely: goals,
styles, and practices. Goals refer to what the parent would like to achieve through their
parenting, for example what the result would be to have well-adjusted children. Steinberg and
Darling (2017) define parenting practices as specific behaviours that parents use to socialize
their children for example sitting down and helping the child with homework. Jago et al. (2011)
note that parents influence on children is likely to be a function of parenting practices. Jago et
al. (2011) further draws a distinction between parenting styles and parenting practices citing
that parenting practices describe context-specific behaviours whereas parenting styles describe
how parents communicate with their children. However, a plethora of empirical evidence
shows that parenting practices enhance a child’s well-being (Belsky & Jaffee, 2015). Since
Baumrind’s (1971) work, four types of parenting styles have been identified: authoritative,
authoritarian, permissive and uninvolved parenting styles. Baumrind (1971) identified three

parenting styles based on two dimensions of parental demandingness (parental control on
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children’s behaviour) and parental responsiveness (parental attentiveness to children’s needs).
These three styles authoritarian, authoritative and permissive were further expanded by
Maccoby and Martin (1983) who divided the permissive parenting style into permissive
parenting and uninvolved parenting. The cornerstones of these parenting styles are warmth also
seen as responsiveness and control also seen as demandingness (Roman, Makwakwa &
Lacante, 2016). The responsiveness fosters the self-reliance, individuality, and self -
assertiveness of a child whilst the control element integrates the children into the whole family
through disciplinary and supervision methods applied by the parents (Roman, Makwakwa &
Lacante, 2016). The authoritative parenting style demonstrates a high degree of both warmth
and control while the authoritarian style is high in control and low in warmth. Permissive
parenting styles are known to be low in warmth and low in control while the uninvolved
parenting style is characterised by a lack of attention to the child’s needs and tends to be low

in both warmth and control (Mumina, Asatsa & Onyango, 2022).

3.6.1 Authoritative parenting

Authoritative parents are characterised as highly controlling and highly warm whilst
demonstrating autonomy and discipline over their children, according to Roman, Makwakwa
& Lacante, (2016). This mix in discipline style involves both power and reason, enabling
children to be aware of their wrongdoing to correct their behaviour (Roman , Makwakwa &
Lacante, 2016). These parents use developmentally appropriate demands, maintain control of
children, when necessary, whilst being responsive, affectionate, and communicate effectively
with their children (Wilkinson, 2021) Moreover, children of authoritative families are socially
responsible, independent, possess self-confidence and hold high-self-esteem with adaptive

behaviour (Wilkinson, 2021).
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In addition, as alluded to by Masud, Ahmad, Cho and Fakhr (2019), parents usually form a
close, nurturing relationship with their children. They set clear expectations for their
child/children and disclose the reasons for disciplinary measures. Instead of punishment,
communication is employed to provide support. Not only can the child/children have a say in
how objectives and expectations are set, but there should also be frequent and appropriate
communication between parents and their children. In general, this parenting approach
produces the best results for children, but it necessitates a great deal of patience and effort on
both sides. Authoritative parenting produces children who are self-assured, responsible, and
capable of self-control. Authoritative parenting results in children who are confident,
responsible, and able to self-regulate. Furthermore, children can properly manage their
negative emotions, which leads to improved social and emotional consequences. Because these
parents value independence, their children will learn that they are capable of achieving their
aspirations on their own. As a result, children grow up with a better sense of self-worth (Morris,
Silk ,Steinberg, Myers & Robinson, 2007). These children excel academically and perform
well in school (Pong, Johnston & Chen, 2010). ‘Due to the parents responsive and affectionate
behaviour towards the child, Zahra and Naeem (2021) found that the authoritative parenting
style informs secure attachments, which is also based on the nature of the communication
relationship between the parent and the child. For example, the parent with an authoritative
approach involves the child in decision making which make them feel valued and respected
(Zahra & Naeem, 2021). The authoritative parenting style is also mostly associated with parents
in the high socioeconomic group as they may have fewer life difficulties resulting in more
responsiveness to the needs of the child for example, they may provide access to better

educational systems and resources (Yang, 2021).
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3.6.2 Authoritarian parenting

Authoritarian parents are characterised to be punitive, restrictive, and imposing tight
restrictions on their children (Akinsola, 2011). These parents tend to exercise harsh punishment
for their children’s mistakes and have limited communication between themselves and their
children (Roman, 2014). Further, these parents are highly demanding, exercise strong control,
and show little affection (Wilkinson, 2021). As such children from authoritarian families are
more prone to suffer from low self-esteem than those from authoritative or permissive parents
(Roman, 2014). Overall children experiencing authoritarianism are less spontaneous, socially
withdrawn and perceive their parents as unloving, rejecting, and unrealistic in their

expectations of them (Wilkinson, 2021).

This type of parent has a one-way communication approach in which the parent creates rules
that the child must follow. There is little to no room for the child to negotiate, and the rules are
rarely clarified. They demand their children to live up to these ideals while making no mistakes.
When mistakes happen, they are normally punished. Because of the implications of
misbehaviour, children who grow up with authoritarian parents are usually aggressive, but also
introverted, maladjusted, and incapable of making their own choices and, as the child grows
older, rigid parental rules and consequences can cause them to rebel against authority (Masud,
Ahmad, Cho & Fakhr, 2019). A study done by Agbara, Mahamid and Veronese (2021) found
that due the punitive approach by parents who employ the authoritarian parenting style, the
children show less attachment to their parents, a finding which is consistent with those of
Ahmetoglu, Ildiz and Acar (2018). The authoritarian parent style is often associated with
parents living in low socioeconomic communities. Due to their financial struggles, the parents

tend to experience more stress which affects their capacity to parent effectively as parents are
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inclined to be less involved and supportive (Su & Hynie, 2011). Beasley, Jespersen, Morris,
Farra and Hays-Grudo (2022) also found that multiple challenges experienced by low-income

families have adverse consequences on the parents’ ability to meet the demands of parenting.

3.6.3 Permissive parenting

Parents who employ the permissive parenting style are less controlling, portray warmth, use
less discipline, and are prone to be more compliant with the desires and actions of their children
(Roman, Makwakwa & Lacante,2016). These parents have no boundaries for children rather
they entertain children’s needs and wants and create an environment that is not conducive to
both the parent and the child. It also noted that children raised by permissive parents display a
lack of self-control, are egocentric, demanding and struggle in forming relationships (Roman
Makwakwa & Lacante ,2016). According to Baumrind (1991) the permissive parenting style
is characterised by a lack of communication from parent to child. The parent displays a high
level of warmth and nurturing but lack the agency to set clear limits and structure and are

inconsistent with setting of rules and discipline.

The parents also have low expectations and would rather allow the children freedom to express
themselves as they want to make them happy. Due to this parenting approach such a child will
experience anxiety and depression and is most likely to engage in anti-social behaviour or tends

to be violent (Bibi, Chaundry, Awan &Tarig, 2013).

3.6.4 Uninvolved parenting

Wilkinson (2021) notes that uninvolved parents are neglectful, make few demands on their
children, exercise little control, show little affection, and do not communicate often. These
parents appear to be indifferent and dismissive. For example, children are given a lot of

freedom as this type of parent normally stays out of the way. They fulfil the child’s basic needs
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while generally remaining detached from their child’s life. An uninvolved parent does not
utilise a particular disciplining style and has a limited amount of communication with their
child. They tend to offer a low amount of nurturing while having either few or no expectations
of their children. Uninvolved parenting is characterised by a neglect of the child’s needs.
Uninvolved parents have few demands and little or no communication at all with their children

(Nnani, Enemuo & Onwuka, 2020).

Nnani, Enemuo & Onwuka (2020) further suggest that sometimes uninvolved parents provide
for the child's basic needs even though they are generally detached from their child's life, while

in extreme cases these parents are likely to neglect the needs of their children.

According to Nijhof and Engels (2007) children raised by uninvolved parents are normally
resilient and may even be more self-sufficient. On the other hand, these skills are learned out
of necessity. Additionally, they could have issues with emotional regulation, inadequate coping
mechanisms, academic challenges, and maintaining or developing social relationships.
Children who are raised by parents exhibiting a lack of emotional responsiveness and/or love
may find it difficult to form emotional attachments with others later on in life (Huver, Otten ,

De Vries & Engels, 2010).

3.7 Emotion-focused parenting

Parenting is without a doubt a very emotional experience, and the link between parental
emotions and parenting outcomes is well documented in the literature (Rueger, Katz, Risser,
& Lovejoy, 2011). Emotions are central to how parents and children relate as well as how
parents and children learn through each other’s wants, intentions, and points of view through
emotional expressions (Kyriazos & Stalikas, 2018). Emotion-focused parenting is a parenting

practice that depicts parents responsiveness to the emotional needs of their children, creating
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an emotional awareness of children and enhancing children’s coping skills, which have a

positive effect on a child’s outcome (Duncombe et al., 2016).

Duncombe et al., (2016) further elucidates that emotion-focused parenting provides an
opportunity for parents to engage with their children and encourage them to demonstrate their

emotions and provide spaces in which parents respond with affection and acceptance.

Pitzer, Jennen-Steinmetz, Esser, Schmidt, and Laucht (2011) argue that regardless of the social
economic status, negative relations between a parent and a child always happen and many times
this leads to abusive and a highly authoritarian approach. Such an approach can have a harmful
effect on the child’s emotional needs which is essential for social adjustment. Meanwhile, Hoff,
Laursen and Tardiff (2002) argue that emotion-focused parenting differs across social

economic statues because of family structures.

In assessing the effects of emotion-focused parenting on children Cooper et al. (2009) used a
preventative approach in a randomised controlled trial of pregnant women who were assigned
to an intervention group conducted in Khayelitsha, South Africa. The purpose of the
intervention was to promote sensitive and responsive parenting and secure infant attachment
to the mother. Their study findings show that the intervention had a significant positive impact

on the quality of the mother-infant relationship and on the security of the infant attachment.

In a study Havigurst, Wilson, Harley, and Prior, (2009) assessed the effects of emotion-focused
parenting on children, by conducting an evaluation on a new parenting programme that aimed
to teach coaching skills to parents of pre-school children between the ages of four and five
using a randomised control trial. Their study results demonstrate an improvement in children’s
behaviour, while parents in the intervention group reported significant increases in emotion

coaching and significant reductions in emotion dismissing with their children.
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According to Katz, Maliken and Steller (2012), their meta-emotion analysis proposes that
parents employ an emotion parenting approach that displays emotional awareness by
employing the following characteristics or competencies: parents are aware of the lowermost
emotions in themselves and in their children, parents perceive the negative emotions experience
by their children as an opportunity to show affection and to teach them about emotions, to
validate their children’s emotions, assist their children to give a name to the emotions
experienced, problem-solve with their children, set behavioural limits, discuss goals, and offer

strategies for dealing with negative emotion-generating situations.

Scott (2012) furthermore purported that those emotions play a significant role in how parents
and children relate to one another. An emotion focus approach consist of more than showing
warmth and setting boundaries it also involves attending to emotions and managing emotions
of themselves as parents and the emotions experience by their children, being aware of and
being able to deal with emotions. Parents need to feel comfortable with their own emotions,
but do not always need to feel that they cannot express their emotions A particularly important
component of showing competencies is being able to communicate to their children while they
experience emotions. Scott (2012) is also of the opinion that the emotion-focus parenting goes

beyond just warmth expressed by parents, which he equites to being positive.

Parents play a critical role in the child's emotional development and therefore it is important
to understand the contribution of the parents (Zinsser , Gordon & Jiang, 2021). Zinsser et al.
(2021) also further states that the child’s ability to understand, regulate and express their
emotions are informed by the parents’ responsiveness, modelling of, and instructing of
emotions. Parents are thus primary responsible for the socialisation of the child’s emotional
development and competencies. Most studies, according to Zinsser et al., (2021), of emotion

socialisation by parents typically focus on three primary emotion-focused practices which
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parents could employ either intentionally or unconsciously to promote child emotional
competence: (1) how parents express their own feelings, which can also be referred to as
modelling, (2) how parents respond to children’s expressions of emotions, which can also be
referred to as responsiveness, and (3) how parents talk about emotions and give children
information about emotions, which is also referred to as instructing or teaching children about
emotions. These are also the three emotion-focused parenting practices that have dominated
literature for the past few decades since the meta emotion analysis was advocated by Eisenberg

& Fabes (2006).

Furthermore, modelling, whereby the child observes the adult emotional behaviours and
expressions, provides them with information about characteristics of emotions and ways to
express and regulate emotions. By watching parents’ models emotions, children also see where
and why certain emotions are likely to occur and what reactions and consequences typically
follow emotional displays (Zinsser, Gordon & Jiang, 2021). Furthermore, the way a parent
responds can either encourage or discourage present and future experience and expressions of
emotions by the child. The parents’ responses can validate and support the child’s emotion
(‘it’s okay to feel sad’ or ‘I understand it can be frustrating when that happens’); or invalidate
the child’s emotion (punishment, dismissal such as ‘you’re overreacting’, or ignoring them

altogether) (Miltenberger & Crosland, 2014).

Zinsser, Gordon and Jiang (2021) are of the opinion that both validating and invalidating
responses can influence the child’s current emotional expression and how they experience or
express the same emotion in the future. Teaching is an opportunity that the parent uses to
provide information about the nature of emotions and provide guidance on how to regulate

emotions (Shaffer, Fitzgerald, Shipman &Torres, 2019).
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3.8 Parenting across socioeconomic strata

Bornstein and Bornstein (2007) elucidate that there are differences in parenting across
socioeconomic strata as well as differences of how to rear a child. Rearing a child is believed
to emanate from how parents respond to the circumstances of their socioeconomic status,
including how they themselves interact with the world (Bornstein & Bornstein, 2007).
Empirical studies have documented associations between socioeconomic status and parenting
practices, observing that the parents from low socioeconomic status environments are harsher
and more punitive in their parenting style (Hoffman, 2003). Contrary to this, parents from
higher socioeconomic status are purported to have more capital to contribute towards their
children’s development which indirectly influences their parenting styles and childrearing
strategies. Davis-Keane (2005) found that greater income and education were indirectly
associated with increased parental warmth and engagement in play activities through parents’
higher educational expectations for their children. According to Bradley and Corwyn (2002)
high SES parents are more likely to engage their children in parenting practices such us in
meaningful conversations, reading to them and exposure to educational experiences, while low
SES parents are less likely to pursue reading and exposure to educational and cultural events,
and there is also a tendency not to set boundaries. Another factor that influences children
outcomes is the stress that low SES parents experience which is a threat to family stability and
overall well-being of not only the parents but also the children (Bradley & Corwyn, 2002). As
a result of the disadvantaged circumstances that low SES parents experience, it can impair their
judgment and critical parenting responsibilities such a providing warmth, be responsive and
being present in the moment. This further impacts on the socioemotional state of the child

which my results in a situation where the child prefers to rather bond with their peers than with

48


https://www.ncbi.nlm.nih.gov/pmc/articles/PMC5423399/#R19

the parents, which could have a negative impact on the parent-child relationship (Bradley &
Corwyn, 2002). In contrast Brody, Flor and Gibson (1999) found that the attitude of low SES
parents may serve as mediating factor, meaning if they remain positive and optimistic it can

prevent negative parenting.

According to Scrimin et al., (2021) socioeconomic distress and, specifically, financial strain,
tends to undermine positive parental behaviours, such as warmth and consistent discipline, as
well as leading to an increase in harsh parenting practices such as yelling, spanking and

unrealistic expectations

3.8.1 Parenting in low socioeconomic communities

Bornstein and Bornstein (2007) point out that there are differences in parenting across
socioeconomic environments due to socioeconomic circumstances such as poverty,
unemployment, and poor schooling among others which he views as having an impact on the
parent-child relation. Furthermore, parenting approaches in low socioeconomic environments
are often harsh and punitive (Rijlaarsdam et al., 2013). This indicates that emotion-focused

parenting may not be an approach used by parents in low socioeconomic environments.

Anton, Jones and Youngstrom (2015) affirm that parenting differs across socioeconomic
environments particularly the external influences associated with the environment in which
people live. For instance, the majority of children who live in a low socioeconomic
environment are likely to adopt negative behaviours and attitudes towards their parents due to
limited opportunities available for them. Anton, Jones and Youngstrom (2015) further argue
that socioeconomic environments may determine how parents rear their children for two
reasons. Firstly, their response to the different circumstances in which parents live and,

secondly, their own views and unique interactions with the world.
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Many parents from lower socioeconomic status do not have the resources, time, education, or
understanding to help their child succeed academically (Hernandez, 2012). Additionally, many
lower SES parents are not engaged enough in their child’s life both at home and school to
provide the necessary support for their child to find academic success (Barnard, 2004).
According to Jensen (2013) parents from low economic status may often feel overwhelmed by
diminished self-esteem, depression, and a sense of powerlessness and an inability to cope and
these feelings that may get passed along to their children in a negative way without
consideration of the needs of their children With these issues that low socioeconomic parents
face, the cycle of managing parental and child stress related to their economic situation is a
daily struggle without sustainable solutions. This cycle of stress may continue because parents
from low socioeconomic status are not working in high paying jobs. Jensen (2013) stated that
parents who are struggling just to stay afloat will work extra hours, overnight shifts, or several
jobs. Because of their circumstances, they are less able to provide attention, structure, and role

modelling that their children so desperately need.

Berliner (2009) also argues that parents from low socioeconomic status have difficulties to
deal with food insecurity, health care, family instability and violent neighbourhood stresses, all
of which have an impact on parenting. Based on the above narrative, parents living in lower
socioeconomic situations seem to be more emotional, especially when they can't provide some

basic needs for their children, for example food or clothing.

According to Goldstein, Topitzes, Miller-Cribbs and Brown (2021), the social-emotional
development of children can be impacted when experiencing mistreatment of any type and by
growing up in an unstable environment where safety, stability, and nourishing relationships are
disrupted. For example, children who go through a lot of hardships are more likely to develop

depression, anxiety, and tendencies to substance misuse when they get older. However,
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children who receive more emotional support from their parents and extended networks may
experience better outcomes which are crucial for their well-being (Daines, Hansen, Lelinneth,

Novilla & Crandall 2021).

3.8.2 Parenting in high socioeconomic communities

Socioeconomic status seems to produce differences in parenting due to differences in culture,
income levels and prescribed beliefs about parenting (Doepke & Zilibotti, 2017). For instance,
parents from high socioeconomic status are perceived to be more flexible and prone to change
in line with a child’s development as opposed to parents with lower socioeconomic status. For
example, parents of high socioeconomic status are in a position to provide a wider range of
experiences, material resources, parental actions, and social interactions to which many low

SES children may unfortunately not have access (Bradley & Corwyn, 2002).

Observations from literature show that over time socioeconomic status produces differences in
parenting due to culture, income levels and prescribed beliefs about parenting (Doepke and
Zilibotti, 2017). These authors note that parents from high socioeconomic status are more
flexible and prone to change in line with changes in a child’s development as opposed to parents
with lower socioeconomic status. As such, it is argued that parent-child relations justified by
the alternatives and choices that parents make in the lives of their children alongside parenting
practices across communities (Doepke & Zilibotti, 2017). Moreover, parenting is also driven
and shaped by economic incentives and constraints, noting that there is a balance of outcomes
when it comes to the different parenting styles due to the socioeconomic environment (Doepke

& Zilibotti, 2017).
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3.9 Conclusion

Parenting is without a doubt also an emotional phenomenon and parents are central to and play
a pivotal role irrespective of socio-economic conditions. In this chapter the study explored the
definition of parents, parenting as a phenomenon and parenting practices. In addition, this
chapter elaborated on parenting styles that include authoritative, authoritarian, permissive
parenting, and uninvolved parenting styles. This chapter also attempted to explain the
characteristics of emotion-focused parenting practices. Literature mentioned in this chapter
provides evidence that parents in low socioeconomic status tend to employ an authoritarian
parenting style while parents with high socioeconomic status display authoritative parenting
style, which in turn has an influence on the nature of the parent-child attachment relationship.
For example, secure attachment is positively related to a parent who provides warmth and is
responsive while insecure attachment is link to a parental style that is non-responsive to the

emotional needs of the child.
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CHAPTER 4

RESEARCH METHODOLOGY

4.1 Introduction

This chapter provides a summary of the research methodology adopted for the study. The
chapter discusses research design, the study area, population, sampling procedure, research
instruments, data collection, and analysis. The chapter delves into consideration of the ethical
issues that guided the study as well as the principles of trustworthiness, credibility,
transferability, dependability, conformability, and self- reflectivity. It also presents the pilot
study before the main study was conducted. Challenges experienced during the study and how
they were mitigated are also included in this chapter. The approaches used in the study to
answer the research question are discussed and the chapter ends with a conclusion, and the

ethical considerations that guided the study are discussed in the last section of this chapter.

