




































https://saha.org.za/collections/trade_unions.htm


http://cosatu.org.za/docs/policy/2006/consti2006
http://www.cosatu.org.za/docs/policy/2006/consti2006


http://www.cosatu.org.za/docs/policy/2006/consti2006




https://anthrosource-onlinelibrary-wiley-com.ezproxy.uwc.ac.za/doi/full/10.1111/aeq.12286#aeq12286-bib-0019
https://anthrosource-onlinelibrary-wiley-com.ezproxy.uwc.ac.za/doi/full/10.1111/aeq.12286#aeq12286-bib-0023
https://anthrosource-onlinelibrary-wiley-com.ezproxy.uwc.ac.za/doi/full/10.1111/aeq.12286#aeq12286-bib-0050
https://anthrosource-onlinelibrary-wiley-com.ezproxy.uwc.ac.za/doi/full/10.1111/aeq.12286#aeq12286-bib-0017
https://anthrosource-onlinelibrary-wiley-com.ezproxy.uwc.ac.za/doi/full/10.1111/aeq.12286#aeq12286-bib-0007
https://anthrosource-onlinelibrary-wiley-com.ezproxy.uwc.ac.za/doi/full/10.1111/aeq.12286#aeq12286-bib-0021
https://anthrosource-onlinelibrary-wiley-com.ezproxy.uwc.ac.za/doi/full/10.1111/aeq.12286#aeq12286-bib-0050
https://anthrosource-onlinelibrary-wiley-com.ezproxy.uwc.ac.za/doi/full/10.1111/aeq.12286#aeq12286-bib-0018
















http://www.cosatu.org.za/docs/policy/2006/consti2006




https://www.tandfonline.com/doi/full/10.1080/00071005.2015.1133799?casa_token=Po_N0BQ3K30AAAAA%3AyB9rU6RZlJlZUQQG8Kfk0fkax_gndaTKu1YzAM-1_UNWo8x5cgY9g_kOmyM9QHfpvP73nOM4AUPb6ZE






















https://www-tandfonline-com.ezproxy.uwc.ac.za/reader/content/17b7b118473/10.1080/13645579.2020.1805550/format/epub/EPUB/xhtml/index.xhtml#cit0007










































65 

• ‘CCMA training, Political education, Collective bargaining and much more.’ 

(Participant 6 hard copy) 

• ‘We have programs that deal with labour related matters, and this is where I learned 

communication skills which helped me a lot in labour related cases.’ (Online 

Participant7)  

• ‘Grievance training, general shop steward training.’ (Interview Participant 2) 

• ‘Cosatu provides various workshops on GBV, budgets, and how to do elections of 

members.’ (Online Participant 3) 

 

This theme also revolved around the continuous effort to enhance awareness among shop 

stewards beyond the workplace. It acknowledges the existing courses and workshops while 

also highlighting the perceived gaps and the potential for additional programmes. The theme 

emphasises the crucial role of awareness creation by addressing broader societal issues and the 

need for a proactive approach to expanding educational initiatives within Cosatu and in 

collaboration with other social movements. 

 

Below is a diagram that shows the different skills that shop stewards have gained while learning 

through Cosatu. 

 

 
Figure 2: Skills development of shop stewards  
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As demonstrated in the diagram above, shop stewards indicated that they have gained various 

skills while being shop stewards. Learning within the movement is described as contributing 

to practical skills development. This includes improved minute writing, effective meeting 

management and enhanced listening skills during interactions with management. The 

importance of learning from individuals of all educational backgrounds and exchanging ideas 

and practices becomes a valuable means of learning and provides a holistic understanding of 

the information that is shared. There is a sense of belonging and achievement of something 

bigger when learning through Cosatu due to its communal nature of learning with other adults. 

The practical exposure that is given to shop stewards within this movement is of immense 

value. It allows them to be hands-on in becoming actively involved in the planning of protest 

actions, strikes and other working-class actions, fostering a practical understanding of political 

issues. 

 

There are still gaps within the Cosatu education desk training programmes that should be 

addressed. Bullying in the workplace should be seen as an important issue. Soft skills and 

other courses should also be offered as this lends to capacity building and development. The 

reopening of the union library is an important element that will allow shop stewards to 

become actively involved in their own learning.  

