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ABSTRACT

Commurdéevgl opment is a multidisciplinaegoapmiroach
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devel opmemtui ded by core values and principles &
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training effectiveness and alignment with pract.i

This study examined the impact of the DSD CDP tr
focusing on its alignment with internationally a

to equip practitioners witihmpdaddetpommuncay devEIl®S

Grounded in theoretical f r-Baarseemd r R e mmu mictlyu dDege It
(ABCD) approach, the Capability Approach (CA), i
(SLApTs study wutilised thesaaperd emesctfiores asasse se
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purposeful sampling to select 125 CDPs across a
di verse perspectives. Dataveeséeéabdnalysedalbshggi
Data I ntegration Matrix (DIM) to assess the ali

i nternati onaclommud inayt idoprvaelc o p mentst andar ds.

The findings reveal edpraac90i% ea lfsiagannntebnetd r wit ti it a | w

components, reflecting the programmebs conceptua
i n mentorship opportunities, diversity trainin:
met hods, with practittionmrmatselry ploirmiithgd dacpeoDpor
findings highlight the need for targeted interve
and ensur e regional inclusivity. Actionabl e r
ment orship pragcammesxpenhenti al |l earning opport
to incorposanei conéeapproaches takekconedittcor®altfh
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CHAPTER ONE
INTRODUCING THE STUDY

1.1 Introduction

Community Development (CD) aims to address i mbal
devel opment changes in communities. Originating
CD practice has evolved throaghonalt ecomaveoniabns
meaningf ul community empower ment through devel
Nations (UN) Sustainable Development Goals (SDG
Agenda 2063 ( AUC, 2015) , andet bpm&poput RI Ahr ( NDR) |
2038ANDP 2012). Al have played aNDR,y t20 Il :slhh;p i Hha
2012:56; Meade, anoBR2ts@man, PADLHAIiBSs UN, 2015:15;

anHai nes, 2016: 32) .

CD practice ias sienf owfmedrky values and principles
direction to the people who facilitate devel opme
antdiscriminatioacpol bectalvejastioa, community emp
pactpati-mal, pseilfclusion andaubn8)ve rGRIpgrtiyn  iDEBIDe s 21
fairness, humanentigeahd sanpeoswdedgvbbomamd@mti t hEFr ank
1999.5; [BSHB; 2060amdpodBeer,5201Ch48efe2020133267

298; Vi ncent |l Bpndaetiddae; -2800bdR8O0

Those engaged in CD (whether paid employees or |
to as Community Development Practitioners (CDP:¢
variants such as Communi ty Devel opment Facil it
DevMeopment Workers (a@and@dgmikthel d®®P: 6Br ahmlewi s, 200
anbe Beer,-7201Ragaan@aygil or2@B83; 2Prurcel |, 2012: 2¢

[ 2014:107) . CD in South Afrirtialol &geutl cadtacyd ab yp rac



|l egi sl ated board for CD from 2024 onward) ai mec

Vi brant communities that are the foundation of

regulation wil!/ require prarctfioi opeastioe Satut di
rel evant to their gualification | evel. These r
occupational titles at the different registrati

(CDPwWith a rel eivlamtatquMNQR fliecvagal 8, 9 or 10, foll
Devel opment Pr ac-twii tt iho rae rr e(l £A@RmM)t qualification a
Devel opment Weowikteor a GDeW)evant qualificatbén at N
DSD, RO01573 6R2). At each registration | evel they
range of knowl edge and skills competencies bas
approaches (e. g. Asset Based Community Devel op
Approach EGA)aandbl e Livel i hkKroam&mopsp,r olaaczha r(uSsL,A) e
Seed 20184840 Le@maRanuschmayer, 201la2nndBwankepoBker

2013:271@30 Haines$s4,;,2CGEdAadwWst edde, 2015:290) .

CDPs and other community development workers (c
thesis to align with the international referen
devel opment practi ce) need to be traiennesdurtimngf ol
effective CD processes. This training can be v
(l'i felong), -dimeretcdreidn d ,e asteltidod, tamd / homgonl n gener
should produce CDPs who areeabteion naedédt abe |
empower communandmst f FraaR9: 48; Van RPwgmrthe, 200
Moremaaoadamarano, -19290125dhdaeenbaum, Kr ai-Jgeerrt,samd S
2012: 77; aWdalsatnobByl er k, AAnkdullD8Ba,d FPAazwkOnbd:; 718

El nagd mr an, 2013: 138, 144) .



1.2 Problem Statement

Scholars identify the various roles of CDPs as:
advocate, and enabler; all are grounded on the

(Framli@mith, 1999: 48; Lif-@] o®wa bae dea |Bnege,r , 2 20091:16 6

74 ; Mai stry, 2012: 36) . I n order t o be effectiyv
specialised knowl edge and skills regarding gr
organi zational devel opment and dasi gtbepyai mcdoinmmu,n i
research, pl as ol ngao g fpleiechtl emi on and eaewé&lmuati on (
1999: 88, b2 -Puamte et al ., 2012. 14 ;anPdumrceed | , 2
2013:138) . CDPs therefore need deapi hi nghdapdrece
understanding of their roles and responsibilitie

to know how to achieve sustainablteempvel cpment ta
indicates that each factor has iits own particu
i mpl ementation of CD practice internationally, I
similarity and intercad®mict fe,d 6% SO .e8wii st s 20PrBa rk

anB8wanepoel ,-12D;13Vilddent I 1 2014:104) .

Devel opment organi sations need to understand ho
order to establish a skilled an@DPompetnthngei €D
with government regulatory frameworks such as t
Pl an: Vi sion for 2030 and the SoutMNMDPAf r2iOclaln 3O€ly,
DHET, 2011:10) . The CD Draftimgtac€ommbihicyy FDayv
Il nception Report (2014) and the Policy for Soci .

programmes for CDPss6;( DSSID, -2200118R:) 5550

The South African Department of SocimaégWDlearel iopm
house training aimed at ensuring that CDPs are a

i s combined wi t h stakehol der i nvol vement i n tr



interventions. However, researchg drast ceonéxi buot e
i mproved CD practice, carried out through interyv
and the 2017 Skills Development Needs Anal ysi s,
bet ween the training méntCDWRer mnidntdhemmumid®&jeée ® pDS
DSD, 2& 1-&60) . This study will therefore describe

of the DSD cohort of CDPs has improved their CD

1.3 Study Purpose
The purpose of this study was to determine the CDP knowledge, skills and attributes

requirements to be included in CDP training programmes, and to assess the extent to which
such training could contribute to improved community development practice. In support of this
purpose, the study also investigated which shortcomings were evident in current training of
DSD CDPs, what improvements can and should be made, and what future research

developments are needed when CDP training research is conducted.

1.4 Research Study Question and Objectives

Thi s studyos descriptive research guestion wa

programme <contributed to which extent a chang

community devel opment by the participant-s?0 Thi

quemnsyg:

i . AWhich knowledge and skills are important to
performance?0

ii ATo what extent was the knowledge and skills

iiAnTo what extent did the tCBPainggquhraadefohei
practice?0

It is for tthhd solrjeaacstoinvashadf this study were to:



i. determine, through a literature review, t he
derived from CD principles and required for

tef fect improved quality of Ilife in communitd:.

i. conduct a sample subeeyhstodpteonotdand signifi

towards i mproved CD practice;

iii.h. analyse the sample survey study data wusing
research findings regarding the training conf

t heyl d omontri bute to i mproved CD practice;

iv. make recommendations for further research de

synthesized with the I|Iiterature review data I

1.5 Limitations and Delimitations of the Study

The study was scaompfliende dCOtPos tfhreom t he provincial d
attended all the modules of a specific QR pract
and 2I0t1g.findings may thus not be generalisabl e
programmes. The responses of participants were
conficbdir personal conceptualisationse,ofs k@D |psr «

and attribute requirements.

The studgappoivindey data perspective for CD pract
participants in the sampled district department

existing (secondarny) cODI|Il pcaedi deom the content

|l iterature review and training documents. The pi
of a smal/l sampl e, due to the access and time ¢
However, It hseanspmhael | i mited the ability to test S
training and performance. The researchiemtibher efo



CDP training programme danplac tu e tClDP Purawcdy ciens

st udyud u csht udsiheosu Inat [lvadreG B opulsati on

1.6 Significance of the Study

The significance of this study lay in its critical evaluation of Community Development
Practitioner (CDP) training by DSD its impact on field practice. By analysing the extent to
which existing training equipped practitioners with the competencies required for effective
community development, the study addressed an important gap in the literature and practice.
Specifically, the study contributed to the field in the following ways: (i) It identified the lack of
empirical evidence demonstrating that CDP training improved field practice in community
development; (ii) highlighted specific areas where training could and should have been
improved to better align with professional requirements and community needs; and (iii)
provided evidence-based recommendations to enhance the relevance and effectiveness of
CDP training programmes, contributing to the broader goal of achieving sustainable

community development outcomes.

These findings were particularly significant in the context of South Africa 6 s efforts
professionalise community development, as articulated in frameworks such as the Community
Development Practice Policy Framework (2014). By addressing these critical gaps, the study
contributed to the design and implementation of more effective training programmes, ensuring
that practitioners were better equipped to respond to the complex challenges faced by

communities.



1.7 Conclusion

Research shows an inadequate linkage between the training of CDPs in
South Africa and the effectiveness of their development work in
communities. There is thus a need to establish, by means of a sample
survey of CDPs, the nature and extent of this inadequacy 1 in order to
make recommendations for remedial action in CDP training. CHAPTER
TWO

LITERATURE REVIEW

2.1 Introduction

The purpose of this study (as stated in chapter one), was to determine, define and describe
the extent to which Community Development Practitioner (CDP) training contributes to
improved community development (CD) practice. This was achieved firstly through an
exploratory literature review of the knowledge, skills and attributes of CDPs to affect and effect

improved quality of life in communities.

The Il iterature sel ect endatfioorn atl hiasn ds ti unet getr infaih¢ i sad
(empiricadempindboalinst rai ning gui deloidegnstadnhdr g ep «
requi riendprfoobpd ac.t iTtheiseddidndament adf afsboee cgs ns, t he
gui dfiinpgdi €@isntodr nati onabhe¢giamma l comivleatr €bsat ed

val ues, principles, apps owe hk aanDtpirconcaels snor ms

standar ds

Addi tileaalliltyer ature review explored tCIDPY rrpéd i, r @
antdhe skialtltg idbeardievsed t hrough .efTle tdalvse& eemiurcead i o n
the need to include them in traipmrionwge dp rgaarl d mmge sc
proceissesommurhiet ireoshu latfsn®adn t he | iterature review
devel opment of the survegssaessgrtumenef fect ithenasd s
Department of So®OS®tr Diervien g pinr@0tta ndck ti v@el 4 xt ent of

conteaelniegmi t hSohth ASDoicocaimpati onal nor mer apdact iane



(DSROJY4Aanavhet her it resonat e Docthpahieonalt enorlm:
st andar @ieklei gnment resulit®carn @ nipe2lePBa Rt &ldilgnment :
National Occupatitanddam@BP nmisr ai ni n gL aCsuthleyi,clud ptmer
presdanitt erature on the importance of CDP profes

other rel ateduokcapatthowsrs of teachers and soci al

2.2 Origins of Community Development

Ther ispifn €Cbheoncept can be traced back to the 18t
from the growth of de mo dhed&ntgd KingtomHWUK), NeweZeatamdd Br i t a

Australia, the United States of America (USA) and Canada CD were first formalised between

the 1950s and the 1970s as both an academic discipline and a professional practice (Chi | e,
2012:@3¢v.ol ved from its origins in didfffremeéntwa
countries. I'n Australia and@dDwwasesw iZnetarloadnudc,e df oars

government poldlctyhdpeprtDdlie®b sl ati on was only pro
1970s. Mean®d ot lenpansd tsd i | | passing | egistaeion a
Community Empeciw2z0theit gned to strengthen communi:t
commu+thietdy dev e (Cohp,nkeBr0t6.; 2@A 14224 35051 ;53Meade, 2012: 8
Regan, 280652 e 8atinetar kant oni Grz2@h3Had h&;s, ;2Wilér 82

Mar kamtn@nirij BeB) 201

In AfCDecvaol ved t hrough colonisati-basedepeoel bpi ag f
introduction as official government policies. D
focus on addressing poverty matters thr awmglh prof
f or mal or ganGDBaast itchres ,r wirtihmar y mi4dsis€€loinl € Ch20 k2 : 2:
43,50, Hart, 2012anblai e £,e AIRP)1.6: Br2Zom early approa
1930s in EkKesnyaAfirntCgdome @26i3ny iintdsepentdbnoegh

numerous strategies foclaedaohapbC®malyonapdieai B9 6

to reinforce the i mplementation of various plans



cultural devel opmeane T®H®abso uvtihe wAdd iwiat lbenfii st r ust
in government <circles due to its potenti al to i
no-gover nment al organi sations (NG@Dpsmaderoocmressr t
expanding hiumampeamabe better Alitvh acdwouhc b nndf ti omas
NGOs gener €Ddy armprveecess of expanding human capa
|l iving sitandamag surprisingrammdty iim TOWAERL tAfarti c
institutionalised through the enactmentD®DP the W
199l7e wi s, 2006:dnDswBeemp,0ed011: 34, 39; Ma i:6s9t;r vy , 2 C

Purcell, 2012:267).

2.3 Community Development International, Regional and National Conventions

Various international, regi onal and national co
Organisation of African Unity (OAU) adopted the
emphasise the importance of the pmenti.ci Pt $ omwa:
foll owed by the 1995 Copenhagen Declaration on
Decl arand ba, African Uni{hPonC20ddagmes 8B 6BNn 2005 t he
Yaound® Declaration highlighted t(HWHderohgnafuke&D
Mai stry, 20328dA0 1t3h&®ni ted Nations (UN) Sustainabl

(SDGxO3wWer e | auudheal015)

The UN SDGs 2030 consisted of seventeen comprehensive, people-centred and
transformative goals that frame the agendas and political policies of the global community
from 2016 to 20 &6 rdeeTshi egsree dy o giabas challenges such as poverty,
hunger, health, education, and social justice (UN, 2015:5-13).1 n 2015 Africa endor ¢
Agenda 2063 whdi ©ho semrevwiigsaget hrough inclusive g
devel opment. African countries have their own re
to the tAH@Nanrdegi onal and gl obAUCdeo-2bopmantarmilal

through the TanzahsadseVi plans2085awaken, coordi



of their people to attain development ge&al)s ( Tan
I'n 29PdwBt h Africa introduced its National Develop
el iminating poverty and(SA-BDPUC2 O fJ3niehd aquplalcitt ndbw 2
i nternational, regi onalChemd odtslied omed d cfomrv eaint | @ es
internatcomalelemaniveent i on t oCDliinmki dtftvvesemindert

di fferentandgemtci iess

2.4 Defining Community Development and its Practice
The | itrtel at@G@detf oniti onsCDRdgi bakb®Is|l e hhga¢ bésause t

nNo oneusivelbgakClDdef i pnaist ivwetl d c aatsh er enaanrye di sci pl i n
thatChbhasnedhen develop thelihruGdwwyn def i mitiomsis ¢ om
mu ksteict or al -ddmd i plulabimwy us on a process, a progt
out coméEhbsecasse it i sCDhtthtiag 'Ilreatdisr eé'o dfheanmany de
presemdleidw sect.iHonwe2tddre,le i aggneeertth@bDi sl @a#tgr m
process, gui ded by emdagednpiande prngctcpmhmani ty me
i mprove their |lives

2.4.1. Community and Community Development

A communi teydas sadgfomp of people living ior a par
people with common interesBrsadelgawd( eissed)fi me&i ¢
addshel eme@an oht erbe swhilpghodipt bgenbems, Bsdendatyt gn
A community can also be based on 6éa set of rel
common politiaa#dpcie@lonomierests regardless of t
(Li tatnrde It 20@161V4 2 cleth@Q14: THe3)e. def i ni ttile si rhp grhtl a g
ofnot narrowly defining the teChDi mictoimatuinv gy or whpe
becathe tcommudiist ynot japdtaaetthough physical space
becaulsas idn i mpachd eo nl isviesdniahkgddwisdh 13; ,270h4&eh@ 3 |

Gre2ml16:; ;bi0tanBi1trell Vi 2066t 4P )a s(s2e0rlt@sD Ptoh3ajriu s t
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al ways tdhebidme éf iatrhye ms el ves when t hCDy nat. s adirtdharti si

they can know who should be considered in the pr

CDi snderstood t«a eirmplipgpmraoncleosnsy gui ded by principl
values whereby community mekbecsl|l cemei v®@gathieon
solutions to cdcCaosm opraoddreersss i mbal ances i n pow
change through empowering people and institutior
communities. The usndwehd@hdad i e Btwmoai @a so na
O6processd, a Oprcogoerdnanse éa, Oarh oduoglht of actiond in
cul tural, soci al, pol iticaadndamidt he c 0ln99n®i:.c6 ; ¢ oGatre
2011: 14, 16; asvanBeper,] 2011: 45H2;CMaliest ry0120832: 34
2012:9; dHus 2OAMNVi2rBcent I ,Gr @ éatinddidi0des, -92016: 8
Bhattachary@rauigddchia £tde d dhe 880)(binfslirbnew concepts such as

building solidarity, applying self-help methods and participation into the CD definition. Hart and

De Beer (2022:504-505) further highlight that rigid interpretations of CD have led to: f& non-
acknowledgement of the multi-disciplinary character of community development approaches

by those working with and in ité a

It is not e@By Howedefrinehere is an overarching c
def i niCiDwiiéth continue @& derstuiftbyecariissimeaocompasxadilng
character (C8i ¢ ilapnead k2a:n4a d;ni ,Lazhhd:ed 0 &;, 2014: 369
the many available definitoeng,r otmhde henaluvatiapdens $ u |
(2004:2) that comgDasensively defines

€ a way of strengthening civil soci ety by
communities, and their perspectives in the development of social, economic

and environmental policy. It seeks the empowerment of local communities,

éaround speci fic tativesmiessrengthens the dapacity of i ni t i

people as active citizens ¢&; and the capacit

to work in dialogue with citizens to shape and determine change in their
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communitiesé. I't has a set of ohamasa val ues/ so
rights, social inclusion, equality and respect for diversity; and a specific skills

and knowledge baseé

This definitihentflm&€@thds gbeéts core values and prin
pr oces steosg e tthheer iwmpcdir t ainncge aonfd icmavpdcovi t at i nigr ¢ o mmu
stakehiohda&lrls tisniegnsaurievetshat communities become ac
shaping and contsobhéynge¢ethet ahampeove (28EBr 32 i
presents evideprben@hdaesf icndmp ons tend atoobei ghde
manner, which is notdisaiplbhar €Dc h dAdiald thairo nafl | vy,
ri qqipbroach does not all ow for the descriptive

standar di se an@Dpgruaacltiitcye .assur e

Coupl etdhBmidahpest Deaefl iamhadt iilommt er nat i on@l mmwsrsiotcyi at i
Devel ogmeérCtDb) proposed the folthewirngirop®disreati ona
standacosmmoity devakopment
éa prakasedr profession and an academic disc
human rights, equality and moeaciaaly jawmgti ce,
sustainabl e devel opment , through t he or ga
empower ment of people within their communiti e
identity or i nterest, Raos su,r b@ina rokre , r uMcaC o nsneetl

Lachapel8S8iteand 20&8: 8)

South Africa subsc€Ddeefsi niot itohne tfhoatl oewbi ingoale @ d wb h h

abowmenti onedrnati onal definitions:

eéCommunity Devel opmen-t erim iamt eagcrtaitviev el ocanngd h ¢
citizenry empower ment practice with set valu
speci al role in addressing inequality in so

deepening democracwyl fjwursdedeonegoality and

12



towards | mippreowngd fwel lal | members of society w
and devel opmental disjuné&{(DuSrDe 2c0olndt:e3x8) .of Sou't

CDisaplanned evolutionanda n -eard d o mp a mitegrativg, holistic, mu kdtiisci pl i nary &
mu ksteic t or al thatimvohesnpany elements both in theory and practice. ilmp |l i es a
coll ective soci al ao0omsdamwmi tafldagpprsoaaotbat matces i n

about changeonmmni oyghpardrn ahb Ipiarteggnopeonve r i n g peopl e
i nstitugtaiionnsmotroe shawegnd deiteghmemge in their cC 0 mi
Swanepelle Beer (2011€Pi7y a@dldl achtaitve grassroots
activity with a goal t o, ecnhpahnagsetg ht&@DeP aa emnmuenai ntty 6tso
enhande norms &ahdni®hUaeprea cti@dbdseboth a process and an

outcome engaged in developing stronger communities that collectively take responsibility for

all aspects of their lives, including the social and economic initiatives that are meant to improve

their lives ( Hust edde243@ %4 oabrgdBot e s, 2 Haoande&:; Beer,
2022)50Aak8mi th (1999:6) highldDhBkt tthleat mphe veut ©
of iln fceo mmuLeonardi( s t leachapella (2014:369) also emphasises that because

of the multi-disciplinary nature of CD a commonly held definition is critical. Without a common

definition, CD ends up being understood to mean everything to everybody.