4.2 Research questions

According to Maree (2007:1-13) the study should be driven and motivated by a research
question. The research question should be distinctive, clear, specific, and it must define the
phenomenon you want to research. Furthermore Maree ( 2007:1-13) also emphasises that the
research question should be the focal point that guides the study to ultimately achieve the
objectives of the study. The choice of methodology, methods, sample, sample size, data
collection tool and data analysis procedures are guided by the research questions (Heath,

Williamson, Williams & Harcourt, 2018).
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The central research questions that guided this study were:

e What are the characteristics of emotion-focused parenting in low and high

socioeconomic communities?

e How do parents understand emotion-focused parenting in low and high socioeconomic

communities?

e How is emotion-focused parenting practiced amongst parents living in low and high

socioeconomic communities?

4.3 Aim and objectives of the study

4.3.1 Research aim

Newman, Ridenour, Newman and DeMarco (2003) proposed that the research aim should, for
example, be able to contribute to the existing knowledge base, attempt to understand novel

phenomena and provide additional concepts. For the purposes of this study the aim was to:

e Explore emotion-focused parenting of parents living in low and high socioeconomic

communities.

4.3.2 Research objectives

According to Doody and Bailey (2016) there is a direct link between the objectives of the study
and the research question. The objectives should also be clear and concise and attainable

(Doody & Bailey, 2016).
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The specific objectives of this study were therefore to:

e Explore how parents living in both low and high socioeconomic communities

understand emotion-focused parenting.

e Explore the characteristics of emotion-focused parenting of parents living in low and

high socioeconomic communities.

e Explore how emotion-focused parenting is practised amongst parents living in low and

high socioeconomic communities.

4.4  Research methodology

A research methodology connotes not only the process followed to collect and analyse the data
needed to accomplish a study but also the theoretical underpinning of this process (Kumar,
2019). This study utilised a qualitative approach in which the researcher became subjectively

immersed in the subject (Kumar, 2019).

Creswell (2014: 32-35) defines qualitative research “as an approach for exploring and
understanding the meaning individuals or groups ascribe to a social or human problem.”
Furthermore, according to Creswell (2014: 32-25) the approach includes the collection of data
from participants in their natural environment. The researcher then seeks to interpret the data
which are informed by naturally occurring themes that derive from the data. On the other hand,
Johnson, Adkins, and Chauvin (2020) are of the opinion that the focus of qualitative research
is to get an understanding of the life experiences of individuals or groups that were identified
through a sampling method that is relevant to the study. Nassaji (2020) argues that rather than
explaining and controlling data, qualitative research attempts to analyse and explore issues
such as emotion-focused parenting of parents living in low and high socioeconomic

communities.
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Qualitative research uses methods such as in-depth interviews, focus groups and observations
(Creswell & Poth 2017: 41-111). and for the purposes of this study the decision was to do in-
depth interviews whereby the participants were requested to respond to various open-ended
questions that were informed by an interview guide. By identifying qualitative research
interviews as the preferred method to collect data, participants were afforded an opportunity to
provide information from their perspective and how they experience and perceive the
phenomenon in their natural setting and daily life (Fossey, Harvey, McDermott & Davidson,

2002).

Aspers and Corte (2019) define research as a plan or procedure for research with broad
assumptions to detailed methods of data collection, analysis, and interpretation. A research
approach is also a complete outline of the steps that must be followed to implement a research
project (Bergman, 2011). This study utilised a qualitative approach to explore and understand
the meaning or groups ascribed to a social or human problem (Creswell & Poth 2017: 41-111).
According to Aspers and Corte (2019), the qualitative approach involves emerging questions
and procedures, data collected in the participant’s setting, data analysis from particular general

themes, and the researcher making interpretations of the meaning of the data.

The qualitative data approach incorporates philosophy and provides a detailed technique of
how data will be collected, interpreted, and analysed. Most importantly, a research approach
must be appropriate and sufficiently answer the research questions. In line with the above, the
research approach for this study followed an in-depth, descriptive, qualitative research
approach. For this study, data were collected from a total of 11 parents living in low and high
socioeconomic communities Data collection occurred in Kleinmond, Western Cape, South
Africa. The qualitative approach focused on the parents’ parenting practices and understanding

and characteristics of emotion -focused parenting practices. Parents with children living in the
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same house were considered significant and appropriate for the research, particularly for
responding to the research questions. In addition, the researcher took into consideration that

parents from the research site can provide relevant and significant information for this study.

4.5. Research design

This study adopted an exploratory and descriptive research design which is described as a
credible method for gaining understanding and meaning of a phenomenon that has not been
explored broadly and not a considerable amount of information is available about it or not much
is known about the subject (Neuman, 2014). The purpose of the exploratory research approach
as described by Neuman (2014) is to (1) to gain more knowledge and to become aware of the
realities as experienced by the research participants, (2) to get a broad understanding of the
research participants environment, (3) to inform future studies, (4) to provide innovative
inferences and/or suggestions, (5) to define the viability of the research and, lastly, to improve
methods and practices. The aim of this study was to gain an understanding of emotion-focused
parenting in the context of parents living in low and high socioeconomic communities and
therefore an exploratory qualitative research approach was deemed appropriate to reach the
objectives of the study. Moreover, qualitative research is underpinned by three research
paradigms: positivist, social construction, and the interpretive paradigm. The positivist
approach assumes science is the way to go to uncover the truth and understand reality. Reality
is viewed through one way and the aim of a positivist approach is to explain what will occur in
the world through causal relationships and looking at regularities fundamental elements

(Krauss, 2005).

The output of this study includes detailed descriptions of the characteristics of emotion-focused
parenting (Ritchie, Lewis, Nicholls & Ormston, 2013). The descriptive research design allows

for the description of a particular issue of a particular group relevant to the study (Maree, 2007:
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50-69). Descriptive research design further focusses on finding answers to “what” questions
(Nieuwenhuis and Hooimeijer, 2016). As an example, the interview questions started with an
opening question such as “Can you tell me what your understanding of emotion-focused
parenting is”? It then will progress based on the initial response using the data collection
techniques to probe further (Reid and Mash, 2014). The descriptive design approach also
allows for a more comprehensive and thorough picture depiction of the research question/s to
what the study intends to answer (Neuman, 2014). This was a qualitative study and used an

interview guide to interview the research participants.

Commonly, in the social science discipline, there exist three types of research traditions,
quantitative, qualitative, and mixed method research approaches (Denzin & Lincoln, 2011).
The quantitative research approach gives emphasis to numerical data, and it concentrates on
the viewpoints of a particular phenomenon that exists in a society (Shkedi, 2005). Denzin and
Lincoln (2011) ,further emphasis that qualitative research includes making discoveries and
enables the provision of detailed data collection. Researchers who utilise a qualitative approach
can obtain in-depth explanations on the phenomenon under study (Mack et al., 2015;
Blackstock, 2019). The qualitative approach often makes use of these three approaches: focus
group discussion, direct observations, and interviews when conducting research. For this
research, a qualitative research approach was employed, and the researcher conducted ten in-
depth interview sessions comprising of 11 parents to explore emotion focused parenting with
the intention of gaining a better understanding of the phenomenon and triangulating to

confirm/disconfirm claims made in the interviews about the social reality.

Bhugun, (2017) talk about a social/critical reality as a constructionist approach which is
interested in language and how it shapes social reality. At the same time, this approach seeks

to understand how the different versions of reality are derived from a language. The
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social/critical approach also seeks to differentiate myths and truth, empower people, and
transform social realities. Lastly, the researcher adopted the interpretive approach in support of
this study. The interpretive approach asserts that reality is multidimensional and difficult. This
approach believes that the public constructs their social reality. In this regard, the people are
significant, and the social world is studied through their eyes without the interference of the
researcher (Dammak, 2015). For this study, the interpretive approach was adopted to explore
emotion-focused parenting, to understand parenting approaches and make sense of their
realities of the world and the meaning they attach to it. Meaning can be created through
interactions (Mack et al., 2015). Exploring the emotion-focused parenting of parents living in
low and high socioeconomic communities in Kleinmond, Western Cape was an attempt to

understand the different realities of parents on their experiences and parenting approaches.

4.6 Study area

This research was implemented in Kleinmond, situated within the Overstand Municipality, in
the Western Cape Province, South Africa. Kleinmond was originally named Kleinmondstrand
meaning “small mouth beach” because of its location at the perceived “small” mouth of the
Bot River. In 1960 the name was shortened to Kleinmond (GPS coordinates: 34 3962 S, 19 052
E).Kleinmond has an estimated population of 6 6634 and 18,8 % are younger than 14 years of
age. The elderly people from 65 and above make up 17.6% of the population, while female-
headed households make up 36,6% of the population. Approximately 77,2% of the houses
have electricity and 70,5% of the people have a flushing toilet. Moreover, 70% are in formal
dwellings, and the houses owned by residents constitute 61,9%. The people who have obtained
a higher education aged 20 and above are 20,3% and those with matric who are 20 and above
are 26,2%. (Stats SA, 2011). However, the researcher used the 2011 census due to absence of

current stats. So, it is therefore not clear if any significant changes have taken place since.
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4.7 Population and sample

Onwuegbuzie and Collins (2007) highlight that the size of the sample is a significant
component of data collection and must be taken into consideration prior to selecting the specific
elements from the target participants who will be representative and informative of the study.
The sample for this study was drawn from the population that met the requirements of the
study: they are parents living in either a low or a high socioeconomic community located in
Kleinmond, in the Overberg region of the Western Cape Province in South. Africa. The study
employed a non-probability purposive sampling of 11 parents who were selected to participate

in the study. The study included parents who reside with their children in the same house.

4.8 Research participants

The study targeted ten parents, five from each socioeconomic status group and, in addition, the
children had to reside in the same house with the parents. The socioeconomic status of the
parents was identified by means of the monthly school fees paid to the childcare centres. Low
socioeconomic status parents were those parents paying less than R500 school fees per month
and high socioeconomic status parents were those parents paying R1000 or higher per month.
Parents of children between the ages of three and six years old were selected and the aim was
to get an equal number of parents as per their socioeconomic status. Eventually 11 parents
formed part of the sample as two parents from the same household indicated their interest and

were then selected.

4.9 Sampling procedure

Parents who do not stay with their children or whose children who do not attend any of the
childcare centres in the study area were excluded. According to Neuman (2014:246-280)

sampling is a subgroup of a population which is selected based on the representativeness of the
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population. The sub-group selected must possess characteristics of the entire population. The
researcher can either utilise a probability or non-probability sampling technique. In this study
a non-probability technique which involved purposive sampling was employed in the study to
obtain participants. As Du-Plooy-Cilleir et al. (2015:136) point out, non-probability sampling
is generally used in qualitative research studies. To develop the preferred sample method,
Teddlie and Yu (2007) add that a researcher must decide which sample method they consider

suitable for their research.

The purposive sampling technique was used as it was the most appropriate for the study. For
example, purposive sampling involves selecting participants according to pre-set criteria for a
particular research question (Mack et al., 2015). Purposive sampling is also useful as a
technique where the sampling is done with a particular objective in mind, for example, in this
study the focus was on parents of children between the ages of three and six years old whose
children attended a childcare centre and who live either in low or high socioeconomic
communities (Pietersen & Maree, 2016). The intention of using purposive sampling is also to
create a variety of viewpoints and perceptions on a particular topic and, in the process, it also

contests the view of the researcher (Fossey, Harvey, Mc Dermott &Davidson 2002).

4.10 Data collection tools

Data collection for this study was conducted during September - December 2020 and June -
July 2021 due to Covid-19 pandemic and lockdown regulations. In fulfilling the objectives and
attempting to answer the research questions for this paper, the researcher utilised the question
guide to collect the primary data. According to Ruggiano and Perry (2019), primary data
consists of data collected with the intention of uncovering a particular problem using research

methods.
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According to Gill, Stewart, Treasure & Chadwick (2008), fundamentally, there are three types
of qualitative research interviews: structured interviews, in-depth interviews, and semi-
structured interviews. For this study, in-depth face-to-face interviews were employed, using an
interview schedule with 18 open-ended questions. The questions were informed by the
objectives of the study as well as the literature review (Appendix A). An interview schedule
with questions that were developed prior to the interviews affords the researcher the
opportunity to explore and probe further, based on the responses received from the participants.
Likewise, it also affords an opportunity to the participants to engage with freedom and to
provide more detailed information (DiCicco-Bloom & Crabtree, 2006). According to Kallio,
Pietild, Johnson and Kangasniemi (2016) participants are more likely to express themselves in
a meaningful way when the open-ended questions are important to them, and the interviews
will also then yield diverse responses. Filep, Turner, Eidse, Thompson-Fawcett and Fitzsimons
(2018) further emphasise that the researcher’s preconception of the subject is moderated by the
wide- ranging and comprehensive data received from participants from employing open-ended
questions. In-depth interviews assisted in understanding more about the emotion-focused

parenting phenomenon. In total, ten interview sessions were held (included in the ten interview

sessions were two parents from the same household) which equalled 11 research participants,
using open-ended questions. Each interview lasted approximately between 25 to 30 minutes.
The researcher selected 11 research participants because the purpose of this research was for a
master’s degree and the time given to complete the master’s programme is limited.
Additionally, the study was not a comparative study, or broad in terms of scope and sample
size. Therefore, the researcher assumed 11 research participants were appropriate for the
outlined scope of this research project. In addition, qualitative research, in general, does not
put emphasis on sample size but on obtaining enough participants to reach data saturation and

be representative of the population.
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4.11 Pilot study

After receiving permission from the University of the Western Cape Higher Degrees
Committee and ethical clearance from the Human Social Science Research Committee
(HSSREC) of the same University the researcher approached the principals of the two
registered ECD centres that were identified to participate in the pilot study. The consent forms
and the information letter that contain the purpose and objectives of the study were then handed
to the respective principals. The information package handed to the principles was in three
languages: English, Afrikaans and IsiXhosa. The researcher received six signed consent forms
from the ECD centre in the high socioeconomic community and five from the ECD centre in

the low socioeconomic community

The purpose of a pilot study was not only to test the research instrument, such as an interview
schedule, but also to prepare for the main study that will follow. In addition, the pilot study
also poses an opportunity to identify any challenges that may have an impact on the credibility
of the results. (Filep et al., 2018). Furthermore, the implementation of a pilot study is to ensure
that the interview schedule is comprehensive and, if not, adjustments can be done to the

questions (Kallio et al., 2016).

Kallio et al., (2016) proposed that the evaluation of the interview schedule can be done in three
different ways, firstly by testing it by doing an internal evaluation whereby the researcher takes
on the role of a participant, secondly by involving an external specialist to evaluate the research
tool and, thirdly, by doing an interview with a possible research participant who meets the
criteria. A pilot study can strengthen the validity of the research instrument and it also prepares
the researcher for any challenges that may occur during the main study (Malmqvis, Hellberg,

Mollas, Rose & Shevlin, 2019).
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4.11.1 Challenges identified during the pilot study

The pilot study was done under very difficult circumstances due to the Covid-19 pandemic and
the lockdown levels that were in place at the time. The lockdown levels were relaxed in

September 2020 and only then the pilot study could be implemented.

4.11.2 Changes made to the research instrument

Changes were made to the sequence of the questions.

e Question 7 was moved to the top as it was a question that the parent felt much more
comfortable with as an opening question: “How would you explain your understanding

of parenting?”

e Question 5 and 6 were merged and read as follows: “How do you feel emotionally

when your child/children do not talk to you and what is your reaction?”

4.12 Data collection procedure

The research was conducted after receiving permission from the University of the Western
Cape. The principals at the two identified ECD centres was contacted, and appointments were
made to meet them separately at a time that was convenient for them. The researcher then
explained the purpose and objectives of the research to them and also gave them the consent
form (Appendix B) and the information sheet (Appendix C). The principals decided that they
would hand it to the parents directly. Due to the Covid-19 pandemic the researcher could not
have a meeting with the parents at the centre to explain to them in person the purpose and
objective of the study. Upon the receipt of the signed consent forms the researcher called each

parent individually to confirm a date and time that suited them.
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4.13 Preparation of participants for the interview

It is important that the researcher prepare properly for the interview and for this reason the
researcher opted to adopt the suggestion made by McNamara (2015) to ensure the best possible
outcome for the study. The following steps were implemented: (1) a setting was chosen with
little distraction and where the research participants would feel comfortable with no
distractions. The researcher also had to ensure that the venue adhere to Covid-19 regulations
in terms of social distancing, availability of hand sanitizers and masks. The researcher
approached a local NGO for the use of their conference room, to which they agreed. (2) The
researcher explained the purpose of the research prior to the start of each interview although
the participants were provided with the information prior to the interview. (3) The researcher
addressed the principle of confidentiality and explained that their names would not be
mentioned in the final report and that the information would be used only for the purpose of

the research. (4) The researcher explained how the interview would be conducted and the length

thereof. The participants were made aware that they could ask questions for clarity. (5) The
approximate time that the interview would take was also explained, as the researcher was
mindful that some of the participants had other commitments to attend to. (6) The researcher
also made available her contact details if they wished to contact her. (7) The researcher also
checked with the participants to see if they had any questions before the interview started. (8)
With the permission of the participants the researcher made use of a recorder to record each

interview and made sure that the recorder was in a working condition.

Data were collected in the words of the participants which enabled the researcher to explore
the what, how, when and where the phenomena occurred (Reid & Mash, 2014). The researcher

was able to ask the participants about their parenting practices, disciplinary methods, child-
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rearing and communication methods with their children, and their awareness of emotion-

focused parenting practices.

The intention was to communicate in the preferred language of the research participants
(Babbie & Mouton, 2008), but the participants preferred English, or Afrikaans and the

researcher was mindful to confirm their preferences.

4.14 Data analysis

The purpose of data analysis is to enable the data collected to have direction and reduce the
size of the data collected to be controllable (Castleberry & Nolen, 2018; Silverman, 2020).
This was applicable to the in-depth interviews that were conducted. Thematic analysis was
utilised for the data analysis process. Braun and Clarke (2006) highlight that the thematic
approach is recognised for its flexibility. Furthermore, thematic analysis is the most common

form of analysis in qualitative research (Elliott & Valliant, 2017). The thematic approach also

offers detailed and rich data. Braun and Clarke (2006) add that the thematic analysis involves
searching for common trends during the interview process and it uncovers relevant issues
through research. Thematic analysis was assumed to be appropriate for identification,

reporting and analysing patterns from data collected for this study.

The following general steps in qualitative data analysis were implemented as proposed by
Braun and Clarke (2006). The first was verbatim transcribing of the audio recordings that were
used. The second step involved the researcher familiarisation with the interview and using the
reflective notes taken during the interview that was conducted with the research participant.
The third step involved data coding that describes what had been interpreted in the audio
recordings. In the fourth step the researcher grouped the data according to themes that naturally

emerged. The fifth step was to review the themes and codes. The researcher then recorded the
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data on a spreadsheet, whilst remaining cognisant to retain the original meaning and feel of the
interviewee’s words. References to interesting and illustrative quotations were included into

the chart after which the data were interpreted.

The inductive approach to data analysis was used which is informed by the content of the data.
It allows the researcher to observe links between the data and the objectives of the study
(Creswell, Hanson, Clarke & Morales 2007). This approach is all-inclusive and
comprehensive and takes time, but it is most appropriate where not a lot of information is
available in terms of the phenomena under study (Johnson, Onwuegbuzie, Tucker & Icenogle,

2014).

All the participants were given a code; for example, the participants from the low
socioeconomic community were coded L1-L5 and those from the high socioeconomic
communities was coded H1-H5 and the parents from both households within this group were
coded H2 (a) referring to the mother and H2 (b) referring to the father to avoid using their real

names. An outline of the thematic analysis procedure is presented as follows:

Step 1: Familiarising of data

According to Braun and Clarke (2006) acquainting yourself with the data is the first step of
data analysis. This was achieved by the researcher reading and rereading the data to make sense
of the research instruments employed to establish patterns. The researcher played all the audio
recordings including the individual interviews that were recorded. This included the notes taken

when the researcher was collecting the data.

Step 2: Coding

Coding is the next stage that followed once the researcher was able to make sense of the
phenomenon under study and the codes that emerged from the data collected. The researcher
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was able to differentiate what could be classified as a code from the entire data. This meant

that the researcher used the data to establish the codes (Braun and Clarke, 2006).

