




























































































































































































































































































For example, L5SB had this to say in this regard:

I always feel that | should make it up to Grade 12 and even university because that will be the
only way that will make my life better in the future. Today... in this world we live in...

education is the only key to everything.

(Some of her friends nodded their heads as she said this in agreement to what she was
saying).

Valuing education

Linked to self-motivation as a factor that contributed to dropout resilience among Grade 10
learners in School B, the valuing of education by some individual learners was also noted.

One of the responses that were suggestive of this finding was from PSB that:

Children who find education important will always be resilient towards schooling challenges.
These children have a great value for education simply because they have role models whom
they try to imitate or their parents and family members have always cherished education.

Similar to what PSB said, L4SB responded as follows when they (learners) were asked what

the value of education was in their lives:

I find education as the most important thing in today’s life. Without it one will not live a

better future. In other words, it is a key to a better future.
(Other learners agreed to this by nodding their heads as he said this).
Family-related factors

The following was identified as a family-related factor that enhanced resilience amongst

Grade 10 learners at this school:
Motivation from parents and relatives

Motivation from parents and family members was also found to be contributing to resilience

among some resilient Grade 10 learners in School B.
One of the teachers from the focus group, Ms Isabel, responded thus:

Some resilient learners get motivated by their parents, family members or teachers who talk to

them about the value of education to stay in school or be resilient towards school dropout.
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(Other teachers agreed to this by saying uhmm as she was speaking).
Similar to what Ms Isabel said L3SB had this to say:

I am always motivated by my parents to go to school in order to realise the benefit of
education that they themselves are enjoying. Both my mother and father are educated; they all
went to the University of Namibia. My father is a Lecturer at the Caprivi College of
Education and my mother is a teacher. They give me all that I need at school and even for my

personal needs (sic).
School-related factors

The following factors emerged from the school’s principal and the teachers’ responses as

school resilience building strategies in School B.
Counselling

Counselling emerged as one of the strategies that School B used to develop school dropout

resilience among Grade 10 learners.
Responses that pointed to this finding included the following:
PSB said that:

There are teachers who are appointed as teacher counsellors to help with advising learners
who have disciplinary, learning and social problems in the school. This helps to keep children
in school as they feel loved and cared for. We have had a significant improvement in learner

school retention since the introduction of this programme in our school about a few years ago.
Similarly, Mr D stated that:

I think teacher counsellors do a lot in helping with advising learners who have disciplinary
and social problems like school dropout in the school. They assist in advising children about

all the social ills they may face if they drop out of school.
Inviting renowned individuals to speak to learners

The invitation of some renowned individuals in the community who had attended School B
was also found to be one of the strategies that the school used to build school dropout

resilience.
Responses that pointed to this finding included the following two from some of the teachers.
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In a focus group interview, Mrs Peace responded that:

Well-known educated and famous people in the communities in which learners live are
always invited to come to school on an annual basis to come and speak to learners about the
value of education so that they get motivated to attend school. This has tremendously
contributed to school attendance and a reduction in learner dropout in the school since its

introduction about five years ago or so.
Mr Kashuto also added to what Mrs Peace said by saying that:

To add on what Mrs Peace has just said, | think inviting renowned individuals to come and
speak to learners encourages and makes learners to realise the value of education as well.
When children see how well those people are living, they get encouraged to come to school

and even work hard to succeed.
Praising or rewarding good performing learners

Praising or rewarding good performing learners in Grade 10 emerged as another factor that

was used as one of the strategies by School B to enhance resilience in the school.
Responses that pointed to this finding came from teachers.
Mr D replied as follows in a focus group interview:

Learners who do well in their subjects and sports activities are praised or rewarded by giving
them small tokens of appreciation like pens, books and so on. This motivates them to come to

school or like schooling and even become resilient to school dropout.

(Other teachers from the focus group showed their agreement to this by nodding their heads

while he was speaking).
Ms Isabel’s response was:

I usually praise and reward learners who do well in my subject by giving them small tokens of
appreciation like pens, books and money. This has proved to be a very good motivator and

resilience builder.

Strategies used by resilient learners and their parents to deal with schooling

challenges

Learner strategies
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Resilient learners gave the following as the strategies which they used to deal with school

dropout predisposing challenges:
Avoiding negative forms of friendship

Avoiding friendships with learners who have negative attitude towards schooling also
emerged as a strategy which resilient learners in School B used to overcome school dropout

predisposition challenges. Some of the responses that pointed to this finding were:
L2SB’s response was:

I do not want to befriend with people who dropped out of school because they will influence
me to drop out of school too.

Similar to L2SB’s response, L4SB stated that:

I only have friends who like schooling and are always encouraging me to learn and
homework. Wrong friends can influence you to dodge classes and absent yourself from

school and finally drop out of school.
Parental strategies

Parents of resilient learners indicated that they relied in the following strategy to help their

children deal with school dropout predisposing challenges:
Educating children about the benefits of education

Responses which indicated that parents of resilient learners relied on educating their children
about the benefits of education to help them overcome school dropout predisposing

challenges included:
PL1SB said:

| always advise my children to go to school so that they will be able to live a better life in
future. Today education is important in one’s life as one gets employment when he/she has
received education and is ultimately able to feed, clothe and house him/herself and his/her

family.