 
Theme 4: Shop stewards as a community of practice 

 
This broad theme focuses on shop stewards as a community of practice (CoP) and highlights 

the connection with the theoretical framework that outlines this study. Not only does this 

theme answer the question of shop stewards’ lived experiences while engaging in a social 

movement like Cosatu, but it also shows why the community of practice is a fitting 

theoretical framework to use for this study. The situated notion of learning is evident within 

Cosatu and this is further expanded upon by the shop stewards’ responses during this study.  

 
Sub-theme: The value of lived experiences with and in movements 
 
This sub-theme takes its focus from the relationship between learning and the social 

situation in which learning takes place. It is at this point that one needs to identify the 

space in which this learning occurred rather than what knowledge was acquired; it is in 

space or social context in which the engagement occurred that is of importance. What 

aligns Cosatu with the process of situated learning is the fact that shop stewards do not 
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gain abstract knowledge which they then have to reapply at a specific time during their 

learning process. Instead, they acquire the skills to perform by actually engaging in the 

learning process through legitimate peripheral participation within their communities of 

practice. 

Below are the shop stewards' first-hand accounts of how this learning takes place for them 

within Cosatu.  

 

• ‘I felt a sense of belonging within Cosatu.’ (Online Participant 5)  

• ‘As a shop steward, I feel empowered because you are taught based on life 

experiences.’ (Online Participant 4) 

• ‘I was always excited and willing to learn, I stole with my eyes by observing.’ 

(Online Participant 18) 

• ‘Fear did set in at times, but I had assistance from shop steward colleagues.’ 

(Online Participant 20) 

• ‘I had different experiences at different times while learning, at first, I felt 

overwhelmed then excited and also fearful of the unknown.’ (Participant 8 hard 

copy) 

• ‘Engaging in something new was always a challenge.’ (Participant 1 hard copy) 

• ‘I felt happy because now I had the opportunity to learn more.’ (Online Participant 

9) 

• ‘I found that workshops were very enriching and hype you up as a shop steward.’ 

(Online Participant 11) 

• ‘During my training and attending workshops, I gained confidence by learning from 

leaders.’ (Participant 21 hard copy) 

• ‘Shop stewards always go out of their way to help each other.’ (Online Participant 

1) 

• ‘The older shop stewards who have years of experience who we call veterans are 

always willing to show us the ropes.’ (Participant 15 hard copy) 

• ‘Yes, when any shop steward has a problem, the others always try to help.’ 

(Participant 7 hard copy) 

• ‘Our education manager also assists when we ask for help.’ (Online Participant 13)  

• ‘Yes, when we come together, we always discuss what is happening at our own 

workplace.’ (Online Participant 1)  
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• ‘We talk about the cases that we are struggling with and because I have been a shop 

steward for many years, I know all the more experienced comrades and they 

normally help with cases and tell us how and what we need to do.’ (Interview 

Participant 2) 

• ‘Yes, I always help my fellow comrades and they help me when we have cases.’ 

(Online Participant 6)  

• ‘It allowed me to interact with like-minded people.’ (Online Participant 3)  

 

Shop stewards have mentioned various relevant aspects that identify them as a community of 

practice. They are a group of people who meet regularly to discuss certain matters that are not 

only linked to the workplace but also societal challenges. Not only do shop stewards identify 

with this community, they also learn from and within this community of practice. Various shop 

stewards have indicated that they do get assistance from veteran shop stewards who are more 

than willing to help them. The idea that legitimate peripheral learning takes place within Cosatu 

is evident in that shop stewards not only feel free to learn from others within this environment 

but how and where they do it is also important to consider.  

 

In summary, this theme highlights the interconnectedness of shop stewards as a community of 

practice, where shared experiences, mutual assistance and a culture of learning contribute to 

the overall strength and effectiveness of the movement within Cosatu. 

 

Theme 5: Communication strategies within social movements  

The intricate landscape of communication within Cosatu delves into the internal challenges 

faced by the movement, its reliance on diverse communication channels and its strategic 

response to pressing economic issues affecting workers. It also emphasises the role of 

communication in creating awareness and fostering positive social change. 

 

Sub-theme: Communicating the Cosatu way  
This sub-theme centres on the communication channels utilised by shop stewards within the 

movement, highlighting the diverse methods that enable effective collaboration and 

information sharing. The theme recognises the importance of staying connected and informed, 

emphasising the adaptability of communication strategies to cater to the needs and preferences 

of shop stewards. 