Step 3: Reviewing the themes

In this stage, sub-themes were generated. The themes were firstly separated to know which one
would fit where. Once the researcher had established all the themes the different themes were

combined in line with the research objectives (Braun and Clarke, 2006).

Step 4: Identifying of themes

The researcher transferred all the sub-themes under one main theme according to objectives.
In so doing the researcher was able to logically arrange the data under the respective themes to

answer the research questions.

Step 5: Reporting

All the data collected by a researcher must be analysed. This includes the researcher providing
evidence of the descriptive data (Braun and Clarke, 2006). Considering the above the
researcher then interpreted and discussed the findings, using quotations to better illustrate the
comments made by the research participants in Chapter 5 of this study. In this chapter, the
researcher attempted to critically analyse the data in line with the literature and theoretical

framework.

4.15 Data verification and trustworthiness

Trustworthiness is a key measure of qualitative research (Maree, 2007:123-126). Credibility,
transferability, dependability, and conformability are used as the four criteria when considering
trustworthiness (Lincoln & Guba, 1982). In this study the following strategies were employed

to ensure trustworthiness as well as validity of the study.
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4.15.1 Credibility

Credibility refers to the confidence that can be placed in the truth of the research findings
(Moon, 2016). The interviewer ensured that the study findings were aligned with the reality
using well-established research methods, a research design that fits the research question, and
a theoretical framework that is aligned with the research questions and methodology. (Maree,
2007:123-126). The accurate recording of the information gathered from the interviews was

maintained by using the interview notes and recording (Maree, 2007:123-126).

4.15.2 Transferability

The process of transferability takes into consideration the ability of the researcher and readers
to make connections between the elements of the study and their own experiences and avoids
generalisation of research claims (Maree, 2007:123-126). To ensure that transferability is
enhanced, this study used purposive sampling techniques, a thick description of the research
setting, research design, open-ended questions, and answers to allow the researcher to hold
open and natural discussions with the participants and explore emergent issues (Reid & Mash,

2014).

4.15.3 Dependability

Dependability, according to Lincoln and Guba (1982), is a concept that accounts for both
unreliability in the conventional sense as well as for the other shifts or changes that are
deliberately introduced by the researcher as the design of the inquiry emerges and unfolds. In
the context of qualitative research, the concept of dependability had preference over reliability
(Maree, 2007:123-126. All decisions made in performing the analysis of data were documented

including how the data were analysed and interpreted.
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4.15.4 Conformability

Conformability refers to the degree to which the research findings can be confirmed by other
researchers, whereby the research data analysis and interpretations of the research findings are
not biased towards the researcher but rather they are derived from the data (Moon, 2016). The
researcher will demonstrate that the findings are linked to the conclusions in a traceable manner

and as a process can be replicated.

4.15.5 Self-reflexivity

According to Horsburgh (2003) and Dowling (2008) reflexivity involves a researcher
recognising that they have an impact on meanings and the situation being researched. As a
result, a researcher’s activity and decisions becomes an essential fragment of the world being
studied. In addition, establishing neutrality or detachment pertaining to data collection and the
analysis becomes impossible for qualitative researchers. Dowling (2008) further adds that
reflexivity plays a significant role in feminist research, ethnographies, participatory research,
hermeneutic and post structural approaches. In this regard, Finlay (2014) states that reflexivity
influences can be assessed through five lenses. The five lenses are as follows: strategic
reflexivity, contextual reflexivity, embodied reflexivity, relational reflexivity, and ethical
reflexivity. In the subsequent section, the researcher will apply reflexivity in line with the
above-mentioned lenses and in so doing the experience of the researcher and caregivers will

be acknowledged.

4.15.1 Strategic reflexivity

Strategic reflexivity concentrates on the methodological features of a study, ( Finlay 2014). In
this study, the researcher was guided by the research questions and objectives. This involved

the in-depth interviews constructed to answer the research questions. The researcher decided
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to ask research participants beforehand which language they preferred for being interviewed
and therefore provided them with a choice that they would feel comfortable with. Four
participants preferred English and seven preferred Afrikaans. The researcher continuously
checked if they were comfortable and understood the question to avoid confusion and

misunderstanding.

4.15.2 Context reflexivity

According to Finlay (2014), context reflexivity studies the situation and cross-cultural
prerequisites when conducting a research study. Despite the researcher residing in the
community, being a social worker posed some challenges. Firstly, some of the research
participants immediately after the researcher announced that she is a social worker showed
excitement and others became anxious. This to some extent had a negative impact on the
answers provided. Ten of the participants were very relaxed and answered questions freely,
while one of participants gave every short answers. The ones that were relaxed said that they
enjoyed sharing information as they never have an opportunity to talk about their parenting

experiences.

Speaking to the research participants in their preferred language and assuring them of
anonymity and confidentiality and that there were no right, or wrong answers boosted their
confidence. This allowed the researcher to probe and listen to the research participants.
Emphasising to the research participants that the researcher needed to obtain information
motivated them and enabled the researcher to gather detailed experiences. The researcher
informed the research participants that they were free to stop the researcher at any time to repeat

questions or clarify the meaning.
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4.15.3 Embodied reflexivity

Embodied reflexivity is interested in non-verbal statements between the researcher and
participants. In line with Finlay’s (2014) position on the importance of non-verbal
communication, non-verbal communication was very significant throughout the data collection

process. This assisted the researcher to respect the norms and principles of the community,

especially the format to address them respectfully. As previously indicated the researcher was

from the area and, therefore, was able to adhere to the cultural norms and standards.

Due to Covid-19 pandemic protocols greeting in the normal way of shaking hands could not
be done, and in this context the researcher ensured that she welcomed each participant with a
warm greeting even from a distance as prescribed by the Covid-19 protocols. After each
interview the researcher would accompany the research participant outside to the stoep as it is
a culture in the community and thanked them once again for their participation. In addition, the
researcher sanitized the room, table, and chairs in preparation for the next interview. Interviews
were scheduled two hours apart to allow for the above-mentioned cleansing activity to be done
in line with the Covid-19 protocols. The researcher throughout data collection presented herself
well by dressing professionally and afforded the opportunity to the participants to introduce

themselves before starting the interview.

4.15.4 Relational reflexivity

According to Finlay (2014) this form of reflexivity refers to the research participants or the
researcher’s relation contributing to certain kinds of answers. Taking into consideration that
the researcher was from the community assisted her to establish relationships with research
participants. Further, the researcher looked beyond the socioeconomic status and treated the

research participants with respect and dignity.
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4.15.5 Ethical reflexivity

Ethical reflexivity is concerned with ethical challenges within a specific context in the
progression of a research project. To obtain the consent form from caregivers was not without
challenges. Taking into consideration the Covid-19 pandemic the researcher was concerned
about how she would obtain research participants to participate in this study. This process was
made easier using purposive sampling. The researcher had a meeting with both principal of the
identified childcare centres in Kleinmond. The researcher visited the childcare centres on
appointment but was not allowed to enter the premises due to Covid-19 protocols, so the
meetings took place outside on the premises of the centres. The researcher showed respect and
the information sheet and consent form were given to the respective principals with the
understanding that the researcher would collect the consent forms on the day and time agreed.
After obtaining the forms the researcher called the participants to ascertain their participation
and to confirm the dates of the interviews. The researcher was also respectful in setting the
dates and allowed the participants to indicate their availability. The researcher assured them
that Covid-19 protocols would be upheld, but they had right to inform the researcher if they
did not want to continue to participate. The researcher was informed by one of the researched
participants that she could not participate because she was pregnant and was due to give birth

soon.

This is a process of critical self-reflection about the researcher and the researcher relationship
with the participants and how the relationship affects participants answers to questions to
ensure transparency and quality of qualitative research (Moon, 2016). According to Moon
(2016) reflexivity refers to the participant or the researcher’s relationship contributing to

certain kinds of answers. This assisted the researcher to establish relationships with parents and
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helped establish the negatives and positives associated with parenting in low and high social
economic environments. Being a parent myself, | avoided questions that could affect the
emotions and integrity of the participants. The researcher looked beyond the social economic

status of parents and treated every participant with respect and dignity.

4.16 Ethical considerations

This research was conducted immediately after the researcher had been granted approval by
the University of the Western Cape, Senate Research Committee with the ethics number
HS20/2/18 ( Appendix D) . The researcher conducted an ethical study. The researcher ensured
that all research participants who participated in the study were treated in an ethical manner.
As indicated above, the researcher did seek informed consent. In this study, the researcher
obtained an informed written and verbal consent prior to conducting the in-depth interviews.
The researcher ensured that the consent was informed by providing information pertaining to
the study and provided the opportunity to the participants to indicate their language preference.
The researcher explained beforehand what the research entailed to ensure that they understood
it and to confirm if they wanted to continue and participate. This was achieved by having a
written information sheet in the language of the participants which included Afrikaans, English
and isiXhosa. The information sheet detailed what the study required. This included the aims
of the study and the role of the research participants in the study. The length of the interviews

was highlighted.

The researcher emphasised confidentiality and stipulated what the benefits of the study were
and discussed the possible risks of the research and how the risks would be minimised. The
voluntary participation of the research in the study was emphasised. The information sheet

provided to research participants mentioned who was the rightful person to contact should they
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have any questions. The study was anonymous, and the research participants were not asked to
share their personal identities. Anonymity and confidentiality were guaranteed using pseudo
names instead of real names of participants. Participants partaking in the research did so
voluntarily. The safety of participants was guaranteed by conducting interviews in the
boardroom of the NGO, with no outside disturbance and the environment was also pleasant
and peaceful. The researcher ensured that the information gathered through the data collection
process was used for the purpose of the study only and kept confidential. Lastly, for this study,
the sample comprised of 11 parents to be representative of the entire population. The selected
sample size was quite small and therefore the results could not be generalised. In this study the

following ethical principles were considered:

4.16.1 Informed consent

Informed consent is one of the ethical principles that was applied in the study. According to
Nijhawan et al. (2013) informed consent is a moral and legal obligation that must be adhered
to especially if the research participants are human beings. The research participants should be
informed about all trial-related information that is crucial for deciding, and after carefully
reviewing all study-related information, the person acknowledges his or her readiness to

participate (Nijhawan et al., 2013).

For this study the participants were provided with a consent form prior to the interview and the
content of the consent form was discussed with each participant before the commencement of
the interview. This effort was to seek permission from participants and to ensure they are
informed about the purpose of study before taking part. Furthermore, an informed consent form
was signed by all research participants and permission was sought from research participants

and the head of the two early childhood development centres.
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4.16.2 Voluntary participation

Voluntary participation of the research participants was another ethical principle that was
applied during the data collection process of the study. Voluntary participation provides the
research participants with the autonomy to decide at any stage of the research if they want to
continue or not (Varkey, 2021). In order to ensure that participation in a study is entirely
voluntary, the research participants must be provided with information about their rights, the
goal of the study, the procedures to be followed, potential risks and benefits of participation,
the anticipated length of the study, the extent of confidentiality of personal identification and
demographic data ( Nijhawan et al., 2013). Based on the information provided to the research
participants for this study, they were then informed at the commencement of the interview that
their participation was voluntary and that they were free to withdraw from the study any time

if they so wished.

4.16.3 Confidentiality

It is important that the research participants are made aware of the principle of confidentiality
that will be upheld during and after the completion of the study. Participants were assured of
confidentiality by ensuring that their identity would be protected, while data shared during data
collection would not be disclosed to reveal their real identity (De Vos, Strydom, Fouche &

Delport, 2011).

The research participants were informed that audio-recorded tapes and notes made during the
interview would be kept safe by filing them in lock-up cabinets and password protected
computers. The interviews were conducted in a space that was enclosed with doors with a sign

indicating no entry to ensure confidentiality and privacy to the research participants.
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The respondents were further informed that the data provided will be used for purely academic
purposes to meet the requirements as set out in the Protection of Personal Information Act,

2013 (Act No. 4 of 2013).

4.16.4 Beneficence

Beneficence is the responsibility of the researcher to act for the benefit of the research
participant, and to support, protect and defend the rights of the research participants.
Furthermore, they must prevent harm and remove conditions that will cause harm. Beneficence
is not only to avoid harm, but also to benefit research participants and to promote their welfare

(Varkey, 2021).

The researcher was mindful of her role and ensured beneficence by being responsible,
respectful, and ensuring that the integrity of participants was always maintained (Cozby &

Bates, 2012). All documents are kept in a lock cabinet that only the researcher can access.

4.16.5 Anonymity

According to Moore (2012), the concept of anonymity in qualitative research was informed by
the idea that the identification of research participants is damaging. Anonymity is therefore
intended to shield research participants from harm if their identities were revealed. Tilley &
Woodthorpe (2011) further argue that anonymity is a fundamental element of qualitative
research which is described as concealing the identities of the research participants, research
study sites, and also not to include information that would allow participants or research sites

to be identified.
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For this study the researcher ensured that anonymity was upheld throughout the research
process. During the data analysis process pseudonyms were assigned to each of the transcripts
and all information that followed, and no names were used for the participants to ensure that

they stay anonymous.

4.17 Conclusion

In this chapter, the researcher outlined the research methodology that was utilised. The research
design was discussed which was purely qualitative, and the study area, sampling procedure,
research instruments, data collection techniques and how data would be analysed were
discussed. This included highlighting the ethical issues that were taken into consideration, such
as informed consent, confidentiality, anonymity, voluntary participation, and beneficence. This
chapter also gave a comprehensive explanation of the research setting, research population and
the sample employed in the study. In the following chapter, the researcher will provide the

results and a discussion on the findings of the study.
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CHAPTER 5

RESULTS AND DISCUSSION

5.1 Introduction

This chapter presents the findings that emerged from the analysis of the data. The chapter
commences with the demographic information of the participants in table 5.1. The different

themes which emerged from data analysis will also be discussed in this chapter.

5.2 Demographic information of participants

This study comprised 11 participants from Kleinmond in the Western Cape, South Africa. At
the end of each in-depth interview, participants were requested to provide their basic
demographic information ( Appendix E) . All the demographic information of participants is
outlined as: gender, race, education level, marital status, and age as seen in table 5.1 below.
The single parents were solely responsible for the caring of their children, meaning that the
fathers of the children do not reside with them. The participants represented a diverse group in
terms of race: five of the participants were coloured, two black African and four were white.
This is significant because participants shared diverse and unique ways of parenting in both

Cases.
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Table 5.1: An overview of the demographic information of the participants

Participant | Gender Age Educational | Marital status | Race
Level Group
L1 Female 56 Grade 11 Married Coloured
L2 Female 41 Grade 12 Not married Black
African
L3 Female 38 Grade 12 Married Coloured
L4 Female 19 Grade 12 Not married Coloured
L5 Female 33 Grade 12 Married Coloured
H1 Female 35 Grade 11 Married White
H2 (a) Female 37 Grade 12 Married White
H2 (b) Male 39 Grade 12 Married White
H3 Female 50 Gradel2 Married Coloured
H4 Female 38 National Married Black
Diploma African
H5 Female 36 Grade 12 Married White

Source: Research’s construct



5.3 Presentation of results

The results presented are based on the aim and objectives of the study as shown below.

The aim of the study was to explore emotion-focused parenting of parents living in low and

high socioeconomic communities and the objectives were:

e Toexplore the characteristics of emotion-focused parenting of parents living in low and

high socioeconomic communities.

e To explore how emotion-focused parenting is practised amongst parents living in low

and high socioeconomic communities

e To explore how parents living in both low and high socioeconomic communities

understand emotion-focused parenting.

The themes and sub-themes that emerged from the data analysis are presented in tabular form

in Table 5.2 and that is followed by the results and discussions of the themes and sub-themes.

Codes used for the participants in the two socioeconomic communities:

L — Low socioeconomic

H- High socioeconomic

H 2 (a) and H2 (b) mother and father from one household

81



Table 5.2: The table below presents the pre-determined themes and its sub-themes

Pre-determined themes Sub-themes
Theme 1. Characteristics of emotion-focused 1. Parent expression of emotions
parenting ) . ) )

2. Children’s expression of emotions

3. Children’s responsiveness to parents’

emotions

4. Dismissiveness of emotions by parent
Theme 2. Emotion-focused parenting 5 Parent mindfulness
practices 1 . .

6. Teaching and emotion regulation

7. Quality time

8. Reward/Praise and acknowledgement,

9. Discipline methods

10. Emotional availability

11. Communication

12. Effects of income on providing care
Theme 3. Understanding of emotion-focused 13. Parent responsibility
parenting ]

14. Protection and love

15. Parents childhood experiences
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16. Grandparents involvement

17. Fathers involvement

Source: Research’s construct

5.4 Theme 1: Emotion-focused parenting characteristics (EFPC)

This theme explores the characteristics of emotion-focused parenting. The characteristics of
emotion-focused parenting are important as they provide insight into the understanding of
parents — how they understand and what they understand. This understanding is then linked to
the parenting practices they display. These characteristics include: (1) how parents express
their own feelings, (2) how parents respond to children’s expression of emotions and (3) how
parents communicate about emotions and provide children with information about emotions.

(Zinsser, Gordon & Jiang, 2021).

5.4.1 Parent expression of emotion

Through expressing their emotions parents contribute to the emotional competence of the
children. Children tend to learn about the characteristics of emotions through witnessing how

parents display and manage their emotions (Shaffer, Fitzgerald, Shipman & Torres, 2019).

All the eleven research participants across the socioeconomic strata reported that there are
indeed both positive and negative emotions involved in parenting. Two participants of the
eleven research participants reported in addition that they are not always in control of their own

emotions, because there are days when they feel overwhelmed.
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The quotations are responses received from the research participants from across the
socioeconomic strata of parents reporting on the expression of their emotions that play a role

in parenting:

Participant L3: “We do have our bad days, we have good days, but we work through them,
and we come out the other side. I am the type of mother who never shouts and screams at the

children.”

Participant H2 indicated that, “Sometimes it feels to me I am being drawn in six different
directions all at once and everyone is looking for attention. So, | also get a little overwhelmed,
but fortunately in a day or two then mommy is okay again. We all mess it up, we all sometimes
think oh my gosh I could have handled that better or | should have done it differently, and

that’s with hindsight.”

Another participant L4 alluded that, “But I am mostly involved with the emotions because I
can help her a little bit every day and am able to show her the right way, to teach her right

from wrong. And one should not get angry and take it out on the child.”

Participant H3 pointed out that “And to show a child that mommy is emotional is also not

good because your child looks up to you.”

Participant H4: “But for me like I was talking to my husband the other day, | said these
children we can think that they don’t see us when we are happy and when we are sad, but they

’

can see even if we argue something like that, I don’t think we must argue in front of them.’

The findings are an indication that the parents understand their own emotions and that they
should be able to effectively deal with their own emotions to prevent them from having a
negative effect on their parenting role which can further impact on the well-being of the child,
for example expressing sadness, anger, and anxiety. The findings also indicates that they are
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also conscious of the fact that their children observe and learn how parents control and manage
different emotional expressions. It is obvious, based on the responses of the research
participants, that they are sensitive to the fact that their expression of emotions can inform
certain reactions from their children. It is also evident that parents do not want their children to

be negatively influence by their emotional behaviour.

Findings are in line with Johnson, Hawesa, Eisenberg, Kohlhoff and Dudeney (2017), who
advocate that it is important that parents be able to regulate their own emotions in order to
provide emotional support to their child when the child is in distress. The parents must also be
able to encourage their child to express their emotions (Doinita & Maria, 2015). The way in
which parents express their emotions also determines their reactions when the child
experiences emotions. Parents who are in control of their own emotions are likely better able
to separate their negative emotional reactions from parenting responses resulting in children
having the experience of consistent and predictable caregiving (Duncan, Coatsworth, &
Greenberg, 2009). The results of a study done by Carreras, Carter, Heberle, Forbes and Gray
(2019) show that emotional distress experienced by a parent may impact their ability to regulate
and control their emotions, which might have a negative impact on the well-being of the child.
This outcome is supported by a study done by Kim, Teite and Cole (2012) who found a positive
relation between emotion regulation and parents' sensitivity towards emotions experienced by
their children. The finding is also linked to a study done by Contreras, Kerns, Weimer, Gentzler
and Tomich (2000) who argue that if parents can contain their emotions constructively, the
attachment relationship is more secure as reported by children in the study. The findings of this
study shows that parents from across the socioeconomic strata try to express their emotions in

such a way that it does not affect the well-being of their children.
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5.4.2 Children’s expression of emotions

The data indicates that all eleven research participants from across the socioeconomic strata
were in acceptance of the emotions and feelings displayed by their children. The research
participants tend to acknowledge that the child is an individual with the right to experience and
express emotions. The participants were also quick to react and make themselves available to
deal with the emotion immediately when it was presented by the child. Participants expressed
the importance of being alert to the emotions that the child experiences and being able to act
on them. The actions taken by the parent can be verbal or non-verbal, by talking to the child to
calm him/her down or just to show affection by giving a hug. Participants also reported that
they can observe the emotional state of the child through the body language they display and
when the child behaves in a way that is not their normal behavioural pattern. It is also important
for the participants to address the child in a language that they would understand and to make
eye contact during the conversation. The responses which follow are across the socioeconomic
strata and are in response to the question whether parents have observed that the child also can

experience and express emotions.