Similarly, PL4SB said:
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I always make sure that my children go to school every day because education is essential for
a better future. | also have time to tell them how crucial education is in their future life, with

or without me (sic).
Discussion

In this section the findings that emerged from the data analysis are discussed with reference
to the existing literature discussed in chapter two in an attempt to see whether the findings are
suggestive of an emergent theory or a confirmation or an extension of an existing theory. The
purpose of the discussion, therefore, is to provide further insight into the phenomena which
were of focus in this study (Birks & Mills, 2011), namely: school dropout predisposition and
resilience. In addition, the following discussion links the findings about school dropout
predisposition and resilience in School B to various aspects that emerged from the literature

review on these phenomena.
School dropout predisposing factors

The following discussion relates to the common themes which emerged from the findings in
the study regarding factors associated with school dropout among Grade 10 learners in
School B.

School-related factors

The following emerged about the links between school-related dropout predisposing factors

amongst Grade 10 learners in School B and related topics from the reviewed literature.
Curriculum

Findings in this study suggests that one of the school dropout predisposing factors at this
school was that the school’s curriculum did not serve the interests, talents and needs of
children from all socio-economic backgrounds. This finding is consistent with findings in
Redmond (2011) and Flores-Gonzalez (2002) which indicated that learners dropped out of
school because of the curricula which were not as stimulating as they wanted them to be. The
findings in these studies are that a learner who, for example, is not given an opportunity to
partake in extracurricular activities and does not also experience schooling or the curriculum
as challenging, is more likely to drop out of school than the one who finds

schooling/curriculum exciting and challenging.
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The above findings relate to Flores-Gonzalez’s structural theory (2002) which states that
certain school structural traits such as the size of the school and an unexciting curriculum
cause low achievement, particularly among racial/ethnic minorities of low-income
backgrounds. For example, large schools usually have many disciplinary problems as a result
of an uninteresting curriculum and few opportunities for learner involvement in school
programmes of interest to them or those which relate to their talents. Consequently, some
learners choose to drop out of school because they find schooling/curriculum discriminatory
and unrewarding while it is, on the other hand, it is demanding and exerts pressures on them

with which they are unable to deal.
Individual learner attributes

The predisposing factors to dropping out of school that were identified as being related to

individuals’ attributes at this school included the following:
Poor academic performance

Similar to findings in School A, in School B it was also found that the poor performance of
learners affected their school attendance and ultimately made them drop out of school. The
finding, for example, was that a learner who is not doing well in his/her subjects may decide
to drop out of school to go and do something “worthy” like finding a job rather than spending

time failing in school.

The above findings are consistent with what Flores-Gonzalez (2002) labels as a deficit theory
which states that low academic achievers lack motivation and involvement in school
activities. Since such learners lack motivation and involvement in school activities, they
frequently absent themselves from school and consequently end up dropping out, getting
suspended or being dismissed from school (Flores-Gonzalez, 2002).

Age

The finding in this study was that children who were older than sixteen years usually felt bad
about their age as they found themselves in the same class with the younger ones. This
consequently made them choose to drop out from school rather than being laughed at by the
younger learners, more especially when they were not doing well in their subjects. This
finding is similar to what emerged in Akyeampong and Ananga’s study (2010) in which
researchers from the Consortium for Research on Education Access, Equity and Transitions
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(CREATE) in Ghana found over-age to be one of the causes of school dropout in southern
Ghana. These learners were mostly given little attention in class and, therefore, ended up

feeling unwanted and consequently chose to drop out of school.

There appear to be no links between these findings and the reviewed theories and this, then,
calls for the generation of a new theory.

Socio-economic factors

The following discussion is about socio-economic factors that were found to predispose
learners towards dropping out of school in School B in relation to the reviewed literature.

Poverty

It was found in this study that poverty played a role in learner dropout predisposition.
Participants stated that children who come from rich families always have food and clothing
and have no worries as to what to eat the next day as opposed to those from poor families.
This makes learner from poor families absent themselves from school on a regular basis and,
consequently, they choose to drop out as they fear punishment from teachers at school after
having been absent for a day or two. It was also learnt that in some cases children dropped
out of school because they wanted to help their parents who were struggling with feeding and
clothing them and the siblings. This mostly occurred in mother-led homes or one-parent
homes where fathers had died and elder children felt they could be the breadwinners in some
way. Findings indicated that learners who came from poor family backgrounds were more
predisposed to dropping out of school than those from richer family backgrounds because
poor children usually go to school with empty stomachs, torn clothes or without the school
uniforms. Conditions of such nature ultimately make them drop out as they become afraid of
being jeered at by their school/classmates. Others choose to drop out to go and look for food

or work somewhere out there.

Consistent with the above findings in this study are Makwinja-Morara’s findings (2007) on
the study of the causes of female dropouts in Botswana which found that learners from poor
family backgrounds have higher dropout rates than those from richer ones. Many learners
drop out because of the compounded effects of poverty which includes coming from broken
homes, having been held back in previous class/es or being slothful (Sutherland, 1999, in
Makwinja-Morara, 2007). Similarly, Hellmann’s study (1940) on school dropouts in
Johannesburg reports that the category of school dropouts who left school in Johannesburg
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because of poverty formed about 20% of the total number of school dropouts. The inability to
pay school fees and other school expenses caused school dropout among most children
(Hellmann, 1940). In addition, schools usually demand children to wear school uniform
which might not be affordable to poor children. Not only do these schools require learners to
wear school uniforms, but they also require them to have sportswear and other clothing for
certain school occasions (Hellmann, 1940). All these factors put a burden on poor children.
Even when the school makes exceptions for poor children, the children’s psychological

reactions, their feelings of inferiority and low self-esteem cannot easily be discounted (ibid).