 

http://etd.uwc.ac.za/ 



69 

Communication plays an important role in any organisation’s day-to-day operations and shop 

stewards need to know and understand what has been communicated in order to disseminate 

the correct information to the workers on the shop floor. In most cases, the shop stewards are 

the link between the workers and the Cosatu office or education desk. It is through various 

protest actions and other forms of mass action that communication can be skewed and a 

different narrative can be shared that could harm the image of the movement. Different 

viewpoints were shared by shop stewards as to why they think communication is important and 

what the different types of communication strategies used within Cosatu are.  

 

External communication through Cosatu  

• ‘We have marches so that our voices can be heard because everything goes up but 

your salary stays the same it can be incorporated through the economic crisis that 

we are currently in educating everyone on how the cycle works because all of these 

issues go together.’ (Interview Participant 2) 

• ‘Cosatu will always release media statements.’ (Online Participant 3)  

• ‘Cosatu is connected with the workers.’ (Participant 19 hard copy) 

• ‘Workers are made aware of what is happening in companies such as Eskom and 

other companies that get money from the government.’ (Participant 6 hard copy) 

• ‘We take to the streets to protest or strike.’ (Online Participant 3) 

• ‘Cosatu is creating awareness by having lunchtime pickets like the ones we had in 

October … We had a picket about the high-interest rates and the high cost of living.’ 

(Online Participant 2)  

 

 Internal communication between Cosatu and shop stewards  

• ‘They make us aware and teach us how to understand certain stuff like negotiations, 

interest rate hikes, labour brokers, and how this affects us as workers.’ (Online 

Participant 5) 

• ‘Cosatu is known to help communities with labour and social issues we are asked 

to mobilise against these issues that affect our own households and communities … 

Cosatu always creates awareness about these things.’ (Interview Participant 1) 

• ‘Communication is a form of creating awareness of issues that have reached a 

boiling point with people … It is a powerful means within communities for ordinary 
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people to create positive social change, like the issues of schools that were closing 

down in our communities.’ (Interview Participant 2)  

• ‘Social media also plays a role of how things are communicated in the movement 

and outside of the organisation.’ (Interview Participant 1)  

• ‘My problem is that the media always shows us in a negative way which has a bad 

effect on what we want to say … They only focus on what went wrong or if there 

was damage done during a strike or protest action … The media plays a big part of 

how communication happens in Cosatu.’ (Interview Participant 1)  

• ‘Yes, there is a lot to learn, and we cannot go to workshops every week, so we get 

messages via WhatsApp and emails.’ (Participant 20 hard copy)  

• ‘All types of communication are shared with shop stewards but at certain events, 

there are rules about how to communicate.’ (Participant 13 hard copy) 

• ‘Strikes, picketing, everything that has a big impact on workers' programs.’ (Online 

Participant 5) 

• ‘We have our normal once-a-month Exco meeting with discussions about what's 

happening in the workplace with members and cases.’ (Participant 2 hard copy) 

• ‘I also visit various schools to check up on members and assist with problems.’ 

(Participant 10 hard copy) 

• ‘Communication between shop stewards happens mostly in monthly meetings at 

conferences and when we have protest marches.’ (Participant 9 hard copy) 

• ‘We share everything related to workers' rights that are not being respected … We 

use various ways to communicate these days … Facebook is popular and so is 

WhatsApp because it is cheaper … When we organise pickets and protests, we do 

it via WhatsApp or Facebook but also still have face to face meetings with our 

members … Posters are also popular with shop stewards because you don't have to 

say anything just hold your poster and get the message across.’ (Interview 

Participant 2) 

• ‘Different types of communication are shared … At times only the exco is included 

but on other occasions, all shop stewards are included, and communications are 

done mostly via WhatsApp and meetings.’ (Interview Participant 3) 

 

In summary, both internal and external communication strategies play a pivotal role in a 

movement's rise or fall. These strategies are responsible for mobilising not only the community 
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but also recruits who will act as shop stewards and take over the reins in future. Any movement 

must have a competent communications person who knows how to handle any public space. In 

the case of Cosatu, communication has always been a strength.  

 

Due to the economic situation in South Africa, Cosatu as a movement has changed its strategy 

when it comes to strike and protest action. There has been this huge drive back to basics, having 

lunchtime pickets at strategic places or in front of workplaces to create awareness of both 

political and societal issues. This has been an effective approach as there has been no loss of 

income for workers. As a result of the COVID-19 pandemic, training was moved online and 

various podcasts were developed which workers could listen to when it suited them. This had 

a positive impact as shop stewards were not obligated to be at a workshop in person. 
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CHAPTER 6 

OUTCOMES AND CONCLUSION 

 
6.1 Introduction 

This study was the first of its kind within the Cape Town Metropole and the Western Cape. 