Participant H1 pointed out that: “fo go and to look into his eyes say you matter, you have
feelings, it’s okay, you are allowed to have your feelings, you are allowed to have a wobbly.
1t’s not okay to react that way, but ... or to scream and shout and throw things, that is not okay,

but you are allowed to feel bad and say mom, | just need some time out and. ”

In addition, H4 indicated that “One can quickly pick up their body language if there is a

problem.”

Participant L1 said, “If they are a little off colour then | can immediately see the child is

emotional...”
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Participant L3 is of the opinion that, “we as parents should at least be able to see when there
are emotions involved. Yes. If he gets home on a particular day and his face [inaudible] then I
know there is a big problem. Then I will go to his room and will talk to him and ask him to talk
to me, to tell me what is wrong. Sometimes I will just hold him and hug him. Then his face will

just brighten up again.”

The findings above indicate that the research participants were sensitive to the negative or
positive feelings expressed by their children. They also showed a similar understanding of the
importance to be alert and observant of the child’s verbal and non-verbal expression of
emotions. The finding furthermore indicates that the research participants had adopted
parenting practices to ensure that their children gained knowledge and feelings which would
assist them to develop coping mechanisms to manage distress situations. By allowing the
children free will to express their emotions shows that the research participants might be aware
that they play a critical role in socialising their children in a way that is coherent with their
beliefs. The finding also indicates that the children’s behaviour might be based on the research

participants’ expression and management of emotions.

The findings are concurrent with Lunkenheimer, Ram, Skowron and Yin (2017) who argue
that parents play an important role in the regulation of their own emotions and that of their
children. The findings can further be linked to the outcome of a study done by Zinsser, Gordon
and Jiang (2021) who found that there are promising indications that there is a correlation
between emotion-focused practices that parents employ such as modelling, guidance and
responsiveness and the children’s emotional skills and knowledge. Furthermore a study
reported by Lunkenheimeretal., (2017) found that parents in low socioeconomic communities
do not have the opportunity to engage with their children and make time to deal with emotions.

This finding can be linked to Lee and Seon’s (2019) opinion that parents in low socioeconomic
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communities experience stress and anxiety due to their lack of financial resources to provide
for the needs of their children. The outcome of Lunkenheimer™ s study does not correlate with
the comments of the research participants in the low socioeconomic communities in this study
which indicated that they are aware of the emotions experience by their children and that they
are responsive. This signifies that the research participants in this study from the low
socioeconomic communities adopted a different approach. For example, the following
quotation represents comments reported by research participants in the low socioeconomic
community that is different to Lunkenheimer et al., (2017) findings: “I can pick up immediately
when something is wrong with my child. I will go to him and ask what is wrong, because | don't
want to see him sad, | need to know what is going on with him.” (Participant L3). Studies to
confirm the behaviour of parents with high socioeconomic status is very limited and mainly
involves general parent practices and not emotion-focused parenting practice specifically

(Sterksen, Ellingsen, Wanless, & McClelland, 2015).

On the other hand, children may take advantage of parents, whereby they are aware that the
parent is sensitive and responsive, so the child intentionally displays feelings, for example
crying, to get the attention of the parent. By observing the modeling of emotional behaviour by
their parents the children get an understanding of which situations evoke certain emotions and
reactions and would therefore act accordingly to get attention (Zinsser et al., 2021). The
socialiation process which includes the quality and frequency by which parents respond also
determines the characteristics and nature of the attachment relationship between the child and
the parent as was revealed through a study done by Cooke, Kochendorfer, Stuart- Parrigon,
Koehn, and Kerns (2019) that further emphasises that the quality of the child-parent attachment

relationship informs their emotion regulation skills.
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5.4.3 Children’s responsiveness to parents’ emotions

Although all eleven participants from across the socioeconomic strata reported that their
children can sense when there is something wrong with them emotionally, one of the eleven
research participants indicated that her child knows not to approach her immediately when she
verbally expresses her emotions and another research participant reported that her child often

turn to her for emotional support when she observes that her father is non-responsive.

The four quotations below are responses reported by parents across the socioeconomic strata:

Participant L3 indicated that “He just senses that something is not right with my mom, you
understand, and then he will come and just give me a hug and ask whether | am okay or ask
whether 1 am just not feeling well today. It is just a sense. Children have an instinct too, and

they pick it up quickly.”

Participant H2 (a) said “You know, like this morning, he will just come and sit with me then
he will sing a song to me that he has learned and embracing that. Like this morning he said,
oh mommy, you look so beautiful. Small things like that. A will not do that. The other day, about

a week ago he said to me. Mommy looks so nice, where are you going with your nice?

Participant L2 mentioned “They ask Mama, Mama what is wrong?”

Participant H4 shared that “Yes, sometimes I'm coming from work, and | am tired, and | just
sit there, and he says what’s wrong mamma and everything even in the small one, he will just

come and hug me like hug me tight.”

The finding indicates that the children model their responses on the research participants’
emotional behaviours and expressions. The research participants most likely behave in the

same manner when they observe a change in the behaviour of their children and even use the
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same affectionate behaviour and language when they provide comfort to their children. The
finding indicates further that there must be a positive parent-child relationship that gives the
confidence to the child to reciprocate the same behaviour that the child receives from the parent.
This behaviour from the child might also be an indication that there is a strong attachment bond

between the child and the parent to which they respond.

Participant H3 reported “I try talking to daddy, but he does not talk to me, he is so serious, he
is not like mommy. He doesn’t even smile when I do something right. Is he mad at me? I'll say

no he is not mad at you, daddy is just not so friendly at the moment.”

This finding above indicates that the mother is more emotionally responsive, and that the child
can observe or distinguish the difference between the responsiveness behaviour of the parents.
The finding also indicates that the child feels safe to share the non-responsive behaviour of the
father with the parent with whom they have a closer and positive bond. The finding further
indicates that the child might not have such a close emotional relationship with the father and

therefore they will turn to the parent that they perceive as a safe haven.

Another research participant reported her children would also know not to approach her when

she sometimes experiences or expresses negative emotions.

Participant L3 alluded that, “Sometimes I will just lose it and then they know to just let me be.
Then they will leave me and return to give me hugs — mommy is quiet now. Are you okay

mommy?”’

The majority of the participants indicated that the parent has the tendency to explode
emotionally in the presence of the child. The child might then have tried to calm the parent
down, not succeeded and not know how to handle or behave when the parent expresses her

emotions verbally. The child would step aside and then approach the parent later to verify if
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the parent is doing okay. The finding further indicates that the child's reaction is maybe based
on how the parent responds to them when the parent observes that the child is not emotionally
well. The parent maybe provides space to the child to vent their feelings and would then
approach the child to comfort the child either non-verbally or verbally and show affection and
through this approach affirm the emotion of the child. By returning to console the mother might

indicate that the attachment relationship is strong despite the behaviour of the parent.

The findings on all the above responses can be linked to the parental meta-emotion philosophy
of Shapiro, Gottman and Fink (2019) that states that parent-child interaction related to a child's
emotions takes place through parents' actions and communication with the child about their
emotions, about the conditions that cause them and strategies to deal with emotions. Emotional
development occurs within a relational context. Children learn to manage emotion within close
interpersonal relationships, and particularly through parent-child interaction (Shaffer et al.,
2019). The finding can also be linked to the conceptual framework for meta-analysis of
emotion-focused parenting practices that include modelling, responding and instructions that
parents naturally or intentionally apply based on their own beliefs to determine child outcomes.
Children observe and witness the emotional behaviour of parents and then model their
responses accordingly. The responses and expressions of parents also teach children what
emotions are valid and acceptable in certain situations and furthermore the interaction by parent
in relation to emotions provides children with an understanding of the causes and consequences
of emotions (Zinsser et al., 2021). The way that parents model, respond and teach children
about emotions also has an influence on the attachment relationship they have with the children.
According to Shaffer et al., (2019) the attachment relationship between the child and the parent
depends also on the approach of the parent to either validate, invalidate, dismiss, or display

unsupportive behaviour towards the feelings of the child.
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5.4.4 Dismissiveness of emotions by parent

A parent displays a dismissive response by ignoring the emotional expression of the child. It
also indicates that the parent is not in acceptance of the child's expression of emotions (Herzog,

Hill-Chapman, Hardy, Wrighten, & El-Khabbaz, 2015).

A response provided by one of the research participants from the high socioeconomic
community indicates that the research participant tends to be dismissive of negative emotions
that her child displays. The participant will attend to her child by telling her that showing
negative emotions is a ‘no go’, meaning it's not allowed or acceptable. The participant will
divert the attention of the child and rather reward her with a gift. The participant will use the
opportunity to explain to her why negative emotions are not good and request the child to stop

crying and to only think happy thoughts.

Participant H3 stated that “Mmm, if she shows emotions then I will say, M, uh-uh, it's a no
go. And then I make sure that I have a little gift for her. It’s like a medal that she gets, and |
will say, M, you are not going to cry, tears make you heart ache, when a lot of tears are running
then your heart is aching and when your heart is aching it makes you unhappy, then she’ll say,
mommy, | feel so sad. | will then say but stop crying and think happy thoughts. Then she will
start singing songs that she sings at school, and then she will come to me and say, | feel happy

now, my heart is not aching anymore.”

This response indicates that the parent does not tolerate and/or want to give recognition to
negative emotions, and she wants to suppress the negative emotions of the child. This finding
might also indicate that the parent herself was treated in this way by her parents; emotions were

not tolerated as they just bring unhappiness.
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The participant response is linked to Shapiro et al., (2019) who purported that emotion
dismissing is displayed when either wants to protect or avoid negative emotions. Parents also
view negative emotions as overwhelming, and they tend to be critical and invalidate such
emotions. Duncombe, Havighurst, Holland and Frankling (2012) found that emotion
dismissing does not mean that parents are less involve or not sensitive, but their behaviour may
be based on a belief that children should always be happy and spared the burden of experiencing
negative feelings. Similar results were found in a study conducted by Lunkenheimer, Shields,
and Cortina (2007) that parents can be both emotionally supportive and dismissing.
Furthermore, they suggest that this behaviour by a parent (being emotional supportive and
dismissing) may have a positive outcome for the child, as it provides the child with an
opportunity to learn to regulate their emotions and enhance their coping skills, if the negative
experience is not predominant. Lunkenheimer, Hamby, Cole and Olson (2020) further claim
that those parents living in high socioeconomic communities provide more emotional support
for negative emotions, and also recommend that more research is necessary, as limited research

has been done in this area.

5.5 Theme 2: Emotion-focused parenting practices (EFPP)

Parents play a critical role in the child's emotional development and therefore it is important
to understand the contribution of the parents (Zinsser, Gordon & Jiang, 2021). Zinsser et al.,
(2021) further state that the child’s ability to understand, regulate and express their emotions
are informed by the parents’ responsiveness, modelling of, and instructing of emotions. Parents
are thus primarily responsible for the socialisation of the child's emotional development and

competencies.

The results and discussion of each of the sub-themes in this section which include mindfulness

parenting, teaching (transferring values and norms), quality time, reward and praise, discipline,
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parent emotional availability, emotion communication and effects of income on parenting, will
now follow and can be connected to the EFPP"s of how parents respond, express, and talk about

emotions.

5.5.1 Parent mindfulness

This theme relates to the participants’ responsiveness to and their reaction and understanding

when the child display emotions that need their immediate intervention.

All eleven research participants from across the socioeconomic strata reported that they
respond immediately in that moment when the child needs their attention. Two of the eleven
research participants indicated that they even stop immediately with what they are busy with
either at work or home to attend to their children. Another participant mentioned that
sometimes it is just important to be there, to give recognition and let the child feel they are

important and that they matter.

Participant L4 shared that “She would come and tell me because she doesn't really speak ...
and | just accept it because | know what my child likes and what she does not like, what she
loves and does not love. When she does something that is not so good, | try to deal with it well,

and do not show anger towards her.”

Participant H1 is of the opinion that “Our job as adults is to just calm him down and say
whatever it is, whatever it is, breath, we are going to be okay, we will work through it together,
okay? Yes, you might have knocked something over and broken the lid and it is okay, you know.
The lid is — we can fix it, or we can''t, it’s okay, it’s going to be okay, your life doesn’t depend

on an object.”

Participant L2 said that “I go to talk to them and ask why are you so cross?
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Participant H3 reported that, “When I see she needs support I am right there for her,
immediately and when she is quiet and becomes withdrawn. She doesn’t want to talk. Then I

take her to my room, and | will say to her, M, tell mommy what is wrong, what is happening? ”

The findings indicates that the parents do have the ability to tolerate and deal with the emotions
of the child in a mindful manner. They allow the child to express emotions and at the same
time the parent shows that they are approachable, open-minded and can listen with intent. In
doing so the parent demonstrates that they are aware of their own emotions and can affirm the
emotions of their child in a mindful manner. The finding further indicates that they employ
intentionally or unintentionally elements of mindfulness in their parenting approach to address
emotional events experienced by their children. It seems that it is important for the research
participants to provide support immediately when they observe that their child is in distress.
The findings indicate that there are components of mindfulness parenting in both low and high
socioeconomic groups of this study, in the manner that they (the research participants) parent
their children. The research participants are perceptive to the feelings of the child and show
capacity to regulate the emotions of the child and their own. Furthermore, the findings show
that the research participants demonstrate kindness and affection in their approach in dealing
with stressful events. The research participants show that they care and want the child to
understand and feel that they matter. There is also a consciousness amongst the research
participants that they should resist to show anger towards the child, and rather to accept the

situation as presented.

The finding can be link to Kabat-Zinn (2003) who states that when parents employ a
mindfulness approach, they are attentive in a distinct manner. They do it purposefully in the
moment without being judgemental. Furthermore, Potharst, Baartman and Bodgels (2021)

describe mindful parenting as an ongoing process, which involves a higher awareness of the
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child’s emotions, a higher proficiency to listen with intent, acceptance of what is unfolding in
that moment even if it is not pleasing, to respond in a suitable manner and the parent being

aware of its own emotions.

Kabat-Zinn and Kabat-Zinn (2021) also define mindfulness in parenting as an expression of
affection when parents are more focused on emotions. For example, the parent can provide
guidance when needed and praise when the child’s conduct was goal appropriate. To expand
further on the concept of mindful parenting, Duncan, Coatworth and Greenberg (2009)
develop through their work in this area a mindful parenting model which describe mindful
parenting: to listen with intent and thoughtfulness, awareness of one’s own emotions and that
of the child, being open minded and approachable during interaction with the child, being
able to manage instinctive responses and maintaining affection automatically with the child,
maintaining emotional awareness of oneself and one’s child during parenting interactions,
regulating one’s own automatic reactivity to the child behaviours, and maintaining kindness

and affection towards oneself and the child.

A mindful parenting approach can be beneficial to both the parent and the child, as it reduces
parental stress, improve parental efficiency, improves the ability to provide care, improves
parental sensitivity and the well-being of the parent-child relationship (Potharst et al., 2021).
Ellis, Carcone, Slatcher and Sibinga, (2018) advocates that mindful approaches displayed by
parents improve responses to stressful situations and events and as well as improving trust and
emotional bonding. Duncan, Coatsworth and Greenberg (2009) suggest further that those
parents who interact mindfully with their children have a higher quality relationship with them
than parents who engage less mindfully with their children. Duncan et al. (2009) also purported
that those parents who had an affectionate relationship with their parents tend to be more

responsive to their children’s needs.
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Campbell, Thoburn and Leonard (2017) stated that if parents are mindful in their approach,
the more they become attuned and responsive to the needs of their children. Parental
responsiveness includes behaviours such as warmth, nurturance, acceptance, approval,
affection, providing comfort, attention to and interpretation of the child's needs, sensitivity,

and involvement.

A study done by Altafim, Mc Coy and Linhares (2018) has shown that lower socioeconomic
status relates more to negative parenting practices, and parents tend to report lower levels of
emotional and behavioural self-regulation. This is due to high levels of anxiety and depression
that parents experience due to a lack of resources and economic hardship. A similar study done
by Mc Coy and Raven (2011) yielded similar results that show the relation between parental
expression of negative emotions and self-regulation. Findings from this study indicate that
there is a high level of emotional regulation and therefore they can employ mindful parenting

approaches despite their low socioeconomic status.

Furthermore, studies done by a Hosokawa and = Katsura (2017) with parents in high
socioeconomic communities show that parents due to their access to resources and their
educational level do provide support and guidance to their children, but no particular studies
could be found that focus on mindful parenting of parents from high socioeconomic
communities. Literature studies indicate that various studies have been done on parenting in
low and high socioeconomic communities but rarely specific to mindfulness parenting other
than research that focused on the effect of mindful parenting programmes and interventions.

(Kil, Antonacci, Shukla, & De Luca, 2021; Campbell et al., 2017).

5.5.2 Teaching and emotion regulation

All the eleven research participants felt strongly that they need to set an example for their

children to follow so that they can learn from them and model their behaviour.
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The following comments were noted from the participants across the different socioeconomic
strata in response to the research questions on how you ensure that your children understand

emotions and how to react and behave:

Participant L3 reported that, “To be a better role model for my children and someone they
can look up to and say, that is my mother, my mother gives us everything she help us to where

we are today. So, parenting for me is just the bond | have with my kids. ”

Participant L4 indicated that, “But I am mostly involved with the emotions because I can help
her a little bit every day and am able to show her the right way, to teach her right from
wrong...... we understand each other's love very well because I teach her many things, like how

to respect other people and love other people.”

Participant H2 (a), alluded to the fact that, “It comes back to setting the example. He
regularly hears dad saying to mommy she looks beautiful, or I love you, or you know, gives a
hug. We are affectionate and he is also. He likes giving hugs. Also, the relationship between
you and your husband. They see this. For instance, how | talk to my husband, how he talks to

me. It is all about setting the example. ”

Participant H1 felt that “/t’s not okay to react that way, but ... or to scream and shout and
throw things, that is not okay, but you are allowed to feel bad and say mom, | just need some
time out and.... and he says mom I’'m just going to my room for five minutes and that’s fine —

we all need time out but to make him not feel alone.”

The findings indicate that setting an example to their children on how to express emotions and
show affection is important to the research participants. Furthermore, the research participants
are also cautious to show negative emotions as they are afraid that the children will role model

attitudes and behaviours they display. The findings also indicate that it is important for the
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research participants to teach the children how to react emotionally, but at the same time affirm
their emotions and make them understand that it is acceptable to express emotions. The finding
also indicates that the research participants are aware that they do play an important role to
teach and guide their children not only in general life skills, for example how to behave and

show respect, but also how to deal with emotions.

The finding can be linked to Zhang, Davey, Larson and Reicks (2019) who advocate that
parents employ certain parenting practices to achieve specific outcomes, one of which is to
enhance the emotional skills of the children. A review of various meta-analysis studies that
were done by various researches over the last decades indicate a positive relation between
parents’ response to, modeling of and teaching children about emotions had a positive impact
on the children’s emotional skill development (Zinsser et al., 2021). When parents are able to
regulate their own emotions and the emotions of the child it contributes to the well-being of
the family and also improves the child-parent relationship (Morris, Chriss, Silk &Houltberg,
2017) . The results of this study are supported by studies done by (Duncombe et al., 2012) who
concluded that parents who are in control of their own emotions are in a better position to
teach and guide their children to manage their own emotions. Furthermore, the finding is linked
to research done by Smith, Stagnate, Lewis and Pepin (2015) who found that parents described
their role as guiding their children to become good people, to teach them skills and provide a

routine within the home environment.

When parents can manage their own emotions and also teach their children how to regulate
their own emotions this lays a good foundation to foster secure attachment relationships with

their children, according to Duncan, Coatsworth and Greenberg (2009).

Two of the participants based their teaching on their religious beliefs. The quotations below

support their comments:
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Participant H5, suggested that, “I think it is...it is going to sound half Christian-like, but
discipleship is to show them life, tell them not to make the same mistakes you made and to raise

them to the best of your ability. ”

Participant H3 expressed the belief that, ‘Well, I base everything on my faith. I don't know. I
take it to the Lord, | have come to this point now. 7 don’t know what to do now. I will go into
my ‘internal room’ and open the Word and then God gives me the answers to everything | need

todo.”