This study used the South African wdddlnissiiimbgiron f or
the aforementioned definitions for synthesizing
2.4.2. Community Development Practice

As f aCDpasactice is concerned, the understanding
interested in improandgltthelarmddth@Bmri a&dteisce has
somehalwways existed. VincentCCDpid act2iocled : 494 ) néma
community change that involves citizens in a dia
and then involvebsanm®m Bredoi(r®22.&02) emphasi s
t owar ds the standearsksiusGidtpaandcaeualaist grfeosrunh t e i

professiCDpabhicfedeupport tamids taossadrstoi ol ustrate t
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professiqgR@as$ s sdalilad)st at e hte&PdDe eCsDas a practice ca
out by peopl @ twehlou egnbiatagteln ©Tehsea | s o hi ghunig\ne resdalt he
CDoccupanbomalch as putting values into practice
ensuring participatory pleannlienagr,ni eirgg afnoirs i a ly a nf goe
diversity and inclusion, devel ofRiosgat2t@ll8mpr ov i
Harath®de Beer 50202RPhess®orms e el abor attehd sf wrhtalpareri |

s ect2i6on

2.5 Community Development Values and Principles

| t stheaeenst abl i shed in théeelied evantted iitrerratauete of
principles that provide guidfanCBVafl awre st mag ep ruanateir c
be the asccaenpdtaeedds of/lom @espeai and group. They ar
upon which an occupation is described in terms o
requfrenc pr aatnidt iwghnsdhisr,ect i oact pafiih@af@l ictatnrde | |
Littrel 50E2QI096va2) 2IWDBabues leugqduei t y -ddinslcminmiinati o
collective action, di g nrhietlyipn c b vasnadd n upnairvi{BiSBsi aplaittiyo r
2009a:58).

2.5.1. Community Development Values

CDvalues have a ptbakaiuing mprfCiDePisit,c ears | we li hghs
potential for |l earning and dewell wegpsmeanrte Hitghlsi gnlo
South AfricanThcd&odehi Aifri caDeColmmpmeénty Practi ce
Framewor k I(iCDiPsP Fs)i x 20B413%),eass (WRSD, as the first sta
which states: iintegrate and use the values and
2014:44). ThuGDPmuUust bter aviehé dvhi e hCbhgrsdurbeked in and gui
pracvalkereur.t het m@Ke Depart ment of Communities and
repocitthadatmibbe BeOR2: 503) proposes t haCDwallues es

so as &aohhredtei onal policy ai ms
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2.5.2. Community Development Principles
The guiding princiinpdoersp ocorfatCeD tphreacdiivceer seCDnt er es

process and are i nt elgreeyh e d mmeoscs ad airglasie Squgr,

fairness, human rights, empowesmpmearsiihkeisseu sptyaiinncai bpill
affect QD@ rwayainadedcdh ow CDPs wor k.i niphreo vreenael nikt v ei s
more |ikely if tPRewecroemmenf ami bndr COiCGDprtafce i grei nc
CDPs shbhel dfrarca i ce these pri ngchiupl etsheiyn ctameiorn | dya

if they are trainetaambDRroBeteo , aRPR2Y:t B (

2.6 Community Development Occupational Norms and Standards

CDoccupational norms for practice, quarneée tgr iatsisaua
componensbhomlhidtde and regul ate CDBsmumiStbibeesh.r wo
Af riGQDapnr actice stsabsdbhrei deod | owi ngl ys eavlammiemda e i ma@i
nor mal so known asd&kepyedd esatsgdgndar ds fs@rorpmsacarie e.
(understand andiupnjdaecrtsitsaen dCDand enga;gef iakig)ha cODrmu
approach to group wor ki pmdamoctoel |laercd | yep paccrtti omo | |
crosesctoral, Waplpiomg community | earni;ngpviiohoimde har

CD support tgaon@dgymamlas@de i damds deweltapr eCH ASD, 2014 : 4

Tha5t andlairdkseds eawen hreo(imat@age ate and use the val
of ;@DOwprk with the tensi oné§ iriiejlhaetree ntto idii fCODe rpernatc t
i d)emonstompetence and invmpmaiintwai ascam@DPRity deyv
practice within (voglet ot gakin® avt;iaointdenimuint atye ¢ o mmi
research and consultations; (viii) analyse and d
The following standards are related to the third norm: (ix) support inclusive and collective
working through CD practice; (X) organise community events and activities; (xi) respond to
community conflict; and (xii) support communities to campaign for change. The fourth norm

has the following four standards: (xiii) promote and support effective relationship between

15



communities and public bodies; (xiv) encourage and support public bodies to build effective

relationships with communities; (xv) use CD approach to support collaborative and partnership

work; and (xvi) apply CD approach to strategically coordinate networks and partnerships. The

following two standards link with the fifth norm: (xvii) promote and develop opportunities for

learning from CD practice; and (xviii) facilitate community learning for social and political
development. The sixth norm has the following five related standards: (xix) advise on
organisational structures using CD perspectives; (xx) plan and gain resources and funding for

sustainability through CD practice; (xxi) strengthen groups using CD approaches and

practices; and (xxii) strengthen groups using CD approaches and practices; and (xxiii) use a

CD approach to monitoring and evaluation. The seventh norm is linked to the following last

two of the 25 standards: (xxiv) supervise CDPs; and (xxv) manage internal organisational
development and external relationships to support effective CD practice (DSD, 2014:43-46).
TheLdDoccupati onwilt hn otr hmesi r r e 1 actaetden lesnt cawnl deadrgdes a n d
under sttamati ng CDP (mutstte htalveeor et i c al component ),
standards against which the practical component
applied for compliance anThegandailddfarthe GCDoOcupatiannce pur
can therefore be seen as the outputs to be delivered by CDPs to the communities in which

theywork ( DS D, 4. 286 ) .

Additilheaél yorms categorise the inclusive and co
toperormlt is thus i mportant t he&DkCDOWIse cedanedcs k iviell
attribandsthat their work is founded on these ar
professional communi tiurdtelved figomeensst amrda ateilcaed.ed st
hi ghlight the i mport anpreofoefsistitoengad o mpetr emug r @ d a
technibguethbPakehol ders should use these norms an
checkl i st to indicatiemuanmdp rqaucatliictey raesgswirree nmeinm s

i mpl ementing €Dbgr eovead s iaargd i nitiatives.
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A

This same O6checklistd can ,atistonphe®egapmmeee@vdlbuoat
phase of training, in ordero twhimeh stulree < thaen dqaurad g
met by the training programnmnm2SQ LAMNM3B0,; 2L0a0c6h:adp;e | A he
2014: 369; Vi ncent 1, 20141308t hidetovoady Ltermaommng
and 25 standards were used to map the CDP traini
in turn assisted with the design of the survey i
1: Nati onal Occupational No r masn da n@D PS t Tar nadi anri dnsg AG ui r

contiesngcti on 2.8. 2.

2.7 Community Development Practice Approaches and Process

AsdescratheMeDand its practice are rootvad wmal a set
standahds shoul dCD®uiidd etthddeo ppmercte s s , foll owing
approach relevant to the context of a community
2.7.1. Community Development Practice Approaches

CDPs have a range of approaches for wooRitbewit!
processes and ot hers f ofchiu ssi nsgt uadry tfhhe us @ddr come st.h
approaches t hat awe tthhleo svea lyuperail n ayingedde s p iGDni n g

i mpl emernthasRadaned Community DevietljJogp meanpa (iAIBICtDy) Ap

(CAQnditih)e Sustainable Livelihoods Approach (SLA)

Litandl kt (2r0e0l6l)4B8dat e that ABCD is fAbased on the |
assaethat can be used to BResmcuradaedrhddvreoonmmihrei tnyede.d s
based approach on the basis that that all peopl e
soci al assets that can be used to beqmerdfddr tche c
l earning, collaboration, capardtirye rbqutiH an ngr g dimios
relationships among stakehol ders and the commun
communityés future and assi stes i rbroltsew eirmmgii chegr sr e

out sider s. I't encourages people to repognitseeth
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assets, camdhbiddftiulesresources that camdoifhedr $ o t
tools to constr uct isyvhisyrecegniging that outsiderassistancetisi sal

needed in a support role to citizen-ledCD. 1t i s t herefore regarded as
advancing communitbasbtal nvalbi comthssnahdes througl
for(samer, Amoasn8decat? k2 :  M8Brirsour anMameadub2012: 2

Haines, )2014: 514

The ABCD approach seeks to empamwetrheaeiormmamiiltiyt imes
assets, associat idamswiagd oinn d taiotad tlieceresp,agc@g on r
from outside. I n this appredaacthi,o ncdohmikpedn owtidtehs sss$ o0 e
stakehol der s arde sii mwo It \headi \iamsti toime , pl anning and i
t heomenunb & sye d i nt,ebutvi@ nat sugparts role to citizen-led community

development ( Kr amer, 28tl 3 #5H3; De B8r@dwanepoeld:4d 2Haml e s,
2014547 Gantdst edde, ; Miingham?2 07:341; West amalmyBot e s,
2020): BdDwever, aut hors suyu@M1as55387) ancerri tetci @&le. ABCEL
directly addr eesxstiemrogn atlh es trackkleehodfder s, power diffe
anidnequ aanifdtairets ioMfggué del i nes on fostering sustaina
Kramer et ala.n Mis@ngha (2015 349))highlightthat ABCD shoul d al so f
onfairming communitiesd conCORsbhowEtee Y ofmumutnh ¢ e
as experts on t haendssleotbsaheyononli dnesstablish rel
on dial ogue, part neamdhiaph eayn ds hfoaid ik tad astol gn be r ef
abooaommunity idiswssassag yt o sduecvceefisespfuliInley part ner shi

communities.

According to ROKRAysmsbqtdE@ppwhbiazhkiswhat are peop
real ly awHhHeaet tloi ddb of a per samdlaakie sicdh ehairede g t o &
abl e t?al hliesad mpl i es t htahtea@ A bfi tn¢ acsoemsmuonwwh ate speopl €
are ablaendt cdh odwoutnice ¢ loattoievieelc hi e v e@aepratbsidrid iresgar ded
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(0]

e

s real freedomsofora operogdmunt 6i edhebolsfeet umt doh § e
LeCmantBRauschmayer, 2012: 341 RbEeuynrcst,ii cghOvhay: BOBb | e
ecause it is about what iad giemrg otnh astucacare dise i eni tbhe
egaitFiove i n€Aiasncceoncerned withswicat apebpiaeagcabl éo
aise a family, traveéebsead omenphesiba@aloiny ya ptairvte .cil
n devel opment peomlféa dwinicle, g kinmwé eldige and power
hem to be capable of influencing their own |[|iwv
nd s omieetdioggdoi mihee r functioning and capabiliti:¢
evel opment . a3hias whppeoach makes us ask alterna

ocusvebikidigmensoitchteran t he asrkeggdi | qau,dbgtciaaurse it make

ne delve into aspesuwdtlt dierpletolp,] edduddtviesn and th
eceive from t heiFKorsoicnstlamed woryk smerely |l ooking
hoosd he | eviedu odh aelledeer mi ne whet her t he member s
re poor may be an unreliable indicator. This ap
o inform welfare state policies, deyee@maent e
nBauschmaye;r ,D@ GEheBenwaa nepoel ; Robeyn@e) 2017:7

eCmaannmBauschmayer (2012:2) define sustainabl e dt

f basic commodities for the present, combi ned
ecuring ecosystem servB8cAs amotuhenhoogat, r boéa
i nanci al andapadbdianidcdt e vdttds es t hat all ow communi
ivel i Hocdseslton a sustainable and holistic dev
ommunity members ar e atchtd ocnesn eacreen tpfeeodptl t paantdi oo i, p a
mpowering, and should be done in partnership wi
0 o9 ; Kr amer et; aWe sd mBOyl 2:9524088 1 Jt . assesses asset
he communitystarednhsnmolbsd isaxcemmumig wer abilities i
B hotretrshocks t hat haveltl omege K =ertno edd heicawse hol i st
nvironment al protection owWtLAomakeisn iathbalcoamce d
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bal anced usaang,e noaft urvansocaadnomiysc,| c al capital ass
the activities needed as #dep Mgt abffodepant20r2d® : t8d
add that SLtAhhiay blboi dhti eshe I mpocobamoeaiiscat® nkiong
policTomebececit Kdamaer 2e0tl 2al15.4,0) h iSghAl iegnhttribeclifiodlsets

within macro-level institutions and acknowledges that individual life choices are either enabled

or limited by circumstantial factors (DS D 24& ®GRr amer , e20h2. 548dnd De Be
Swanepoel, 2013: 28Q2C 170 UR0120243: 2; @at@err,e h@rnme en ,
2019;20Mesamidbygt es, )210t20i: 81t hereforetiompawvtearmt cfl er
under st and,acsg wedfl At ool s needed t o hprsa catpipcraolal cyh
if they are to be alDéotwe vkerfaf neecrt ievtelayl .f,aai 20 1t 2a:t 5
SLA fosi mplirfyingheadtmimetghtaaspopl i cability a@GOb susta
interventions. dithheayt fSQIrA hdeaesarmate take into con:

cultural factors t hatndmgy wiermrhriemitt i ma rctoimnomuma ttiyon |

Qui mbPoer ez and20TLT8n592Meént i drheads sledas eadopr oawm dh

hi ghdd hmtCDappr oaches may be fAsimpl e, oG a@aomhpl ex
bt hat there ithadndo.somadiuaei onCbhaemuri obaethi ot $ ng
specCDniece.ds Thi s iMpPsiheosultdhabte able to know whi cl
and whent h€Déhbeoerde t o gain a clear uraderLsstaandi ng
enhance theial kmgp wwietdlget hei r r eswlecdp léiedasteil sn .f C
one objective of this study swdadndoatdteffiebGmiRese t
derivedDpromci ples and r eCmiprped aft @ s i taofefed cytv e

i mproved quality oDSDi2:@®;9 nKrcaomerdurzi:ttbiddls.a (k& Beer
Swanepoel ;172021330:2/882C 20 UN: 12015: 2; Gant@eorr,e h@Grne e n

2019: 205) .
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2.7.2. Community Development Practice Process
The&Dpractice process involves working with peoj

analysis and action to svh@mpertatc drhmuircietnyt rme b e rcs

to build people capacity to influencettléinhewn
i nvol vement of communities in the improvement 0
l eading to an i mproved outcome in a specific col
skiddd abtdimpreve its | ivinglIlsetcatnidvaer drse etdhsr oiudjdin

pl anning and t @getmodre etngg viea t heir théDes. Ad
processl udes the building of effective stakeho
foll owing four collective steps: i) quabhndy of
iv) evaluation of tIiCpcbaagedt ak eesl ddmeefsf a@hoern te atci hm
because every community is differentCDpCDbR® sl ay
wor king alongside community members and relevant
Admitt e@Dyr odcenaes dod ftiicadas pymiamg ¢ o0saenksdy sQbRs
require comprehensive knowhtettgeabnalh deska | d est tof amdea
faci CDpabeessean@miarmk 1999 :ath,dli X;t rleiltlt, r 10106 : 46 ;
Learning, 20 (N:HZ6,n eds 3y, RERM30; 9 : S3weadnnedpeo Ble e r 2011: 4
Mul wa, 2BDU@DMN,8 ; 2,0 IHta iln’e s-5020 b4 :; a®@i dd inprs, 2014: 4

Vincent 141 0520F4rs50¥a, apdabnbds, GR®)E.6: 78

2.8 Community Development Practitioners and Their Roles
The paid per simmpwo idiCddar e referred to by differen

countries and orgabhhseatUhobhsednHKnhBelhegsinchm e referr
as O60Community Development Wor kemrts 60fafnidc edrGodmmulnn
they are mainly referred to as O6Community Devel
America they have s avoemnaulninamePsl asnuncelr sadss 6 Co mmu n
6Community F a 8 bédOnDoPrskée.r s | n 3 cetyh aAfer i cal |l ed 6 Co
Devel oPmact i tCDReAssCaeammmni ty DePveatoohperieSICtDP s )

an@ommunity DeWoerlkoeprnse n(tCDWs ) . For the purpose of
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has bueseend as all encam@ms $shng LOBVaBniB; Lawids , 20 (

Littrell, 2006: 25; efalr cze0 1-2 3 23051\2i: n2c6e7n;t Ralg,a 201 4:
CDPtacili€CRlpreoctensesd enf i fpil @aatainam,i mpl ement ati on of
and transformative devel opment initiatives i n

effective empower mp8D 2l 1@D9 mmCMDiIPtsi eag ec ath yrsges a g e
who take the first steps that are neecdceanldlo cr e
specific devel opmeommunihdyss vepsoritb rciomaybuonuitt i es
social chandetgaheidr i mpalovianw8atih | i I @9 9 :R2nHEnm kLtirtetlrle |

2006: 25, Purcell, 20124367, Hustedde, 2014: 23

The roles of CDPs include those of facilitator,
agent, enabler, mentor, celviell (bspdad,| opnlga2nOndedr nalndg , s
10, -386 DSDa: 1200 SwameadpeoeBeer6 7720dd mey, 2109121;: 18 8

DSD, 204114;: dhdiGlolo k e, 2 OCIDAP.s4 3eOmp.ower community membe
common iasngdues opbbamsd r el atniiadnaahtd pseesb ipll iasne r esou
address identi f bedédkepntsoubrleeatrsimal ifihteyy me mhecesaaquyi r
knowl edge and | earn newgsbhirl asgmathwglyli naslieciii
|l essons |l earnt fMTdiins t hdey adwygaginsg communitie
empower ment programmes$€eéedrcost aéengiThesnteingy artd roge

of complex tasks required of CditPlse we o mimuwn itthiee sde

serve.