The delimitations of this study were as follows:  

• Only shop stewards within the Cape Town Metropole were used in this study. This was 

done to narrow the scope of the research and due to proximity to the head office of 

Cosatu where the education desk is situated and shop stewards meet regularly.  

• This study only focused on shop stewards’ knowledge construction, their yearning for 

wanting to learn through and within a social movement like Cosatu and what their lived 

experiences were while doing so.  

 

Suggestion for future research 

The formal recognition of shop stewards’ roles within this space by government and industry 

within South Africa. The types of knowledge exchange and cross–movement collaboration 

within social movements. The development of and training of veteran shop stewards in 

formalised mentoring programmes within social movements. However, these outcome areas 

that emerged have broader implications for the results of this research study and are beyond 

the scope of this thesis.  

 

The study found that there is indeed a connection between social movements and shop 

stewards’ reasons for wanting to construct knowledge within this movement space. It further 

dissects the reasons they prefer to do so by actively listening to their voices and translating 

them into a study that showcases the significance of studying with and through a social 

movement like Cosatu. The reasons shop stewards prefer to do so and what impact that learning 

had on their lived experiences was also explored. I hope that the outcomes of this study will 

help Cosatu as a movement to enhance its education programmes and implement, design and 

collaborate with like-minded movements to effectively make a significant impact within the 

research space.  
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6.2 Recommendations  

The recommendations of this study are based on the findings and conclusions presented in the 

thesis: 

First, the study findings goal is to achieve increased recognition and support for social 

movements, particularly organisations like Cosatu, as vital contributors to education and 

knowledge construction. This involves advocating for enhanced institutional and governmental 

backing for social movements engaged in empowerment, critical consciousness and 

community development. 

 

Secondly, the study envisions the integration of effective pedagogical practices observed within 

social movements into formal education systems. This entails fostering collaboration between 

formal educational institutions and social movements to exchange best practices, thereby 

enhancing overall learning outcomes. 

 

Furthermore, the study suggests the establishment of mentorship programmes within this social 

movement to formalise the guidance and support provided by veteran members, including shop 

stewards, to newcomers. The scope of these mentorship initiatives should extend to 

collaboration with external communities and organisations for a more holistic impact on 

individuals and communities. 

 

In addition, the study advocates for the encouragement of documentation and dissemination of 

knowledge generated within social movements. This would involve supporting initiatives that 

promote the publication of case studies, best practices and lessons learned from the experiences 

of social movements. 

 

The study also emphasises the importance of facilitating collaboration and knowledge 

exchange between different social movements and organisations to harness collective wisdom 

and strategies. Exploring opportunities for joint initiatives that address common social, 

political, or economic challenges is seen as a key outcome. 

 

Furthermore, the study aims for the formal recognition of the roles and responsibilities of shop 

stewards within the broader labour and social justice frameworks. This involves advocating for 

organisations and industries to acknowledge and appreciate the leadership and educational 

contributions of shop stewards. 
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The incorporation of technology in learning is another outcome, where the study encourages 

the embrace and enhancement of technology, such as WhatsApp and other digital platforms, 

for informal learning and knowledge sharing within social movements. Additionally, there is a 

call to explore the development of online platforms that facilitate continuous learning and 

engagement for members of social movements. 

 

Finally, the study proposes that public awareness efforts are needed to highlight the positive 

impact of social movements on education, empowerment and community development. The 

goal is to promote a more nuanced understanding of social movements as dynamic learning 

environments contributing to positive societal change. 

 

 6.3 Conclusion  

In conclusion, this thesis highlighted that there is indeed a relationship between the different 

forms of knowledge construction that take place within social movements and through informal 

learning within Cosatu. Empowerment and critical consciousness are at the heart of 

understanding why shop stewards prefer learning through social movements.  

 

The nature of social movements and activism is to move or activate others, to create change 

and in the process and bring them along in the pursuit of social or political development. 

Activism is the cornerstone of social change and throughout history, people have come together 

motivated by a common purpose and have forced governments, organisations and political 

parties to change policy, address inequalities or merely shift opinion.  