These findings are linked to both, the reproduction and the resistance/oppositional theories.
The reproduction theory states that schools are instruments of the dominant group designed to
foster low achievement among racial/ethnic minority and low-income students and in this
way replicate and re-create social relations. Schools are said to replicate the structure of class
relations in two ways: firstly, by rewarding knowledge of the dominant culture and, secondly,
by providing different kinds of education on the basis of class, race and gender. Scholars like
Bourdieu (in Galloway 1985) argue that schools hide the advantages of schooling for upper-
class students through the guise of meritocracy. This practice does not acknowledge that
upper-class students possess the cultural capital valued at school. Schools further transform
the cultural capital into economic capital as knowledge of the dominant culture leads to better
performance, which, in turn, results in access to better schools and universities. Eventually
these upper-class children end up in well-paid jobs reserved for individuals who completed
schooling.

On the other hand, the resistance or oppositional theory states that learners, particularly those
from low-income groups, develop identities in opposition to school culture when they believe
that high school completion will not improve their socio-economic status, or that the
behaviours required for academic achievement are not compatible with their racial/ethnic or

class identity.
Peer pressure

This study’s finding was that some children who were dropping out of school had friends
who had already left school and these influenced them to drop out of school too. Learners
who had fallen victims of such situations were usually those who came from broken and one-
parent homes where the parents or guardians were not concerned with the well-being of the

children. Consistent with this finding is what emerged in a study by Clark (cited in Chen and
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Kaufman, 2010) on friendship formations, that a child who befriends those who like
schooling will more likely like schooling too and become resilient towards school dropout.
Conversely, a child, who befriends with those who dislike schooling, will more likely dislike
schooling and drop out of school in the end. Similarly, Patchen (1982) in Chen and Kaufman
(2010) also found that children with peers who like schooling spend most of their time on

school work and attend classes more regularly than children whose friends dislike schooling.

There appear to be no links between the above findings and the reviewed theories so far and

this calls for the generation of new theory to fill this gap.
Gender-related individual learner attributes

Similar to findings in School A, some findings in School B about school dropout

predisposing factors related to a particular learner sex only and not to the other.
School dropout predisposing factors among boys

The following discussion relates to the link between the factors that were found to be
associated with school dropout among boys in School B and findings in other studies,
including associated theories where applicable.

Alcohol and drug abuse

One of the findings in the study was that most boys who came from shanty places where
alcohol and drug abuse was a common practice tended to drink alcohol and abuse drugs as
well. As a result, these boys were absent from school on a regular basis and finally decided to
drop out of school. Furthermore, most boys engaged themselves in drug trafficking activities
for a living. This often made them absent themselves from school as they had to be away
from school sometimes for a couple of days to search for marijuana. Consequently, they
dropped out of school because of fear of punishment at school or of having found that the
drug trafficking life was better than attending school. Consistent with this finding,
McCaffrey, Pacula, Han and Ellickson’s study (2008) on marijuana use found that heavy and
persistent marijuana use is associated with high school dropout among boys because of its

impact on cognitive functioning.

There are no links so far between this study and that of the findings in the reviewed literature
and the revised theories, thus suggesting the need for the generation of new theory to better

explain the stated findings.
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Bullying

One of this study’s finding is that boys, especially those who seemed to have reached the
adolescence stage, bullied other learners. Since this was not allowed in the school and was
therefore punishable, and, usually, once the bullies found the punishment stiff, they decided
to drop out of school rather than going through the punishment. Similar to this study’s finding
von Wietersheim (2006:9) found that some older boys and girls use their oldness as a weapon
towards other boys or girls, even though it is more frequently targeted at girls. The effects of
bullying on victims include substantial decrease in academic performance and ultimately

school dropout.

There are also no links so far between this study and the findings in the reviewed literature
and the revised theories. These appeal for the generation of new theory to better explain the

stated findings.
Lack of hostel accommodation

This study found that School B had no hostel accommodation for boys. Most boys who came
from far away from the school, therefore, often dropped out of school as they could not
endure the suffering of travelling long distances to and from school and home. Consistent
with this finding is a statement in the Namibian’s Ministry of Education National Report on
educational matters that most learners in the country (Namibia) are forced to walk long
distances to get to schools. This is due to the long distances between most learners’
residential areas and where the nearest schools are situated, and not enough hostel
facilities/dormitories at most schools, particularly in rural areas (Ministry of Education, 2010:
3). This ultimately contributes to learner dropout in most schools; more especially in less
motivated learners who may not be prepared to endure all the difficulties and challenges

associated with schooling.

There seem to be no links between the above stated findings and the reviewed theories. This

suggests a need for the generation of new theory to better explain the stated findings.
School dropout predisposing factors among girls

The following discussion is about the issues that emerged about this finding in the literature

review in this study.

Early marriages or involvement in sexual activities with older men
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This study found that some girls in School B dropped out of school to get married or to get
into “business” with older men as they found it paying a quick reward rather than schooling
where one has to continue for about twelve years plus other years of training in tertiary

institutions, for example.

Similar to this study’s finding, Makwinja- Morara (2007)’s findings were that some girls drop
out of school to go and get married than going through the schooling process which lasts for

more years for one to get the rewards of education at the end.

There were no links between this finding and the theories accessed in the reviewed literature.

Again, the generation of new theory to better explain the stated findings is needed.
Teenage pregnancy

Article 15(1) of the Constitution of the Republic of Namibia stipulates that, “Children shall
have the right from birth to be cared for by their parents.” In addition to this, the Ministry of
Education’s teenage pregnancy policy allows the young mother to stay with the child at home
for a period of time which should not be less than a year in order to give him/her the
necessary care needed for the child to grow normally. After that period, the girl should be

allowed back in school to continue with her education (Ministry of Education, 2010).

