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Appendix B: Consent Form for Teachers /Educators 
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Appendix C: Consent Form for Learners
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Appendix D:  Demographics for Teachers 

 

 

A. EDUCATOR DEMOGRAPHICS 

 

PLEASE COMPLETE THE FOLLOWING STATEMENTS BY TICKING YOUR RESPONSE 

 
GENDER Male  

 

Female Age  

YEARS 

EXPERIENCE 
 

GRADE/S 

TEACHING 
 

NAME OF 

SCHOOL 
 

RACE 1.White  2.Black 3.Coloured 

 

4.Indian/Asian 5.Other 

LANGUAGE 1.English 2.Afrikaans 

 

3.IsiXhosa 4.Other 

MARITAL 

STATUS 
1.Married 2.Living together but 

not married 

 

3.Divorced 4.Single 5.Widowed 

How many 

children do you 

have? 

 

 

  

How many people 

older than 18 are 

living in your 

house? 

 

                         

                                               

How many people 

are working in 

your house? 

 

                         

Do you own your 

own home? 

 

 

Yes  No 
 

Do you own your own 

car? 

                        

        

Yes  No 

                                          

A1. Was teaching 

your first choice? 

                       

Yes  No 

 

 

A2. Are you 

satisfied in your 

job? 

 

Yes  No 
 

 A3. Do you feel 

that you are 

appreciated as a 

teacher? 

Yes  No 

 

 

 

A4. Have you been 

overlooked for 

promotion in the 

past?  

Yes  No 

 

 

 

    A5. Have you 

improved your 

qualifications over the 

last three years?  

Yes  No 

 

            

 

****************************************************************************** 
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Appendix E: Demographics for Learners 

 

 
A. PLEASE COMPLETE THE FOLLOWING STATEMENTS BY TICKING YOUR RESPONSE 

GENDER MALE  FEMALE AGE 

GRADE GRADE 9 GRADE 11 
NAME OF 
SCHOOL 

 

RACE 1. WHITE  2. BLACK 3.COLOURED 4. INDIAN/ASIAN 5.OTHER 

Home 
Language 

1. English 2. Afrikaans 3. IsiXhosa 4. Other African Language 

I live with 
 
 

1.Both 
my 
 parents 

2.mother 3.Father 4.Sister 5.Brother 6.Grandmother/ 
Grandfather 

7.Other Relatives 
 e.g. aunty, uncle, 
cousin 

8.Live 
alone 

9.Other 

My parents 
are 

1. Married 2. Live 
 together but 
not 
Married 

3. Single and do 
not live together 
because they 
have never been 
married 

 

4. Single 
because 
he/she is 
divorced 

5. Single 
because 
he/she is 
widowed 

6. Both my 
parents have 
died 

How many children 
under 18, including 
yourself, are living in 
your house? 
 
 

 How many people 
older than 18 are 
living in your house? 
 
                         
                                        

 How many people are 
working in your 
house? 
 
    
                           

Do you have your 
own bedroom? 
 

Yes  No 
 

 If ‘No’, how many 
people share the 
bedroom with you? 
 
 
                                              

A1. Name your 
 favourite subject. 
 
 
 

A2. Name your least favourite 
subject. 

A3. Do you get extra 
classes?  
                      

Yes  No 
 

A4. Who 
provides the 
extra classes? 
 

A5. Do you think 
the extra classes 
will help to 
improve your 
grades? 

Yes  No 

 
 

A6. Do your 
teachers make the 
lessons exciting? 
 
 
 
 
 

A7. Do you 
feel that 
you can tell 
the 

teachers that you do not 
understand the work?   
 

A8. Can you cope 
with the workload? 
 

Yes  No 

 
 

A9. If ‘No’, is there 
someone you can ask 
for assistance? 

Yes  No 

                             
 

Never 

Sometimes 

Always 

Never 

Sometimes  

Always 

School 

Parents 

Someone else 

No extra classes 
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A10. Are you able to 
concentrate in class? 
 