 

Drawing from this research and in particular the role of shop stewards – which is to facilitate, 

educate, strategise and organise while leading activities from within the confines of their space 

– we look at the impact Cosatu as a movement has on shop stewards and the different ways 

they construct knowledge. This is all done to move and conscientize the public. This learning 

elicits elements such as collaboration, leadership and empowerment, and when matched with 

skills gained through prior knowledge, it leads to critical reflection and engagement. This 

engagement is further expanded upon with veteran shop stewards who act as mentors who 

assist with challenges within communities and the shop floor where these shop stewards live 

and work. In this regard, social movements in themselves become the true facilitators that Lave 

and Wenger (1998) refer to as communities of practice (CoPs).  
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A fundamental fact about a CoP is that it cannot just be created. These communities have some 

form of history that brings them together as well as a common goal that they work towards. 

This became evident while engaging with shop stewards about why they decided to become 

shop stewards. When learning through social movements, shop stewards became the 

communities of practice by leveraging their own and collective power, knowledge and voice 

to advocate for those who are marginalised. This type of leadership within a community of 

practice has two advantages: 

 

First, the CoP space within the social movement provides an opportunity for networking, 

coalition building, organising and skills development in collaboration with others who are 

doing the same. Coming together with like-minded people creates a sense of connectedness for 

a common purpose and a sense of belonging. This was evident in many of the shop stewards' 

responses.  

 

Secondly, as the shop stewards intentionally and routinely engaged within the CoP – be that in 

formal or informal ways – learning constantly takes place. This constant engagement and 

learning with and from others allowed their identity to align and this created a sense of mastery 

in various areas. Cosatu as a social movement provided its shop stewards with authentic 

engagement, access to discussions on pressing issues that impact communities and 

opportunities to mobilise and organise for those issues. This growth happened at various levels 

of their learning journey irrespective of where they found themselves. For many shop stewards, 

the CoP within Cosatu became a space of sustenance and renewal where they could find 

support, advice and strength to tackle the issues on the factory floor.  

 

This interaction and practical engagement positioned shop stewards in such a way that they 

actively become legitimate peripheral participants. It is in this space that social movements 

find themselves becoming the main facilitators as the space lends itself to be a place where 

collaboration is viewed as a natural element that is created automatically to enhance the 

pedagogical space. Unintentionally, social movements like Cosatu become the catalyst in the 

drive for a different type of pedagogy, one that does not only align with practical 

implementation but theoretical application through observation, engagement and 

conscientisation. The tangible results are seen each year when a new group of shop stewards 

decides to take up the position and fight for those who do not have a voice. This space where 

http://etd.uwc.ac.za/ 



76 

knowledge is so freely created and shared is indeed a place where education, growth and the 

construction of different types learning takes place. 

 

It is therefore important that Cosatu be recognised as a social movement where knowledge is 

constructed in a different yet effective way that allows shop stewards to actively and willingly 

participate in their own empowerment and learning.  
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Appendix A             University of the Western Cape 

Faculty of Education Robert 
Sobukwe Road 
 Bellville, 7535 

     
The Centre Manager  
Community House  
41 Salt River Road  
Salt River  
7925           30 March 2023 

 

Re: Letter requesting permission to conduct research 

Dear Mr Jardiem  

My name is Michelle Jaftha and I am a registered Master's student at the University of the 
Western Cape in the Faculty of Education, student number 9820569, enrolled in a Masters’ 
degree in Adult Learning and Global Change. As a requisite, I need to complete a research 
project as part of my degree.  

 
The topic of my research is: Social Movement Learning: Cosatu Shop Stewards 

Constructing Knowledge through Social Activism 
 
The aim/objectives of the study are:  

To understand how knowledge construction as a lived experience of shop stewards occurs 
within Cosatu.  

The research questions are: 
1. Why do shop stewards prefer to construct knowledge within a social movement like  

Cosatu? 
2. How do shop stewards construct knowledge within this social movement? 
3. What are their lived experiences while doing so 

I hereby seek your consent in writing, to conduct this qualitative research study on your 
premises (Community House, Salt River) as part of the research being conducted with shop 
stewards of Cosatu. Should you require any further information, please do not hesitate to 
contact me or my supervisor. Our contact details are as follows: 

Supervisor: Dr. Natheem Hendricks 
Tel: 021 959 3002 
Email mnhendricks@uwc.ac.za 

Researcher: Michelle Jaftha  
Cell: 063 703 7910 
Email: 9820569@myuwc.ac.za  
 

Your permission to conduct this study will be greatly appreciated. 
Kind Regards, 
Michelle Jaftha  
 