It i s important to natCOPt hatkewlinl sntantyhd om onlse 9 uda
i mpl ement ation and di sseminatiironcaasfk shdeveédgadelai
andi ffiemdctThobs therefore emphasises the need f¢

set of CDP ctoempesteeChpastct s cetr ermalt hgeunaeld t y assu
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(Swanepmpndle Beer, HlddB8o24&e, 2014: 425; -Pldst &dden 2
andai nes, -9 DEBEID6 : 230 U478 ; Vincent I 1,, K2Oviedl:11,0 7H a aE vl aan

Mal hotra, .an®2O0ORddseanmBusGrdidal, 2015:292) .

Both VincentahBvaéareldt 1) ac2@r4: 2hat the roles
be expanded aandombhermelcs oof s,i ndiemventheyn are ex
promote engdalidas i wvegl | as focus on empowering
community for the bettearl Ti smahtigesaewd! pr wnhthp
should alway®d®pgoceest hagdditionally, it il lustrat
gualificoartricmsum content to ensure that develop
standardi sed norms and st a@U@Dparradcst Vticae c,eudll4it thyd 78 s s L
Evans 201 &l 2, WeasntBHoobtye s, 21027):.198

2.8.1. Community Development Practitioner Skills, Knowledge and Attributes

Specskikls and krneoqwlierdeddo ngr evi t h -saedamad itti itwel emi nd
effectively GDpploemesrrst, twhea't i's needeadtird btud ebel i
know (knowledge) and t o are8nmibtlhe (t109CdIp:r6als)k.iacskens ) (
in all occupations, it is important to have th
ari but&sowl edge and sk8) |l statHastt 20 1l1eh&®1963 U
established the different skill s and seebcitloirt.i es
AdditioWalshp®Bogt es ( 21020): 1®i8ghl i ght tfhoart dDOPsi st op
understand the practice todie coknmulne d ywidtete evd p g &ie i |
approaches,tanav et otolyéasoalainlailtyse policandddver ogr a

gual itise$ muwhoastiaga i vel y t lwe t oo whuwomiktdiheesp g hweisteh t

reqguired essenti a@lo nsckauhdlbsi | ClR®ys df feaadi | i t ati on, 0 |
devel opment , humaqi, sr ebmmuonhesat iaomra,l ynet wor ki ng,
empower ment , team building, -polaninngpg, re@sgamcils,
f ormati on, project management , mobilisation, mo r

and | eadershiectinvelypepsriddmones hi t y devel opment .
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overl ap and are not rigid in applviactaytri owing h ovhti cthh
CDprocelBrsamBmit h,6 16 SOPS:A 200474D3D, &20E@8ut h African
Qualificati oAQA ARWtOMEGiatny papn&d e Beer, 93Mals84y,

2012;:)Ragetal.,2012: 240; abeébwBaeepoel , D201 32 A14L;;5 2

Hai nes, 2014:54; ;Rbstandist,t n2a0n1,4:2B14: 400;; Vi ncert
West amBot es, 210270 Aus8 ralian Centre of Excell enc
2012: 8; Mattessich, 2014: @ahHdHu¥itredaret, 1210,1 52 @184:, PG

Resource Persons, n.d: 2, 11).

I n order toChkRy fragebdr waldl tr mengree toifc a | knowl edge wl
transl at e into practicadlegappe! ipcraptgisoannmed@D aas r e
gualificationasr shofrfterceodirtsespraviheerandcahh&amoaevl
Institatcioas t he gl psbwec h nascolumdlrd red, Scotl and, K
Sout h Afffrarcagual i fications.i Adhesemgoil ppeadél opm
Exit Level Outcomes ( BElUO#QDRtshheaotra pcposviecra taispre cafs r e |
framewdrDkpsr,i nci pl es a 0 du pvaali uoensa,l nor ms and st a
partner sdiliep®,| o paenbdhltient eog o dtthie avri fphh act i c e . The con
thréehdougbotthe focunenanidewelhop | sas cv@ler COPst | v
to be abl ei mwcreepepdkedotivhedge t o real l'ife challeng
people centred sustMoirreapZpu aleivfeil catmiesoridse farr ed u ¢ e

CDPs whaoacilitate the collective action needed
(Framimith, 4BPESA 2007: 32, 4 4 ; S2Q0A1 NQHRalLteve20B2
Mai stry, 2012: 257838 RaNMabw@&agkl®drnl20De Rdaéd

Swanepoefl13p013

long term sustainadbDi aetevsveomesnisSr ame €DdPrse hlaiviee | y
the correct, essentiméntainanedCeead alpipe mai rskd | & sr e
commi t ment from a person iagnalssamnat gamiboatti owo rtl
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mmuni tuetso bBuwiilld CDP skill s, abilitiesLDbDand kn
itiatives at risk, which sihwevshparibavei CDRsosvhedb
d capabilities. This highlights the fact that
veloping and strengthening the CDP capacities.
eir empl oyer sat ttrd,bhustneesht @ ® regpéect, a strong s
mmi t menptat hy, patience, penfedenarecd oanduseksts
siatveidmud eshinking go far I ns i fmo srteesrpionngs ep ot soi |
al |l engescofmaruini t i @& nfi thhr,ank9 919%6.58, LaA&adr@&l1tel |,

06 -11103B;SD 2#&€£10A@ 2; Australian Centre of Excell en
12: 8,; Mai stry, 2012: 3%;n 8Mualnvegp,0 e2 QL RDEABHADRG e B e ¢
14: 54; Hustedde,, D2@g84a4n23;ErWwaaobsSmith, Bor ayv
Ambr osi o, Fkoawak i , FHaznen, Leeman, .MaiZ®Ir4:&nd
ttes2s0ilcdh:,67; ad®i tt mpsa, 2014: 400 ; -1\Wi5n c eWwhte ell le,r ,
14: 84 ;an@Guwstdddde, 2015 : 2a8nld, o b2 8eby;;2 5ERWt2I668r; Loca
sour ce Person3ke mecdt Bectlildn unpacksCDhe brc
chani sms that address the training of CDPs, f
ur sed hjfeobonbhraining.

Community Development Training
man r esourrecleesk amimtl edge and competencies are Kk

gani sagaiomssautsd ai n t heir competicamepd asshank dge
hance skills and kpermwfleefrdigeec tn eveed sys aarnyd teomh anc e

gani scaocmpoeybdsnca pl anned and systematic activit

guisition of kabwt itdrgeeiemsisnkgelf f e candel y i mprove
the skills essential among CDPs, |l eading to
et berhjeodbi n t he formtofiimenagoriimpartant tool fo
guisition of akdowlre¢dme webouiphhkisl | i ng CDPs so t
comerfeul |y capacitated to provide effe€Dive, I
tervent-PRwearstteg RI0AZ: 19; Sal as et aln.&,a n2 0BU 2e:r K7, ;
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2012: 1083; Ahmed et amdmy a2012013MWe38mbddga

2020)198

For t he Cborakewgitng t onecdadduwro ftrhaenteewor ks and set (o

standards that guide the overall traimihreg 2df05t he
Yaound® Declaration and the 2018 International
(I ACD) Shared International Standards for Commun

interngtui dinmamewor ks t hat hi ghlICDghitai(nBedad pnpsotr t a
Decl ar at i &aoundéDedarhtioB, 2005:2-7, Ros s, Cl ar ke, ,MOA&Bnmel | ,

28)

In South Africa, the training of CDPs is in line with government regulatory frameworks that

highlighted the need for effective training programmes and accreditation systems in order to

provide for a particular approach to training and development. These frameworks included the

Constitution of the Republic of South Africa of 1996, the White Paper for Social Welfare of

1997, the Skills Development Act 1998, the South African National Qualifications Framework

Act of 2008, the National Skills Development Strategy 2011 and the South African National

Development Plan: Vision 2030 (DHET: 2008; SAQA: 2008; SA-NDP:2013). However,

relevant and appropriate CD training will only occur if there are set frameworks and

occupational standards that guide the overall training of CDPs. A common framework,

preferably at an international level, for CD training and learning should be developed and

facilitated, with a set of minimum standards that include the building of capacity of all relevant

actors and stakeholders Hustedde (2018) h a s already matdhee as eddlilngf a
international mi ni mum standards that include t he
foster community devel opment education that wild/|

these frameworks and proposed interventions rei

ensure that they have the relevanthedxpdgrothisse fdred
(DSD1997:tedhaBudapest Decl| arPaue notng €2t0 0adl:.3;n @O0 1a2z: 1
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i s20%2:2275; Sal as et al ., an¥ah2 BT&rk,Vae®a@by 08
med et al ., 20H&%r abh8,; 2BARBalB8t edde, W&DHBbd ¥
tes,1PVN20:

CDP training can be vocational, occupational anc
wor kshiopeect ur/eafraantditation), t hrough -dmernetcotreidn, g

and-tdweob . However, all training should focus on
so thatcaGDPwor k éff eccotmpvlieelxy had ntaerxet shhien kceodu nt o y 6
devel oprnegirta npme s , organi sati on&@€DPanthupbl beyahbben
their knowl edge and skills to real liceat cdadl | e
sustainabl e development . Training should produc
col | eaccttiivoen needed to buil d andaneSmp owe r 1c909n®mudndi;t
Rooyen, 200-Pu2hbhd e, DoMadraemaor ano,-12013a14s2@®12:al17;

We st odbrydvan Bl er k, 2012:1083; Ahmed anedt mraaln.,, 2 (

20

Th

13: 13WesltdatmBot es, 22020: 199

@ tlerature review of E&Dfteaemimiges emamdged hOCWP
d its results. For i nstance, in America the pe
e figol den age of otfr aiomnund thye dewsd ogp nmMemtt t r ai r
Spain a study was conducted on the training
r al areas between 1985 and 2008, whisci&Dwas ab
ocesses. In the UK the findings of a survey of
gualified and with few oppPurttumgrtmorgetf er t $ imgr
di cat ed toof etvhael ptrardariioPiadgk er , 1 PUEN22; eDi ad ., 20
; Purcell, 2012:267) .
ch hope uvipsonpltehceedef f ecti ve education and traini
w best to use training helps an organisation
ol . | te iismpdretraeritort hat CDP training should be
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nNneedfCDpracwhicebuba af fnegtagdt wel gct ortsr asiuncihngasst yl
|l ack opofwnks,ng comdiacikown$ awWequate t aanamnceef tr
apprai sal systems, power politics and,agmdoup dyn
ensure a positive effect of training on employe
taken into momdseisderna tnigo pCrDdPg rtarfaiensitogbya n Bl er k,

2012: 1083anterimamg,a ;Nut3:avaut hisit, 2017:127; LGSET
It was against this backgughitihdet rami hbet heseat e
curr@R training progr ammesi mpaoDvgerdaccothihadaeSBDut e t
provided CDP training between 2009 and 2014 th
Education Training Aut hority ( HWSETA) Di screti
competitive talent in the e@BP iwloernktfiofriceed sienc ttcdcre. N
Skills Audit for Community ::ippegelbespmeht aPiTaol ki ic
i)i Integrated Devel papnginiCoPmimammnit yg BakBH)WKPYd aanni ng
bi g paerttroafi ntihng was designed to capacitate CDPs
stakehol der participation in planning and i mpl em
This study therefore focused oanb ceameretsist magd nihneg e f
i ni t,ispteicv & iegaltidhyen guasTeo colfk i t &ond CDh@sextent of it

wit hChbchcecupahoomal and ©S8®&nQArB@SDHET 2 0-1 ASA8

NDP, 2013:37 7) .

Fol | oawnianlgy dries r esear cher dciosnctoevnet€C Bdef tthaat nit tng r es o
wel | with the International Norms ands Sshodar ds
bel oiwabl:Al i gniMaht onal Occupational Norms and St a

Curricul um
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Table 1: Alignment:

National Occupational Norms and Standards and CDP Training Curriculum

CDP TRAINING- DATA INTEGRATION MATRIX

5-Point Rating Scale: 5 = Excellent, 4 = Very Good, 3 = Good, 2 = Weak, 1 = Poor

RELATED CURRICULUM

CONTENT
7 KEY AREA 25 STANDARDS LINKED TO THE KEY AREAS CDP
CBP IDP Toolkit
for
S1 | Integrate and use the values and process of CD. a (4 - a (4
Understand and S2 | Work with the tensions inherent in CD practice. a (3 a(3) a(3)
practice CD. S3 | Relate to different communities. a (4 - a(4)
S4 | Demonstrate competence and integrity as a CDP. - - a (4
S5 | Maintain CD practice within own organisation. - a (3 a (3
Understand and S6 | Get to know a community. a(3) - a (5
engage with S7 | Facilitate community research and consultations. a(4) - a(4)
communities S8 | Analyse and disseminate findings from community research a (4 - a(4)
S9 | Support inclusive and collective working through CD practice a(4a) - a(4a)
gl Organise community events and activities a(4) a(4) a(s)
Take a CD approach Si Respond to community conflict a(s) a(4) (4)
to group work and 1
collective action gl Support communities to campaign for change a(4) a(4) a(4)
gl Facilitate community leadership a(4) a(s) a(4)
il Promote and support effective relationships between communities and public bodies a(s) a(4) a(4)
Promote and supporta | S1 Encourage and support public bodies to build effective relationships with communities a(s) a(s) a(4)
CD approach to 5
collaborative and . St Use a CD approach to support collaborative and partnership work a(4) i a(s)
cross-sectoral working | 6
?1 Apply a CD approach to strategically coordinate networks and partnerships. i a(4) a(s)
gl Promote and develop opportunities of learning from CD practice a(4) a(s) a(4)
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CDP TRAINING- DATA INTEGRATION MATRIX

5-Point Rating Scale: 5 = Excellent, 4 = Very Good, 3 = Good, 2 = Weak, 1 = Poor

RELATED CURRICULUM

CONTENT
7 KEY AREA 25 STANDARDS LINKED TO THE KEY AREAS CDP
CBP IDP Toolkit
for
Support community s1 - a(4) a(4)
learning from shared 9 Facilitate community learning for social and political development
experiences
§2 Advise on organisational structures using CD perspectives a(4) a(s) a(s)
S2 . . A : a(3) a(4)
Provide CD support to | 1 Plan and gain resources and funding for sustainability through CD practice
organisations gz Strengthen groups using CD approaches and practice a(s) i a(4)
§2 Use a CD approach to monitoring and evaluation a(4) i a(4)
S2 | Manage internal organisational development and external relationships to support effective - a(3) -
Manage and develop 4 CD practice
CD practice S2 | Supervise CDPs - - a(4)
5

Resear cher 0s erivged TomTSAQA Unit Stashdards, 2011; DSD: 2014:53-55; IACD: Shared International Standards for CD Practice,

2018.
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CDP training is mbast hoaé¢mblileet oha@DBiinltietravteen teifofr
in partner shi pcovmmthniatlyl pnawntodevisesd and st akehol der
demands that al/l mu st be guiearedurbey aectcho ucnst aabnid it

understanding that has gEgDpmpftessitdhralmoyvat it@mw.ar ds

2.9 Professionalisation

CD rmfessional ilsianked t o raisedi st aendaedpatofonpat
recognition, building a str onqguaolaictdypat 6 toe@@tdi ng st
useir. gheommuwnfirtrom harm and E&Expgl ¢ ®tda tainodhkl a rBte e r

(202 506) states that pané emai nhpl asseaapdarddswidt Iz
guality assuredegtnbmteteadigeag andbywop ko fpasasitd rceal s

bodi es

Occupations seeking professionald satsatpurso faersgsu eo ntal
wi || have more contbredldlereet ot oéferwaplkyrolpei at e s
t o tchleiieanntdgsai n a positive reputation iersf sroct lee vy.
increased recognition of practitioneasd®amgough
2010: 872; aAnNkRledasrenen, 2012: 260; HMai st r2y0,1226562: 3

2012:896;-GodoldwmasneBoorh ol t, -20&B: 139

Prof essdatoinman ii s also about the way in which peop
both formally addsi gmatasdimi ¢, di scapldameeup aGeinoen aal
academic discipbseoendagvi Fearpbeg, ikrdwlasemdlgprhaactt

specialised techndebhégkhawl edgen terms of | i cen



Maistry (2012: 39) emphasises that it i's import e
abstract concepts,casampptilyatdipsaceiitooaeysjudgemen
settings may require. Theoretical knowledge and
more valid. Becomi ng a prsooffe scsoinopneatle nicnev oilnv evsa rhiiol
include emwkadgeeoknt he subject matter,pepbadndact
a professiobal Batéeti tamdle SWwa nledloiedn dvan(gl 2:209 0: 8 7 2

JohnsGoodstns&ohol t, -208B: 142

I't is argued that pr olipeostseinotniaali stad i roani sad stoh en asst a
the occupational fidlhdke gmuggddgdtphag bdbdewehMd faseus o
building the knowledge base anldi tyr atca i be hmgho
processes that $hooilldehe staatdaddi sai)i oinmporfo vci onng
the knowledge | evel a n-6o o @& sawvatcoeh od ki, | 1280 1(3J1 d. i85 tlal

2013992 98) .