 

Yes  No 

 
 

A11. If ‘No”, why 
not? 
 

A12. Do you have all your 
textbooks? 

 
 
 
 

Too noisy in class 

Too many distractions. 

Class too full. 

Classroom too small 

Bored 

Hungry 

Scared 

Yes I can concentrate 

Other 

 

 

 

 

 

 

Yes, for all subjects 

For some subjects. 

No textbooks at all. 
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Appendix F: Questionnaire: Motivation for Teachers 

  

 

B. MOTIVATION FOR TEACHERS 

This questionnaire is designed to help us get a better understanding of the challenges educators face on a daily 

bases.  

Please rate how certain you are that you have the intrinsic motivation to solve the academic problems in each of 

the levels below: 

Your answers will be kept strictly confidential and will not be identified by name. 

 

Rate your degree of confidence by recording a number from 1 to 4 using the scale given below 

1 = Not at all true 

2 = Untrue 

3 = true 

4 = Very true 

 

Job Interest/Enjoyment 

1. I enjoy doing teaching very 
much 

Not at all true Untrue true Very true 

2. Sometimes teaching is fun to 
do. 

Not at all true Untrue true Very true 

3. I think teaching is very boring. Not at all true Untrue true Very true 

4. I would describe this job as very 
interesting. 

Not at all true Untrue true Very true 

5. Teaching does not hold my 
attention at all. 

Not at all true Untrue true Very true 

6. While I am teaching, I think 
about how much I enjoy it. 

Not at all true Untrue true Very true 

Perceived Competence 

7. I think I am pretty good at most 
activities. 

Not at all true Untrue true Very true 

8. I think I am doing pretty well at 
my job, compared to other 
teachers. 

Not at all true Untrue true Very true 

9. After working at this job for a 
while, I feel pretty competent. 

Not at all true Untrue true Very true 
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10. I am not always satisfied with 
my performance at a given 
task. 

Not at all true Untrue true Very true 

 

************************************************************************************* 
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Appendix G: Questionnaire: Motivation for learners 

 

B. MOTIVATION: LEARNERS 
Below are five statements/questions with which you may agree or disagree. Using  
the 1-4 scale below, indicate your agreement with each item by placing the appropriate 
number in the line preceding that item. Please be open and honest in your responding: 
 
1 = Not at all true 
2 = Untrue 
3 = true 
4 = Very true 

 
Why do you attend school? 
1. I really don’t 
know why. 
 

Not at all true Untrue true Very true 

2. I don’t see why we 
should attend 
school. 
 

Not at all true Untrue true Very true 

3. I really feel I’m 
wasting my time at 
school 
 

Not at all true Untrue true Very true 

4. I don’t see what I 
get out of school. 
 

Not at all true Untrue true Very true 

 
Complete the sentence. 
I do my activities … 
 

5. because I’ll get 
into trouble if I don’t 
 

Not at all true Untrue true Very true 

6. because that’s 
what I am supposed 
to do 

Not at all true Untrue true Very true 
 
 

 
 

7.so that the teacher 
won’t shout at me 
 

Not at all true Untrue true Very true 

8.because that’s the 
rule 

Not at all true Untrue true Very true 
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I do all my activities… 

9. because I want the 
teacher to think I’m a 
good student 

Not at all true Untrue true Very true 

10. because I would 
feel guilty if I didn’t 

Not at all true Untrue true Very true 

11. because I would 
feel bad about myself 
if I didn’t 

Not at all true Untrue true Very true 

12. because it 
bothers me when I 
don’t 

Not at all true Untrue true Very true 

 

 

************************************************************************************* 
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Appendix H: Questionnaire: Self-efficacy for Teachers 

C. SELF-EFFICACY FOR TEACHERS 

This questionnaire is designed to help us get a better understanding of the challenges educators face on a daily 

bases.  