However, findings in the study are that, although the country’s teenage pregnancy policy
allows girls who fall pregnant to continue schooling, some girls felt insecure and shy about
continuing with their studies while they were pregnant. Similar to this finding, Weis, Farrar
and Petrie’s study (1989) in the USA on why some students dropped out of school also found
that girls dropped out of school mainly because of pregnancies. Once a girl is pregnant she
can no longer continue with schooling because the girl feels insecure and ashamed to
continue with classes because she is afraid that her friends will laugh at her. Similarly,
Ananga’s study (2009) of typologies of school dropout in rural Ghana also found pregnancy

as one of the main causes of school dropout, particularly in rural Ghana.

There also appears to be no links between the above findings with any of the reviewed

theories and this suggests the need for the generation of a theory in this regard.
Factors associated with dropout resilience at School B

The following factors emerged as being associated with dropout resilience in School B:
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Individual learner attributes

The following attributes were identified to be attributes characterising some of the learners

who displayed resilience against the school dropout phenomenon:
Good academic performance

It was found in this study that resilient learners had greater interest in schooling because they
usually excelled academically. Consistent with this study’s finding, Hupfeld’s study (2007)
on resilience skills and dropout prevention in the United States found the following in this
regard: students who were academically struggling or were receiving low or failing grades,
scored poor results on tests, repeated grades, and who fell behind on credits required for
graduation were more likely to drop out of school. Conversely, those who were academically
doing well or were receiving high passing grades and did not repeat grades were more likely
to be resilient towards school dropout.

There are links between the above findings and the entity theory of self-intervention which
states that when learners have the belief that intelligence is alterable (called the “entity
theory” of self) it leads them to exertion of effort and the facing of challenges. Learners who
have an entity theory of self-intervention are more likely to exhibit academic improvement
and inclination. They also display complete commitment in learning and ultimately perform

well in their school work.
Learning from siblings and friends’ dropout experiences

Another finding in this study was that children who had been exposed to how others who
dropped out of school were suffering at home were usually motivated to go to school in order
to avoid similar circumstances falling onto them. None of the studies in the reviewed
literature seemed to have pointed to this finding. As a result, it also appears that no theory has
been generated with regards to the finding. This finding, therefore, suggests a need for the

generation of a theory that links this attribute to resilience against school dropout.
Self-determination and self-motivation

This study found that resilient learners were more self-determined and self-motivated than
school dropouts. Similarly, Chen and Kaufman’s study (2010) on risk and protective factors
and the effects on students dropping out of high school also found that resilient learners show

more positive personal qualities towards schooling than school dropouts. Resilient learners
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are highly motivated towards school work, more self-confident in their ability to do things

(school work in particular), are more optimistic and have a stronger sense of a positive future.

The above findings, including findings from this study, are linked to the incremental theory
of self which states that learners with an incremental theory of self believe that intelligence
can be increased through hard work (called the “incremental theory” of self). Usually these
learners have the aspirations to overcome schooling challenges such as school dropout
predisposition or other challenges in their lives. They have high self-esteem and are highly
motivated to work towards success in school or life in general. Incremental self-theories,
therefore, lead to increased resilience towards school dropout predisposition in the face of

home and school problems and impediments, and eventually lead to academic success.
Valuing education

It was found that children who found education important were resilient towards schooling
challenges. Similar to this finding, Chen and Kaufman’s study (2010) found that the value
that school children and their peers put on school attendance and education plays a bigger
role in either making them less or more resilient towards school dropout. Children and peers
who place more value on school attendance and education are more resilient towards school

dropout than those who do not.

It appears that no theory has been generated with regards to the above findings. This study’s
finding, therefore, suggests a need for the generation of a theory that links this aspect to

resilience against school dropout.
Family-related factors

The following family-related factor was found to be contributing to resilience in learners at
School B:

Motivation from parents and relatives

Another finding in this study was that resilient learners were motivated by their parents and
family members or teachers who talked to them about the value of education. Similar to this
study’s finding Geary, 1988; and Pisapia and Westfall, 1994, in Chen and Kaufman, 2010)
also found that resilient learners usually relate with teachers, family members and parents
who like them, and listen and talk to them about their learning difficulties and even offer

personal help.
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The above findings, together with this study’s findings, are linked to the entity theory of self-
intervention which states that learners with an entity theory of self-intervention are of the
belief that school dropout predisposing factors are alterable and easily modified through
support from their parents and teachers. Consequently, their opportunity for succeeding in

education is intensified.
School-related factors

The following emerged as strategies that School B used to enhance dropout resilience among

learners at the school.
Counselling

It was found in this study that the teachers who were appointed as teacher counsellors to help
with advising learners who had disciplinary, learning and social problems in the school
helped build resilience amongst learners as they felt loved and cared for by teachers. These
feelings, together with the counselling, helped build confidence amongst the learners to cope
with challenges such as school dropout predisposing factors facing them. Consistent with this
study’s finding, von Wietersheim (2006)’s study on counselling guidelines for specific
difficulties in Namibia found that counselling is mainly done to enhance dropout resilience in
learners by enabling them to deal with social issues like negative peer pressure, alcohol and
substance abuse and bullying which are usually some of the school dropout predisposing

factors.

The above findings are also linked to the entity theory of self-intervention which states that
learners with an entity theory of self-intervention are of the belief that school dropout
predisposing factors are alterable and easily modified through support from their parents and
teachers. Their opportunity for succeeding in education is consequently intensified.