Professionalisation is regarded as i mportant al
integrate the | abour market and education syste
professionalesv.ed Tbhyi saciksncawlhdédgi ng t he dual char a
members to certain values in the use of knowl edg

of processes that effect strategic approaaxthes t

end user community me mh)ewushtaavned torrugsatniisna ttihgan spr of
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e professi aneaxipesrhtouilnd tbhee particul-@oodsatngdect n

holt, -28Q3: E&88¢g, 2018n Bot;ueSkniawmaoym3 PL9: 347

t he face aonfd udnicfefretraiinngt yappresachbheasl i sati on ou
tabl i shment of a common et hos, defi nge tbhser e
d pratamdarpdusshing for increased recognition,
eaglui l ding a sansunmp adq ts&chipth) inrred wi emdpructe st i

that they are not haameadenserxp20l12-6050sharns

Roholt, 2@53:139

2.9.1. Community Development Professionalisation

As

ne

pr

t h

t o

Ed

an

established in thtee fraeltewvamatt lail tl € Bvdridueaaerye rtit n 0o
edbda ogui ded by professional ethics and @Dactic
acThkeeratur e croenvmuernwietdy ocnpvefepméeonnal i sati on a
e influence of partnerships in shdfdiencg isvkeillyl sw,
secure professional recognition. TheHieghabl i s

ucation (HEha3lustd ornesf | ect e dc opnonsui ntiitvye | dys eoent a phnee n

dtpg actibeoameses t hese organisations enlttammce soc
halff t he pr aclthietsieo nperrosf essi onal organi sations a
bjectivities of professional s, to ensure tha
of essionals could be validated by the state
rs«iDpgof essionalisation itnhatthldiitshtemamcmneé v ewiCIDIP e
d values wil/ be validated byugheacdrnecdi aad ed

d training (Meade, 20Xd:0d&ArBo B®PI6GL,, 920061 3 :J1o4dhin,slt
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l rel and. Mai,wtryi 1@0ad: a9 mo82ODi @ phef Adsi cmraa
uth Afri,eaate@Dashaa professi onmame accrtdsuwadrmpilaen

om country to coldntrsyp.er M&Datthradti ftfhe@rlEe2m p3o8ittoa @i s

Ximise experiand d @aéssl etac nfogt her education tr

alifications.

menti onedpreacatl iiece , ofadraaltueess fbraosne t hat semand:
alitiesbut hatomgueri ties, knowl edgespamnactsiktiildnser
oswadeode of et hical practice and e XtnaobMliedigees ¢
iddd earmi cal code of conduct pwiddd ngduenal cictoyu nat sasbuir
e ebakor profeslarongdbhBhadtfbénny sShta@bDig fAa uni qu

rm of buthlcat cebj s uniguenedpsr cifsestsieonabdbiusati o
ri dwide. Chi-5 2h)i(g2hOdiBgahttds&ha#d5under pins tClDe prof
actice is the fact Ctbhat eabvkeEnwhonareushvbokevegdimd
hi cs andNupmearcottisctessac hAmderareteder sen (2012: 25)
012:-82), 4bar t58()20 1IMe:abdée -90B0 12 MU W9 20T Phnadt ol
odsatna®o hol t (2063 ; 1V@sBotbegs (2020: ahd@d)e aBredkrHar
022s@Pemdatddatheet e shoufl ddCpvef essi onalisation

itism to setting the highest possible standai
mmunitiesyygoalnlg ipmr odre ssn onal devel opmelnhte steh a't

t hfourst her hi gkl ieglstent hat iftor the communities

sured that CDPs have the right skill s, knowl e
pport and dowetveed hogpsnentt her ef oD he @ d @ tssctorinu d thsa t
e standardised so as to improve the knowl edge

disehsoul d be involved in the assteeamnmeoVvEDt he he

scipline and produc ¢ o6DPaengdd gidiouvast elsi kwehloy atree b e
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I n order to b€Dgreactuinde,r sttrasndposi ti ve and negat.
of other soci al services related prof eassiesrsse,d s
by the resedrechHhdrt eduartiumrge trevi ew phase of the st
2.9.2. Reflection on Other Professional Occupations

Prof esisi @amiadn ofntiegn aarigeikees f or an i ncreasingly speée

establish a commondesthosi rTde sttreEaruertraecuiadt i on of a

gualifications, whtbhbhcsoahd bbawmduppaitivcval eff dcCb:

(Smirao®al uektova, F®r019n 8bdipale, wasr Kk was appl aud:

ac

k n

pr
be

Th

h

(0]

ieved a significant | evel of professionalisat
wl edge base, pr ofsescii @ols ahorale heo i etdiugmds i on, a
stence of professional soci al wor ker s. It w

ching appeared to have bati ITthist rwarsg € rh ea caadseemi
reomwlay sl i ght i mpact eaoheher e@o gnintgi corf, texcep
cators who seemed to enjoy the same autonom
demi ¢ i nsatnidWawntgi, o 20 1(0L i8nGd ;0 dbkxneoshtoolnt , -206 3: 144

g, 200 B;; 98ma mbBhwolvieekt ova-353p19: 347

wast easy to assert whet her occupations such
arded as having the appropriate knowledge an
pective professionalt sd achidsaardesp a nMfdii ess waet waien

the respectivenadudatti ochna ppyesnteamBior ad mtsuhaeln cer, a

i diwvteedr at ur e i n@hirmd ééd 4 daital workers were not
ause theyihad poofessieonal training, i mpl yin
fessiong@gdciskli |l wWer k profwesmedn dled iierveRud i de

ause no prof es wieoimavio loweyda niins atthieo nass s € as me mtg . o f
re was a concern that Russian soci al wor ker s
I'l's to meet the requirements of professional

being carried out by soc&dlduwarnrkemg nehd aldd ol
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under went short programmes of retraining. As a
appeared between what was happening in social wc
in the social work eduykiathiddamgsy 2041 : 8 Gdtohdastd hatris in e

anBoholt, 2063:HEdAdg-102013mdBBhwlviaekt ova-353pP19: 347

Based @motvleene ndd winald wor k sercdcotrms@ma hii sigwind,i ctabte on

t haitt wout the c¢close interaction of educators an
valuesatdnmd baft eprofessions can be made difficult
hi gher education with exposure t oe laarrgguemevnot| uwraess
China and Russiabds sxdtwars ngpobnpbdbesal omwalr k because
essentially not received professtlosmal egxrpagiratdi nsge,
and professibbmaobbrndpériolvies otfhees si on al gualisn yChif na o
and Rutshseirae had to be i mprovements in social W
transformation that included separate course cur
the establishmeaotr kofdepaciments to enhance soci e
i mproved soci al work education. This was toget
acadeowmiccupadi ®oiapl i ne, with professional organi s:
the tgwadfi tompnowng,the oveamaWdng, s20 pd:i n&7 X;LifMmeng
101; JoeGoesdsatn&@ro hol t, ,2@63: SAdimrkhoolvuae kt o Bd-253019:
The | essonCDpearfmetssf omal i sagtpiroonp rwaad et hsata nidfar ds a
the professiChDpakhcsiaceucadfl gdesésé nben.

2.9.3. Advantages of Community Development Professionalisation
CDprofessional ivseadtsi maedamals s¢vamlct daseitpbhge whah
has become formalised as an academic discipline
t heAUSCanada, New ZealhdandcandcAustralkisasuch as K
South Africa duwivte. fMdilootwed (2012: 39) argued t he
democraticprecemaxinabl i ng e@Btiooemeabl folm ntself

occupatli saoiapl i ne apadn dad dperdoafgahsaslii nngy code of . et hic
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Thedaant a@bpr wffessi onali sation outweigh the disa
prepare and support a oewmgeintey attpomicop men th inc &l
Africa (Budapest Declaamattitaore,l | 2 Oa@ANGEH:g5 Bi;2 L0l 8 7 2
Chile, 29,122 42Har t , 2012:539; MMéasde,y,22D2R285329;, 32

Hustedde, 204adH22teGde @€BB15: 292

The | iterature reviGDhadeneovnositvreadt eals tdmapractice
communities worl dwi de. I t s professionalisation
practitioner discipline in the apglsicdthidshatmnfs ua e
effe€CbDprveecti ce, set against standardised and qual
establish effective stakehol der partnerships wi
i mproved qu&hitg, o ®OMeRaf géeb 2(081922:0 4 ; J eGonosd sat madr

Roholt, 2013: 139, 144; BSeagkthol2@d@t001WMa-335437) .

Close interaction of professional s, e€Cbsatbos, ¢
eases the process of transf annirnafuttielse vmarl aufeess s ikc
synergising curricul a wi t h exXpo®esBresutchr approlp
devel opment . |t i s t h@Dperfoofres siinopnoaritiasnatt itohna tp rtohcee
t hiempor toadfmaret wer ki aogetlohevar ds securi @Dstpatodsesamnd
recogni ti otnheki BhHiisncwdwe expér ivsled ared vvadliudeast ed b
and embedded in society through aoWaaditafledacdc:z
Anderasmbheder sen,-420hli2l:e4,61230H2rt4,8 0L 2 :Mad st ry, 20
39,; Meade ,92®;12F8B8§-9920138Ko®decatna®ohol t, -20&3: 139

SmirnaonvBaol uekt ova-358p19: 352

2.10 Conclusion

This |iterature r dwmivdvea pisnovw@dDeBdhtirnasiinghntgs coul d ¢

i mprowpdactice. Throdboho!| ahddg heagw eCdDWPs need app
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and qualittyraasismmgedin omeees staodphrasteandi ng of t
responsibilities anccjitCbppecfocmhemeietmrpowefr &€d

communities, ast wehdduhaadre rt i nani d g mo€mDatriient at i on
Scholars also emphasised the n@lcdonfsotrr uschtbset hatgi w
t heéDdef i ni t iiobne,d porcecsucpra tainan arle | rmdremds csdramaatr dsr ame
guiding the overall tr&iDprodecskci GBDRsj sanhdodi sect

i tpyactice i sapprepgi dtaly
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CHAPTER THREE

RESEARCH STUDY METHODOLOGY

3.1 Introduction

The approach of this study was predominantly de
knowl edgaendtski irbesgtueisr @enCecomtnsuni ty Devel op nCerpt Pr ac
training programmes, an exploratory approach wa
the study (Objective 1). The | iterature mneview
descritprtuicvteursed questionnaire awmedhaCD®sseashnng

contributecoomumpt v e @ vDeplroapcntei ncte . (

The main purpose of thien sCRsmiewasso ntad gvaetelmesre ddnad
informgapmwlnying a descriptiveassapgpeleemsti@iDPesy i desi
t hkzepart ment of SoOS&! Thheivseol whmsmem mi herowl edge, sk
attrilbevatrenst and acqui,asd wey ld facsdth@Dd® swhiDSEID t he
CDP training progriammeocChpdtrci b eckeerduddlyihae was i nit
intended to be sought from a (pa¥go stehfeu ICDsPasmptlrea i

the D&EDOBKkiIit obetr wEDRasn2d0o 201 4.

The Iliterature review findings codtmrichisfudad eyowa
guestionnaire that was used in assessing the ex!
i mproved practice. Co,| lteoccgweitnhhe r¢ i mpo iqtuatl i veatdatea
dat@ontributed to a more compl ete unmdeerssethahneddi n g

c h apadnree

TRdatcal | ecti on apmpd oadcehfl iysii g ¢ hwearsa cdteesriigsnteidcest o m
st udbyj ecltii svyteesd i n:(cihetperemi men,e t hrough a | iteratur

skills and attributes of CDPs derived from CD



approaches andefgreacdesisnepsr otved quality ofctlide i
sample survey study to describe the content and
CD practice; (iii) analyse the sample survey st
the research findings regardnthg ahe thai eaxnhgntot
could contribute to improved CD practice; and (i
derived from the data conclusions and symhhihsesi ze
provided an opesossesesoomudatpland flexible desi
researcher to adapb the spedyf met hvehdedrse orfe cCeDsPs atr
especially with regard to descriptive andndxpl or

Mout®®@05: 279gn @remrdoyd, 201108 9)0.8, 187

3.2 Research Methodology

The overall approach of this study was descricr
knowl edge, adghkirlitbsud wmisrde ment s included in CDP tr
explomappoowymych was foll owed for the | iterature re

literature review findings chadaor put etde @a on d ihree da
at assessing the extent to which CDP training

(Objective b2) oawe csJi.adhehd s chapter

Thi s st uddsya mps eed surivre yo rdieesri gtnd gat her t CbDPdata f
training requirements towards i mpr ovexperriamdn tceel
designs within the quantitative r eseanf@el ppoarrtadi

2011:156) .

3.3 Research Setting
The research setwatnhbefBooeghi Af rsitauadry prosanees i

basedThe survey study provided a primary data per

CD practice from the sampled CDPs, whtihc he xw asst i o
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(secondary) data findings from the l'iterature
anal yThespsmary data perspectivefor CDP t rai ning towar dsgainedpr oved
from the sampled CDPs, was aligned with the existing frameworks for CD practice that describe

CD values and principles, as well as the required CDP knowledge, skills and attributes (see

chapter two) collected during the content analyses phase of the study. This content analysis

phase (i.e. secondary data) was presented in chapter two, which dealt with objective one of the

study i see Table 1 in section 2.8.2 for the summary results of the content analysis.

3.4 Study Population and Sampling Process
The study population comprised 125 units from the selected CDPs from the nine provincial

DSDs in South Africa using purposeful sampling. The purposeful sampling method, which falls

within the non-probabilistic category of sampling methods, was applied in the sample survey of

this study. As the name suggests, in purposeful sampling the researchers el ect s t he un
analysis (subjects) based on t heiBabbie et Moutamce t o
2001:166; Sarantakos, 2005:154; Leedy and Ormrod, 2010:205-213; De Vos et al., 2011:223i

234;,Babbie, 2013:190) .

Table 2. Number of CDPs Trained per Province

PROVINCE CBP No IDP No CDP TOTAL
TOOLKIT No

1. 34 26 138 198
2. 33 25 138 196
3. 26 21 66 113
4. 39 38 22 99
5. 36 24 18 78
6. 27 22 27 76
7. 28 19 20 67
8. 34 25 52 111
9. 32 0 49 81

TOTAL 289 | 28.4% | 200 | 19.6% | 530 52% 1019

Source: Own Table compiled from the CDP Training Records.
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T CBPCommunity Based Pl anning

T I DP: I ntegrated Devel opment Pl an

1T CDP Tool kit
Tab2aebove ptaremibesr of CDPs trian n®autplenm dfpotamted mg e
first screening stage that involved collecting
pool. The researcher thereafttegt cdaotriifed tolua el isg
Tab2iendi cat es tfhaectiCdodssr ¢ frecaher consi dered for the

study were as foll ows:

a 1019t hdf934 entire CDsR hgroouwphroium e @ Shxwnacsehse number
of DSD whDWesr e trained between 2009 and 2,014 on
289 f wlhaoamt he Community Based PO antohnen gl ntCBdgr)atr

Devel opim®@mMmadyl e, and 530 on t hemoodslee of the CD

b. ThE€DP Tool kit ol whibem&CdOPse wer e , mwdtlieeyvaveaiaged

number of CDPs trainwd58c(68¢ dilipedvbygcésl.

For the purpose of this study this survey focused only on the use of a Toolkit for CDPs training.
This was because the researcher discovered through the literature review that there was a 90%
correlation between the content of the useofafifool kit for CDPsoO0 curricul
International Norms and Standards for CD. Moreover, the CDP Toolkit is the module on which
the CDPs were mostly trained. The unit of analysis for this study was a purposively selected
sample of 530 CDPs. Choosing a sample in a descriptive study enables the sample survey
study to be readily repeated in different locations at the same time, at intervals of time or in a
wider/broader scale (Hakim, 2000:77). This could contribute to future research developments
on the knowledge, skills and attributes requirements to be included in future CDP training

programmes.

The extent of the research in this survey was ultimately determined by the accessibility of the

CDPs selected for this study. The study was negatively affected by the COVID-19 pandemic,

42



which limited CDP accessibility because most of the 530 CDPs did not have working electronic
equipment such as laptops and/or smart phones; most CDPs were also struggling with internet
connectivity and/or data limits. It is therefore suggested that further research surveys should
be conducted making use of larger samples, including CDPs from other government
departments, civil society organisations and the private sector, in order to better assess the

reliability of the sampling and data collecting method.

3.5 Study Design

Surveys are the best research method availabl e
popul ationds attitamndébeyvwndr erucsablei bos expl ora
explanatory purposes (beD¥d p,0r $t, rAReDahdbi, 20B0&8-s ¢ h e

80). This research study made use of descriptive sample survey designtod et er mi ne t he e
to which a @ebBgtawmmeiecguld contribute to impro

provincial DSDs of South Africa.

The study was conducted using a sample descriptive survey with a standardised electronic
automated questionnaire to gather data, personal views and information from the sampled
CDPs so as to determine their acquired knowledge, skills and attributes (Asenahabi, 2019: 76-
80).Il n order to describe a&atterskbeutwdi ¢ dgne,nt skiilnlcd ude
training programmes, an exploratory approach wa
the study (Objective 1). The | iterature review

descrgpesveonnaire n htate wsaasmpulseedsur vey t o assess

training could contribute to improved CD pract.i
foll owing sstudy question
i. To what extent was the knowl edgeapymldi esdk? | | s &

i. To what extent did the training change the ¢

practice?
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Coll ecting qusaynntiheastiizveed dwaittah t he | iterature r e
gualitatciomd rddtuaed to a more compl etneeedrsdéi st ar
appr opachviadddt ai |l ed ensbudlyjeevcdgssndm aeamenness t o ml
sources of data and . fRewl &y ,e 2@ GanghBuft eddrd, B FAR0=0 5 :
Leedp®r mrod, 2012x1089)0.8, 187

Varimeshods are available fThi s ad midehiyna tuesscemag e c u !
el ectronic ,quesmititoedaivr.a TAoiosg |ger Wfiivardemossi bi | ity
C D P im all nine provinces, even those in remote areas. It also enabledr e s pontde@&$ gond
whemonvemiievrithgm time to thinknbdeddoet ansivect nge.
being sawdrlea mhéméi ons because the researcher sti
cooperation of Walbweba and kgha citedénmAsesahabi (2019:80), highlighted

the othewhiwbBadat respondents have to be profi

technalkogy coulcdh mptrloeritgienafireame t owards ac.hievin

The researchagaimstti gahe | imitations of wil I ingn
remirnsdet hrough emailtsexand et eatdgApepcond week for
mont hs of the questionnaire survey. The reminde
elimnate the possibility of CDPs not hhyidngoshe
ended questions which could tri ggiearndt hteh eCDRess etaor |
i nfoC@®@B8hat coblhéyg contact her abfbuthéphewamrtseadrclhar
To address the i ssuenowffumctciesrsalt ot 0 it eromfett roade,
the District Community Devel opment Managers to
personaadademaét dcur veyed TDPsresearcher also offe

data for tohecoQDORs nwht respond to the questionnai

The primary data perspective for describing CDP training, gained from the sampled CDPs, was

aligned with the existing frameworks for CD practice that describe CD values and principles, as
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well as the required CDP knowledge, skills and attributes (as described in chapter two) collected

during the content analyses phase of the study (i.e. objective one of the study).