The finding indicates that the parenting practices of the two research participants might have
been influenced by the way they have been raised by their parents, and therefore they share the
same beliefs as their parents. The finding further indicates that the parents feel comfortable and
confident to employ the religious approach, because they were socialised in this way by their
parents and that they wish to continue with transferring the religious values and norms to their

children.

This finding corroborates with Brody, Flor and Gibson (1999) and Fung, Wong and Park
(2018) on the idea that moral beliefs and affiliation with religious groups influence how parents
raise their children and, in turn, parents influence children’s religious beliefs, attitudes, and
behaviour in relation to social and moral issues. The family is where children are first exposed
to spirituality, religious practices, cultural traditions and rituals, and role models for moral and
ethical behaviour, for example sincerity and compassion. Barrow, Dolahite and Marks (2020)
conclude in their study that strong and healthy parent- child relationship outcomes are more
likely if parents religious teachings and socialisation process focuses on establishing good
relationships with the child that includes warmth, consistency and respect and allow the child

autonomy to explore as the parents religious beliefs can create tension between the child and
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parents. Bornstein et al., (2017) concluded that parental religiousness had both positive and
negative associations with parenting and child adjustment, and it remains largely understudied
and that developmental science should continue to investigate how the religious beliefs of

parents influence child adjustment or maladjustment.

5.5.3 Quality time

Although all eleven research participants across the socioeconomic strata reported that
spending time with their children is important, the researcher preferred to present the findings

as per socioeconomic group.

The following comments were noted from research participants in the low socioeconomic
communities in response to the question on how flexible and available they were when their

children wanted to talk and spend time with them.

Participant L4, pointed out that, “Quality time also gives you an opportunity to build a better
relationship with your child. In that time your child show what they like and don't like. It is
important that the child also show what they want to do. If I'have the money, then | would have

like to take her out on trips.... you know to experience nature and so on.”

Participant L5 commented that, “Quality time for me is important, as I am a working mom, I
really need to make time to spend with my child. I like to play with her, take her out, even if we

just walk down to the town to look at the shops. It gives us time to talk about lots of things.”

Participant L2 reported that” Weekends | have time for them, oh, when I finish working, after
work | go to home, they know if Mom is finished doing everything, cleaning, and cooking, |

have time for them.”
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Participant L4, expressed that “I really want to spend more time and make more effort than

focusing on finances.”

The finding indicates that the research participants, despite their desire to spend time with their
children, find it difficult due to various challenges they experience. The challenges include
anxiety due to a lack of financial resources, work schedule allows them to have time only over
weekends and very limited time after work. The finding indicates that the research participants
continue with household duties after they return from their daily jobs and that leave them with

less time to spend with their children.

The finding can be linked to a study done by Milkie, Kendig, Nomaguchi and Denny (2010)
that found that work commitments and long working hours may lead to parents feeling guilty
and anxious for not spending enough time with their children. It might create the impression
with the child that the parent cares less due to minimum time available to spend with the child.
It might further have a negative impact on the well-being of the child and the nature of the
bonding relationship between the parent and the child. According to Quinlan, Marchel, Cooper,
Hoffman and Powell (2019), the quality of the parent-child relationship may assist with future
attachment relationships of the child. It may be argued that if the attachment relationship was
of a secure nature, then the child might maintain such a relationship in future with the parent,
but if the child has experienced a poor attachment relationship, the child might have a negative

and anxious relationship with the parent in the adolescence stage.

The following quotations are from research participants in the high socioeconomic community
in response to the question on how flexible and available they are when their children want to

talk and spend time with them.

Participant H 2 (a) communicated that “Yes definitely. More time — it is better than presents

or money. Look, you must take care of your children you cannot get away from that. So yes, |
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would say, time, for sure because that is what they remember. For example, they will remember
when dad took them surfing, or when we go fishing or camping. They love it more than presents

or money.”

Participant H1, express the opinion that ‘We just want to be quiet and quality and see him
grow. We've been so fortunate to watch this little “thing” come and now it talks and walks,
and it has ideas and it’s amazing. ‘I’ll take him up the mountains...., we’ll go and see the

animals and he will go and help, little things can make a big difference.”

The findings indicate that the research participants value time spent with their children although
one of the participants indicated that the absence of the father due to business commitments
does have an impact on the child and that the child seeks the attention from the father. Despite
this, most of the research participants do have the time, maybe due to their favourable
socioeconomic circumstances, to spend outside of the house with the children by taking them
on trips, which enhances the intellectual and social development of the children which might

also have a positive effect on the parent-child relationship.

The finding can be link to Davis-Kean (2005) who purports that better income has an indirect
impact on the increase of parental warmth and involvement with play activities. Parent
practices of high socioeconomic status are normally associated with an authoritative parenting
style which implies that parents display more warmth, and their expectations are high in terms
of child outcomes, but Roubinov and Boyce (2017) suggested that more research should be
done to explore a broader set of socioeconomic indicators related to parenting that can

determine the quality of such parent-child relationships.
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5.5.4 Reward/praise and acknowledgement

All 11 participants across the socioeconomic strata reported that it is important to reinforce
good behaviour and to provide praise when children display good behaviour or do good deeds.
The quotations below are in response to the question on how you respond emotionally when

your child does something good and ensure that you value them:

Participant L3, shared that, “I overwhelm them with love and congratulate them, thank them
for doing well and keeping busy with good things. And if my children did something good, |

immediately hug and hold them and praise them.”

Participant L5 reported that, “7 like to buy my child something when she did good, I think it

will let her feel good and also know that she matters.”

Participant H3, stated that, “7value her. I would say, oh, well done my darling! It is important
to me that she can see mommy values her, she will come to me and say, | feel happy now, my

heart is not aching anymore. That is when | give her, her reward.”

Participant H1, shared that, ‘We praise, lots and lots of praise for the little dude. Ja, we have
always believed in positive reinforcement but if he has done something wrong, we will not focus
on it. We’ll say that wasn’t a good thing to do but let’s move on and do the right thing and fix

that.”

The above responses indicate that it is important for the research participants to show their
appreciation and reward good behaviour. The finding further indicate that the research
participants use this practice to enhance the parent-child relationship. It might also be that the
research participants want to encourage their children to respect boundaries and rules of the
household. This behaviour of the parents may inform a conducive environment for the children
to freely express their emotions which may contribute positively to their overall well-being.
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The finding can be linked to Sanders (2012) who advocates that positive reinforcement and
rewards and acceptance as parenting practices have been heralded to create a conducive and
warm environment for children’s development. The finding also confirms the opinion of
Shaffer, Fitzgerald, Shipman and Torres (2019) that emotion socialisation processes also serve
to teach children, directly and indirectly, about norms and values to display and managed their
emotions. Parents’ emotion socialisation practices often include components such as validation
and naming of the child’s emotions, but also invalidation of emotions and unsupportive
behaviours such as criticising or punishing emotional expression. These emotion socialisation
practices have been shown to predict child social and emotional competence (Shaffer et al.,
2019). Furthermore, Pelegrina, Garcia-Linares and Casanova (2003) are of the opinion that
positive reinforcement and acceptance are just a few of those parent practices that prove that it
creates a rich, stimulating, warm, positive parenting environment for children. Parents

predominantly adopt these strategies to promote their children’s development and well-being.

5.5.5 Discipline methods

The research participants were asked the question during the face-to-face interviews what their
response is when their children do something they do not like. Although ten of the participants
indicated different approaches to discipline, it all resulted in physically punishing their children
or yelling at them. Only one research participant prefers not to use a harsh discipline method
but would rather assess the situation and engage with the child. The ten participants

acknowledged during the interviews that the discipline methods are not acceptable.

The quotations represent comments reported by the research participants from across the

socioeconomic strata that uses harsh discipline methods:
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Participant L 5 shared that, “I feel sometimes very frustrated if she don’t want to listen, then
I will shout and sometimes a give her a hiding, then feel bad because I know it should not

happen, | should have handled it better.”

Participants H3, reported that, ‘Then I say, M, just hold it, just hold it, and then I say to her
now very clearly and | hold my slip-on sandal and give her a smack and say | have warned

you, three warnings, and now you have to feel. If you don't want to listen, then you must feel. ”

Participant H1, acknowledged that, ‘I’m very strict because I've seen other mothers and
they’re like ooohhh, it would ... You know, he is an only child. If I haven’t got a response by
the third time, and then my voice goes up and then he knows, but I've said to him, if you had
listened the first or second time or even the third time, I won’t shout. Then | go in there and |
will threaten with the wooden spoon, and he will probably get a smack with my hand on his
bum, but it’s not repeated, and then I will go out and I'll take a deep breath and I will come

back in, and I'll say do you know why this just happened?”

Participant L4, also acknowledged that, ‘7 discipline her gently on her hand. She's instantly
angry with me and then she walks away or goes to lie down on her bed. When she does it again,

1 give her a tap on the hand. I don’t do that much or make a habit of it.”

The finding indicates that ten of the research participants from across the socioeconomic strata
believe in harsh methods to discipline their children. The finding also shows that although the
ten research participants intention is to display a sensitive approach, it ultimately results in
them using a method that may harm the child and which could result in poor child outcomes as
well as insecure parent-child relationships. The finding indicates that this discipline approach
attracts different reactions from the children. One child would instantly show remorse while

another would retaliate. The child’s behaviour might indicate the way the parents react when
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they themselves are confronted with a situation that they can't manage and then they show

negative emotions like anger.

The participants indicated that they use their emotions and power to abuse the child, but it is
obvious that they do not see it as abuse. The finding is also an indication that the parents have
a challenge to regulate their own emotions and that they are also not aware or are ignorant that
the child also experiences emotions at that moment. Furthermore, it is obvious that the parents
do not have an alternative discipline method other than the harsh approach that they display. It
seems that research participants lack the capabilities and understanding in dealing with such

extreme emotional events expressed by the child.

The findings corroborate with a study done by Stormshak, Bierman, McMahon and Lengua
(2000) especially about the five distinct parenting practices that some parents apply when the
child displays disruptive behaviour. They include punitive discipline (yelling, nagging and
threats), inconsistency in the application of discipline, parents display less warmth and
positiveness, physical aggression, for example hitting, beating, and spanking. However,
another study done by Banovcinova, Levicka, and Veres (2014) has highlighted that the
unnecessary pressure on parents living in low socioeconomic communities can result in
corrective and punitive parenting styles or parents being characterised as less affectionate and
warm which negatively impact parent-child relationships. This also relates to the study done
by Wu, Zhang, Cheng, Hu and Rost (2015) suggesting that children belonging to families with
low SES have a higher risk of developing problem behaviours, and parental emotional warmth
mediating role. However, the research participants living in the high socioeconomic

communities displayed the same discipline methods in this study.

Jespersen, Hardy and Morris (2021) advocate that regardless of the socioeconomic status of

the parent, if parents are in control of their own emotions they would have a more positive
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approach to address inappropriate behaviour of the child, for example a quotation from one of
the participants: “I would first assess the situation and then work out how | would respond by

in a way that the child feel I listen to her.” ( Participant L3).

Jespersen, Hardy and Morris (2021) further state that the parent would firstly be attentive to
the emotions displayed, view it as an opportunity to teach and guide the child and to enhance
the relationship, validate the emotions by showing understanding, support the child by naming
the emotion and, lastly, have a discussion on how to solve the challenge and setting behavioural
boundaries. By employing this approach, the parent also demonstrates three of the emotion-
focused parenting practices such as modelling, teaching (instruction) and responsiveness. The
findings indicate that ten of the research participants across the socioeconomic strata may lack
the capabilities to apply appropriate discipline methods that display these emotion-focused
parenting practices. According to Zeanah, Berlin and Boris (2011) harsh discipline methods
may contribute to social and emotional disorder and maladjustment of the child. It can
furthermore compromise the nature of the attachment relationship between the primary
caregiver and the child due to the discipline methods that can inflict pain and install fear in the

child.

5.5.6 Emotional availability

All eleven participants felt that it is their responsibility as parents to be available for their
children and to listen to them. In contrast all eleven research participants_acknowledged there
are moments when they are impatient and then regret their behaviour retrospectively. Two of
the research participants also indicated that it is not easy when they see that the child

experiences emotions and the child does not express emotions.
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The quotations represent the comments from the research participants in response to the
question on their availability and flexibility, i.e., how available and flexible they are when their

children seek their attention and need emotional support.

Participants L5, expressed that, “I feel it's important to be aware of your child’s feelings. |

see on her face something bothers her then I will ask her what's going on.”

Participant H1, shared that, “From the beginning I said if you can’t tell me, how am |
supposed to know? I can’t help you if you don’t talk to me. Our job as adults is to just calm
him down and say whatever it is, whatever it is, breath, we are going to be okay, we will work

through it together, okay?”

Participant L1, expressed the notion that, “You need to listen to the child to be able to tell

them, uh-uh, wrong is wrong, right is right. You must be able to apply that.”

Participant H5 said that “/ tell him, ask me, don’t think is silly. Don’t keep it to yourself or try

and sort it out yourself. Come and ask me and then I will explain to you.”

The finding indicates that the research participants do endeavour to be available when the

children need their emotional support but that there is a degree of impulsiveness and

anxiousness that they display. On the other hand, the research participants welcomed the idea
of their child approaching them, which indicates that the child experiences the parents as a
haven and safe space to express their emotions. The finding further shows that the research
participants would encourage their children to come talk to them and ask them questions as
they believe that they are in a better position to entertain their curiosity. Even though the

research participants sometimes display a lack of capabilities, the finding indicates that there
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is a degree of sensitivity to engage and intervene when the child needs attention and support.
The researcher is of the opinion that the research participants were honest in their responses,

and it shows at least they are aware that their actions might harm the parent-child relationship.

The finding relates to Lum and Phares (2005) about the emotional availability of parents in
the context of emotion-focused parenting practices that are linked to the parents ability to be
responsive, considerate, and emotionally present. This feature also reflects the quality of the
parent-child relationship (Lum & Phares, 2005). According to Easterbrooks and Biringen,
(2000) emotional availability of parents not only occurs when the child is distraught, but
should be evident when the child displays negative and/or positive emotions. The parent
should have the capabilities to manage and accept the type of emotions displayed by the
child. This kind of reaction is highly associated with a secure child-parent relationship
according to Bowlby's attachment theory (Dong, Wang, Zhu, Li, & Fang, 2020). The results
of this study show that the children are comfortable to approach their parents when they need
their support, and in return the parents welcome such a gesture shown by their children as it
provides them with the comfort that the children trust them to seek their affection. On the
other hand, some of the participants also acknowledged that they are not always available in
that moment, and the child then displays impatience. This kind of behaviour is supported by a

finding of a study done by

Altenhofen, Sutherland and Biringen (2010) that emotional unavailability of a parent can have
a negative effect on the child, especially if the parent is present which might influence the

parent-child relationship negatively.

5.5.7 Communication

All eleven research participants across the socioeconomic strata indicated that communication

with their children is very important as it provides them with an opportunity to listen to their
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children, assess the feelings and then to provide guidance. The quotations below represent the
comments from the research participants from across the socioeconomic strata in response to

the question on why they let their child feel that they are available to talk to them at any time.

Participant L5, explain that “I often ask her what is wrong, I want to know so that we can talk
about it. I want her to know what she is feeling and that she knows also where it comes from,

yes so, | talk to her to understand her feelings better. | do it in a sensitive way.

Participant L2 shared that “When I look at the situation, | want him to say what he feels.
Often, we as parents want to say what the child feels and it might be wrong, so it is better if
they say what is wrong and then | take it from there. Communication is important for us. The

child must feel they are listening to. After all they are also human beings with feelings.”

Participant H1, reported that, “I"ll finish what I'm doing and go to him and go down to his
level and speak to him, and often times he’s just overwhelmed.... he can see my face instead of
having to have to look up all the time to me My son told me at his birthday party he was very
sad, because | did not ask him what he wants. | said look, you are absolutely right, for your
next birthday what we will do is we will do it in your order. You tell me and we will see ifit’s

reasonable and if it is within reason, we can do that.”

Participant H3, shared that, “I tell her rather ask me the questions no matter how
uncomfortable it is, but at least | know you will get the right answer, because it is just better to

listen and talk to your children. They can open the doors themselves. ”

The finding indicates that communication is used as a tool to get an understanding of the
feelings that the children experience at a particular moment, either when the children approach
the parent or when the parent approaches the children. The finding also indicates that the parent
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respects the child by creating the time to listen to the child and to be alert to their body language
as well as the non-verbal communication displayed by them. It is also obvious that the
communication is a two-way process that allows for both parties to interact and to express their

feelings albeit negative or positive.

The finding are linked to those of Shaffer, Fritzgerald, Shipamn and Torres (2019) who purport
that parents tend to form unique relationships based on the way they communicate and engage
with the child. In the context of emotion-focused parenting, parents employ a particular set of
skills to establish a real connect to the child that goes beyond just showing understanding and

warmth.

Furthermore, the findings are in line with the primary emotion communication skills that
parents display, for example, connection skills, emotion support skills, and emotion coaching
skills (Shaffer et al., 2019). Connection skills include “notice and appreciate” “listen to learn
more” and “label children's emotions”. These skills help parents to build positivity into daily
interactions, show genuine interest in their children, and gain understanding about their
children's emotional experiences and perspectives. They are key to building warmth, positivity,
and connection in a relationship. Notice and appreciation include verbalisations and actions

that convey parents positive attention and appreciation of a child's prosocial behaviours, their

unique qualities and experiences, interests, and what excites them. Listening to learn more
includes positive body language, reflecting and repeating what the child says, asking open-
ended questions that focus on understanding the child's experience, and going slowly to give
children time to respond. Labelling children's emotions builds children's emotional awareness
and provides a foundation for building emotion regulation skills (Shaffer et al., 2019). Parents
emotional awareness and regulation skills are thus primary influences on the development of

child emotional competence (Morris, Criss, Silk & Houltberg, 2017). The display of these
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skills may contribute to a better parent-child relationship which also might have a positive
impact on the strengthening of a closer bond with a child and secure attachment relations. This
behaviour of parents has been found consistent with the attachment theory which suggests that
parents who are responsive to their children in distress enhance the possibility that they will

turn to the attachment figure for comfort and affection (Bowlby, 1973).

5.5.8 Effects of income on providing care

The research participants across the socioeconomic strata expressed different views on the

question whether they think that income status or money play a role in raising their children.

The comments are responses from research participants for the low socioeconomic strata.

Participant L1, believes that, “Definitely money plays a role. I think one feels bad because you
want to give the best to your children. To be honest, I know some moms don't worry about it,
but I am one of those mommies that worry. | feel one should at least do what you can, even if

it is not of the best, but the least that you can give and share.”

Participant L3 shared that, “I feel broken, you know. I'm stressed when my children want

something, but I can’t afford it.”

Participant L5 alluded that, ““I feel love and care is more important than money”

The finding indicates that the research participants experience strong emotions of guilt, failure,
and incompetence when they cannot respond adequately to the needs of their children.
Furthermore, the finding indicates that the research participants tend to replace the negative
feeling by alluding that showing affection is more valuable than providing tangible material

objects. The finding further indicates that bonding with the child is more important than money
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and that the lack of it to satisfy the material needs of the children should not replace the love

and care that a parent must provide to them.

This finding can be linked to a study done by McLaughlin, Costello, Leblanc, Sampson and
Kessler (2012) that found that socioeconomic disadvantages can place huge strain on parents
ability to perform their parental responsibilities which influence the way they communicate
and respond to the demands and needs of the child. It also has a negative impact on the feelings
and emotions the parents experience such as sadness, anger, and stress, which may influence
the way parents interact with their children but also the very nature of the parent-child

relationship ( Spano, Rivera, & Bolland, 2011).

Research participants from the high socioeconomic communities also expressed their views on
the question if they think that income status/money plays a role. Although they are business
owners and some of them have good jobs, they do believe that income/money influence how

parents perform their parent role.

Participant H1 indicated that, ““I tell him, on the way to school, on the way home that we are
so fortunate to have what we have — a daddy that can work and a mommy that can stay at

home.”

Participant H3, belief, “That’s hectic. I mean you never want to send your child to school or
at home or to bed with an empty stomach. And we are fortunate enough that we haven’t had

that yet. With lockdown it has come close, it was difficult sometimes, but we make it happen.”