Inviting renowned individuals to speak to learners

Part of the findings of this study are that some well-known educated and renowned
individuals in the communities in which learners lived were regularly invited to the school on
an annual basis to speak to learners about the value of education so that they would be
motivated to value education. None of the findings in the studies in the reviewed literature
seemed to have pointed to this finding. This finding, therefore, indicates the need for the
generation of a theory linking this finding to dropout resilience in learners.
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Praising or rewarding good performing learners

This study found that praising or rewarding good performing learners motivated them to go to
school or like schooling and even become resilient to school dropout. Even though none of
the reviewed literature pointed out this finding, as in the above matter, this also advocates a
need for the generation of a theory linking the finding to dropout resilience in learners.

How resilient learners and their parents deal with school dropout predisposing

challenges

This section relates to strategies which were found to be used by resilient learners and their
parents to deal with schooling challenges.

Learner strategies

The following strategy was found as a strategy which was used by learners to deal with

school dropout predisposing challenges:
Avoiding negative forms of friendship

As in School A, avoiding friendships with learners with negative schooling tendencies was
also found to be a strategy which resilient learners in School B used to avoid falling prey to
dropping out of school. None of the studies in the reviewed literature had a similar finding.
The difference in the finding also serves to highlight the importance of grounded theory in
this study

Parental strategies

The following strategy was found to be a strategy which parents of resilient learners used to
deal with school dropout predisposing challenges:

Educating children about the benefits of education

Educating children about the benefits of education was found to be one of the strategies
which parents used to overcome school dropout challenges. Consistent with this finding,
Chen and Kaufman (2010)’s study found that when children are aware of the value of

education they get more resilient towards school dropout than those who are not.

Conclusion
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The factors that were found to be associated with school dropout predisposition in School B
included school-related aspects such as inadequately relevant curriculum; individual
attributes such as poor academic performance and age; socio-economic backgrounds such as
poverty and peer pressure; and gender-related elements such as alcohol and drug abuse,
bullying and lack of hostel accommodation for boys, and early marriages and teenage
pregnancy in girls. As was the case in School A, there appeared to be differences between the
school dropout predisposing factors that were provided by the teachers and those that were
provided by the school dropouts. For example, teachers mentioned the curriculum, bullying,
alcohol and drug abuse and early marriages as some of the factors that predisposed learners to
drop out of school but none of the dropouts or their parents referred to these factors. These
might have just been unfounded teachers’ speculation about what they thought were the
factors that predisposed leaners to drop out of school. However, on the other hand, dropouts
might have found it rather too embarrassing to mention such factors as having predisposed

them to dropping out of school.

The factors that were found to be enhancing dropout resilience included school-related
aspects such as counselling, inviting renowned individuals to speak to learners, praising good
performing learners and implementing the teenage pregnancy policy; learner individual
attributes such as good academic performance, learning from siblings and friends’ dropout
experiences, self-determination and valuing education; and family-related factors such as
provision of necessities by parents and motivation from parents and relatives. Not all of these
factors link to theories that have been generated about this topic.

As in School A, avoiding negative forms of friendship was also found to be a strategy which
resilient learners in School B used to overcome schooling challenges while educating
children about the benefits of education was found to be a strategy which parents used to help

their children avoid dropping out of school.

The final chapter presents a summary of the findings and a discussion on the theoretical
conclusions, the recommendations on the findings, suggestions for future research and the

conclusions of the whole thesis.
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Chapter Six

Summary, conclusions and recommendations

Introduction

In this chapter the study’s methodology and findings are summarized. The discussion also

relates to theoretical conclusions and recommendations from the findings, including the

limitations of the study.

Research questions

As indicated in Chapter One, the main question in this study related to dropout predisposition

and resilience among Grade 10 learners in one urban and one rural secondary school located

in the Kizito Educational Cluster of the Caprivi Education Region in Namibia.

The key questions that guided explorations in this respect were:

What are the main causes for dropping out of school at the Grade 10 level in the

selected urban and rural secondary schools in the study?

How do learners in these schools who face similar challenges at Grade 10 level but do

not drop out of school deal with the challenges?

How do parents of learners who drop out of school in this school deal with these

challenges?

How do parents of learners who do not drop out of school in these schools deal with

these challenges?

What strategies are used by each of the schools in the study to prevent the dropping
out of school amongst at risk learners?

What theoretical implications emerge from findings about the above questions?

The Study Methodology
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The qualitative research methodology and tools were found to be fit in addressing the school
dropout predisposition and resilience phenomena in the study locations and realising the

purpose, aims and objectives of the study (Wiersma, 1975).

The study was framed by the interpretive research paradigm. This paradigm provided a
conceptual framework for seeing and making sense of the social world through participants’
experiences, beliefs, opinions and knowledge about the studied phenomena (school dropout

predisposition and resilience in this case) (Williams (1998).

In addition, the case study and grounded theory methods were also viewed to be most
appropriate for this study. The choice of the case study method was informed by views such
as Bell’s (1999:10) that “a case study provides an opportunity for one aspect of a problem
(school dropout predisposition and resilience in this case) to be studied in some depth within
a limited timescale”. The grounded theory method was used to inductively generate
categories and themes from the collected data (Punch, 2009) in this study. The study’s
findings therefore emerged through my interaction with the data (Jeggels, 2006). The use of
grounded theory also enabled me to have findings which identified alignments between the
study’s findings and existing theories whilst also enabling the identification of theoretical
gaps (Creswell, 1998 in Jeggels, 2006) regarding some the study’s findings which subsequent
studies should address in future.

Summary of the findings

In this section, the findings in both School A and B are summarised in relation to the key

research questions of the study.