3.6 Research Question
Thi s osdteusdeyr i pti ve r evaesWliiah qoesenvonof the CDP tr

contributed t o whi ch extent a changed concept

devel opneentparyt dciThast gtise i foothk esawiQruge st i ons:

i. ™Mhich knowledge and skills are i mportant to
performaddeée@®ueathi on guided the | i cheaptivgrr e r e\
whi ch described t he ankdmo wir ¢ dogi ¢ e €,DPknicll lusdi n g
professigmall dteiavCédDopr i agieplueas eadnd or ef fective

and procefsfseecst tionproved quality of Ilife in co

i. Afo what extent was the knowledge anddo sTkhiilsl s
sufuesgupbded t he de vdeelsocprniepnets toetdpirneasiernt76d i n 3
whi chuwad to assess the extent to which CDPs

acquired fram the training

iii. Afo what extent di d tahd rtiabfaiit @Ry mcdqaumigred hfeor
pracbvi d@®fessguoded the analysis of the respon

reflected in the thanpdfiemgrs of the study in

3.7 Primary Data Collection Instrument Development

The primary data collection instrument for the sample descriptive survey was informed by the
results of the literature review of this study. Part A of the structured sample questionnaire
focusedon t he r es ponde nctodanedpsevenfsublsectionsralignetl to Bie CD
occupational key areas of CD practice. (See Annexure : A sample survey questionnaire 1

Describing CDP&s traiswfiSA)g in Provincial Di strict
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The literature review findings informed the development of the questionnaire that was used to
assess the extent to which CDP training could contribute to improved CD practice. Using the
most training relevant information from the literature review, the researcher formulated
guestions based on Schutte6 ®endogram technique (Schutte, 2006:616-630). This technique
provided the researcher with all the relevant variables to be investigated and thereby produce

the contents of the questionnaire.

Basing the variables on the South Africans ev é mt er nat i o)walcluyp aaliioghmmd d n c
(alksnoown as kseeg/sectdon 2.8) shat highlight the required skills, techniques and
standards which the CDP needs to meet when working with communities and groups. The
researcher then identified the variables that make a CDP perform well, such as education,
working experience, job functions and personality. Further for the validity of the instrument, the
researcher assessed the relevance and significance of the other aspects in relation to the
training programme: a) age and gender were found to be relevant but not particularly significant,
although they play a role post data collection; b) education levels and skills programmes were
significant in assessing whether the training had made a difference in CD practice. Thereafter
the researcher brought in the significant categories, described in the Community Development
National Occupational Standards - The Reflective Community Development Practitioners
(CDNOSI RCDP, 2009) and the Department of Social Development Community Development
Practice Policy Framework, (CDPPF, 2013), because they spelt out the minimum requirements
and how they should be applied in order to measure the quality and extent to which the
standards have been met.

3.7.1. Secondary Data Collection Instrument

The secondary data collection instrument, derived from the literature review data results
(objective 1 of the study) and developed by the researcher, was a CDP Training i Data
Integration Matrix (DIM). See Table 3: CDP Training - Data Integration Matrix in section 3.7.1
below. The literature review data applied to develop the DIM consisted of the reports, guidelines

and frameworks for CD practice that describe CD values and principles, as well as the required
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CDP knowledge, skills and attributes. A five-point scale was applied to rate the extent to which
the different components (content themes and topics) of a selected training programme were in
fact aligned to internationally recognised values and principles (IACD, 2018) and the related
South African aligned norms and standards (CDPPF, 2013) for CD practice. This DIM tool can
be used to present the alignment, similarities and dissimilarities of CD training programmes

against international and nationally aligned principles, norms and standards for CD practice.

For this study the DIM compared three South African CD training programmes (i.e. the CBP,

the IDP and the Use of a Toolkitfor CDPs). The end result of the ali gnme
present ed3 iimditadbtaefiJs beof a Tool kit forw&®&Pshbecul
hi ghwisath alModmat cht wet Norms and Standards for Co
Pracfiotéowdae IBP curri culod/md %,0nandntt hmeaticChP cur r i
whi ch hadnaa dHeDP further assisted the researchert o i dtemd i $¢gven sult
sections awmdgdstrebrddesst rqgpesvednnairt®arctol Bleicmat yhe
data responses. fibe pheassDgPsisth @t @ xt ent to whi ch

curriculum changd@bDBedAoticafl uence

The descripti ve Anuneesxtliaampieisurvey gueStiermaire 1 Describing

CDPO6s training in Proonsistedcof tewd parB.i Part A foaused ondhle S A
respon dofiiet st B with seven sub-sections aligned to the South African CD
occupational norms (internationally referredto as key areas). Thi s was done by deve
foll owing themes for the(li desalgme ® f;&1i & e perpagetyiti énayn |
communsi(itiiie)s parti cii(dat)oroy gmlnamifinrgg f ear cihmgvgor c
di versity m@anndd i(nvciliusimanagement and devel opment

t hese seveinsd gshcernbetsedel pw in relation to what CCLC

expected rntactdiot iacn e@r s .
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Theme 1 (val uest hendguposd ditoincses)b:eagot est abl i sh the
knowl edge of the CD values, approaches, et hics
training.

Theme 2 (whgoOgnmuaitthesqueshii ® nsha@ungehtt t ohewt abl i
much of the CDPOs time is spent on engaging CO0Omi
communianidéamnder st anding of research and buil din
Theme 3 (partictpatquedthliendihiegne: sought to esta
degree to which CD planning engaged all stakehol

ThemMd organi si ngthteoguekanpmhsmeandbhiusnnder st asnd how

undertake organisational capacitgnebui hdiemg o amn a ¢
partnerships and collaborative work between orga
Thenbe(l earning tbe ghesgepns in this theme were
collective learning and the critical skills requ

Theme(diversity atmel gquedstuuisoomsn ) a ns etswiesElt hesme DP
under st and and emsboraicfeia ot lveerr€&byasy ensure that the
inclusion and respect diversity.

Thenfd managemeniguet tsColuhgot est amhesher CD manager
CDPs do phemoCédctval ues, processes, systems and s
CD prabviwhet her ther eoramamdd or i ng; andcywhetmser
managementstsapmomtg of CDPs.

The |iter dtslbapevnarergqi ng from the roles of CDPs,
training resourcesurandultbhm ¢c¢ogiue@anbbdanhalky sdiessi gn
descriptive questionnaire used for the survey r

r e s uThd ngeasurement results are described in detail in Chapter 4.
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TabB8e CDPai nbatga |

ntegration Matri X

(DI M)

CDP TRAINING- DATA INTEGRATION MATRIX

5-Point Rating Scale: 5 = Excellent, 4 = Very Good, 3 = Good, 2 = Weak, 1 = Poor

RELATED CURRICULUM

CONTENT
7 KEY AREA 25 STANDARDS LINKED TO THE KEY AREAS CDP
CBP IDP Toolkit
for
S1 | Integrate and use the values and process of CD. a (4 - a (4
Understand and S2 | Work with the tensions inherent in CD practice. a (3 a(3) a(3)
practice CD. S3 | Relate to different communities. a (4 - a(4)
S4 | Demonstrate competence and integrity as a CDP. - - a (4
S5 | Maintain CD practice within own organisation. - a (3 a (3
Understand and S6 | Get to know a community. a(s) - a (b
engage with S7 | Facilitate community research and consultations. a(4a) - a(4a)
communities S8 | Analyse and disseminate findings from community research a (4 - a(4)
S9 | Support inclusive and collective working through CD practice a(4) - a(4)
gl Organise community events and activities a(4) a(4) a(s)
Take a CD approach St Respond to community conflict a(3) a(4) (4)
to group work and 1
collective action gl Support communities to campaign for change a(4) a(4) (4)
gl Facilitate community leadership a(4) a(s) a(4)
fl Promote and support effective relationships between communities and public bodies a(3) a(4) a(4)
Promote and supporta | S1 Encourage and support public bodies to build effective relationships with communities a(3) a(s) a(4)
CD approach to 5
collaborative and S1 . . a(4) - a(s)
cross-sectoral working | 6 Use a CD approach to support collaborative and partnership work
?1 Apply a CD approach to strategically coordinate networks and partnerships. i a(4) a(s)
Support community gl Promote and develop opportunities of learning from CD practice a(4) a(s) a(4)
learning from shared S1 . a(4) a(4)

experiences

Facilitate community learning for social and political development




CDP TRAINING- DATA INTEGRATION MATRIX

5-Point Rating Scale: 5 = Excellent, 4 = Very Good, 3 = Good, 2 = Weak, 1 = Poor

RELATED CURRICULUM

CONTENT
7 KEY AREA 25 STANDARDS LINKED TO THE KEY AREAS CDP
CBP IDP Toolkit
for
gz Advise on organisational structures using CD perspectives a(a4) a(s) a(s)
S2 . . . . . a(3) a(4)
Provide CD support to | 1 Plan and gain resources and funding for sustainability through CD practice
organisations §2 Strengthen groups using CD approaches and practice a(s) i a(4)
22 Use a CD approach to monitoring and evaluation a(4) i a(4)
S2 | Manage internal organisational development and external relationships to support effective - a(3) -
Manage and develop 4 CD practice
CD practice S2 | Supervise CDPs - - a(4)
5

Source: Own compilation, derived from: Lifelong Learning, 2009 & 2015; IACD: Shared International Standards for CD Practice, 2018; Department of
Social Development (S.A.), 2013; SAQA Unit Standards, 2011
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The survey questi omosai yel¢gs®@dseAted gadstmms, which required
respondents to select one or more answers from the pre-determined list provided by the
researcher. Some of those questions also offered the respondent a choice of i ot hirer 0
response to which they could then provide (type) an alternative response. Otherwise,

respondents answered each questioni Yes o0 or fANo0O.

The related knowledge and skil hedffemtThem€D1prtr a
t hat heltp acCWDiPsve positive <c¢changes in their r ol
devel opers, access facilitators, capacittwywy bui |l de
3.7.2 Survey Questionnaire Content Articulation

The questionnaire was designed with an integrate

sections were articulated cohesiveleyd oo eafvfoii di a@n

data collection by reduciogst wédideemal htaumbemg a
coverage of the research objectives. Beydamahsur i n
butupon each ot her, t hedrqgeudeusntd aonncnya iatmeth enei onhi ami ¢zéey a

rel evanaoe spfo stges icoexasts¢ét waewvas codgiefkedr egitn t he me
the questionnai rleA sampieesurvdnquestoonaire ' Descr i bi ng CDP¢
training in Provincial Districts of SA). For exampl e: (i) tikealqgdbeese ki ons
with the questi®memoni 7§ ecmsa Bvgpd | as withiguestic
Management and devel ofp meinit) DEmMaEeg ph gc t dloierukns t i e
with question®arhni ThepemeaBy wpeelladn naisn gvd/ &t h 6aErede me 1
practice buil ding and mai nt aiinPamgt irceilpaattioornys hp Ip
guestliiommks wi t hon glhedi®radgmsni si ngdTheamealhBaargrei ng f or
change, a n di Mahneangee mé n t and devel opment of CD pr
Organising for <c¢changne Thienikésa |lwietsh aqubesptrwearild he

guestonondeimeaBdti ci pat.ory planning
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Thmeasurement results are @G@esvdeabiedgi wi tbtahk 50

results and findings.

3.8 Instrument Operationalization
To t ak@®@DPt hgeuestprooao@as s einto the field for the ad

sought andnrseceiuvednal approval from both nation
structaceesessoal l the relevant policies and the
et hical «c¢l| ear amnrAe p(rsoevee dA nent ehxi ticoael ¢ ocnl deuacrta ntchee) st udy
f ol | o wpildttestigg of the questionnairef or v al i di ttpenauredhatpatehtiala b i | i t y
problems could be identified and addressed. The pi |l ot testing included
DSDas wel | as CDPs fmamchiong Ppheveam@sEDBHs crite
samplfed t he Tshteudms # DUl :taérdeviinst be dfme it takes t
guesti paamth) riempploavireidgpr t he administratiTdhreraef t he
were no chawgedi nhg@ of g u e Botlowingnpsot testing, the finalided

guestionnaire was distributed to the full sample of 530 CDPs covered in this survey.

The electronic automated questhoosmaippéi washeent
st udaympblymai | s. The researcheer gy dmedbuwts er evrhion cheard
respomaelWwlher e p,ocsshsei bdent t he (GGuegt ie ol nFmakinrs@ u g h

What sRppponses wermaivelry Isé awavs hee tphkeirs od-1vhen Co
was fThd eresecthhechfouad it nextesrsdur fygddatad col | ect i
peri oad ubyt heer mbnabs wel lusees ot hsnuchhealsaphene cal l
and emails thdiCbhes mahage€BRPANd mobheéthoser espond.
Theesearcémirdder hematinfieefrdlolrt s I mprovedWhéB25 espon
of 53h@DP244)had responded deemadck sietarmsteair hgf hé dat

processing and analysis discussed bel ow.
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3.8.1. Validity and Reliability

Ensuring the validity and reliability of this study was critical to establish its rigour and credibility.

These measures enhance the accuracy, consistency, and generalisability of the findings.

The validity of the study was ensured through multiple strategies:

i. Content : Vdlhiedidtyructured guestionnaire use
devel oped based on a comprehensive review o0
South African Community Development Practic
and the Community Development Nat i oinal Occ
RCDP, 2009). These®ufedmewatr kshe questions ai

objectives comprehensively.

i. Construct Valei didrystruct s measur ed wer e [
frameworks and norms described in internat.i
I nternationml f ArssCoimauino t vy Devel opment (1 4
reviews confirmed that the questionnaire it

construct s.

i. I nternat Cahfdungding variables were mini mi
structured dat a. cbhd eitli mtn tpe tciersgs phase r ef
to ensure that guestions were <clear and a

2 00 6 -663106) .

iv. External Vhli dittuyy' s sampling strategy ens.t
community devel opmemns pmadtie selected di s
sampl i ng csauwuptpiocorutss gener al i sation of the fin

(Creswei2ls)s.

The following reliability measures were implemented to ensure consistency and replicability of

results:
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i. Testet est RelTenbpdrialy stability was wevaluat

guestionnaire to a subset of respondents at

responses confirmed the reliad00ddHP)9of t he

i. Standar di sTahtei odat a coll ection protocol wa ¢
uni formity. Consi stent instructions and de
participants to eliminate procdfidr al i ncons

iii. Pi 1l ot :TeTshtei ngguesti onnaire was piloted with
identify potential ambiguities and i mprove

study informed refinementMs | Aisr adi@dalR/N3st r ume n

By addressing validity and reliability rigorously, this study ensured the credibility and
robustness of its findings. These measures contribute to the reliability of conclusions drawn
from the data. The primary aim of the pilot study was not necessarily to measure large-scale
trends or generalizations but to test and refine the survey instrument itself for larger, more
comprehensive future research. While the small sample used in the pilot study and the low
response rate of 23.9% may limit the generalizability of the results, the feedback gathered will
inform decisions about the design of the full study and improve the tool's reliability before being
used in a larger study. As such, the primary takeaway from the pilot study is to adjust and
optimize the instrument for future, larger-scale surveys. If further research is conducted using
larger samples, incorporating participants from other government departments, civil society
organizations, and the private sector, this will allow for a more comprehensive evaluation of
the survey's reliability and validity. In conclusion, while a low response rate can limit
generalizability, it does not detract from the overall value of the pilot study (Leedy and Ormond,
2010:29,93; De Vos et al., 2011:196, 248-252; De Vos et al., 2011: 73, 195, 237-246; Khanal

and Chhetri, 2024: 36-39).
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3.9 Data Processing and Analysis

(
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f

Once the fieldwot k@owagbloecaoprplliegeetlidonedaaysommt he
responses for each question in pie cheadtthe and
responidestponseé® a | inked Mitoosoimmemsxeelwi blookh
processing .and anal ysi s

Themwerfeour mai n cat egodeéesesr ipfti anal yassissoci ati on,
inference. De Vos et al (2011:248) asserted that
anal ysi s -bwdttehp sgreqpcesses. Descriptive meitvheods,
research studies, are used to report distributio
(Leahyr mond, 22089PD;: 283 Vos e24-ab52). 2011: 196

I nterpreting data in a descriptive studyaildyi mp
analyse primary data findthgm alrhderebjeet i vtehley
explored various ways of or damimeifireg Th dineg ad3at a i
descridvedt3ioth The resedecdleppwddts ot abolnpsarmad v e
graphs toanadnapryesent pdeart ap rroevsiun ces, age group,
gualificationsi,andorsiit,i oamlclayckvowhket her t he CDP
three CD training pr dadisaennoefs tToGeBEREIDiPwERteaa decr u X
of this study. The researcher ensured that al
datsao as focus on discovering whether the CDP t

(Babdnsout cOnd; 230 Vos 20t11all.95;

survey

sampl ed

findi

CDPs

ngs

per

3.10 Ethical Considerations

are presented

province.

Mor Fae

n

chapter

four

The researcher conducted the study in accordance with the universal principles related to

ethical considerations by: (i) adhering to the 2013 Republic of South Africa Protection of
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Personal Information Act (POPIA) - the purpose of which is to protect people from harm by

protecting their personal information; as wellastheUni ver sity of the Wester
et hical practices relating to the treatTheat of
et hi cal comsirceer ati ons

) Persnsi on to conduct Petrhmrei ssi oy was obtained f

policymakers, stakeholders, and the sampled gr
researcher also sought and received ethical c
Soci al Besearceh Ethics Committee, ensuring com

standards ( 24@ pAmwevtehdiuc ®l cl earance).

i) Study purpose: afftte npuupese and natur e of t h
communi cated tpoaratlilcirpeasngar cchhr ough an i nfor mat
with Guegt2066) althe researcher provided a det
objectives and procedures, ensuring particip:

i nvol vement .

i) Si gned, cwrnistetnetnrn | ine with ethical standards,
obtained from all participants prior amdthe ¢
Beck, 2004:151) . Participants were provided w
voluntaeedyt agtake part in the study.

iv) Consent for ms, i nformation sh&€kése dodumaretsd i
made available in English, which is both the |
as well as in all rel evanbevpeloopmental ( D8EDPRr ¢ imfe
availability of these materials in a standardi
for all participants.

V) Anonymity and conAg$ deenmpihaa siitzye d b:yd 2 Br ytnhaen (

confidentiality of participants was mai nt ai n
remai ned anonymous, wi t h their i nformati on kK €
purposes of this research. Numbered i dteanti fi c
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ensur e anonymityecComes et @ennaires weraendsecur

passworradt ect ed t o pr evenftorunatutlheoa sitz efdi vaec cyeesasr ¢

viParticipants' rights
a) Participants were informed that thleuret awvowwl!l d
participation in the study.
b) Parti cwepraentasl so i nformed of their right to w

without facing any consequences or penaltie

informed consent (Guest et al., 2006) .

vil)Tr anspar eilcly communications with stakehol ders
with honesty and transparency, ensuring that p
study and the potenti al outcomes. Thyi si naptphreo a ¢

resear ch praoncBeescsk ,( P200I0i4t) .

ViDRi sks and deMoiwifgmigfi cant risks were anticipa
any participant found the questions distressi

referred toom ftounbed | Support.

iX) Study find@dhegdindings were shared with al/l pa
stakehol der s, programme staff, and the UWC thr
publications. This ensured thaforaméd pafrtt be &

outcomes and i nmepnBeccakt,i 02n0s0 4)P.o | i t

3.11 Conclusion

Based on the study research question and purpose a sample survey design was deployed
that assessed the extent to which CDP training was designed and successfully undertaken in
the nine provincial DSD South Africa. Using an electrical automated questionnaire, the
researcher gathered the data needed to determine the CDP knowledge, skills and attributes,

as well as the extent to which such training is aligned with South African norms and standards
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for CD practice, which in turn are aligned with the IACD internationally recognised values and

principles in order to ultimately contribute to improved CD practice.