The finding indicates that parents do place a high value on the availability of money as it might
reduce the risks of experiencing stress, anxiety, and negative parent-child relationships. The

finding further indicates that the research participants in the high socioeconomic communities
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seems more relaxed, which is an indication that they do have the resources to provide

sufficiently for the financial needs of their children.

The finding can be linked to a study done by Bradley and Corwyn (2002) that suggested that
parents in high socioeconomic communities are in a position to provide a wide range of
experiences, material resources and social interactions. Studies to determine the impact of
parents advanced economic ability on the attachment relationship are very scarce. Most of the
studies focus on child outcomes but not in relation to the attachment relationship with the

parents.

5.6 Theme 3: Understanding of emotion-focused parenting (UEFP)

The results and discussion of each of the sub-themes in this section which include parent
responsibility, protection and love, parents’ childhood experiences, grandparents’ involvement
and fathers’ involvement will now follow and can be connected to the parents’ understanding

of emotion-focused parenting.

5.6.1 Parent responsibility

All eleven participants from across the socioeconomic strata expressed a strong sense of
responsibility towards their children in relation to a question that was posed to them during the
interview on their understanding of parenting. The participants felt they are responsible to
provide comfort to their children, give them the best, be there for them and be centred. They
felt they were responsible for the child's happiness and to create a happy home environment.
The participants also express the view that it's not an easy task to be a parent. Principles such
as openness and honesty are also important to the participants. Most of the participants reported
that the child needs to be acknowledged as a person. Participants also stated that the children

should be treated with respect. Children must feel accepted and acknowledged. Participants
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said they are responsible to provide a foundation for the child that contributes towards
confidence building so that they can face future life challenges. It is also important for them

that their children progress in life.

The comments below are in response to the question that was posed to the research participants

during the interview.

Participant H1, is of the opinion that, “Because if you are going to have a baby be there for
that baby, it’s not anybody else’s responsibility. You are raising that person to be their own
person, it’s not yours, you are getting them ready for the world, it’s like planting a tree, it is
going to have to stand on its own, he is going to have to stand on his own one day and if he

doesn’t know how, what have I done?”

Participants L2, pointed out that, “I like to be a parent because I like my kids. I don’t want

my child to be sad and cross, and I don’t want them to be unhappy. I want them to be happy.”

Participant H5 are of the opinion that, “You raise them, you give them love and give them
what they need to deal with life as grown-ups. It is not just about feeding them and sending
them to school. You must also have a relationship with them so that when they leave home, they

must also know that they can come back. ”

Participant L5, explained that “Children are our responsibility; you must be able to care for

them and guide them through life.... How will they learn?”

Participant H4, believes that, “It’s a big job.”

These responses indicate that parents acknowledge that the raising of children comes with huge
responsibility and accountability. It is their duty to provide a secure and nurturing environment

for the growth and development of their children. The findings also indicate that the
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participants are aware that their role is not only to provide the basics like food, shelter, and
schooling, but that they are also responsible for the emotional growth of the children. This
finding is a further indication that the participants attached great value to fostering a strong

emotional bond with their children.

Collins, Maccoby, Steinberg, Hetherington and Bornstein (2000) advocate that of all the
elements involved in parenting, the quality of care that children received is the most important
as it lays the foundation for good parent-child relationships. Therefore, having a close
relationship with the child can inform a healthy development in all compartments, for example
emotional self-regulation and peer relationships, and the general well-being of the child
(Sanders & Turner, 2018: 3-26). According to Sanders and Turner (2018: 3-26) parents use
different parenting practices, so it means that there is no accurate method for parents to perform

this most import task. As a result, raising of children can be tough, demanding as well as costly.

The finding is also in line with the results that have consistently shown that securely attached
adults display more positive parenting emotions and cognition and provide better nurturing and
care of their offspring, whereas insecure attachment is negatively related to these positive

parenting thoughts and behaviours (Jones, Cassidy, & Shaver,2015).

5.6.2 Protection and love

On one hand, all the eleven participants from across the socioeconomic strata reported that it
is important to demonstrate your love and affection to your children in relation to a question
that was posed to them during the interview on their understanding of emotions in parenting.
On the other hand, the participants were also careful not to show any negative emotions as they
felt that it might influence their relationship. Three participants valued the expression of love

more than giving presents. Two participants acknowledged that there is a strong bond between
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them and their children, and they do not allow sleep overs and when their children are not with

them, they feel the void.

The comments that follow are in relation to the question that was posed to the research
participants during the interview on what their understanding of emotion-focused parenting

was.

Participant L3, stated that, “I cannot buy your love by buying you stuff. I show them love.”

Participant L4, shared that, “When | became pregnant, | thought it was not going to be easy,
and it is still not easy. However, now that | am used to it I realised that one must support your

child and love your child and show it. I kiss her regularly to show her that everything is okay. ”

Participant H4, commented that, “We show emotions by giving our children hugs, making

physical contact.”

Participant H2(b) shared that, “It is about loving them and help them with day-to-day things.
When we celebrate an anniversary they celebrate it with us — they are part of us. So that is

what we do as a family. We are terrible — my children are here with me, they re mine.”

The excerpts indicate that the participants are aware that emotions do play a role in parenting
and that it is a two-way process, meaning that their expression of positive or negative emotions
might influence the children’s own emotion regulation. Furthermore, the finding also indicates
that irrespective of socioeconomic status parents share the same understanding that emotions
are a constant presence in the parent-child relationship and therefore parents need to be alert
and be able to manage such situations. Parents should also have the capabilities to manage and
deal with emotions expressed by themselves and their children and in doing so they need to be

considerate of the way they express their emotions.
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Hoghughi and Long (2004:5) posit that the parenting role and responsibilities involve various
activities that can influence the well-being and development of the child which include taking
care of their basic needs (nutrition, shelter, protection from harm, warmth, love, and affection).
Parents also provide emotional care which includes the development of a secure parent-child
attachment. Positive parenting practices may inform secure attachment which in turn assists
children to manage their emotions and they will have the capacity to handle harsh conditions

(Waters, Loton, & Jach, 2019).

5.6.3 Parents childhood experiences

During the interviews six of the research participants from across the socioeconomic strata
reflected on their childhood experiences, specifically how they were parented by their parents.
Two of the participants reported that they had very good experiences and shared their memories
and admitted that they integrated their parents approach with their current approach to

parenting.

Participant L3, shared that, “They never just bought us stuff, and said look here, this is for
you doing so well at school. No. It did not work like that with us. I always told myself that when
I have my own children, I will do the same. | come from a good home, and we grew up with a
lot of love and care and for me it was okay just to receive my parents’ love. So, I feel I just

want to also give my children love.”

Participant L5, reflected that, “I grew up with parents that show lots of love and | now do that

for my kids.”

The finding indicates that the research participants are modelling the parenting approach on

what they observed and experienced during their childhood. The finding further indicates that
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the research participants welcome the way their parents expressed their emotions towards them,

and it enabled them to transfer the same parenting to their own children.

The finding can be linked to Madden et al. (2015) which states that intergenerational transfer
of parenting practices is influence by parents experiences as a child and it is thus important to
have a complete understanding of the context and causes of their own experiences. A study
done by Madden et al. (2015) suggests that most of the research in the past on intergenerational

transfer of parenting practices focused on harsh and hostile parenting, while most current

studies have found that warm, sensitive, and supportive parenting can also be repeated from
one generation to the next. Results of a study done by Lundberg, Perris, Schlette and Adolfsson
(2000) found evidence that suggests that there is a strong link between parental emotional

warmth in the first generation and emotionally warm parenting in the second generation.

Memories of parent’s affectionate relationships with their own parents positively has been
associated with secure attachment in adult life through a study done by Hinnen, Sanderman
and Sprangers (2009). This evidence is supported by a longitudinal studies done by Nosko,
Tieu, Lawford and Pratt (2011) and Dinero, Conger Sahver, Widaman and Larsen-Rife (2008)
that have shown warm and supportive parenting during adolescence informed secure

attachment relationships in the long term.

The comments were shared by four research participants who had negative parenting childhood
experiences. One research participant reported that she did not have a positive child parenting
relationship. As a result, she was placed in foster care which had a positive effect on her. The

participant still carries the scars of the relationship. She now takes her role as a parent seriously
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and trying to reverse the affects her childhood experiences had on her. This is what the

participant reported:

Participant L4, recalled that, “There are many deep emotions of my mother because my

mother was a drug addict and | had to look after my brother.”

Further comments are from the other three research participants:

Participant H4, stated that, When I grew up, we were three and we were different but at some
stage we could see that mamma liked the other one more than us so that is the decision | made.
1 said for my children I'm not going to show them that I love the other one more than the other

one. I'm going to love them equally and embrace their affection.”

Participant H1, reported that, ‘So I think it is important for a little person to feel accepted and
acknowledged because you don’t want a family. I was raised — you speak when you are spoken

to and you sit in the corner, you sit and entertain yourself, go outside and play.”

The finding indicates that the research participants due to their childhood experiences made a
conscious decision to apply a different parenting approach that takes into consideration that the

child is a human being in their own right who can also express their own opinions and emotions.

The finding can be linked to a study done by Tegard, Rastdam and Wirtberg (2018) who found
that, despite the challenges that second generation parents face in their role as parents, the
parents generally were able to take care of their children’s basic needs of protection and
practical care. The challenge they often faced as parents was in the psychosocial domain and
was characterised by difficult emotions that were hard to control, stress, and clear difficulties
in the regulation of closeness and distance. These difficulties constitute a risk that their child
will not be able to develop a secure bond with their parents, and instead have some form of
attachment difficulty.
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According to Perris and Andersson, (2000), one of the key views of Bowlby’s attachment
theory (Bowlby, 1969) is that poor relations with parents during childhood sets the tone for
challenges for future relationships. It may have an effect the way parents express themselves
due to an anxious-avoidant attachment history. They may lack the capabilities to show

emotional affection (Millings, Walsh, Hepper & O'Brien, 2013).

5.6.4 Grandparents involvement

The raising of children in non-Western populations is perceived as a communal activity that
not only involves the parents but also immediate extended family members, and the community

but most important also grandparents (Mokomane, 2013).

One of the participants is a live-in grandmother who is responsible for taking care of her
grandchildren during the week, because her daughter is working in another town and only
comes home over weekends. The grandmother is not only responsible to provide care, but she

is also involved with the emotional care of the grandchildren.

The grandmother reported, even if their biological mom is present, the children still approach
her when they are in distress and need some attention. The following quotation supports her

comment.

Participant L1, reported that “When they are feeling a little off colour, then even if their
mother is there they still come to granny. | always make them quickly feel better, and when
they see | am also not be looking well then, they ask granny, granny, how are you, is granny

feeling ill?”

This response indicates the grandmother contributes significantly to the emotional awareness

of her grandchildren. 1t might be that she encourages them to express how they feel rather than
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to suppress their feelings. This finding concurs with a study done by Barnett, Scaramella,

Neppl, Ontai and Conger (2010) which focuses on grandmothers as a protective factor and

concludes that the involvement of grandmothers may enhance the emotional regulation and

social competence of the grandchildren.

Another participant reported a similar experience by saying that her child would talk to his
grandparents if he preferred not to talk to them. The quotation below is supporting this

comment.

Participant L3, shared that, “If he does not want to talk, he also has his grandparents to talk

to. If he goes to them to talk, they will come and tell me.”

Findings from field work indicate that the child prefers to approach a caregiver with whom
they have a stronger attachment when they are in distress. Further, the finding also indicates
that the grandchild might have a closer relationship with the grandmother and that the child

perceives the grandmother as a buffer between them and their parents.

This finding is supported by a study executed by Barnett et al., (2010) which found that
interactions with grandmothers may provide grandchildren with an opportunity to engage in
positive social interactions, thus promoting social competence. Furthermore, Belsky,
Bakermans-Kranenburg and Van 1Jzendoorn (2007) also reported according to a study done by
them that children who display high levels of emotional reactions may be sensitive to the
parenting practices displayed by their own parents and therefore they may benefit the most
from the intervention from a grandmother. The grandmother is also responsible for the
discipline of the grandchildren. The grandmother will communicate with them and address the

behaviour.
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Participant L1, felt that, “If they are doing naughty stuff, then I will make them sit so | can

talk to them.”

The finding indicates that the grandmother has an authoritative parenting approach which
allows engagement with the child which in turn provides an opportunity for the child to
respond. It is also highly possible that the grandparent might choose to have a different or same
approach than what she herself employed with her own children. This finding is linked to Love
and Knott ( 2018: 441-468) who stated that that the grandmother's involvement may also
reduce the negative impact of harsh parenting on children’s social adjustment. Quite possibly,
children’s interactions with grandmothers who are sensitive and responsive may counteract the
effects of interactions with mothers who are harsh and intrusive. Although harsh parenting in
one generation is likely to be transferred to the next generation, according to a study done by
Scaramella and Conger (2003) grandparents may choose to have a different approach to
discipline when dealing with their grandchildren as what they had with their own children. For
example, some grandmothers may rather choose to have a discussion with the grandchildren
about their behaviour than implementing harsh and punitive discipline methods. Grandparents

might also indulge in spoiling the grandchildren.

Love and Knott ( 2018: 441 - 468) also argue that irrespective of the motives of the
grandparents, grandchildren do benefit from a caring and responsive relationship with their
grandparents and may contribute to enhance social adjustment, especially for those children
who frequently experience harsh treatment from their parents. They argue further that due to
the childcare knowledge of grandmothers the support they provide may be critical to the

emotional well-being of the child.

The grandmother reports further that she feels very happy to provide the supportive role and

that the biological mother (which is her daughter) is very appreciative of the grandmother’s
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role and would express her gratitude towards her. The same comment was made by two other

research participants:

Participant L1 stated that, “7he mother has to work for her children, and I feel glad that I am
there to support and help. She always says she can never repay me with money, but the love I

give her children can't be bought with money. ”

Participant H2 (a) reported that, “Granny will come and help out, or play outside, or let me

just take a break from the job and pay attention.”

The finding indicates that the involvement of the grandparents is acknowledged and valued.
Furthermore, grandparents might be perceived as a support system that can provide similar care
when needed, which contributes to consistency in care and the presence of the caregiver is

trusted and accepted by both the parent and the children.

The finding concurred with a study done by Dunifon, Near and Ziol-Guest (2018) that
grandparents play different roles depending on the need of the family, for example, extension
of caregiving role, available to support leisure activities, preparation of meals and playing with
the grandchildren. Grandparent involvement provides further opportunity to contribute to the
well-being of not only the child but also the parents which in turn may strengthen the
grandparent and grandchild/children relationship, as well as the parent-child relationship.
Silverstein_and_Marenco (2001) found the same effect in relation to the intimate relationship
that the grandmaother establishes with the grandchildren. This finding is further supported by
an outcome of a study conducted by Moore and_Rosenthal_(2015) that found that grandparents

who provide care and support to grandchildren generally experience gratification.

Another participant acknowledged the supportive role that a neighbour played especially when

needed or just being there while they were not at home. This indicates that support to care for
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children extends beyond biological connections. The role of the neighbour and community are

equally valued:

Participant H4, shared that, “Fortunately for us we have a granny that is not our biological
mother or something like that is an aunt for the children staying next door so most of the time

she is looking after the children.”

Murray et al., (2016) established that, despite adversity, neighbours and community are seen
as an important extension for taking care of children even if there is no biological connection
which is commonly referred to as Ubuntu a well-known expression on the African continent.
This is supported by Makuwane, Gumede, Makoae and Vawda (2017) who re-iterate that
since neighbours live close by one another, they get to know one another’s situation and

provide such support and vice versa.

5.6.5 Fathers involvement

Five of the participants from across the socioeconomic strata referred to the involvement of
their husbands with the raising of the children. The husbands are involved in various ways.
Some of the activities involve chores in the household, activities with the children, discipline,

and spending time with the children as well as emotional support:

Participant H1 reported that, “Sometimes he works on my nerves, and I just start shouting
back and I know I shouldn’t and that is where dad is a calming influence. He will walk in, and
say come on let’s talk about it. He is an incredible daddy as in spending a lot of time with the

children.”

Participant L3, point out that, “My husband is a strong person. He will not easily show
anything. But he is also not one who gets angry easily, especially when it comes to children.
He will not get angry. He will not shout at the children or smack them.”
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Participant H4, alluded that, “At least my husband is supporting, so when | am at work, he

will be at home then looking after the children cooking and playing with them.”

Participant H5, reported that, “He has his own business, but he is very hands-on — fortunately

he has his own business.”

The findings above indicate that the father’s role is valued and appreciated by the mothers as
well as the children. Furthermore, the finding indicates the father is not just a figure in the
household but that he plays a significant role equal to that of the mother. An important finding
is that the fathers are also involved with the emotional well-being of the mother and the children

which is often not acknowledged or underestimated.

In view of the findings Richter (2006) affirms that many South African men are absent from
the lives of their children. The reasons for this are complex. Migrant labour, restrictions on the
movement and residence of people, disabling housing policies, poverty, lack of income,
compensatory masculinities and survival strategies adopted by single mothers are among them.
Furthermore, by having an involved father living at home can make a big difference in the life
of a child whereby they will have the pleasure of receiving and giving love (Richter, Chikovor

& Makusha, 2010).

According to a study done by Mangiavacchi, Piccoli and Pieroni (2021) when fathers become
increasingly involved in childcare activities and responsibilities it not only increases the well-

being of the children, but it also strengthens parental relations which may have a positive effect

on the nature of the parent-child and attachment relation. Most studies done to determine the
effect of the attachment relationship between the parent and child involved the mother. Gentler,

Contreas-Grau, Kerns and Weimer (2005) recommended that both parents should be involved
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in future studies, as fathers can play an important role in the emotional socialisation of the

children.

5.7 Conclusion

This chapter presented and discussed the findings of the study that explored emotion-focused
parenting of parents living in low and high socioeconomic communities in Kleinmond, Western
Cape. All the above themes are interrelated with one another. It is safe to assume that the study
has revealed that modelling, responding, and teaching are the three fundamental components

on which exchange and understanding of emotions are based between parents and children.
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CHAPTER 6

SUMMARY, RECOMMENDATIONS AND CONCLUSION

6.1 Introduction

In Chapter 1 the researcher identified and described three research objectives: a) to explore the
characteristics of emotion-focused parenting of parents living in low and high socioeconomic
communities, b) to explore how emotion-focused parenting is practised amongst parents living
in low and high socioeconomic communities, ¢) to explore how parents living in both low and
high socioeconomic communities understand emotion-focused parenting. This is an
explorative study, and a qualitative method was adopted to collect the data. The qualitative data
was obtained through face-to-face interviews using a semi-structured interview schedule. The
collected data were analysed from three main themes and 16 sub-themes that emerged from
interviews and the study objectives as discussed in Chapter 5. The discussion in Chapter 5
included literature and the attachment theory that explained, supported, or diverged from the
findings of the study. The qualitative analysis provides an understanding of emotion-focused
parenting of parents living in low and high socioeconomic communities in Kleninmond,

Western Cape.

The last chapter presents a summary of findings, recommendations, and the conclusion of the
research. Finally, the researcher will provide a summary of the findings interrelated to the
research objectives and the application of the attachment theory. Thereafter, the

recommendations and suggestions will be given along with the conclusion.
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6.2 Summary of the research findings of the study

6.2.1 Characteristics of emotion-focused parenting of parents living in low and high

socioeconomic communities

The key questions that the participants had to respond to were: If they are aware that emotions
play a role in parenting, are they aware that they as parents experience emotions, and are they
aware that their children also can express emotions and that their children in return respond to
the parents expressions of emotions? The data and comments provided by the participants
indicated that the research participants are aware that emotions play a role in parenting. The
participants were very honest in their responses, reporting that they do not always handle their
responses very well. Most of them indicated that they are sometimes overwhelmed and must

pause sometimes before they react or reflect on their inappropriate responses.

What is significant is that the participants understood that the expression of their own emotions
can have a positive or negative effect on the well-being of their children. The other significance
is that the children model their emotional expressions on the parents behaviour when they
display their emotions. It is then safe to assume that the parents emotional socialisation and
regulation of their own emotions has an effect the child’s emotional understanding. The child
will approach them and comfort them and acknowledge their feelings. Children from across

the two socioeconomic strata displayed this behaviour.

The responsiveness of parents according to the attachment theory can strengthen the parent-
child relationship. If there is a secure relationship, then the children see the parents as a safe
haven to go back to when they are in distress. The researcher can cautiously conclude that there

is a close enough relationship between the participants and their children that elicits this kind
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of response. Dismissiveness of emotions also featured, albeit only one parent reported such a
parenting approach dealing with negative emotions expressed by her child. It is still worthwhile
to mention as dismissive tendencies of parents can have a negative effect on the well-being of
the child, or it might lead to the child learning that showing of especially negative emotions is
not acceptable which can influence future behaviour as the child grows up, and it can go into

adolescence and adulthood if not addressed.