Please rate how certain you are that you can solve the academic problems in each of the levels below: Your 

answers will be kept strictly confidential and will not be identified by name. 

Rate your degree of confidence by recording a number from 1 to 4 using the scale given below 

1 = Not at all true 

2 = Untrue 

3 = true 

4 = Very true 

 

Efficacy to influence decision making 

1. Influence the decisions that 

are made at school                                                               

Not at all true Untrue true Very true 

2. Express my views freely on 

important school matters   

Not at all true Untrue true Very true 

3. Get the instructional 

material and equipment I 

need 

Not at all true Untrue true Very true 

Instructional self-efficacy  

4. Get through to the most 

difficult learners 

Not at all true Untrue true Very true 

5. Get learners to learn when 

there is a lack of support 

from the home                   

Not at all true Untrue true Very true 

6. Keep learners on task with 

difficult assignments                                                                

Not at all true Untrue true Very true 

7. Increase learners’ memory 

of what they have been 

taught in previous lessons  

Not at all true Untrue true Very true 

8. Motivate learners who show 

low interest in schoolwork  

_                                             

Not at all true Untrue true Very true 

Disciplinary self-efficacy 

9. Get learners to follow 

classroom rules                                                                                     

Not at all true Untrue true Very true 

10. Control disruptive 

behaviour in class                                                                               

Not at all true Untrue true Very true 

11. Prevent problem behaviour 

on the school grounds                                                               

Not at all true Untrue true Very true 
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12. I struggle to meet the 

demands of teaching 

Not at all true Untrue true Very true 

 

 

Effort importance 

13. I put a lot of effort into my 

work                                    

Not at all true Untrue true Very true 

14. I can put more effort into my 

job                                                             

Not at all true Untrue true Very true 

15. It is important to me to do 

well at my job 

Not at all true Untrue true Very true 

16. I do not feel motivated to 

improve my performance 

Not at all true Untrue true Very true 

Perceived choice 

17. I believe I have choices 

other than teaching 

Not at all true Untrue true Very true 

18. I feel like teaching is my 

only option 

Not at all true Untrue true Very true 

19. Changing my profession is 

not an option 

Not at all true Untrue true Very true 

20. I am doing this job because 

I choose to 

Not at all true Untrue true Very true 

21. I feel like I am stuck Not at all true Untrue true Very true 

Value / Usefulness 

22. I believe this job could be of 

some value to me 

Not at all true Untrue true Very true 

23. I think that doing this job is 

useful for others 

Not at all true Untrue true Very true 

24. I think it is important to do 

this job because it can 

improve my community 

Not at all true Untrue true Very true 

25. I would be willing to do this 

again because it is of much 

value to me 

Not at all true Untrue true Very true 

26. I think doing this job could 

help me to make a 

difference 

Not at all true Untrue true Very true 

27. I believe doing this job is 

very beneficial to me 

Not at all true Untrue true Very true 

Efficacy to enlist community involvement 

28. Get community groups 

involved in getting to work 

with the school.  

Not at all true Untrue true Very true 

29. Get businesses involved in 

working with the school 

Not at all true Untrue true Very true 
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30. Getting local colleges and 

universities involved in 

working with the school 

Not at all true Untrue true Very true 

Reduce school dropout 

31. Reduce school absenteeism Not at all true Untrue true Very true 

32. Get learners to believe they 

can do well in school work 

Not at all true Untrue true Very true 

33. Reduce  truancy Not at all true Untrue true Very true 

34. Reduce bunking Not at all true Untrue true Very true 

Self-efficacy to Meet 

35. Expectations of my 

colleagues 

Not at all true Untrue true Very true 

36. Live up to what my seniors 

expect of me 

Not at all true Untrue true Very true 

37. Live up to what the 

education department 

expect of me 

Not at all true Untrue true Very true 

38. Live up to what the 

community expect of me 

Not at all true Untrue true Very true 

39. Live up to what I expect of 

myself 

Not at all true Untrue true Very true 
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Appendix I: Questionnaire: Self-efficacy for Learners 