University of the Western Cape. Private Bag X17. Bellvil le 7535. South Africa. 
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Appendix B -                                                                         University of the Western Cape 
                Faculty of Education 
                                          Robert Sobukwe Road  
                                                                                                Bellville,  
                                                                                                535 

          
     

The Provincial Secretary  
Congress of South African Trade Unions  
Community House  
41 Salt River Road  
Salt River  
7925          11 March 2021 

Dear Mr Bester  

Re: Letter requesting permission to conduct research 

I am a registered Master's student at the University of the Western Cape in the Faculty of 
Education, student number 9820569, enrolled in a Master’s degree in Adult Learning and 
Global Change. As a requisite, I need to complete a research project as part of my degree.  
 

The topic of my research is: Social Movement Learning: Cosatu Shop Stewards 
Constructing Knowledge through Social Activism 

 
The aim/objectives of the study are: 
To understand how shop stewards, construct knowledge within a social movement like 
Cosatu  
The research questions are: 

1. Why do shop stewards prefer to construct knowledge within a social movement like 
Cosatu?  

2. How do shop stewards construct knowledge within this social movement? 
3. What are their lived experiences while doing so? 

I am hereby seeking your consent in writing, to conduct this qualitative research study with 
shop stewards who have attended training through non-formal, informal, and collective 
learning within your organization. Should you require any further information, please do not 
hesitate to contact me or my supervisor. Our contact details are as follows: 

Supervisor: Dr. Natheem Hendricks 
Tel: 021 959 3002 
Email mnhendricks@uwc.ac.za 

Researcher: Michelle Jaftha  
Cell: 063 703 7910 
Email: 9820569@uwc.ac.za  
 

Your permission to conduct this study will be greatly appreciated. 

Kind Regards, 
Michelle Jaftha  

 

 

University of the Western Cape. Private Bag X17. Bellvil le 7535. South Africa. 
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Appendix C - Ethics Number HS23/4/41          
 

Schedule for semi-structured interviews  
 
 
 
 
Title: Social movement learning: Cosatu shop stewards constructing knowledge 

through social activism 
 
 
 
 
There will be six themes that will guide the interview schedule  

• Consciousness and solidarity  
• Protest action, communication and knowledge construction  
• Shop stewards’ lived experiences 
• Culture of learning within social movements  
• Communities within social movements  
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Appendix D - Ethics Number HS23/4/41         -  
Google online questionnaire 

 
Survey study title: Social movement learning: Cosatu shop stewards 

constructing knowledge through social activism 
 
 

The purpose of this study is to understand how learning within Cosatu as a social movement 
takes place. What shop stewards’ lived experiences are while they go through different types 
of learning within this movement.  
  

Question 1  

How old are you? 

Question 2 

What is your gender? 

Question 3 

How long have you been a shop steward? 

Question 4  

What type of union do you belong to? 

Question 5  

Do you think becoming a shop steward has made you more aware of issues within your 
community and the country? 

Question 6  

Are you involved in any organizations/movements outside of Cosatu, such as community 
groups or NGOs and why? 

Question 7  

Do you think that protest action is a way of communicating and why?  
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Question 8  

Why have you decided to learn through a movement like Cosatu? 

Question 9  

What does Cosatu mean to you as a shop steward on the shop floor? 

Question 10 

What skills have you developed while being a shop steward? 

Question 11  

As a shop steward, what is your understanding of solidarity when it comes to protests and 
marches? 

Question 12  

What is your feeling and understanding of the slogan ‘each one teach one’?  

Question 13  

What types of education programmes do Cosatu and your union provide to shop stewards? 

Question 14  

Do you think that shop stewards come together as a community and why?  

Question 15  

How does Cosatu react to economic issues such as electricity, food and petrol increases that 
affect workers, and how can this be incorporated into an education programme?  

Question 16  

Do you think enough courses and programmes are being done for shop stewards when it 
comes to creating awareness? 

Question 17  

What type of effect does struggle songs have on you as a shop steward?  
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Question 18  

Do struggle songs play an important role in Cosatu? 

Question 19  

What type of communication is shared among shop stewards? 

Question 20  

Is there a culture of helping each other as shop stewards within the movement? Can you 
explain?  
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Appendix E- Ethics Number HS23/4/41          
 

Information sheet: Semi-structured interview participant 
 

Topic: Social movement learning:  Cosatu shop stewards constructing 
knowledge through social activism 

 
Dear Participant  

I, Michelle Jaftha, (student number 9820569), am pursuing my Masters in Adult Learning and 

Global Change (MALGC) degree in the Institute of Post-School Studies at the University of 

the Western Cape, South Africa. I would like to invite you to take part in my research project. 