6.2.2 Emotion-focused parenting practices amongst parents living in low and high

socioeconomic communities

The aim of this objective was to explore the parent practices that participants employ, that is
linked to elements of emotion-focused parenting. Themes that emanated from the questions
included parent mindfulness (listening and understanding, responsiveness), teaching (transfer
of norms and values), emotional availability, spending time with children, reward praise and
acknowledgement, discipline methods, communication, and the influence of socioeconomic
status on parenting. The present results are significant in at least two respects. The first one,
although not conclusive and stated with caution, is that there is an awareness amongst the
participants that the child matters, the child is an individual with rights, and the child should
be respected and acknowledged. The second one is that parents are aware that their emotional
availability makes a difference and provides them with an opportunity to bond with the child,

but also to ensure the child of their emotional support.

The research participants presented different approaches to discipline Ten employed harsh
discipline methods, while one participant preferred to communicate and assess the situation
before they reacted. The findings on the discipline methods employed by ten participants in

both the low and high socioeconomic communities were rather alarming, especially in the
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context of the high rate of child abuse in South Africa and despite the fact the policies and laws
such as the Child Care Act, Act 38 0f 1995, the White Paper on Families as well as the South
African Constitution all promote the rights of the child and that it holds legal implications for
parents when the child is exposed to abuse. The employment of harsh disciplinary methods is
in contrast with data provided by the same participants that they are sensitive, responsive, and
caring towards the needs and emotional expressions of their children. It seems that the
participants might believe employing harsh discipline methods will yield good child
behavioural outcomes and protect the child from harm, instead it might damage the parent-
child relationship, increase tension and lead to retaliation from the child. This kind of parental
behaviour not only suppresses the expression of emotions by child, but it can also have an

influence on the well-being of the child and family.

6.2.3 Parents understanding of emotion-focused parenting living in low and high

socioeconomic communities

It is encouraging to note that based on the data and comments from the participants that there
is an understanding of emotion-focused parenting. The study also revealed that the participants’
own childhood experiences have an impact positively and/or negatively on how they parent.
The participants understand that they are not only responsible to provide for the basic needs of
the child such as shelter, food, health care and education. For the participants it goes beyond
the latter and they understand that parenting involves affirmation and validation of the child’s
emotions. Spending quality time with the child is important as they believe it deepens the bond
and love as well as the connection they have with the child. Attachment theory emphasises the
importance of parental emotional sensitivity to effectively interpret and respond to the needs

of the child. The more stable the bond between parent and child, the more likely it is that a
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child will regulate conduct towards others in an empathetic manner. Another key finding
regarding the socioeconomic status of participants from the low socioeconomic communities
is that income and especially low income has an emotional effect on the participants and
consequently makes it difficult to focus on the parenting role due to demands placed on them
by their children and the fact that they cannot meet the basic needs of their children. This
situation can become unmanageable, which then has a direct effect on the parent-child relation
as well as the child's emotional status. Furthermore, involvement of fathers in the raising of
their children is in general underestimated or ignored, but the study showed the six married
mothers placed high value on the involvement and support they receive from their spouses. The
indication is that their involvement contributes to the well-being of the family, children, and
the parental relationship. The findings provide an opportunity to encourage the participation of

fathers due to the positive attitude that the mathers displayed.

6.3 Chapter summary

This chapter provided a summary of all chapters of this thesis, followed by the key findings of
the study. This chapter also includes recommendations for further research, limitations and

challenges experienced during the study.

The researcher continuously focused on the objectives of the study and the results that were
obtained confirm that the goal of the study was achieved. The main objective of this study was
firstly to explore if parents living in the in the low and high communities, display characteristics
of emotion parenting, secondly to explore if parents employ emotion-focused parenting
practices and, thirdly, if they do understand emotion-focused parenting. The results of the study
are very encouraging, as the findings indicate that parents from both socioeconomic

communities do have a fair understanding that emotions do play a role in parenting and that it
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influences both the parent and the child, their relationship, and the overall well-being of the

family.

Recommendations to various relevant stakeholders were made such as practitioners, social
workers, and policy makers. In addition, recommendations were made for future research. In
conclusion the study provides important insight into the parents and children’s emotional
regulation and socialisation as well as interprets how it influences the attachment relationship
between the parent and child. It is expected that the study may add knew knowledge in a small
way on how parents living in low and high socioeconomic communities in South Africa display
emotion-focused parenting characteristics, their understanding, and the parent practices they

display.

6.4 Application of the attachment theory

For this study Bowlby's attachment theory was utilised because it was the best suitable theory
that explained the emotional component in the parent-child relationship. The parent-child
relationship forms the cornerstone of future relationships of the child and therefore the nature
of the attachment relationship which includes the emotional component plays an important
role. In general parents want to provide the best for their children, however, differ in how they
raise and interact with their children. The findings of the study confirm this aforementioned
statement as it was found that parenting practices differ across the socioeconomic strata which
also impact the nature of the attachment relationship between parent and child. Attachment
experiences are critical to human emotional and cognitive development. The theory proposes
further that parents serve as a base from which the child may learn about their environment,
through exploration, and also as a safe haven and support when children become distressed.

Therefore, attachment and emotion are intimately linked, as the experience of emotions often

134



initiates contact with attachment figures and the attachment relationship serves as an emotion

regulatory system for children.

All the research participants from across the socioeconomic strata indicated that their children
feel comfortable to engage with them when they need comfort and assurance that they are
available to take care of their emotional needs. This in all probability is an indication that there
exists a secure parent-child attachment relationship as informed by Bowlby's dimensions of
attachment theory. This finding is in contrast with existing literature that purported that parents
from the high socioeconomic community tend to have a more child centred approach to
parenting as opposed to parents from low socioeconomic communities who tend to be less
sensitive and more authoritarian. As a result, children from low socioeconomic communities
tend to develop insecure attachment relations while children from high socioeconomic

backgrounds would have a secure attachment relationship.

Despite the responsiveness of the research participants across the socioeconomic strata of this
study, research participants from the low socioeconomic community indicated that they do
experience stress and anxiety due to the fact that they do not have sufficient financial resources
to meet the needs of their children. This situation often causes a strain on the parent-child
relationship which might further have an impact on the nature of the attachment between parent

and child as indicated by the literature.

The attachment theory is useful for understanding the impact that factors such as
socioeconomic circumstances, parenting approaches and practices might have on the parent-
child relationship. Furthermore, the theory can be utilised by professionals as an assessment
tool to determine the nature of the attachment relationship to support clients to achieve a secure

attachment style.
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6.5 Limitations of the study

e The study was confined only to parenting in high and low socioeconomic contexts in
Kleninmond, Western Cape. The fact that the study was confined to a specific area
made it limited in the sense that the findings may not necessarily be generalisable to

other communities or in other parts of South Africa or other countries in the world.

e Only one father participated in this study, thus the parenting experience of fathers was
not explored sufficiently. Understanding fathers’ parenting experiences is important

and further studies should include both fathers and mothers.

e The parenting experiences of the mothers who participated in this study cannot be

generalised to all mothers due to the small sample that was recruited for the interviews.

e Challenges were experienced to conduct face-to-face interviews with participants as it
was delayed due to Covid 19 regulations and lockdown levels that the country has

experienced since March 2020.

e January — April 2021, two participants from the lower socioeconomic communities did
seasonal work on farms nearby the study area and were not available until June — July

to conduct the face-to-face interviews.

e Even when lockdown levels were relaxed and made face-to-face interviews possible,
participants as well as the researcher were anxious during the interviews fearing
contracting Covid-19 although protocols were followed. This might have limited the

way that the participants wanted to express themselves.
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6.6 Recommendations

After exploring emotion-focused parenting of parents living in low and high socioeconomic

communities in Kleninmond, Western Cape, this study suggests below some recommendations

for practitioners, social workers, policy makers, parents, and future researchers.

6.6.1 Practitioners

Practitioners need to be made aware that emotions do play a role in parenting and that
emotion regulation of parents has an impact on emotional socialisation and adjustment
of children. Emotion regulation by both the parent and child must be included in
parenting programmes. Practitioners and adults working in childcare services should be

trained in the socialisation of children’s emotions.

The role of fathers in the raising of children must be promoted, as it can contribute to
children and their mother’s emotional regulation. The contribution fathers can make to
the overall well-being of the family can also strengthen the attachment relation with the

child.

6.6.2 Social workers

The study found that ten of the participants struggle with alternative discipline
approaches that are more sensitive and consistent with what is expected from them in
terms of the laws and policies that protect the rights of the child. It is therefore
recommended that social workers promote the Child Care Act and the South African
Constitution and other relevant policies, with specific emphasis on the rights of

children, and parents’ responsibilities to refrain from abusing the child emotionally,
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physically, and verbally. Parents should be introduced to non-violent discipline
approaches and training should include the socialisation of coping strategies as a

component of parenting interventions.

6.6.3 Policy makers

e Policies that focus on the well-being and protection of children should be simplified to
make them more understandable and accessible to parents. For example, resources
should be made available by the South African government to increase efforts to raise
awareness about the legal framework that governs the well-being and protection of

children with the parents as the focus group.

e Efforts should be made to include parents in the development of policies, as it would
provide them with an opportunity to share their knowledge which might lead to parents

accepting ownership of such policies as they were given the appropriate recognition.

e More emphasis and urgency should be put on the socioeconomic rights of children in

South Africa.

6.6.4 Future research suggestion

e Further studies should be carried out on emotion-focus parenting, especially on a wider

scale as the present sample was too small to be generalised.
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6.7 Conclusion

This study explored the understanding, characteristics, and practices of emotion-focused
parenting amongst parents living in low and high socioeconomic communities in Kleinmond,
Western Cape. Based on the findings presented, the study concludes that there is an
understanding, characteristics, and employment of emotion-focused parenting amongst the
research participants of this study. One of the negative elements of the study that needs to be
highlighted is that some parents preferred physical punishment and therefore it was
recommended that there is a need to empower parents with alternative tools to discipline their
children. Despite the negative element that can be attributed to only a few of the research
participants’ disciplinary approaches, the overall findings are an indication that there is a shift
in the parenting approach to become more responsive, mindful, caring, and understanding of
their role and responsibility towards their children. The research participants also showed
understanding that they play a key role in the emaotional, social, and educational development
of their children and therefore they should be aware of how they managed their own emotions
and how they display their emotions. Furthermore, the research participants placed high value

on their role as role models, teaching agents and responsiveness.

In conclusion studies that explore emotion-focused parenting practices, and the understanding
and characteristics thereof should be encourage as it can add value to the existing and/or more
well-known typology of parenting styles and practices such as authoritative, authoritarian,

neglectful and uninvolved parenting styles and associated parenting practices.
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APPENDICES

Appendix A: Interview Schedule

Interview Schedule: English

Explore the characteristics of emotion-focus parenting of parents living in low and high

socio-economic communities.

1.

6.

How do you emotionally react when your child/children do something good?

What do you do to ensure that your child/children understand that you value him/her?

How available are you to your child/children when they need emotional support?

What is your reaction when your child/children do something you do not like?

How do you feel emotionally when your child/children do not talk to you?

How do you react when your child/children do not talk to you for whatever reason?

Explore how parents living in low and high social economic communities understand

emotion-focus parenting

10.

11.

How would you explain your understanding of parenting?

Do you think your income status has an effect in the way you raise your child/ children?

How do you feel (emotionally) if your child’s/ children’s need are not provided for.?

What kind of emotions do you think your child/children experience?

How do you make sure that your child/children understand your income status?
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Explore how is emotion-focused parenting practised amongst parents living in low and

high socioeconomic communities.

12.  What is your understanding of a loving and caring relation with your child/children?

13.  What do you do to ensure that your child/children understand your emotions?

14. How flexible are you when your child/children want to talk to you?

15.  What do you do to let you child feel that you are available to talk to him/her at any

time?

16.  What is your understanding of emotions in your parenting?

17. How do you help your child/children to find out what is the cause of their emotions?

18. How do you respond when your child/ children is/are unhappy?

Interviews might continue if saturation is not reached.

175



Interview Schedule: Onderhoud Riglyn

Ondersoek die kenmerke van emosie- gefokusde ouerskap van ouers in lae en hoé sosio-

ekonomiese gemeenskappe

1. Hoe wys jy jou emosies wanneer jy waarneem dat jou kind iets goed doen?

2. Hoe laat jy jou kind verstaan dat jy hom/ haar van waarde ag / waardeer?

3. Hoe toon jy aan jou kind dat jy beskikbaar is wanneer hy/sy emosionele ondersteuning
nodig het?

4. Wat doen jy wanneer jou Kind iets doen waarvan jy nie hou nie?

5. Hoe voel jy (emosioneel) wanneer jou kind nie reageer as jy met hom/ haar oor iets
praat nie?

6. Hoe reageer jy wanneer jou kind/ kinders nie met jou kommunikeer nie?

Ondersoek hoe ouers wat in lae en hoé sosio- ekonomiese gemeenskappe woon emosie-

gefokusde ouerskap verstaan.

7. Verduidelik hoe jy ouerskap verstaan?

8. Dink jy dat jou inkomste status "n rol speel op die wyse hoe jy jou kind grootmaak?

9. Hoe voel jy (emosioneel) wanneer jy nie in jou kind/kinders se behoefte kan voorsien
nie?

10.  Watter tipe emosies dink jy ervaar jou kind?
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11.  Wat doen jy om te verseker dat jou kind/ kinders jou inkomste status verstaan?

Ondersoek hoe emosie- gefokusde ouerskap in lae en hoé sosio- ekonomiese

gemeenskappe toegepas word.

12.  Wat verstaan jy met "n verhouding van liefde en sorg teenoor jou kind/ kinders ?

13. Hoe maak jy seker dat jou kind jou emosies verstaan?

14. Hoe beskikbaar is jy wanneer jou kind/ kinders met jou will praat ?

15.  Wat doen jy sodat jou kind kan voel dat jy enige tyd bekikbaar is om met hom/haar te

praat?

16 Hoe verstaan jy emosies in jou ouerskap?

17 Hoe help jy jou kind om uit te vind wat die oorsaak van hom/ haar emosies is?

18.  Wat is jou reaksie wanneer jou kind/ kinders ongelukkig is?

Onderhoude mag voortduur indien versadiging nie bereik is nie.
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Interview Schedule: Isikhokelo soDliwanondlebe

Phonononga iimpawu zeemvakalelo -kugxila kwenggondo yokuba ngumzali kubazali abahlala

kwiindawo eziphantsi nezogogosho eziphakamileyo.

1. Uzibonisa njani iimvakalelo zakho xa uphawula ukuba umntwana wakho wenza into

elungileyo?

2. Umazisa njani umntwana wakho ukuba umxabisile?

3. Umbonisa njani umntwana wakho ukuba uyafumaneka xa efuna inkxaso yemvakalelo?

4. Wenza ntoni xana umntwana / abantwana bakho besenza into ongayithandiyo?

5. Uziva njani ngokwasemphefumlweni xa umntwana / abantwana bakho bengakuthethisi?

6. Wenza ntoni xa umntwana / abantwana bakho bengakuthethisi nokuba bekutheni na?

Jonga indlela abazali abahlala kwiindawo eziphantsi neziphezulu zogogosho

zasekuhlaleni ezigonda ngayo iimvakalelo -kugxila kwenggondo yokuba ngumzali

7. Cacisa indlela ogonda ngayo ukuba kukuthini ukuba ngumzali?

8. Ingaba ingeniso mali yakho iyayicaphazela indlela ogegesha ngalo usapho lwakho?

9. Uziva njani emphefumlweni xana ungakwazi ukufezekisa imfuno zomtwana wakho?

10. Luhlobo olunjani Iweemvakalelo ocinga ukuba umntwana wakho unazo?

11. Ubacacisela njani abantwana bakho malunga nengeniso yakho ngokwezimali?
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Jonga ukuba kwenzeka njani ukuba umzali ajolise nggo kwiimvakalelo phakathi

kwabazali abahlala kwiindawo eziphantsi neziphezulu zentlalo.

12. Luthini uluvo Iwakho malunga nothando nenkathalo ebantwaneni bakho?

13. Uginisekisa njani ukuba umntwana wakho uyaziqonda iimvakalelo zakho?

14. Uguquguquka kangakanani xa umtwana wakho / abantwana efuna ukuthetha nawe?

15 Wenza ntoni ukwazisa umtwana wakho ukuba uyafumaneka ukuze akwazi ukuthetha nawe

nangontoni nageliphi ixesha?

16 Uyuigonda njani iimvakalelo ekukhuliseni kwakho abantwana bakho?

17. Umnceda njani umtwana wakho/abantwana bakho ukuba bafumanise ukuba yintoni

unobangela weemvakalelo zabo?

18. Wenza njani xana umtwana / abantwana bakho bengonwabana?

Udliwanondlebe lungaghubeka ukuba akufikelelwa.
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Appendix B: Consent Form

ey UNIVERSITY OF THE WESTERN CAPE

Private Bag X 17, Bellville 7535, South Africa
Jal; +27 21-959 2970 Fax: 27 21-959 2545

- i
E-mail: nroman{flowe.ac,za, 7905445 @myrwe.ac.za

CONSENT FORM

Title of Research Project: An exploration of emotion-focused parenting in the context of

parents living in low and high socioeconomic communities

The study has been described to me in language that I understand. My questions about the study
have been answered. | understand what my participation will involve, and | agree to participate
of my own choice and free will. I understand that my identity will not be disclosed to anyone.
| understand that 1 may withdraw from the study at any time without giving a reason and
without fear of negative consequences or loss of benefits.

| agree to be audiotaped during my participation in this study.

____ | donot agree to be audiotaped during my participation in this study.

Participant’s name............................

Participant’s signature...............cooeeviiiiiiiiiiiannn.

Please tick: | would prefer to be interviewed in English or Afrikaans

| English | Afrikaans | isiXhosa |

180



299 UNIVERSITY OF THE WESTERN CAPE

Private Bag X 17, Bellville 7535, South Africa
Jal; +27 21-959 2970 Fax: 27 21-959 2545

- i
E-mail: nroman{flowe.ac,za, 7905445 @myrwe.ac.za

Toestemming Vorm

Titel van die Navorsing Projek: n Eksplorasie van emosie gefokusde ouerskap in die konteks
van ouers wat leef binne lae en hoé sosio- ekonomiese gemeenskappe.

Die studie was aan my beskryf in "n taal wat ek verstaan en ek het vrylik en vrywillig ingestem
om deel te neem aan die studie. My vrae oor die studie was beantwoord. Ek verstaan dat my
identiteit nie bekend gemaak sal word nie en dat ek neige tyd kan onttrek van die studie en dat

dit sal my nie negatief in enige manier sal affekteer nie.

__ Ekgee toesteming dat "'n opname band gedurende my deelname in die studie gebruik kan
word.

____ Ek gee nie toestemming dat ‘'n opname band gedurende my deelname in die studie

gebruik kan word nie..

Naam van Deelnemer................ccoooienn....

Merk asseblief: In watter taal verskies u om die onderhoud te doen.

| English | Afrikaans | isiXhosa |
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I --... E . i T T # r rT ' i

e o8l UNIVERSITY OF THE WESTERN CAPE

TJ—A_i

a1 ]

W N Prvate Bag X 17, Bellville 7535, South Africa
s Jel: +27 21-959 2970 Fax: 27 21-959 2845

e i E-mail: nroman{gluwe.ac,za, T905445(@myuwre.ac.za

IFOMU YOKUNIKEZA IMVUME

Isihloko seProjekthi yoPhando: Ukuhlolwa komzali ojolise kwiimvakalelo kwimeko
yabazali abahlala kwiindawo eziphantsi neziphezulu zentlalolsifundo sichaziwe kum ngolwimi
endilugondayo. Imibuzo yam malunga nesifundo iphendulwe. Ndiyagonda ukuba ukuthatha
inxaxheba kwam kuya kubandakanya ntoni kwaye ndiyavuma ukuthatha inxaxheba kukhetho
Iwam nenkululeko yokuzikhethela. Ndiyagonda ukuba awuzukuchazelwa mntu ukuba
ungubani na. Ndiyagonda ukuba ndingarhoxa esifundweni nangaliphi na ixesha ngaphandle
kokunika isizathu kwaye ngaphandle koloyiko kwiziphumo ezingalunganga okanye ilahleko

yezibonelelo.