C. Self-Efficacy (self-confidence) for learners 
This questionnaire is designed to help us get a better understanding of the kinds of things that are difficult for 
learners.  
Please rate how certain you are that you can do each of the things described below by writing the appropriate 
response. Your answers will be kept strictly confidential and will not be identified by name. 
Rate your degree of confidence by choosing a number from 1 to 4 using the scale given below 
1 = Not at all true 
2 = Untrue 
3 = true 
4 = Very true 

Self-Efficacy in Enlisting Social Resources 

1. Get teachers to help me 
when I get stuck on 
schoolwork 

Not at all true Untrue true Very true 

2. Get another learners to 
help me when I get stuck 
on schoolwork 

Not at all true Untrue true Very true 

3. Get adults to help me 
when I have social 
problems e.g. bullying, 
peer pressure, making 
friends etc. 

Not at all true Untrue true Very true 

4. Get a friend to help me 
when I have social 
problems 

Not at all true Untrue true Very true 

Self-Efficacy for Academic Achievement 

5. Learn basic mathematics 
e.g. addition, 
subtraction, 
multiplication etc. 

Not at all true Untrue true Very true 

6. Learn algebra Not at all true Untrue true Very true 

7. Learn science e.g. 
physics, biology etc.  

Not at all true Untrue true Very true 

8. Learn reading, writing, 
and language skills 

Not at all true Untrue true Very true 

9. Learn to use computers Not at all true Untrue true Very true 

Self-Efficacy for Self-Regulated Learning 

10. Finish my homework 
assignments by the date 
that the teacher gives 

Not at all true Untrue true Very true 
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11. Get myself to study when 
there are other 
interesting things to do 
e.g. watch television, go 
out with friend etc.  

Not at all true Untrue true Very true 

12. Always concentrate on 
school subjects during 
class 

Not at all true Untrue true Very true 

13. Take good notes during 
class instruction 

Not at all true Untrue true Very true 

14. Use the library to get 
information.  

Not at all true Untrue true Very true 

 
Self-Efficacy for Leisure (spare, free) Time Skill 

15. With  Extracurricular 
Activities e.g. sport, 
music, drama, youth 

Not at all true Untrue true Very true 

16. Learn sports skills well Not at all true Untrue true Very true 

17. Learn dance skills well 
 

Not at all true Untrue true Very true 

18. Learn music skills well 
 

Not at all true Untrue true Very true 

19. Do the kinds of things 
needed to work on the 
school newspaper e.g. 
write stories, write 
articles, read other 
newspapers, interviews 
etc.  

Not at all true Untrue true Very true 

20. Do the things needed to 
serve in school 
government e.g. RCL, 
prefect, class monitor 
etc. 

Not at all true Untrue true Very true 

21. Do the kinds of things 
needed to take part in 
school plays 

Not at all true Untrue true Very true 

22. Do regular physical 
education activities e.g. 
jumping, skipping, 
games, catching balls etc. 

Not at all true Untrue true Very true 

23. Learn the skills needed 
for team sports (for 
example, soccer, netball, 
cricket etc.) 

Not at all true Untrue true Very true 
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Self-Efficacy for Leisure Time Skill 
 

24. Resist peer pressure to 
do things in school that 
can get me into trouble 

Not at all true Untrue true Very true 

25. Stop myself from 
skipping school when I 
feel bored or upset 

Not at all true Untrue true Very true 

26. Resist peer pressure to 
smoke cigarettes 

Not at all true Untrue true Very true 

27. Resist peer pressure to 
drink alcohol 

Not at all true Untrue true Very true 

28. Resist peer pressure to 
smoke dagga 

Not at all true Untrue true Very true 

29. Resist peer pressure to 
use drugs e.g. tik   

Not at all true Untrue true Very true 

30. Resist peer pressure to 
have sexual intercourse 

Not at all true Untrue true Very true 

 