Q.1: What are the main causes for dropping out of school at the Grade 10 level in the

selected urban and rural secondary schools in the study?

The above question was asked to determine the factors that predisposed Grade 10 learners to
drop out of school in both schools. Findings about the predisposing factors, together with

theories for dropping out of school, fall under the following themes:
Individual learner attributes

The following factors were identified as individual attributes which predisposed learners in
both School A and B to drop out of school:
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Poor academic performance

Poor academic performance was found to be one of the school dropout predisposing factors
in both schools. These findings relate to Flores-Gonzalez’s deficit theory, the claim of which
is that low academic achievers lack motivation and involvement in school activities (2002).
As a result, they frequently absent themselves from school and consequently end up dropping

out of school.
Age

Age was found to be a school dropout predisposing factor in boys in School A whereas in
School B it was found to be a predisposing one in both sexes. The finding in School A was
that older boys were more likely to drop out of school than those of normal school-going age,
whereas in School B it was found that both older boys and girls were more likely to drop out
of school than the younger ones. No links were found between this study’s findings and
findings in studies in the reviewed literature and the reviewed theories. There is thus a need

for the generation of new theory to better explain the stated findings.
Gender-related individual learner attributes

Gender-related individual learner attributes are factors that were identified to be gender-

related in influencing school dropout among some individual learners in the two schools.
School dropout predisposing factors among boys

The following are the factors that were identified as school dropout predisposing factors

among boys in the two schools:
Alcohol and drug abuse

Alcohol and drug use/abuse was found to be a cause of school dropout in boys in both case
study schools. So far no links were found between this study and findings in the reviewed
literature and the revised theories. Again, this suggests the need for the generation of new

theory to better explain the stated findings.

Bullying
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Bullying was found to be a cause of school dropout in boys in School B only. There were no
links between this study’s findings and findings in the reviewed literature and the reviewed

theories. This suggests a need for the generation of new theory to better explain this finding.
Drug trafficking

Drug trafficking from the neighbouring country was found to be a school dropout
predisposing factor among some boys in School B only. There were no links found between
this study’s and findings in the reviewed literature and the revised theories so new theory is

needed to better explain the stated findings.
Lack of hostel accommodation

Lack of hostel accommodation was also found to be a cause of school dropout among some
boys in School B only because most of them lived far from school and found it difficult to
walk long distances to and from school and finally decided to drop out of school rather than
going through such difficulties. There were no links found between this study’s and findings
in the reviewed literature and the revised theories so, once more, there is a need for new

theory to better explain the stated findings.
School dropout predisposing factors among girls

The following are the factors that were identified as school dropout predisposing ones among
girls in both School A and B.

Teenage pregnancy

Teenage pregnancy was found to be the main predisposing factor of school dropout in both
schools. It was found that though the teenage pregnancy policy was promulgated by the
Ministry of Education to allow girls who fell pregnant to continue schooling, some girls felt
insecure, stigmatised and shy about continuing with their schooling while they were pregnant
and afterwards. There were no links found between the findings of this study and the findings
in the reviewed literature and the revised theories so there is a need for the generation of new

theory to better explain the stated findings.
Long walking distance to and from school

Long walking distance to and from school was found to be a cause of school dropout amongst

girls in School A only. Respondents maintained that, since the areas around the school
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experienced floods during the autumn season, it became difficult to access the school as
people had to relocate to higher ground far away from the school. This made it difficult for
girls to risk walking the distances to school as they were more vulnerable to assault, rape and
attacks by gangsters. Some girls, therefore, decided to drop out of school rather than going
through such dangers. There were no links found between this study and the findings in the
reviewed literature and the revised theories so new theory is required to better explain the

stated findings.
Early marriages and involvement in sexual activities with older men

Early marriages and involvement in sexual activities with older men were together found to
be one of the causes of school dropout for some girls in School B only. Study participants
reported that some girls got in relationships with older men and some got married at an early
age. This dragged them from school as they could not serve two masters at the same time, i.e.
schooling and being in relationships. There were no links between the findings of this study
and findings in the reviewed literature and the revised theories so the generation of new
theory to better explain the stated findings is required.

School-related factors

Some of the predisposing factors to school dropout in both School A and B were found to be

triggered by the schools themselves.
Curriculum

The school curriculum was found to be the main school-related factor contributing towards
dropping out of school among Grade 10 learners in both School A and B where some learners
found the curriculum uninteresting. These findings relate to structural theory (Flores-
Gonzalez, 2002) which states that certain school structural traits such as the size of the school
and a boring curriculum cause low achievement, particularly among racial/ethnic minorities
from low-income or economic status backgrounds. Subsequently, some learners choose to
drop out of school because they find schooling/curriculum discriminatory and unrewarding
while it is, on the other hand, more demanding and exerts pressure on them with which they
are unable to deal effectively.

Socio-economic factors
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The factors below were identified as socio-economic factors that predisposed Grade 10

learners to drop out of school in either School A or B, or in both of them.
Poverty

Poverty was found to be a contributing factor towards the dropping out of some Grade 10
learners in both School A and B. These findings are linked to both, the reproduction and the
resistance/oppositional theories. The reproduction theory states that schools are instruments
of the dominant group designed to foster low achievement among racial/ethnic minority and
low-income students, and in this way replicate and re-create social relations. On the other
hand, the resistance or oppositional theory states that learners, particularly those from low-
income groups, develop identities in opposition to school culture when they believe that high
school completion will not improve their socio-economic status, or that the behaviour

required for academic achievement is not compatible with their racial/ethnic or class identity.
Peer pressure

Peer pressure was found to be another contributing factor towards the dropping out of some
Grade 10 learners in both School A and B. There appears to be no links between the above
finding and the reviewed theories so far and this calls for the generation of new theory to fill

this gap.
Family-related factors

The factor below was identified as a family factor that contributed to school dropout among

learners in School A.
Lack of parental involvement in education

Lack of involvement of some parents in the education of their children was discovered to be a
contributing factor towards school dropout in School A only. There were also no links found
between the above finding and the reviewed theories so far, thus calling for the generation of

new theory to fill this gap.