____ndiyavuma ukumanyelwa xana ndithatha inxaxheba kolu phando.

____andivumi ukuba ndimanyelwe xa ndithatha inxaxheba kolu phando.

Igama lomthathi-nxaxheba ........................... .

Utyikityo lomthathi-nxaxheba .........................oel

Nceda uphawule: Ndingathanda ukuba kwenziwe udliwanondlebe ngesiNgesi okanye

ngesiBhulu

English Afrikaans Xhosa
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Appendix C: Information Sheet

Information sheet: English

e o8l UNIVERSITY OF THE WESTERN CAPE
b i
Private Bag X 17, Bellville 7535, South Africa
N 4 Tek +27 21-959 2970 Fax: 27 21-959 2845
e 1 E-mail: . TO05445(@myvurwe.ac.za

INFORMATION SHEET

Project Title: An exploration of emotion-focused parenting in the context of parents living in
low and high socioeconomic communities

What is this study about?
This is a research project being conducted by Doreen Antoinette Februarie at the University

of the Western Cape. We are inviting you to participate in this research project because you
are a parent of a pre-school child in one of the early childhood developed centres selected.
The purpose of this study is to explore the emotion-focused parenting in the context of
parents living in low and high socioeconomic communities with a view of understanding the

current practices.

What will I be asked to do if | agree to participate?
You will be asked to participate in an interview. The interview will take approximately 45-60

minutes. The questions are confidential and anonymous therefor there will be no

consequences to you based on the information you provide during the interview.

Would my participation in this study be kept confidential?
I will do my best to keep your personal information confidential. To help you protect your

confidentiality, the information you provide will be totally private; no names will be used so
there are no way you can be identified for participating in this study. Your information will
be anonymous and treated confidentially. Therefor your name will not be included on the

report. If we write a report or article about the research project, your identity will be protected
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to the maximum extent possible. The reports will be kept in a locked cabinet and only the
interviewer and the research supervisor will have access to this information. The research

findings will not include any personal details.

What are the risks of this research?
All human interactions and talking about self or others carry some amount of risks. We will

nevertheless minimise such risks and act promptly to assist you if you experience any
discomfort, psychological or otherwise during the process of your participation in this study.
Where necessary, an appropriate referral will be made to a suitable professional for further

assistance or intervention.

What are the benefits of this research?

The research may be beneficial to researchers working in the child and family environment
and might inform policy-making decisions regarding family interventions. Furthermore,
might contribute to a better understanding of parenting programmes for academics, social
workers, policy makers, parents, institutions and non-governmental organisations in the field

of child and family care.
Describe the anticipated benefits to science or society expected from the research, if any.

The study may highlight the need to promote emotion-focused parenting through policy
formulation, school curricula, and as a guide for people working with children and parents. It
will help highlight characteristics of emotion-focused parenting which are still a novel

concept and an understudied style of parenting amongst South African parents.

Do I have to be in this research and may | stop participating at any time?
Your participation in this research is completely voluntary. You may choose not to take part

at all. If you decide to participate in this research, you may stop participating at any time. If
you decide not to participate in this study or if you stop participating at any time, you will not
be penalized or lose any benefits to which you otherwise qualify.

Is any assistance available if | am negatively affected by participating in this study?

Every effort has been taken to protect you from any harm in this study. If however, you may
feel affected you can be referred to your nearest community resource for assistance.
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What if I have questions?

This research is being conducted by me at 083 52 46 046 or 7905445@myuwc.ac.za or my
supervisor Professor Roman at Child and Family Studies Unit, Faculty of Community and
Health Sciences at the University of the Western Cape. If you have any questions about the
research study itself, please contact Prof Roman at: Child and Family Studies Unit, Faculty of
Community and Health Sciences tel: 021 959 2970

Should you have any questions regarding this study and your rights as a research participant
or if you wish to report any problems you have experienced related to the study, please

contact:

Dr M Londt

Head of Department: Social Work
University of the Western Cape
Private Bag X17

Bellville 7535

mlondt@uwc.ac.za

Prof Anthea Rhoda

Dean: Faculty of Community and Health
Sciences

University of the Western Cape

Private Bag X17

Bellville 7535
chs-deansoffice@uwc.ac.za

This research has been approved by the University of the Western Cape’s
Humanities and Social Sciences Research Ethics Committee.
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Y UNIVERSITY OF THE WESTERN CAPE

Private Bag X 17, Bellville 7535, South Africa
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Information Sheet: Afrikaans

Projek Titel: "n Eksplorasie van emosie gefokusde ouerskap in die konteks van ouers wat
leef binne lae en hoé sosio- ekonomiese gemeenskappe.

Wat is hierdie studie oor?

Hierdie navorsings projek sal deur Doreen Antoinette Februarie van die Universiteit van Wes-
Kaap gedoen word. Ons nooi u uit om deel te neem aan die navorsing projek aangesien u 'n
ouer van 'n kind is van een van die voorskoolse sentrums wat geselekteer is vir die studie.
Die doel van die studie is om emosie gefokusde ouerskap van ouers wat leef binne lae en hoé

sosio- ekonomiese gemeenskappe te ondersoek om sodoende die huidige praktyke te verstaan.

Wat sal gevra word om te doen as ek in stem?
U sal versoek word om aan "n onderhoud deel te neem. Die onderhoud sal ongeveer 45-60
minute neem om te voltooi. Die vrae is vertroulik en anoniem en sal dus geen gevolge vir jou

hé gebaseer op die inligting wat tydens die onderhoud voorsien sal word nie.

Sou my deelname in hierdie studie vertroulik gehou word?

Ek sal my bes doen om jou persoonlike inligting vertroulik te hou. Om jou vertroulikheid te
beskerm, sal die inligting wat jy bied heeltemal privaat wees, geen name sal gebruik word, so
daar is geen manier dat jy geidentifiseer kan word vir deelname aan die studie. Jou inligting sal
anonym en vertroulik hanteer word. Daarom sal jou naam nie ingesluit word op die verslag nie.

As ons "n verslag of "n artikel oor die studie projek skryf sal jou identiteit tot die maksimum
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mate moontlik beskerm word. Die verslae sal in 'n geslote kabinet gehou word en net die

onderhoudvoerder en die navorsing toesighouer sal toegang tot hierdie inligting het.

Wat is die risiko’s van hierdie navorsing?

Alle menslike interaksies and gesels oor jouself dra sekere mate van risiko. Ons sal in elk geval
die risiko verminder en onmiddelik optree om jou te ondersteun indien jy enige ongemak
ondervind, sielkundig of enige ander wyse gedurende jou deelname aan hierdie studie. Waar

nodig sal jy vir berading verwys word vir ondersteuning en berading.

Wat is die voordele van hierdie navorsing?

Die navorsing mag voordelig wees vir navorsers binne die kind en gesins studie veld en mag
ook beleids formulering aangaande gesins intervensie beinvloed. Dit mag ook "n bydrae lewer
tot die beter verstaan van ouerskap programme vir akademiese, maatskaplike werkers, beleid

formuleerders, ouers, instellings en nie-regerings organisasies binne die kind en gesins veld.

Beskryf die verwagte voordele aan die wetenskap of samelewing van die navorsing indien

enige.

Die studie mag moontlik die behoefte om emosie gefokusde ouerskap te bevorder deur beleid
formulering, skool kurrikulum asook "n riglyn vir persone wat werk met kinders en ouers. Dit
sal moontlik help om die karakter eienskappe van emosie gefokusde ouerskap te verhoog
aangesien dit nog "n nuwe konsep en onder bestudeerde ouerskap styl van ouers in Suid Afrika

is.

Moet ek in hierdie navorsing wees en kan ek enige tyd op hou deelneem?
Jou deelname in hierdie studie projek is heeltemal vrywillig. Jy kan kies om nie deel te neem
nie. As jy besluit om deel te neem in hierdie studie, kan jy jou deelname op enige tyd stop.

Indien jy besluit om nie deel te neem aan hierdie studie, of indien jy op hou om deel te neem
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op enige tyd, sal jy nie gepenaliseer word nie, of enige voordele waarop jy andersins

kwalifiseer.

Is daar enige hulp beskikbaar indien ek negatief geraak word deur deelname aan hiedie
navorsing?
Ek sal pogings aanwend word om jou te beskerm teen enige skade wat in hierdie studie mag

voorkom. As dit egter gebeur sal jy onmiddelik na ju naaste gemeenskap hulpbron vir hulp
verwys word.

Wat gebeur as ek vrae het?

Die studie word deur myself gedoen; kontak my by 083 52 46 046 of 7905445@myuwc.ac.za

of my toesighouer Professor Roman by die Kinder en Familie Studie Eenheid, Fakulteit van
Gemeenskap en Gesondheid Wetenskap by die Universiteit van Wes - Kaapland. Indien u
enige vrae oor die navorsing het kontak Professor Roman Kinder en Familie Studie Eenheid,
Fakulteit van Gemeenskap en Gesondheid Wetenskap by die Universiteit van Wes - Kaapland

tel: 021 959 2970

Indien u enige vrae oor hierdie studie en jou regte as "n navorsing projek deelnemer het of as

jy enige probleem wat jy met betrekking tot die studie ervaar rapporteur of kontak.
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Dr M Londt

Head of Department:

University of the Western Cape

Private Bag X17

Bellville 7535

mlondt@uwc.ac.za

Prof Anthea Rhoda

Dean: Faculty of Community and Health

Sciences

University of the Western Cape

Private Bag X17

Bellville 7535

chs-deansoffice@uwc.ac.za

Hierdie navorsing is goedgekeur deur die Universiteit van Wes-Kaapland se Menslike en

Sosiale Wetenskappe Navorsings etiekkomitee.
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"o ool UNIVERSITY OF THE WESTERN CAPE

Private Bag X 17, Bellville 7535, South Africa
Jal: +27 21-959 2970 Fax: 27 21-959 2845

E-mail: , TO05445(@myuwe.ac.za

Information Sheet: Iphepha lolwazi

Isihloko seProjekthi: Ukuphononongwa komzali ojolise kwiimvakalelo zabazali abahlala
kwiindawo eziphantsi neziphezulu zentlalo.

Lufundelwa ntoni olu phando?

Le yiprojekthi yophando eghutywa nguDoreen Antoinette Februaryarie kwiYunivesithi ye
seNtshona Koloni. Siyakumema ukuba uthathe inxaxheba kule projekthi yophando kuba
ungumzali womntwana okwesikolo samaziko ophuculo Iwabantwana abancinci
abakhethiweyo.

Injongo yolu phononongo kukuphonononga ukuba ngumzali ojolise kwiimvakalelo kwimeko
yabazali abahlala kwiindawo eziphantsi nezizezoluntu eziphantsi kogogosho ngenjongo
yokugonda iinkqubo ezikhoyo.

Yintoni endiza kucelwa ukuba ndiyenze ukuba ndiyavuma ukuthatha inxaxheba?

Uya kucelwa ukuba uthathe inxaxheba kudliwanondlebe. Udliwanondlebe luya kuthatha
malunga nemizuzu engama-45-60. Imibuzo iyimfihlo kwaye ayaziwa ngabanye abantu.

Ngenxa yoko akuyi kubakho miphumo kuwe ngokubhekisele kulwazi olunikezileyo ngexesha
lodliwano-ndlebe.

Ngaba ukuthatha inxaxheba kolu phando kuya kugcinwa kuyimfihlo?

Zonke incukuca zolwazi lwakho zizakugcinwa ngemfihlakalo. Ukukunceda ukukhusela
ubumfihlo bakho, ulwazi olunikezelayo luya kuba ngasese ngokupheleleyo. Akukho magama
aya kusetyenziswa ngoko akukho ndlela unokuchongwa ngokuthatha inxaxheba kolu phando.
Imvo zakhonempendulo zakho zizakuphathwe ngemfihlakalo nangobunono. Ngenxa yoko

igama lakho aliyi kubandakanywa kwingxelo yoluphando.

Ukuba sibhala ingxelo okanye ingaku malunga neprojekthi yophando, isazisi sakho

siyakukhuselwa ngangoko kunokwenzeka. lingxelo ziya kugcinwa kwikhabhathi evaliweyo
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kwaye kuphela umntu oza kudliwanondlebe kunye nomphathi wesuphavayiza abaya kufumana

olu Iwazi. I1ziphumo zophando azizukubandakanya iinkcukacha zobuqu.

Buphi ubungozi bolu phando?

Lonke unxibelelwano lomntu kunye nokuthetha ngesiqu sakho okanye abanye buthwala
umngcipheko othile. Nangona kunjalo siyakucutha obubungozi kwaye sizokuthatha
amanyathelo ngokukhawuleza ukukunceda ukuba ufumana nayiphi na ingxaki enokuthi
yenzeke ngexesha lokuthatha kwakho inxaxheba kolu phando. Apho kukho imfuneko,
ukuthunyelwa okufanelekileyo kuya kwenziwa kwiingcali ezifanelekileyo zoncedo
olungaphezulu.

Zithini izibonelelo zolu phando?

Olu phando lunokuba luncedo kubaphengululi abasebenza ngenkozo zoluntu ezidibaniselana
nabatwana kunye namakhaya abantwana. Kwakhona sizakuba luncedo kwabo banokwazisa
iziggibo zenkqubo-nkqubo malunga nongenelelo losapho. Ngapha koko, kungaba negalelo
ekugondeni ngcono iinkqubo zokuba ngumzali kwizifundo, abasebenzi bezentlalo, abenzi
bomgago-nkqubo, abazali, amaziko kunye nemibutho engekho phantsi kukarhulumente
kwicandelo lokhathalelo Iwabantwana kunye nosapho. Isifundo sinokuthi kwakhona
sikhankanye isidingo sokukhuthaza ukugxininisa ekugxininiseni ubuzali ngokuba ngumgaqo-
nkqubo, ikharityhula yesikolo, kunye njengesikhokelo kubantu abasebenza nabantwana
nabazali.

Chaza izibonelelo ezilindelekileyo kwisayensi okanye kuluntu olulindelekileyo kuphando,
ukuba lukhona.

Isifundo sinokugagambisa isidingo sokukhuthaza ukuba ngumzali ojolise kwiimvakalelo
ngokusebenzisa umgaqo-nkqubo, ikharityhula yesikolo, kunye njengesikhokelo kubantu
abasebenza nabantwana nabazali. lya kunceda ukugagambisa iimpawu zokugxila kumzali
ojolise kwiimvakalelo ezisengumbono wenoveli kunye nesitayile esinganyanzelekanga sokuba

ngumzali kubazali boMzantsi Afrika.

191



Ngaba kufuneka ndibekho kolu phando kwaye ndingayeka ukuthatha inxaxheba
nangaliphi na ixesha?

Ukuthatha kwakho inxaxheba kolu phando ukwenza ngokuzithandela. Unokukhetha
ukungathathi nxaxheba. Ukuba uthatha isiggibo sokuthatha inxaxheba kolu phando,
unokuyeka ukuthatha inxaxheba ngalo naliphi na ixesha. Ukuba uthatha isiggibo sokungathathi
nxaxheba kolu phononongo okanye ukuba uyayeka ukuthabatha inxaxheba nangaliphi na
ixesha, akukho sohlwayo futhi awuzokuphulukana naziphi na izibonelelo ozifaneleyo.

Ngaba lukhona naluphi na uncedo olukhona ukuba ndichukunyiswa kakubi kukuthatha
inxaxheba kolu phando?

Yonke imizamo yenziwe ukuba ikhusele nakuphi na ukonakala kolu phando. Ukuba kunjalo,
unokuziva uchaphazelekile ungadluliselwa kuncedo loluntu ekufutshane ukuze ufumane

uncedo.

Kuthekani ukuba ndinemibuzo?
Olu phando Iwenziwa ndim apha 083 52 46 046 okanye 7905445@myuwc.ac.za okanye
umphathi wam uProfessor Roman kwiYunithi yeZifundo zaBantwana kunye neFamily,

kwiFakhalthi yoLuntu kunye neeSayensi zezeMpilo kwiYunivesithi yaseNtshona Kapa.

Ukuba unayo nayiphi na imibuzo malunga nesifundo ugobo, nceda ughakamshelane noProf
Roman kwa: iZiko leMfundo laBantwana neleSapho, icandelo le-Community and Health

Science kule nombolo: 021 959 2970

Ukuba unemibuzo malunga nolu phononongo kunye namalungelo akho njengomthathi-
nxaxheba ophando okanye ukuba unomdla wokuxela naziphi na iingxaki onazo ezinxulumene

nesifundo, nceda ughagamshelane:
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Dr M Londt

Head of Department: Department of Social

Work

University of the Western Cape

Private Bag X17

Bellville 7535

mlondt@uwc.ac.za

Prof Anthea Rhoda

Dean: Faculty of Community and Health

Sciences

University of the Western Cape

Private Bag X17

Bellville 7535

chs-deansoffice@uwc.ac.za

Olu phando Iwamkelwe yi-University of Western Cape's Humanities kunye neyeNtloko

zeSayensi yeNtlalo.
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Appendix E: Demographics Information

Demographic Information

Please complete the following by ticking/filling in your response

In  which

area do

you live?

Gender Female Male

Age

Level of

Education

Race Coloured | Black White Indian/Asian
African

Home English | Afrikaans | IsiXhosa Other

Language

How much | RO-R500 | Between | More than R1000

créche fees R500 -

do you R1000

pay?

Marital Never Married Separated | Cohabiting | Widow/ed | Divorced

Status married
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How many children do
you have? State age

and gender

Could you please
indicate one of the

following

Biological

Children

Foster/Adopted

Children

Stepchild/ren

Other Specify
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Aanhangsel

Demografiese Inligting

Voltooi asseblief die volgende deur die toepaslike blok te merk/ te voltooi

In watter area

bly u?

Geslag Vrou Man

Ouderdom

Opvoedingspeil/

Hoogste  vlak

van opleiding

Ras Bruin Swart Wit Indier/ Asiaat

Afrikaner

Huistaal Engels Afrikaans | IsiXhosa Ander

Hoeveel betaal | RO-R500 | Tussen Meer as R1000

u aan créche R500 -

fooie? R1000

Huwelik Status | Nooit Getroud Vervreemd | Woon Weduwee/ | Geskei
getroud saam Wewenaar

Hoeveel kinders het u?
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Dui aan die ouderdom en

geslag.
Kan u asseblief een van die | Biolgiese | Pleeg/Aangenome | Stiefkind/ | Ander
volgende aandui. Kinders Kinders Kinders spesifiseer
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Ulwazi ngeNdawo

Nceda ugcwalise oku kulandelayo ngokuthelekisa / gcwalisa impendulo yakho

Uhlala
kweyiphi

indawo?

Isini

Ungumfazi

Uyindoda

Iminyaka

Ibanga

lemfundo

Ubuhlanga

iColoured

Umntu

omnyama

uMlungu

IAsian

Ulwimi
Iwasekhay

a

Isingesi

IAfrikaans

IsiXhosa

Olunye olwini

Uhlawula malini

ekreshi?

RO-R500

Phakathi kwe R500 —R1000

Idlulile kwi R1000

Ubume
obuxela

ukuba

utshatile

okanye

Anditsatanga

Nditshatile

Ndohlukene

Ndiyahlalisan

a

Ndimgumbhlo
/Ndingumhlo

lokazi

Ndawugh
awula

umtshato
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awutshat

anga

Bangaphi abantwana onabo? Iminyaka yobudala kunye nesini

Nceda ubonise enye yezi

zilandelayo

Abantwana

Bokuzalwa

Children

Abantwana
abangengobak

ho obagcinayo

Abantwana bomyeni
wakho okanye baka
nkosikazi wakho

abangengobakho

Enye

Khankanya
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Appendix F: Editorial Letter

8 Nahoon Valley Place
Nahoon Valley

East London

5241

06 September 2022

TO WHOM IT MAY CONCERN

| hereby confirm that | have proofread and edited the following thesis using
the Windows ‘Tracking’ system to reflect my comments and suggested
corrections for the student to action.

An exploration of emotion-focused parenting of parents living in low and
high socioeconomic communities, Kleinmond Western Cape by Doreen
Februarie, a thesis submitted in fulfilment of the requirements for the
degree MA (Child and Family Studies) in the Department of Social Work,
Faculty of Community and Health Sciences, University of the Western
Cape.

N3 Ccertr o
Brian Carlson (B.A., M.Ed.)

Professional Editor

Email;: bcarlson521@agmail.com
Cell: 0834596647

Disclaimer: Although | have made comments and suggested corrections, the responsibility for the
quality of the final document lies with the student in the first instance and not with myself as the
editor.
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