Please take the time to read the following information carefully and please feel free to ask 

questions if anything you read is not clear to you or if you need more information.   

What is the study about? 

The purpose of this study is to understand how social movement learning by shop stewards 

within Cosatu contributes to knowledge construction.  

Why are you being invited to participate?  

The interviewees are invited due to their participation in the education and training programme 

within Cosatu, Western Cape. They will be made up of novices, veterans and experienced shop 

stewards who can provide a deeper and broader understanding of why shop stewards prefer to 

construct knowledge in a movement like Cosatu.  

What will you be expected to do in this study?  

All the participants will be asked to share their lived experiences, challenges and reasons for 

wanting to learn through a social movement as opposed to any other learning environment. 

Each of the five participants will be requested to do a one-hour semi-structured interview. The 

information shared by participants alongside the online questionnaire data will become the only 

data for this research study.  

 

What are the potential risks involved in this study? 

Even though the emotional risk might not be high during this study, consideration has been 

given to participants who might experience any personal or emotional risk while conducting 

this research. Assistance with the referral process to a community organization can be provided 
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at the request of the participant. The participant has the right to withdraw from the study at any 

time.  

What are the potential benefits of this study? 

The benefits of this research are outlined as follows:  

To gain a better understanding of:  

• Why shop stewards prefer to construct knowledge through a social movement like 
Cosatu. 

• How they go about constructing the knowledge gained through this movement. 
• What their lived experiences are while doing so. 

 

What COVID-19 protocols are in place? 

All COVID-19 protocols are in place; however, it is not needed due to the lifting of restrictions. 

How is confidentiality managed in a focus group? 

No focus group interviews will be conducted. 

What can I do to maintain confidentiality in a focus group? 

No focus group interviews will be conducted. 

In terms of the requirements of the Protection of Personal Information Act (Act 4 of 
2013), please note additional information: 

What type of personal information will be collected? 

The participants will be required to complete a consent form. No other personal information 

will be requested or required during the one-on-one interview. Information regarding 

participants' learning experiences and how they learn within the organization as well as their 

lived experiences when partaking in various learning activities will be guided by an interview 

schedule. 

Who at UWC is responsible for collecting and storing my personal information? 

The researcher is the only person who will be responsible for collecting any personal 

information. The responsibility of storing the information lies solely with the researcher and 

the supervisor who will have knowledge of how and where this information will be collected 

and stored.  
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Who will have access to my personal information outside of UWC? 

The organisation/company is the only entity that will have access to the research material, as 

a copy of the final thesis results will be shared with them. Any personal information will be 

replaced by pseudonyms e.g. Participant 1 or Participant A. 

How long will my personal information be stored? 

Electronic data will be kept on the researcher’s/supervisor’s password-protected computer for 

five years and deleted thereafter. Hard copies will be kept in a locked drawer for five years 

and destroyed thereafter.  

How will my personal information be processed? 

All personal information will be handled solely by the researcher during the data collection 

process as well as the data analysis process. The only other individuals that will have access to 

the personal information after it has been coded is the supervisor and the external examiners. 

A pseudonym or numerical number will be used to protect a participant.  

 
Who do I contact for further information? 

Should you require any further information, please do not hesitate to contact me Michelle 

Jaftha (cell 0637037910), or via email (9820569@myuwc.ac.za). Alternatively, you may 

also contact my supervisor Dr Natheem Hendricks at the Institute for Post-School Studies at 

the University of the Western Cape (UWC), at (mnhendricks@uwc.ac.za, (cell 074 152 7502)  

To report any adverse or unexpected effects emergent from this research, please contact 
our research office below: 
 
Humanities and Social Sciences Research Ethics Committee Department of Research 
Development 
University of the Western Cape Private Bag X17 
Bellville 7535 
Tel: 021 959 4111 
Email: research-ethics@uwc.ac.za 
 

 

This information sheet is for you to keep so that you can be aware of the purpose of the 

study. With your signature on the attached consent form, you indicate that you 

understand the purpose of the exercise. 
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Appendix F - Ethics Number HS23/4/41           
 

Information sheet: Google online participant  
 

Topic: Social movement learning: Cosatu shop stewards constructing 
knowledge through social activism 

 
Dear Participant  

I, Michelle Jaftha, (student number 9820569), am pursuing my Masters in Adult Learning and 

Global Change (MALGC) degree in the Institute of Post School Studies at the University of 

the Western Cape, South Africa. I would like to invite you to take part in my research project. 