Chapter three discussed the CDP sample selection method and data collection tools, These
tools included the CDP Training i Data Integration Matrix (DIM) which the researcher
developed as part of a content analysis (literature review data) design, which preceded the
survey and also informed the content for the design of the survey questionnaire. The analysis

and findings of the survey data are presented and discussed in detail in Chapter 4.
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CHAPTER FOUR

DATA ANALYSIS AND SYNTHESISING FINDINGS

4.1 Survey Data Collection and Analysis

This chapter presents the descriptive sample survey data findings relative toth es t updwr po s e

oflet er mihbeomouni ty devel opGieRktn opvrl &dtgiet,i estkeéd | (5 anc
reqguirements tlrdtudeded nt €DIPetirai ning programmes
assessed the extent to which such atmdainmitng niasg |
recognised values and principles (i.ce. nNor ms anoc

to I mpGQDovperdacti ce.

The | ast two secaoandahivge rgdion slityi aoth sext ent was t he Kk
skills acquired fr agmantlroéd wthradi reixnnge nd p pdliide dt?he t r ¢
attriofutCdPs r equi rperda dtoirlc @ shep rqouveesdt i ons addressed
of this study on conduct iingn aa yssa nmpgl et hseu rsvaenyp | set usc
data. A stpacturgadcstwonnaire wasouusleédalktdav. cdhleec
literaturgi mgvieomrtame roles of CDPs, the CD pr
and the training cur hugegluyind eaddo nttheent d easniagny so fs t t

guestionnaire used faonrd tahses issutrevde ywirtehs esayrncthh e si s i

Ths study had the foll owi ndVhdds croinfiteinte orfeddar ot
programme contributed t o whi ch extent a chang
community devel opmend Dli ¢ hguepatritor i padetsi?Pe ofni r s
iwhi ch knowledge and skills are important to CI
perfor manwea?® addhaptwea. iThhat chaptaerr epsri eesve notfe dt
l it eroatthue ek nowl edgaet,t rsi@bfultieEBsan dt chigrirgof essi onal i sa
derived from CD principles and required for eff e

i mproved quality of I|life in communities.
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A summary of the CDP demographic profiles of the CDP study sample is first presented for
age, gender, qualifications, positions, year of appointment, and years of practice in community
development categorized in all participating provinces and visualized using data charts below.
This is followed by provincial profiles for each of the respective participating provinces in the

study.

Training of the participating CDPs was assessed against the seven CD practice norms

described inchaptertwo:i ) under standing and practngaggn@gD,
the CD approach to group work, iii) collective a
i v) promotion and support of a CPDe atpgprralacwo rtlkoi nc
supporting community |l earning ifgioom scdfar €D supp-
organi sations, and vii) man ams OSquthamiach) , ReOviedl: o4p3i n g

4 6.)

The study investigated shortcomings evident in c
could and shoubpdtkeetmadearamd for future researc
for this survey was |l argely determined by the ac

The study was signified@ntiwmwhiicrmpddtmgd elly aC@\IsB i b

th at mo st CDPs |l acked electronic tools of trade
chall enges. |t is therefore recommended that fo
conducted with | arger sampl es.

4.2 CDP Training and its Data Assessment Indicators

The context and history of community development and its related norms were discussed in
chapter two (see Section 2.6). The assessment for this study was carried out according to the

above-mentioned seven norms. The respective indicators used for the assessment of each
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norm are described below, followed by the presentation of related sample survey data results

through charts, graphs, and tables depicting the findings from participating provinces.

The data results obtained are categorised by provinces and disaggregated into gender, age,
and level classifications, highlighting differences where applicable. The age, gender, and level
results are then presented collectively to provide a consolidated analysis of community
development training in graphs for each province in this study. Following this is a comparative
analysis discussion of the 125 respondents sampled from all nine provinces of South Africa to

explore both commonalities and dissimilarities.

The aggregate results of the CDP training are presented in charts, graphs, and tables. This
approach directly addresses the second part of the study's purpose: to determine the extent
to which the knowledge and skills acquired from the training were applied, and the extent to
which the training influenced the attributes of CDPs to meet the requirements for improved

practice.

The following sections provide detailed descriptions and findings for each of the seven norms

as reflected in the responses of the 125 CDPs.

4.2.1. Values and practice

CD values and practice are concerned with understanding and applying the foundational
values, processes, and outcomes of community development. These elements form the core
basis from which the CD occupation derives its essential knowledge, skills, and attributes.
This includes the application of CD knowledge, skills, values, principles, and ethical conduct
that CDPs must possess and practice to ensure effective community development (see

Sections 2.41 2.7).
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The survey data collected for this study therefore encompassed information on the extent to
which CD values, approaches, and attributes were applied in daily practices by the

respondents.

4.2.2. Engaging with communities

Engaging with communities entails building and maintaining meaningful relationships with
individuals, groups, organisations, and broader community structures. It involves actively
seeking engagement with diverse sections of the community, fostering inclusive

communication, and employing basic research methodologies to support this process.

This section also considers recognising conflicts of interest and identifying effective strategies
for resolving them. Survey data were collected on key areas, including the facilitation of
community meetings, adherence to CD processes, community profiling, and fostering multi-

stakeholder partnerships.

4.2.3. Participatory planning

Participatory planning emphasises developing and facilitating community participation and
empowering partnerships. It supports communities and relevant agencies in acquiring the

skills necessary to sustain collaborative efforts.

This process requires CDPs to adopt a holistic and participatory approach, focusing on group
work that promotes conflict resolution and collective goal achievement. The study collected
data on stakeholder relationship-building, the implementation of community-based planning
processes, the establishment of community structures, and the management of conflict and

group dynamics.

4.2.4. Organising for change

Organising for change highlights the importance of enabling communities to engage in
sustained collective action. It emphasises building the skills and environments necessary to

ensure these actions effectively drive desired changes.
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The process involves promoting and supporting collaborative and cross-sectoral CD practices
to strengthen positive relationships across sectors. Survey data were collected on community
organisation-building activities and community-based planning processes as critical

dimensions of organising for change.

4.2.5. Learning for change

Learning for change is centred on facilitating the learning of people in communities in support
of their priorities for change and development. It is concerned with supporting and meeting the
collective action requirements for groups, organisations and community collective learning
needs. The survey therefore collected data on methods of supporting community learning and

relevant collective learning facilitation skills.

4.2.6. Diversity and inclusion

Diversity and inclusion are essential principles of community development practice. These
principles aim to ensure that policies, structures, and programmes are inclusive and address

the needs of diverse communities.

This aspect involves understanding how various socio-political, economic, cultural, and
environmental factors impact different sections of the community. It also includes supporting
communities in developing the skills and confidence to engage marginalised populations.
Survey data focused on recognising diversity issues and implementing inclusive practices

within community development.

4.2.7. Manage and develop community practice

Managing and developing community practice is about influencing and implementing policies,
as well as analysing, monitoring, and evaluating community development initiatives. These
practices must incorporate participatory methods to ensure strategic and operational activities

are both effective and ethical.
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Key elements include designing and managing interventions to promote professional,
sustainable community practices. Data collected focused on the role of community leaders,
their adoption of community principles, progress reflection stages, monitoring tools,
management systems and structures, and the
CDPs.

4.3 Discussion and Findings
4.3.1 Respondents profile
The survey included 125 CDPs, comprising 72 females (57.6%) and 53 males (42.4%), as

shown in Figure 4.1. This gender distribution reflects a slight dominance of females in the field,

consistent with global trends in community development work (DSD, 2017a).

Figure 4.1: Gender Split Among CDP Respondents
Gender Split Among CDP Respondents
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This graph illustrates the proportion of female (72) and male (53) respondents participating in

the survey.

The provincial distribution of respondents varied significantly, with Province 2 having the
highest number of respondents (20), while Province 5 recorded the lowest (7), as shown in
Figure 4.2 below. On average, each province contributed approximately 13.8 respondents,

indicating relatively balanced participation across regions.
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Figure 4.2: Distribution of CDPs Across Provinces
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This graph highlights the number of respondents per province, with Province 2 having the

highest participation and Province 5 the lowest.

Respondents were categorized into four age groups: 251 35 years, 361 45 years, 461 59 years,
and 60+ years, as summarized in Figure 4.3 below. The majority (45.6%) of respondents fell
within the 36145 years age category, reflecting a workforce with substantial experience.
Interestingly, only 19.2% of respondents were aged 25i 35, and the smallest group (2.4%)

were aged 60 years and older.
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Figure 4.3: Age Distribution Across Provinces

Age Distribution Across Provinces
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This graph illustrates the distribution of respondents by age group, highlighting provincial
variations where applicable.

The qualifications of respondents varied widely, with degree holders forming the largest group
(41.6%), followed by postgraduate diploma holders (28.8%), as shown in Figure 4.4 below.
Provincial trends revealed notable differences, with Provinces 2 and 6 having the highest

proportion of degree-qualified respondents.

Figure 4.4: Qualifications of Respondents
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This bar chart displays the highest qualification levels achieved by respondents across all

provinces.
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The years of community development practice varied significantly among respondents, as

shown in Figure 4.5 below. A significant portion (42.4%) reported having 11i 15 years of

experience, while only six respondents had over 30 years of experience.

Figure 4.5: Years of Community Development Practice
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This graph represents the distribution of respondents based on their years of practice.

Table 4 below provides additional demographic details by summarising the distribution of

respondents by gender and age categories. Table 5 further below offers a detailed breakdown

of qualifications by province, highlighting trends in educational attainment across regions.

Table 4: Respondents by Gender and Age Categories
Age Group Female Male Total

251 35 17 7 24
361 45 33 24 57
461 59 21 20 41
60+ 1 2 3

Table 5: Respondents by Qualifications and Provinces

Province Grade 12 Diploma Degree Honours Masters PhD
1 1 2 4 3 1 -
2 4 3 5 4 - -
3 2 3 7 4 - -
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Province Grade 12 Diploma Degree Honours Masters PhD Total

4 1 3 6 3 1 - 14
5 g 2 6 4 g g 12
6 2 4 8 3 2 - 19
7 g 2 6 3 1 g 12
8 1 4 4 3 ; ] 12
9 3 4 4 2 - - 13
Total 14 27 50 29 5 0 125

Interpretation and Implications

The demographic profile of respondents provides crucial insights into the training and

development needs of CDPs. The findings suggest:

1. AgerendsThe predominance ob9pgetreci paBt ¢ %agaeadgdg

relatively experienced wor&lbdovweHoweavsers hd
representation of%35 oyuenagresr) ,CDnPask i(nR2g5 up onl

rai secsercnosn about succession planning and

2. Genddgmami cWhile females form the majority
mal es dominate the 60+ years group (66.
structur asl. dTihsepsaer ittrieends are evident i n

breakdown.

Recommendations are to: i) Support for younger CDPs: Tailored mentorship programmes and
targeted recruitment strategies are essential to attract and retain youth in community
development roles; and (ii) Address gender representation: Gender-specific interventions,
such as leadership training for women and incentives for male involvement in younger age

groups, can help balance representation across all age categories.

4.3.2. Values and practice

The survey findings demonstrate that a majority of respondents expressed satisfaction with

their understanding and application of community development (CD) values. As shown in
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Figure 4.6 below, 45 respondents reported being "Highly Satisfied," and 50 indicated
"Satisfied," making up 76% of the total sample. Only a small proportion of respondents were
"Dissatisfied" (5) or "Highly Dissatisfied" (5), reflecting an overall positive perception of their

alignment with CD values.

Figure 4.6: Respondent Satisfaction with CD Values Application
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This graph represents respondents' self-reported levels of satisfaction regarding their

understanding and application of community development values.

Despite the overall positive trends, survey responses revealed challenges in operationalising
these values consistently, particularly in resource-limited environments. Despite the overall
positive trends, survey responses revealed challenges in operationalising these values
consistently, particularly in resource-limited environments. Respondents emphasised
prioritising values such as community empowerment (89.6%) and collective action (68.8%),
as shown in Table 6 below. However, fewer respondents (4.8%) reported prioritising equity

and anti-discrimination as standalone values, which may indicate gaps in inclusivity efforts.
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Table 6: Prioritised CD Values in Daily Practice

CD Value Number of Respondents = Percentage
Community Empowerment 112 89.6%
Collective Action 86 68.8%
Participatory Democracy 74 59.2%
Working and Learning Together 63 50.4%
Equity and Anti-Discrimination 6 4.8%

Interpretation and Implications

The findings suggest that while CDPs are generally confident in their alignment with core CD
values, practical application requires more targeted support. The prioritisation of community
empowerment and collective action aligns with participatory development principles. However,
the low emphasis on equity and anti-discrimination highlights a potential area for improvement.
Additional Recommendations are to:
1. Focusinolhusi Vvlirtay ning should emplheassirseni eqti bw
address gaps in value prioritisation and f ost

practices.

2. Bal amrecsoucocnest rrailnnttser ventions should include
competing priorities (e.g.-limguetdyensirehmeaolit
3. Tail imnted ventAdodrsess specific challenges, suc
ef ficioenecnyhantce CDPs' ability to apply val u

context s.

Training programmes should also incorporate: (i) Case Studies: Real-world scenarios that
explore value-driven decision-making; and (i) Mentorship: Opportunities for less experienced
practitioners to learn from seasoned CDPs about operationalising values in challenging

contexts.
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4.3.3. Engaging with communities

Building and maintaining meaningful relationships with communities is at the core of CD
practice. It involves facilitating meetings, adhering to CD processes, profiling community
needs, and building multi-stakeholder partnerships. Respondents reported spending varying
proportions of their work time on community engagement activities. The largest group (43.2%)
reported dedicating 261 30% of their time to facilitating community meetings, reflecting the

centrality of engagement in CD roles.

Additionally, the findings indicate that the majority of CDPs feel confident about their ability to
engage effectively with communities. As shown in Figure 4.7 below, a combined 90
respondents either "Strongly Agree" (30) or "Agree" (60) that their engagement practices meet
the needs of the communities they serve. This reflects a positive perception of their capacity

to build relationships, facilitate meetings, and engage stakeholders in participatory processes.

Figure 4.7: Respondent Agreement with Effective Community Engagement Practices
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This graph represents the levels of agreement among respondents regarding their community

engagement practices.

71



The survey further revealed that community engagement forms a significant part of CDPs'
roles, with 43.2% of respondents indicating that 26% to 30% of their work entails facilitating
community meetings and workshops, as shown in Figure 4.8 below. This underscores the

importance of effective communication and engagement strategies as central to their practice.

Figure 4.8: Percentage of Work Involving Facilitation of Community Meetings
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This graph representsthepr oporti on of respondentsd work allo
meetings, with the largest group (54 respondents) dedicating 261 30% of their work to

facilitation.

Table 7 below indicates that the majority of respondents (98.4%) agreed or strongly agreed
on the importance of adhering to established CD processes, underscoring its role in fostering

participatory engagement.

Table 7: Importance of Adhering to Community Development Processes

Importance Level Number of Respondents Percentage

Strongly Agree 120 96%
Agree 5 4%
Disagree - 0%
Strongly Disagree | - 0%
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Respondents also highlighted the methods used to assess communities. Profiling methods
used by respondents are summarised in Table 8 below. Community profiling was the most
common method (87.2%), followed by household profiling (11.2%). However, few respondents

integrated profiling within IDPs, suggesting potential gaps in strategic alignment.

Table 8: Types of Profiling Employed by Respondents

Profiling Type Number of Respondents Percentage
Community Profiling 109 87.2%
Household Profiling 14 11.2%
Integrated Development Plan (IDP) 1 0.8%

Both 1 0.8%

Interpretation and Implications

These findings suggest that while CDPs feel confident in their engagement practices, there is
significant room for improvement in addressing specific challenges, particularly when working
with marginalised groups. Survey responses highlighted difficulties in ensuring equal
participation due to factors such as resource constraints, cultural barriers, and conflicts of
interest. Furthermore, the findings underscore t
1. Ti mad tat:i oBpendBAgp B6 work time on community
alignment with the facilitative role of CDP:«

suggests the need for further standardisati on

2. AdherenceprocoesGERe over whel mMi8ng %) g roene mehrnet i (mp o

of CD processes indicates a strong foundati on

3. Prof iprldamntgi clelse high reliance on community proc
i mportance but highlights the lanmd tleRP sadowhiia

may affect strategic inclusiveness.
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Key Implications are: (i) Enhanced training modules: Focus on inclusive engagement
techniques, conflict resolution, and cultural competency to address challenges when working
with marginalised groups; (i) Participatory tools: Develop accessible tools to facilitate
stakeholder profiling and multi-stakeholder partnerships effectively; (iii) Resource allocation
for engagement: Prioritise adequate time, resources, and tools for comprehensive community
profiling and resource mobilisation to overcome constraints; (iv) Strengthening monitoring and
evaluation: Increase emphasis on this stage to sustain multi-stakeholder partnerships and
measure the long-term impact of community engagement efforts; and (v) Future directions -
training should explore innovative methods to overcome these barriers, ensuring that all
sections of the community are equally represented and engaged. Tailored training should be
designed to enhance community engagement, particularly in diverse and resource-

constrained environments.

4.3.4. Participatory Planning
The survey revealed that participatory planning plays a central role in community development

practice. As shown in Figure 4.9 below, community meetings were the most commonly used
method, reported by 65 respondents, followed by workshops (45), stakeholder forums (30),
and focus groups (25). These methods reflect CDP

in planning processes.
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Figure 4.9: Methods Used in Participatory Planning Processes

Methods Used in Participatory Planning Processes

60

W N [S,)
[=] o o
T T T

Number of Respondents

N
o
T

10r

Community Meetings Workshops Stakeholder Forums Focus Groups
Method

This graph illustrates the frequency of specific methods used by CDPs in participatory
planning. Additionally, Table 9 below indicates that 83.2% of respondents reported regular
use of participatory planning methods, which included stakeholder mapping, consensus-
building workshops, and conflict resolution strategies. However, only 41.6% of respondents
noted success in addressing group dynamics, indicating potential challenges in managing

diverse perspectives and conflicting interests.

Table 9: Participatory Planning Methods Reported by Respondents

Method Number of Respondents = Percentage
Stakeholder Mapping 95 76%
Consensus-Building Workshops = 82 65.6%
Conflict Resolution Strategies 52 41.6%

The survey responses also reported challenges with ensuring full community participation
during planning. Respondents cited barriers such as time constraints, conflicting priorities
among stakeholders, and a lack of facilitation skills as limiting factors. For instance, only 58%
of respondents reported satisfaction with stakeholder participation, highlighting gaps in

engagement effectiveness.
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In addition, 63% of respondents identified conflict management as a critical skill needed during
group planning activities, suggesting that handling group dynamics remains a significant area

for improvement in participatory planning.