Q.2: How do learners in these schools who face similar challenges at Grade 10 level

but do not drop out of school deal with the challenges?
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To determine the factors that contributed to school dropout resilience in Grade 10 learners the
above key questions was asked. The following factors were identified as contributing to

resilience towards school dropout in learners either in one or both of the schools:
Good academic performance

It was found that learners in both schools who performed well in their subjects were more
resilient to dropping out than those who performed poorly. There are links between the above
findings and the entity theory of self-intervention which states that when learners have the
belief that intelligence is alterable (called the “entity theory” of self), it leads them to make
greater effort and face challenges more effectively. Learners who have an entity theory of
self-intervention are more likely to exhibit academic improvement and inclination. They also

display complete commitment in learning and ultimately perform well in their school work.
Learning from siblings and friends’ dropout experiences

This study found that some Grade 10 learners whose siblings or friends had dropped out of
school were more resilient from school dropout in School B only due to their exposure to
difficulties associated with the failure to complete schooling. None of the studies in the
reviewed literature seemed to have pointed to this finding. As a result, it also appears that no
theory has been generated with regard to the finding. This finding, therefore, suggests a need

for the generation of a theory that links this attribute to resilience against school dropout.
Motivation from parents, relatives or teachers

One of the findings in School B was that Grade 10 learners who were motivated by parents,
relatives or teachers were more resilient against dropping out of school than those who did
not receive such motivation. The above findings are also linked to the entity theory of self-
intervention which states, among other things, that learners with an entity theory of self-
intervention are of the belief that school dropout predisposing factors are alterable and easily
modified with support from their parents and teachers. Consequently, their opportunity for

succeeding in education is intensified.
Self-determination and self-motivation

Learners who were self-determined and motivated in their schooling were found to be more
resilient towards school dropout in School B than those who were not. The above findings,

including those of this study, are linked to the incremental theory of self which states that
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learners with an incremental theory of self believe that intelligence can be increased through
hard work (called the “incremental theory” of self). They also have high self-esteem and are
highly motivated to work towards success in school or life in general. Incremental self-
theories, therefore, lead to increased resilience towards school dropout predisposition in the
face of home and school problems and impediments, and eventually lead to academic

success.
Valuing education

Valuing education was found to be a contributing factor towards resilience in School B only.
This study found that learners who valued education as important in their future lives were
more resilient towards school dropout than those who did not. It appears that no theory has
been generated with regards to the above finding. This study’s finding, therefore, suggests a

need for the generation of a theory that links this aspect to resilience against school dropout.
Role models

Findings of this study suggest that resilient learners have people they look up to as their role
models whom they want to be like in future. There seem to be no links between the above
findings and the resilience theories that were reviewed in this study and this, therefore, calls
for a generation of new theory.

Q. 3: How do parents of learners who drop out of school in these schools deal with
these challenges?

To address the above question participants were asked to state what they thought were the
strategies that parents of dropouts used to enhance resilience in their children. The following

strategies were identified in this regard in both School A and B.
Parental involvement in education

The involvement of parents in the education of their children was found to be a strategy that
parents of school dropouts tried to use to enhance dropout resilience among their children.
This group of parents appeared to rely on only one strategy compared with the other group
who relied on more than one strategy, as presented below:

This finding is linked to the entity theory of self-intervention which states that resilient

learners are of the belief that school dropout predisposing factors are alterable and easily
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modified through parental support and involvement in the education of their children. When

this is the case, children’s opportunities for succeeding in academic work are intensified.

Q. 4: How do parents of learners who do not drop out of school in these schools deal

with these challenges?

To address the above question study participants were asked to state what the strategies that
parents of resilient learners used to enhance dropout resilience in their children. The

following were found to be strategies the parents used to enhance resilience in their children:
Parental involvement in education

The involvement of parents in the education of their children was also found to be a strategy
that parents of resilient learners used to enhance resilience in their children or a factor that
contributed towards resilience among resilient learners who were in Grade 11 at the time of
this study. These findings are also linked to the entity theory of self-intervention which states
that resilient learners are of the belief that school dropout predisposing factors are alterable
and easily modified through parental support and involvement in the education of their
children. Consequently, when this is the case, children’s opportunities for succeeding in

academic work are intensified.
Motivation from parents and relatives

Learners whose parents motivated them in relation to schooling were also found to be more
resilient against dropping out of school than those whose parents did not provide such
motivation. These findings, together with the findings of this study, are linked to the entity
theory of self-intervention which states, among other things, that learners with an entity
theory of self-intervention are of the belief that school dropout predisposing factors are
alterable and easily modified through support from their parents and teachers. Consequently,
their opportunities for succeeding in education are intensified.

Q. 5: What strategies are used by each of the schools in the study to prevent the

dropping out of school amongst at risk learners?

To address the above question study participants were asked to state what strategies the
schools used to enhance resilience in Grade 10 learners. The following strategies were
identified to be relied upon by the schools to enhance resilience in Grade 10 learners in one

or both of the schools.