Self-Efficacy for enlisting Parental and Community Support 

31. Get my parents to help 
me with a problem 
 

Not at all true Untrue true Very true 

32. Get my brother(s) and 
Sister(s) to help me with 
a problem 

Not at all true Untrue true Very true 

33. Get my parents to take 
part in school activities 

Not at all true Untrue true Very true 

34. Get people outside the 
school to take an interest 
in the school (for 
example, community 
groups, churches etc.) 

Not at all true Untrue true Very true 

 

 

************************************************************************************* 
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Appendix J: Questionnaire: Learners’ Intention to Drop Out of School (Teachers) 

D. LEARNERS’ INTENTION TO DROP OUT OF SCHOOL –TEACHERS 

This questionnaire is designed to help us get a better understanding of the challenges learners face to remain in 

school. As an educator please rate how certain you are that you can identify learners at risk of dropping out of 

school. Your answers will be kept strictly confidential and will not be identified by name. 

Rate your degree of confidence by recording a number from 1 to 4 using the scale given below 

1 = Not at all true 

2 = Untrue 

3 = true 

4 = Very true 

Why do learners sometimes consider to drop out of school? 

1.When they feel stressed Not at all true Untrue True Very true 

2. When they are not supported by 

their teachers 

Not at all true Untrue True Very true 

3. When things are not well at 

home. 

Not at all true Untrue True Very true 

4. When their results are poor. Not at all true Untrue True Very true 

5. They hardly consider dropping 

out. 

Not at all true Untrue True Very true 

6. They never consider dropping 

out 

Not at all true Untrue True Very true 

When do you think learners drop out of school 

7. At the end of the term Not at all true Untrue True Very true 

8. At the end of the year Not at all true Untrue True Very true 

9. As soon as they have the chance. Not at all true Untrue True Very true 

10. Before exams Not at all true Untrue True Very true 

11. When the pressure gets too 

much for them. 

Not at all true Untrue True Very true 

12. They never intend to drop out 

of school. 

Not at all true Untrue True Very true 
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Why do you think learners sometimes feel unsure about continuing their studies year after year… 

13. when they struggle to 

understand the work 

Not at all true Untrue True Very true 

14. Fear for examinations Not at all true Untrue True Very true 

15. When their teachers expect too 

much of them. 

Not at all true Untrue True Very true 

16. When their friends do not 

support them. 

Not at all true Untrue True Very true 

17. When their parents do not 

support them. 

Not at all true Untrue True Very true 

18. They rarely feel unsure about 

their studies. 

Not at all true Untrue True Very true 

 

 

THANK YOU FOR YOUR PARTICIPATION 

************************************************************************************* 
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Appendix K: Questionnaire: Intention to Drop Out of School (Learners) 

D. Intention to drop out of school 
 

For each of the following statements, please indicate how true it is for you, 
using the following scale: 
1 = Not at all true 
2 = Untrue 
3 = true 
4 = Very true 

 

 I sometimes consider dropping out of school… 

1.When I feel stressed Not at all true Untrue True Very true 

2. When I am not 

supported by my teachers 

Not at all true Untrue True Very true 

3. When things are not 

well at home. 

Not at all true Untrue True Very true 

4. When my results are 

poor. 

Not at all true Untrue True Very true 

5. I hardly consider 

dropping out. 

Not at all true Untrue True Very true 

 I intend to drop out of school… 

6. At the end of the term Not at all true Untrue True Very true 

7. At the end of the year Not at all true Untrue True Very true 

8. As soon as I have the 

chance. 

Not at all true Untrue True Very true 

9. Immediately Not at all true Untrue True Very true 

10. Not sure if I would 

persist to grade 12. 

Not at all true Untrue True Very true 

11. Would love to finish 

grade 12 but cannot    

handle the pressure. 

Not at all true Untrue True Very true 
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