Interpretation and Implications

The findings underscore the importance of participatory planning methods that promote
inclusivity and collaboration. However, the challenges reported indicate a need for targeted

interventions to address gaps in skills and resource allocation. Key recommendations include:

S

1. Advanfaed | itt at hio@gcused on managing group dyn
confl ict sduerfifregc tp avretliyci pat ory processes.

2. Enhansteadk e hen gleagememtevel oping strategies to i
|l evel s and align stakeholder priorities.

3. ResousupporAl l ocating sufficient time and tool

pl anniegspsoc

Future research could explore innovative participatory tools and methods to enhance the

effectiveness of planning processes, particularly in resource-constrained environments.

4.3.5. Organizing for Change.
The findings indicate that CDPs actively engage in various activities aimed at fostering

community organisation and collective action. Figure 4.10 below highlights the most frequently
undertaken activities. "Community Organisation Building" was the most cited activity, reported
by 48% of respondents, followed closely by "Collective Action Training," with 40%. "Resource
Mobilisation" was reported by 36% of respondents, while "Collaboration Workshops" had the

lowest engagement, cited by 28% of respondents.

These findings suggest a strong emphasis on capacity-building activities like organisation

building and training, which are critical for fostering collective action. However, the lower
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percentage of engagement in collaboration workshops highlights potential gaps in promoting
multi-stakeholder partnerships. To address these gaps, targeted efforts are required to
enhance collaboration frameworks and improve resource mobilisation strategies for

sustainable community engagement and organisational success.

Figure 4.10: Activities Contributing to Community Organisation
Activities Contributing to Community Organisation
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While these activities reflect the emphasis on collaborative approaches, challenges persist in
sustaining collective action. Respondents noted barriers such as a lack of financial resources,
limited community buy-in, and difficulties in aligning cross-sectoral collaboration efforts. For
instance, 72% of respondents reported that resource mobilisation remains a significant
challenge, indicating a need for better strategies to secure and allocate resources effectively.
Additionally, only 48% of respondents expressed satisfaction with their capacity to build and
sustain community organisation, highlighting a gap in skills development for long-term

sustainability.

Interpretation and Implications

The findings highlight the critical role of community organisation in driving collective action and
fostering sustainable development. However, the barriers identified suggest a need for
strategic interventions, including:
1. Resoumochei | i s @t inomgui pping CDPs with fgdwaardced
secure funding and resources effectively.
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2. Capaduitlydi ecod | fadbbror Sttiremgt heni ng par tsreecrtsotriapds t

workshops and stakehol der engagement strategi

3. Sustai mpladbnthiiDegvel oping frameworkeftoommanoreyt

organisation efforts.

Future initiatives should explore scalable models for collective action and resource-sharing to

overcome barriers and ensure impactful outcomes.

4.3.6. Learning for change

Learning for change focuses on facilitating collective learning processes within communities
to drive sustainable development. The survey findings demonstrate that CDPs employ a range
of methods to facilitate learning within communities. As shown in Figure 4.11 below,
workshops are the most commonly used method, reported by 55 respondents, followed by
mentorship (40), on-the-job training (35), and community dialogues (25). These methods
reflect an emphasis on practical, participatory approaches to capacity building and collective

learning.

Figure 4.11: Methods Used to Facilitate Community Learning

Methods Used to Facilitate Community Learning
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Learning Method

This graph illustrates the frequency of learning methods used by CDPs to support community

development initiatives.
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Respondents highlighted several barriers to sustained community learning efforts, including
limited access to resources (62%), low participation in training sessions (45%), and difficulties
tailoring learning methods to diverse community needs. Additionally, mentorship was identified
as underutilized due to the lack of experienced mentors within local communities. These
challenges underscore the need for more innovative approaches to engage diverse groups

effectively.

Further, as shown in Figure 4.12 below, social mobilisation programmes and community
dialogues emerged as critical methods to support collective action, with 88% and 87.2% of
respondents indicating their usage, respectively. However, exchange visits (24.8%) were less

frequently used, indicating potential underutilisation of peer-learning opportunities.

Figure 4.12: Community Action Support Methods

Other: nfa, Community Advisor to walk in community, Stakeholder collaboration, Community capacity enhancement, etc. [0.8%
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Support Methods
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Interpretation and Implications

These findings highlight the importance of structured and inclusive learning processes in

community development. Recommendations to address challenges include:

1.l ncor pdegahn mlgdegayr niimlgever aging digital t ool

constraints and expand access to |l earni
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2. Devel oma mtgor prhoigpr ammesost er-i @pegre pleeearni ng by p é

experienced CDPs with newer practitioners or ¢

3.l nnovietair ivimentghod$ ncorporating interactive appro

and -pbageing, to cater to diverse |l earning need

Future research should focus on evaluating the effectiveness of different learning methods

and exploring ways to integrate technology and innovation into community learning processes.

4.3.7. Diversity and inclusion

The survey findings indicate that diversity and inclusion are central to the practices of many
CDPs. As shown in Figure 4.13 below, gender equality emerged as the most frequently
prioritised focus area, reported by 50 respondents. This was followed by youth inclusion (45),
cultural diversity (35), and disability access (30). These focus areas highlight the commitment

of CDPs to promoting equitable opportunities and representation in community development.

Figure 4.13: Focus Areas in Diversity and Inclusion Practices
Focus Areas in Diversity and Inclusion Practices
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This graph illustrates the primary focus areas prioritised by CDPs in promoting diversity and

inclusion.
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Despite these efforts, respondents reported several challenges in implementing inclusive
practices. For example, 70% of respondents noted resource constraints as a significant barrier
to addressing the needs of marginalised groups. Responders also revealed difficulties in
engaging diverse stakeholders effectively, particularly in communities with entrenched cultural
or socio-economic disparities. As shown in Table 10 below, socio-economic inequalities and

resource shortages were among the most frequently mentioned barriers.

Table 10: Barriers to Diversity and Inclusion

Barrier Number of Respondents Percentage
Socio-economic inequalities 72 57.6%
Resource constraints 68 54.4%
Resistance from community groups 48 38.4%

Respondents also highlighted several strategies for addressing diversity and inclusion. These
included ensuring representation in community meetings, creating safe spaces for dialogue,

and encouraging inclusive practices among stakeholders.

Figure 4.14 illustrates the reasons for building relationships with stakeholders.

Other: Enhance Social Contract, Create platform for Participatory M&E, Catalyst for Organizing Change Agents [0.8%

To ensure cost effectiveness in the allocation of services and resources

To learn about and understand community dynamics

Reasons

To get stakeholder's commitment and support

To ensure active participation and co-ownership by stakeholders

0 50 100

Number of Responses

In addition, 59% of respondents expressed the need for additional training in areas such as

disability access and cultural competency to enhance their ability to foster inclusivity. These
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findings align with existing literature highlighting the complexities of addressing intersectional

issues in community development (DSD, 2014).

Interpretation and Implications

The findings underscore the importance of targeted strategies to address gaps in diversity and
inclusion. Key recommendations include:
1. Trai ncung cormplet enbgvel oping CDPsd skills to nav

and engage diverse stakeholders effectively.

2. Resour omas gfi mrgrld lspesAl | ocating additional fundin

the needs of wunderr espucehs eanst epde rpsogonusl awiitoln sdi s a'lt

.l nterseappromaahéescorporating frameworks that

chall enges faced by individuals belonging to

Future research should explore the effectiveness of inclusive practices and identify best

practices for fostering diversity in different community contexts.

4.3.8. Managing and Developing Community Practice

The findings reveal that CDPs employ a range of strategies to manage and develop
community practices. As shown in Figure 4.15 below, monitoring tools are the most commonly
used strategy, reported by 50 respondents. Policy development and training programmes
were also widely utilised, with 45 and 40 respondents respectively, followed by participatory
evaluation (35 respondents). These practices reflect a focus on both planning and

sustainability in community development initiatives.
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Figure 4.15: Management Strategies Used in Community Development

Management Strategies Used in Community Development

N w B
(=] o o
T T T

Number of Respondents

=
o
T

Strategy

This graph illustrates the management strategies most frequently employed by CDPs in their

work.

However, respondents noted challenges in implementing these strategies effectively. For
instance, 68% of respondents reported difficulties in accessing participatory evaluation tools,
and 55% identified a lack of training resources as a barrier to capacity-building efforts.
Additionally, qualitative responses indicated that policy implementation is often hindered by

bureaucratic delays and limited stakeholder engagement.

In terms of monitoring and evaluation, only 42% of respondents expressed satisfaction with
the existing tools and processes, indicating a need for more robust and user-friendly systems.
Additionally, respondents reported challenges in engaging local leaders to adopt participatory
approaches, with 24% strongly disagreeing with the effectiveness of such efforts (see also

figure 4.16 below).
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Figure 4.16: Engagement of Local Leaders in Participatory Approaches
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Interpretation and Implications

The findings underscore the critical role of effective management strategies in achieving
sustainable community practices. To address the challenges reported by respondents, the
following recommendations are proposed:
1. Enhanmedi toriaevgal aasgisoe msDevel ogirngendsgr tool s

provide actionable insights and encourage st a

2. Capachut ydipod iimpl e men:t afTriwinni ng CDPs to naviga

systems and foster stakeholder engagement 1in

3. Resoual tecattriaocinnifhaycirmg funding and support for

t hat address gaps i n management and evaluatio

Future research should explore innovative approaches to management and policy

implementation, focusing on scalability and adaptability across different community contexts.

4.4 Synthesis of Findings

This chapter presented the key findings of the study, demonstrating the alignment between

Community Development Practitioner (CDP) training programmes and internationally
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recognised norms and standards. The findings revealed critical insights into the strengths and
weaknesses of the training programmes, reflecting both alignment successes and areas

requiring improvement.

The analysis of Table 3: CDP Training - Data Integration Matrix (DIM) (see Chapter 3)
highlighted varying degrees of alignment across the three training programmes examined.
The "Use of a Toolkit for CDPs" achieved the highest alignment (90%) with recognised
standards, underscoring its effectiveness in embedding critical principles such as equity,
participation, and sustainability. This aligns with Objective 3 of the study, which sought to
evaluate the extent to which training contributes to improved CDP practice. By contrast, the
lower alignment scores for the IDP (55%) and CBP (76%) programmes indicate the need for

curriculum revision to better integrate core values and practical applications.

These findings are consistent with the literature reviewed in Chapter 2, particularly regarding
the importance of holistic and standardised training approaches (Frank and Smith, 1999:61-
65; Hart and De Beer, 2022:503). The high alignment of the Toolkit programme reflects the
successful incorporation of the Asset-Based Community Development (ABCD) approach, as
discussed in Section 2.6 (Kramer et al., 2012:537). However, the variability in alignment
scores across programmes supports critiques in the literature that highlight inconsistent
implementation and insufficient standardisation in CDP training (Haines, 2014:47-54;

Robeyns, 2017:7-9).

Five key themes emerged from the findings:

1. St akehalldearbor arthieoni ntegration of stakehol
strong determinant of programme success.

participator ydrainder oanmumoCGlyh:6x86 ( Hast ed2 e,
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2. Capaduitlydi Rgogr ammes with a s tbruoinlgdeirn gf occounsp oonne
were more effective in enhancing CDP practic
literature's emphasis on skiall sel eenealt opre naf f

traininggnf{rikirtamk -6899%9: 61

3. Practapplailcchal bendag ti ci pants noted that while
evident i n some curricul a, practical i mpl em
provincial contexts. This finding reflects g:
need for ongoidgpmentbocahi psanrssmeanBotastrail

2020:198) .

4. Di ver siintcyl ussnin@®ar ri ers such as resource constr .
emerged as significant chall enges, requiring
addressi ennegmudtensure representation of marggi

the need for inclusive practices -2mi8y)hl i ght ed

5. Lear ni mlyanfgorerResource | imitations have constr
|l earnasgd appsoasuch as workshops and mentor.
are key to fostering sustainable community d
Chapter 2 regarding the wvalue of continuous

201454Y.

The analysis of the DIM (presented in Chapter 3) involved plotting the alignment of training
programme components against internationally and nationally recognised norms and
standards. This qualitative mapping provided a structured comparison, highlighting areas of
strong alignment as well as gaps requiring improvement. These findings, enriched by
participant feedback presented in this chapter, illuminate practical challenges and successes
in the implementation of these training programmes. This integrative approach aligns with the
methodology outlined in Chapter 3 and directly supports the study's purpose, as presented in

Chapter 1.
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45 Conclusion

The findings of this study provide significant evidence that structured and standardised training
programmes are critical to enhancing the capacity and effectiveness of CDPs in South Africa.
The study addressed the descriptive research qu
programme contributed to which extent a changed conceptualisation and practice of
community devel opment by the participants?d The
aligned with recognised norms and standards, played a significant role in shaping CDPs'
knowledge, skills, and attributes. However, the findings also highlighted variability in the extent

of conceptual and practical change across different training programmes.

In response to sub-question (i), the findings confirmed that specific knowledge and skillsd

such as stakeholder collaboration, capacity building, and participatory planningd are critical
for ensuring best practice and effective work performance. These competencies align with the
professionalisation requirements and CD principles identified in Chapter 2 (Frank and Smith,
1999:61-65; Hart and De Beer, 2022:503). The "Toolkit for CDPs" programme exemplified this

alignment, achieving strong results in embedding these essential competencies.

In response to sub-question (ii), the study revealed mixed results regarding the application of
knowledge and skills acquired from the training. While participants from the "Toolkit for CDPs"
programme demonstrated a high degree of application, those from the IDP programme
reported inconsistencies and challenges, particularly in adapting training content to practical
contexts. These findings underscore the need for mentorship and support structures to

facilitate the translation of theoretical knowledge into effective community practice.

In response to sub-question (iii), the training had a measurable impact on changing the
attributes of CDPs required for improved practice, such as fostering greater self-efficacy,

adaptability, and an increased focus on participatory and inclusive approaches. However, the
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extent of change varied significantly between programmes, with participants in lower-

alignment programmes reporting limited shifts in practice.

These findings collectively underscore the critical role of structured, well-aligned training
content in enhancing CDP effectiveness. They also highlight the gaps and inconsistencies that

must be addressed to achieve more uniform outcomes across all training initiatives.

Implications for Future Practice
1. Curr i creViusni ofmr ai ni ng programmes mu st prioriti
community devel opment prinndioml &s, uwidtelr ppa if toir a

such as participatory approaches and practica

2. Mentor slsuppa@amir acti cal application of training
t hrough ongoing mentor ship and suppbweerstru

theoretical knwwtledger aondi ceal

3. Standar di da tmoa re standardi sed framewor k for C

ensure consistency and quality across provinc

4. I ncl usdiovnerafiTtryai ning framewornksresdhiouldd vexpit)

inclusion challenges, equipping CDPs to engag

5. Lear ywa mtgrappr oaxchBResource allocations-batvedl!l d p
interventions such as wor kshops and i imentor

devel opment .
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areas for continuous i mprovement.
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The findings presented in this chapter lay the foundation for the recommendations discussed
in Chapter 5, which will provide actionable steps for enhancing the effectiveness of CDP
training programmes and addressing the gaps identified. These findings directly contribute to
understanding how training content impacts the conceptualisation and practice of community

devel opment, addressing the -guegsiachyy 6s primary ques
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CHAPTER FIVE
DISCUSSION AND CONCLUSIONS

5.1 Introduction

Community Development (CD) has long been recognised as a pivotal approach to fostering
social equity, inclusivity, and sustainable development. This chapter reflects on the findings
presented in chapter four, evaluated through the theoretical lenses outlined in Chapter 2 and
grounded in the study's methodological rigor, as detailed in Chapter 3. The chapter's purpose
is to synthesise the study findings within the broader research objectives defined in Chapter
1. Specifically, it examines the misalignment between theoretical knowledge and practical
application and proposes strategies to bridge this divide in training programmes. In South
Africa, the role of Community Development Practitioners (CDPs) is central to addressing
socio-economic disparities, but their effectiveness depends heavily on the quality of their
training. This study evaluated the South African Department of Social Development (DSD)
Toolkit for Community Development Practitioners (CDPs), focusing on its ability to prepare
practitioners for real-world challenges while aligning with international norms and standards.
It also examined the structural barriers, such as inequitable resource distribution and

ment orship gaps, that | imit the Tool kitéds

The study was grounded in the context outlined in Chapter 1, which highlighted the disconnect
between theoretical training content and the practical competencies required for impactful CD
practice. Through a detailed analysis, this research sought to determine whether the DSD
Toolkit adequately bridges this gap, improves CDP performance, and addresses structural
barriers to effective training. In addition, the study aimed to provide actionable

recommendations for enhancing the programme.

Building on the theoretical frameworks explored in Chapter 2 , including the Asset-Based

Community Development (ABCD) approach, Capability Approach (CA), and Sustainable
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Livelihoods Approach (SLA), this chapter synthesises the findings presented in Chapter 4.
The discussion critically evaluatesthest udy 6 s out comes against the ob

with recommendations and reflections on the broader implications for policy and practice.

5.2 Revisiting the Research Objectives
The research objectives, as stated verbatim in Chapter 1, were as follows:
1. To evaluate the extent to which CDP training contributes to improved community

development practice.

2. To assess the alignment of CDP training with internationally recognised values and

principles.
3. To identify barriers to the effective implementation of CDP training.
4. To propose actionable recommendations for enhancing the CDP training programme.

Each objective is revisited below, drawing on the findings from Chapter 4 and contextualising
them within the frameworks discussed earlier. As articulated in Chapter 1, the research
objectives aimed to assess the extent of training alignment with international standards,
practical application, and barriers to implementation. The objectives, as stated in Chapter 1,
underscored the necessity of linking CDP training to measurable improvements in field
practice. The findings presented herein reinforce the need for targeted interventions to ensure
alignment between training objectives and practical outcomes. While the alignment with
international standards (Objective 2) was robust, practical application (Objective 1) and the
addressing of barriers (Objective 3) remained inconsistent, highlighting a need for actionable

interventions.
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Objective 1: To evaluate the extent to which CDP training contributes to improved
community development practice.

The findings revealed that while the DSD Toolkit provided a solid theoretical foundation, its
practical application was inconsistent. According to the results presented in Chapter 4, 54.4%
of CDPs demonstrated an average understanding of CD principles, with only 41.6%
expressing confidence in applying these concepts effectively in their work (Chapter 4, Section

4.4).

In participatory planning, a key focus of the training, 88.8% of respondents reported
understanding its importance, but only 57.6% successfully applied these methods in practice
(Chapter 4, Section 4.3). This suggests that while the training imparted valuable theoretical
insights, the absence of hands-on learning opportunities limited practitioners' ability to

implement these principles effectively.

The Capability Approach (CA), as discussed in Chapter 2, emphasises the importance of
developing practitioners6 capacity to apply thei
indicate that the DSD Toolkit needs to strengthen its practical components to better align with
this approach, ensuring that trainees are equipped to translate theoretical principles into

meaningful community interventions.

Objective 2: To assess the alignment of CDP training with internationally recognised
values and principles.