Please take time to read the following information carefully, and please feel free to ask 

questions if anything you read is not clear to you or if you’d like more information.   

What is the study about? 

The purpose of this study is to understand how social movement learning by shop stewards 

within Cosatu contributes to knowledge construction.  

Why are you being invited to participate?  

The interviewees are invited due to their participation in the Education and Training 

Programme within Cosatu, Cape Town Metro (Western Cape). They will be made up of 

novices, veterans, and experienced shop stewards who can provide a deeper and broader 

understanding of why shop stewards prefer to construct knowledge in a movement like Cosatu.  

What will you be expected to do in this study?  

 You will be expected to partake in a Google Online Questionnaire and will be asked to share 

your lived experiences, challenges, and reasons for wanting to learn through a movement like 

Cosatu as opposed to any other learning environment. The information shared by participants 

alongside the data o obtained from unstructured interviews will become the main data sets for 

this study.  

What are the potential risks involved in this study? 

Even though the emotional risk might not be high during this study, consideration has been 

given to participants who might experience any personal or emotional risk while conducting 

this research. Assistance with the referral process to a community organization can be done at 

the request of the participant. The participant has the right to withdraw from the study at any 

time.  
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What are the potential benefits involved in this study? 

The benefits of this research are outlined as follows:  

To gain a better understanding of:  

• Why Shop Stewards prefer to construct knowledge through a social movement like 
Cosatu 

• How do they go about constructing this knowledge gained through this movement? and  
• What their lived experiences are while doing so  

 

What Covid 19 Protocols are in place? (If applicable) 

 All Covid COVID-19 protocols are in place, however, it is not needed due to the lifting of 

restriction  

How is confidentiality managed in a Focus Group? 

No focus group interviews will be conducted. 

What can I do to maintain confidentiality in a Focus Group? 

Not applicable, as no focus group interviews will be conducted. 

In terms of the requirements of the Protection of Personal Information Act (Act 4 of 
2013), please note additional information: 

What type of personal information will be collected? 

Information regarding participants' learning experiences and how they learn within the 

organisation will be asked during the interview sessions as well as in the Google online 

questionnaire. Participants will be asked beforehand if they would like to partake in the online 

questionnaire and only those who agree will become part of the study. The online questionnaire 

does not require the participant to complete their name and surname but does ask for age and 

gender. No other personal information will be required as the link will be sent via the Education 

Desk and Manager of Cosatu.  

Who at UWC is responsible for collecting and storing my personal information? 

The researcher is the only person who will be responsible for collecting any personal 

information. The responsibility of storing the information lies solely with the researcher and 

the supervisor will have knowledge of how and where this information will be collected and 

stored.  
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Directorate:  DVC: Research and Innovation  
Research Development & Postgraduate Support  
Tel:  +27 21 959 4111  

Email:  research-ethics@uwc.ac.za  

  Appendix: I            28 September 2023  
  
Mrs. MT Jaftha  
 
IPSS  
Faculty of Education  
  
  

 

HSSREC Reference Number:  
  
  

HS23/4/41  

Project Title:  

  
  

Social Movement Learning: COSATU  
Shop Stewards Constructing Knowledge through Social 
Activism.  

Approval Period:  22 September 2023 – 21 September 2024  
  
 I hereby certify that the Humanities and Social Science Research Ethics Committee of the University 
of the Western Cape approved the methodology, and ethics of the above-mentioned research project.  
  
Any amendments, extension or other modifications to the protocol must be submitted to the 
Ethics Committee for approval.    
  
Please remember to submit an annual progress report at least two months before expiry date. 
Failure to submit your annual progress report on time will result in the immediate lapse of 
your ethics approval and you will have to resubmit an entirely new ethics application.  
  
For permission to conduct research using student and/or staff data or to distribute research  
surveys/questionnaires please apply via: https://sites.google.com/uwc.ac.za/permissionresearch/home   
  
The permission letter must then be submitted to HSSREC for record keeping purposes.  
  
The Committee must be informed of any serious adverse events and/or termination of the study.  

  

 
Ms Patricia Josias  
Coordinator:  Research Ethics  
University of the Western Cape  
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