The study found strong alignment between the DSD Toolkit and international CD standards,
particularly in promoting equity, participation, and ethical conduct. The Data Integration Matrix
(DIM) revealed a 90% correspondence with the IACD Shared Standards (Chapter 3, Table 3).
However, critical gaps were noted in the program

cultural competence.
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Only 36% of respondents reported receiving sufficient training in managing cultural and ethnic
dynamics (Chapter 4, Section 4.3.7) , despite the i mportance of the
socio-pol itical | andscape. This gap |limits the trai:

is integral to fostering inclusive community development.

Frameworks such as the SLA and CA stress the importance of adaptability and inclusivity in
addressing systemic inequalities. While these principles are embedded in the theoretical
aspects of the Toolkit, they were not operationalised in practical modules or scenarios,

reducing their impact on practitionersoé worKk.

Objective 3: To identify barriers to the effective implementation of CDP training.

Structural barriers were evident in the findings, particularly in the inequitable access to
mentorship and resources. Rural practitioners were significantly disadvantaged, with only 35%
of rural CDPs reporting access to mentorship programmes, compared to 70% of their urban

counterparts (Table 10, Chapter 4).

Another barrier was the reliance on standardised training modules, which limited the
programmeds adaptability to regional needs. Oon |
addressed local challenges, such as resource constraints and cultural differences (Table 9,
Chapter 4). These findings highlight the need for a more flexible curriculum design that reflects

the diverse socio-economic contexts in which CDPs operate.

Objective 4: To propose actionable recommendations for enhancing the CDP training
programme and implications for practice and policy.
The studyés findings informed several recommend

These recommendati ons focus on i mproving t he
addressing structural barriers, and enhancing its alignment with international standards to

better meet the needs of CDPs and the communities they serve.
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5.3 Discussion of Findings

The findings demonstrate the complexity of bridging the gap between theoretical training and
practical application in CD. While the DSD Toolkit achieved strong alignment with international
standards, as evidenced by the 90% alignment score in the DIM, its practical components
were less effective in equipping practitioners for real-world challenges (Chapter 4, Section

4.2).

Diversity management emerged as a significant weakness. Only 36% of CDPs felt adequately
trained in this area, despite its importa
Section 4.3.7) . This | imitation hi nderinslusiyeramadcequitablée

development outcomes.

Participatory planning, whilst a strength in terms of theoretical instruction, revealed gaps in
practical implementation. This aligns with the gaps identified in Chapter 4 regarding the limited
integration of experiential learning within CDP training. As discussed in Chapter 2, the
Capability Approach (CA) underscores the need for practical learning opportunities that enable
practitioners to translate theoretical knowledge into real-world outcomes. Bridging this gap
requires a curriculum redesign, as proposed in Chapter 2, to embed practical modules that
enhance the translation of theoretical knowledge into actionable skills. Furthermore the
findings align with the significance highlighted in Chapter 1, emphasising the critical
importance of hands-on, practice-oriented components in training programmes. Addressing
these shortcomings is essential for equipping CDPs with the skills necessary to foster
meaningful community development. Although 96% of respondents recognised its importance,
only 57.6% reported successfully applying participatory strategies in their work (Chapter 4,
Section 4.4.3). This highlights the needforhands-on tr aining to build

and competence in engaging communities effectively.
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5.4 Recommendations

To address these gaps, the following recommendations are proposed:

First, training programmes should integrate more practical learning opportunities, such as role-
playing, simulations, and community-based projects. These recommendations echo the
study's emphasis on improving mentorship programmes and addressing regional disparities,
as highlighted in Chapter 4. They further align with the Capability Approach outlined in Chapter
2, which prioritises enabling practitioners to achieve practical outcomes. Additionally, these
recommendations reflect the broader significance outlined in Chapter 1, which called for
actionable measures to enhance training relevance and efficacy. By embedding such
interventions, training programmes can better prepare practitioners for the complexities of
real-world challenges and equip trainees to translate theoretical knowledge into actionable
skills.

Second, mentorship programmes should be institutionalised to provide ongoing support for
practitioners, particularly in rural areas. Pairing experienced CDPs with new trainees can
facilitate knowledge transfer and professional development.

Third, the curriculum must adopt a flexible, context-sensitive design that reflects the diverse
socio-economic realities of South African communities. Incorporating practitioner feedback
into curriculum development can ensure that training remains relevant and adaptable to
evolving challenges.

Finally, robust monitoring and evaluation frameworks should be established to assess the
impact of training on practitioner performance and community outcomes, enabling continuous

improvement of the programme.

5.5 Implications for Practice and Policy

The studyds findings have signifi cyaByaddréessigl i cat i
the barriers identified in Chapter 4, and by incorporating the actionable recommendations
discussed earlier, policymakers and educators can significantly enhance the efficacy of CDP

training. These changes are vital for achieving the professionalisation goals articulated in
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Chapter 1 and for fostering sustainable development outcomes in communities. Systemic
issues, such as unequal resource distribution and a lack of ongoing practitioner support, must
be addressed to ensure sustainable outcomes. The conclusions drawn from this study
reiterate the broader significance of aligning CDP training with the national development
agenda, as discussed in Chapter 1. This alignment is critical for achieving the dual objectives
of professionalisation and sustainable community development outcomes. Policymakers must
prioritise the development of training frameworks that balance theoretical instruction with
practical application, while training institutions should adopt holistic approaches to enhance
practitioner readiness. Addressing structural inequities, such as mentorship gaps and
resource disparities, is essential for ensuring that CDPs can contribute meaningfully to

sustainable development.

5.6 Concluding Remarks
By addressing the gaps identified in this study and implementing the proposed

recommendations, South Africa can establish a globally recognised model for excellence in
CDP training. These improvements will not only enhance the professionalisation of CDPs but
also contribute to broader societal goals, fostering equity, inclusion, and sustainability within

communities.
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Annexure 1: A sample survey questionnairei Descr i bing CDPO0s t
in Provincial Districts of SA

COMMUNITY DEVELOPMENT PRACTITIONERS TRAINING

COMMUNITY DEVELOPMENT
PRACTITIONERS TRAINING

Dear CDP

This survey is conducted by another CDP, Ms Kumeke, as a University of Western Cape
student. The main objective of this study is to establish the extent to which the training of
CDPs has contributed to improved community development practice in South Africa.

Your participation in this research is completely voluntary and also incorporates
everything of the earlier shared consent form and after which you gave your consent to
now participate in this survey. Rest assured, the data from this assessment will be used
in an aggregated form so that NO individual will be identifiable. The questionnaire will not
take more than 35 to 45 minutes of your time as most of the questions are in a 'pre-
select' format. Please complete this questionnaire as honestly as possible.

If you are asking yourself, what is in for me? The DSD and all CDPs can benefit because

the outcome of the study should indicate what is required and thus be included in future
CDP training programmes. Moreover, the results of the study will be provided to the DSD
and the CDPs in a report format.

If you have any questions, please do not hesitate to get in touch with me.
Ms Mpontseng Kumeke

Email: 3767139@myuwc.gmail.com / kumekem@dsd.gov.za
Contact numbers: 012 312 7762 / 078 306 1479 / 066 480 7180

THANK YOU VERY MUCH FOR YOUR TIME AND INPUT!

* Indicates required question

1. Email*

Respondent Profile

Kindly provide some general information about yourself

https://docs.google.com/forms/d/11IWKddZrfOlyhol6sLuvOwWLI8Z ccUU4YLh7ABeSra U/edit 115
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COMMUNITY DEVELOPMENT PRACTITIONERS TRAINING

2. What is your gender *

Mark only one oval.

Y
) Male
() Female

() Other

() Ido not prefer to say

3. Age Category *

Please select from the dropdown menu below

Mark only one oval.

()2535
(3645
() 4659
oo+

4. What is your email address *

5. What is your highest qualification obtained? *

Mark only one oval.

() standard 10/ Grade 12/ National Senior Certificate
() piploma

() Degree

() Honours degree / Post Graduate Diploma

() Master's Degree

() PhD/ Doctorate

https://docs.google.com/forms/d/ IIWKddZ rf9lyhol6sLuvOwWLIBZ ccUU4Y Lh7ABeSra U/edit 215
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COMMUNITY DEVELOPMENT PRACTITIONERS TRAINING

6. Please indicate the name of your qualification obtained: *

7. What is your current position (Designation) at DSD? *

Please select cne OR type it below if it is not in the provided list

Mark only one oval.

ff_‘ Assistant Community Develoepment Practitioner
' Community Development Practitioner

:, Community Development supervisor

() Assistant Community Development Manager
—

) Community Development Manager

N »

() Gther:

8. How long have you been practicing community development? *

Mark only one oval.

{ )1-5vyears
{ )6-10years
() 11-15years
() 16-20years
() 21-25years

() 26-30years

() 30years+

https://docs.google.com/forms/d/ IIWKddZ rf9lyhol6sLuvOwWLIBZ ccUU4Y Lh7ABeSra U/edit 315
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COMMUNITY DEVELOPMENT PRACTITIONERS TRAINING

9.  Which year were you employed in the department of Social Development? *

Mark only one oval.

D199
 )1997
{1998
1999
(2000
(2001
(2002
(" )2003
(2004
() 2005
() 2006
(2007
(" )2008
(2009
2010
 Do2om
{2012
(2013
{2014
(2015
{2016
(2017

{ ) Other:

10.  In which District are you working? *

11.  In which Local municipality/ies are you working? *

https://docs.google.com/forms/d/ IIWKddZ rf9lyhol6sLuvOwWLIBZ ccUU4Y Lh7ABeSra U/edit 415
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COMMUNITY DEVELOPMENT PRACTITIONERS TRAINING

CD Values & Practice

12.  Which community development (CD) values do you mainly use in your daily *
community development practice?

You may selected all that are applicable AND add if you think there are others not listed
below

Check all that apply.

|| Equity & anti-discrimination
|| collective action

D Community empowerment
D Working and learning together
[:J Participatory democracy

|| other:

13. There are numerous overlapping approaches to community development. *
Some focus on processes, some on outcomes. Which community development
approach/es do you usually use when you want to bring about transformative
social development programmes?

You can select more than one OR add one if it is not in the list below. If you do not use
any then select Not Applicable

Check all that apply.

|| Asset Based Community Development Approach (ABCD)
|| People Centred Approach

|| Rights-Based Approach

|| sustainable Livelihoods Approach (SLA)

[:] Not applicable

[ ] other:

https:/#/docs.google.comfforms/d/1IIWKddZrfSlyhol6sLuvOwWLI8ZccUU4Y Lh7ABeSra U/edit 515
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COMMUNITY DEVELOPMENT PRACTITIONERS TRAINING

14. CDPs interact with people of diverse backgrounds. Thus, a CDP must: *

You may select more than one OR add any that you think are not in the list below
Check all that apply.

[ ] Be professional and ethical, displaying integrity and diligence
El Noct display a dynamic and proactive approach to issues

[ ] Be able to mix and work easily with others

[ | Not demonstrate result and performance orientation to work

Lj Demonstrate readiness to listen to, mentor and motivate others

[ ] other:

Engaging with Communities

15.  What percentage of your work entails facilitating community i

meetings/workshops? Choose the applicable %
Please type the % if it is more than 30% OR 0% if you do not do any facilitation

Mark only one oval.

)1-5%

) 6-10%

) 11-15%
) 16% - 20%

) 21% -25%

() 26%-30%
() other:
16. Is it important to follow CD processes that promote effective community *

participation towards good relationships between communities and
stakeholders?

Mark only one oval.

() Yes

4

C_JNo

https://docs.google.com/forms/d/ IIWKddZ rf9lyhol6sLuvOwWLIBZ ccUU4Y Lh7ABeSra U/edit
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COMMUNITY DEVELOPMENT PRACTITIONERS TRAINING

17.  Which profiling 'type' assesses the community’s structures, background ¥
information, resources and strengths?
You may include a type if you do not agree with any of those listed below

Mark only one oval.

() Household profiling

(__ ) Community profiling

( ) Other:

18. At what stages must a CDP build multi-stakeholder partnership? *

You may select more than one OR add any that you think are not in the list below

Check all that apply.

|| Entering the community

[i] Analysing the community situation
|| Planning

[:] Mobilising resources

|| Implementation

[:] Monitoring and evaluation

| | other:

Participatory Planning

19.  Which are the reasons for building relationships with other stakeholders? *

You may select more than one OR add the reasons too
Check all that apply.

[ | To ensure active participation and co-ownership by stakeholders
|| To get stakeholder's commitment and support

[] To learn about and understand community dynamics

|| To ensure cost effectiveness in the allocation of services and resources

[ ] other:

https:/#/docs.google.comfforms/d/1IIWKddZrfSlyhol6sLuvOwWLI8ZccUU4Y Lh7ABeSra U/edit 7n5s

114



COMMUNITY DEVELOPMENT PRACTITIONERS TRAINING
20. In your experience; does the community based planning process enable ¥

communities to participate in decisions about the own development?

Mark only one oval.

) Yes
(__JNo

21. Have you established Task Team/s or any community structure/s in the *
communities you work in? Choose

Please select Not Applicable if you are not working in communities at the moment

Mark only one oval.

() Yes
CONo
() Not applicable

22. Asa CDP you have to deal effectively with group dynamics to ensure effective *
resolution of conflict and sensitive situations where relevant. Please select the
group dynamics you deal with MOSTLY in your communities.

You may add some if you think there are some missing in the list below
Check all that apply.

|| Passivity

|| Hostility/aggression

[j Deviations from the topic
|| Dominating individuals
|| cultural beliefs

[ ] other:

https:/#/docs.google.comfforms/d/1IIWKddZrfSlyhol6sLuvOwWLI8ZccUU4Y Lh7ABeSra U/edit 8/15
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COMMUNITY DEVELOPMENT PRACTITIONERS TRAINING

23.  What are your typical responses to group conflict resolution techniques are? *

You may select more than one or add some if you think there are some missing from the
list below
Check all that apply.

D Constructive dialogues

[ | Mediation

|| Effective communication skills

D Demonstrating inter-cultural understanding

| | other:
Organizing for Change

24.  Which community organization activities do you do the MOST for Community  *
Based Organizations (CBOs) / Non Profit Organizations (NPOs)?

You may select more than one OR add any that you think are not in the list below

Check all that apply.

|| Develop a database of local CBOs/NPOs

D Establishment of a CBO to close the capacity gap
D Assist with the registration of CBOs/NPOs

D Link entities that provide training with CBOs / NPOs

|| Monitor compliance of CBOs/ NPOs with applicable legislative frameworks (Acts/
Policies etc.)

[_ J Other:

https:/#/docs.google.comfforms/d/1IIWKddZrfSlyhol6sLuvOwWLI8ZccUU4Y Lh7ABeSra U/edit 915

116



COMMUNITY DEVELOPMENT PRACTITIONERS TRAINING

25. A CDP must support groups to plan for their future sustainability including the *
development of their strategic business plans. The business plan is most likely
to be considered if it covers the following:

Please select all the Correct/Relevant ones from the list below
Check all that apply.

| | objectives of the project

| | Location in the community

[ ] Timeframes

[] How was the intervention identified and by whom
[ who will benefit

[ How many will benefit

]:] Describes the intervention

[ ] Estimated costs

26. Community based planning (CBP) enables communities to participate in i
decisions about their own development. What does a good CBP comprises of?
You may select more than one OR add any that you think are not in the list below

Check all that apply.

[ ] A detailed situation analysis of the area

[:l A detailed plan for the area regarding outcomes
]j Business plans/ proposals for projects

]:] A monitoring and implementation framework

]gl Other:

27. Have you developed any Community Based Plan/s in the last TWO years? Yes *
/No

Mark only one oval.

(__ )Yes
N

) No

Learning for Change
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28. How do you usually support community action? *

You may select more than one OR add any that you think are nct in the list below
Check all that apply.

[ | community dialogues
l:] Social mobilisation programmes
iil Exchange visits

]T Other:

29.  Which communication skills do you frequently use to support community ®
action?

You may select more than one
Check all that apply.

[ ] Active listening

D Written communication

1:] Audiovisual communication
| | social media

ij Print media

30. Meetings that are facilitated successfully will make participants feel motivated *
to remain involved. What will help a CDP to facilitate effective meetings?
Please select all of which are Relevant/Helpful

Check all that apply.
]:l Agenda

[ | invitation list

[ Location

D Clear meeting objectives

[ | Clear, concise and relevant information
[ ] Necessary equipment

[ | Clear decision making procedures

Diversity & Inclusion

https://docs.google.com/forms/d/ IIWKddZ rf9lyhol6sLuvOwWLIBZ ccUU4Y Lh7ABeSra U/edit 11115

118



31.

32.

COMMUNITY DEVELOPMENT PRACTITIONERS TRAINING
What is the ONE most common diversity issue that you have to deal with in
your community engagements?

Mark only one oval.

() Ethnic and cultural beliefs
() Gender equality
() Physical and mental disabilities

() Generation gaps

_ Language and communication

.

() Not applicable

() other:

How do you embrace the diversity issue that you selected in the previous
guestion?

You may select more than one to link with your issues indicated in the previous question

and/or you may add if you wish

Check all that apply.

|| capture the diversity in the plans (social, economic, culture etc.)

|_| Ensure representation in all community meetings

| | create a safe spaces for people with different world views and perspectives
| | Create indigenous ways of knowing and doing, to ensure full participation

|| Encourage and support local stakeholders and communities to adopt inclusive

practices
]_] Develop, advocate and implement inclusive programmes and practices.

[ ] other:

Management & Development of CD Practice
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33. ltis important for a CDP to encourage local community leaders to adopt ¥

participative styles for working with communities. Please indicate the extent to
which you agree with the statement:

Mark only one oval.

() strongly disagree
() Disagree

() Agree

() strongly agree

34. At what stage/s of the CD process is it important to reflect on progress and #
learn from the experience?

You may select more than one and/or add any that you think are not in the list below

Check all that apply.

|| Entering the community and building multi-stakeholder partnership
|| Ensuring commitments from stakeholders to problems for change
5] Analysing the situation — developing the shared picture

|| Planning for change

[ | Mobilising resources

[ ] on-going support to facilitate implementation

|| Monitoring and evaluation, reflection and learning

| | other:

35.  What monitoring tool/s do you use the most? *
You may select more than one and/or add any that you think are not in the list below

Check all that apply.

D Meetings (reviews or project review meetings)

[:] Interviews and site visits to check on progress

| | Periodic financial and non —financial progress reports
D Minutes of meetings

[T Implementation plan

|| AGantt chart or bar chart which shows when what was supposed to happen

[ ] other:
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36. Do DSD managers have systems and structures to enable effective community *
development practice?

Mark only one oval.

N\
) Yes

C_JNo

37. Please list the existing systems and or structures that enable effective
community development practice, if you answered "YES' to the previous question

38. Please list the systems and or structures that SHOULD be available to enable
effective community development practice, if you answered 'NO' to the earlier
question

39. Who is responsible for your training and development as a CDP? *

You may select more than one
Check all that apply.

|| Top management

|| Human Resource officials

|| community Development manager/ supervisor
|| cDP (Yourself)
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