106



Life Skills subject

The teaching of the Life Skills subject was found to be one of the strategies that School A
relied upon for strengthening learner resilience against school dropout. This subject sensitised
learners about the social challenges they might face if they do not complete schooling. These
findings are also linked to the entity theory of self-intervention.

Counselling

The counselling of learners about the value of education was found to be one of the strategies
that were used by School B to strengthen learner resilience against school dropout. These

findings are also linked to the entity theory of self-intervention.
Inviting renowned individuals from the community to speak to learners

Inviting renowned individuals from the community to speak to Grade 10 learners was found
to be one of the strategies that were used by School B to enhance dropout resilience in
learners. None of the findings in studies in the reviewed literature seemed to have pointed to
this finding. This finding, therefore, points to the need for the generation of a theory linking it

to dropout resilience in learners
Praising and rewarding good performing learners

Praising and rewarding good performing learners was another strategy that was also found to
be used by School B to facilitate learner resilience against dropping out of school. Even
though none of the reviewed literature pointed out this finding, as in the above matter, this
finding also indicates the need for the generation of a theory linking it to dropout resilience in

learners.

Q. 6: What theoretical implications emerge from findings about the key research

questions?

This section relates to theories that were found to be linked to the various findings about
school dropout predisposition and resilience at the two schools in the study. It also informs
about findings which were not found to be linked to any existing theories and which,
therefore, suggest the need for the generation of theories in relation to such findings in this
study.

107



Links between theories on school dropout predisposition and findings in
this study

While some of this study’s findings were found to be linked to some of the theories presented
in Chapter Two of this study, there were no links to theories found regarding other findings
of this study. There is, therefore, a need for further studies to generate theories in relation to
those findings where no theoretical links were found.

School A

No finding in this school was found to be related to school dropout predisposing theories in
School A only. On the other hand, alcohol and drug abuse, age, long walking distances to
school, peer pressure and lack of parental involvement and support in the education of
children were the school dropout predisposing factors in School A which were not found to
be linked to any of the stated theories. These findings, therefore, call for the generation of

new theories by future studies to help better explain them.
School B

Like in School A, no finding in this school was found to be related to school dropout
predisposing theories in School B only. On the other hand, bullying, lack of hostel
accommodation, early marriages or involvement in sexual activities with older men and
teenage pregnancy were the school dropout predisposing factors in School B which were not
found to be linked to any of the stated theories. These findings, therefore, also call for the

generation of new theories by future studies to help better explain them.
Both Schools

The deficit theory was found to be linked to poor academic performance as a school dropout
predisposing factor in both schools while the structural theory was found to be linked to
curriculum as one of the school dropout predisposing factor in the two schools. The
reproduction and resistance theories were found to be linked to poverty as one of the school
dropout predisposing factors in both schools of this study.

Whereas the above stated findings were found in both schools to be linked to some theories

discussed in Chapter Two, teenage pregnancy was the school dropout factor in both schools
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which was found not to be linked to any of the theories stated in this study and, therefore, it

calls for the generation of new theory by future studies to better explain this finding.

Links between theories associated with school dropout resilience and

findings in this study

There are some of this study’s findings that were found to be linked to some of the theories
presented in Chapter Two of this study and there are those where no links to theories were
found regarding other findings of this study. There is, therefore, a need for further studies to

generate theories in relation to those findings where no theoretical links were found.
School A

The theory of self-intervention was found to be associated with the teaching of the Life Skills
subject and parental involvement in and support of children’s education as school dropout

resilience enhancing factors in School A of this study.

None of the school dropout resilience enhancing factors discussed in this study was found not
to be linked to the theories stated in Chapter Two of this study. This, therefore, means that
this study’s dropout resilience enhancing factors have been better explained by previous

studies so far.
School B

The entity theory of self-intervention was found to be associated with motivation from
parents and relatives and counsellors as school dropout resilience enhancing factors in School
B of this study. The incremental theory of self was found to be associated with self-
determination and self-motivation parental involvement and support of children’s education

as school dropout resilience enhancing factors in the school.

While the above stated findings were found to be linked to some theories discussed in
Chapter Two, learning from siblings and friends’ dropout experiences, valuing education,
inviting renowned individuals to speak to learners and praising or rewarding good performing
learners were the school dropout enhancing factors which were not found to be linked to any
of the stated theories. These findings, therefore, call for the generation of new theories by

future studies to help better explain them.
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Both Schools

The theory of self-intervention was found to be associated with good academic performance,
one of the school dropout enhancing factors, in both schools of this study. On the other hand,
there is no school dropout resilience enhancing factor in both schools which was found to be

associated with any of the theories stated in Chapter Two of this study.

As already mentioned, the study did not involve generating a new theory or theories as that
was not its purpose and due to time factor, but rather to link existing theories to the study’s
findings and recommend further explorations to generate new theories where no links were

found.
Limitations of the findings

The study generated a deep understanding about school dropout predisposition and resilience
in the two schools which would not have been generated through quantitative methods.
However, as a qualitative study, it was limited to a small sample which means the findings
are not generalizable because they relate mainly to the participants’ experiences and views

about the school dropout and resilience phenomena within their own unique contexts.
Recommendations

The recommendations below relate to key findings about school dropout predisposition and

resilience and also to the limitations of the study.
Key findings about school dropout predisposing factors in both schools

Alcohol and drug abuse was one of the key findings that were found to predispose some
learners in both schools of this study to drop out of school. This is a call to parents, schools
and churches to educate school children about the dangers of alcohol and drug use.

Poor academic performance was also one of the key findings that were found to predispose
some learners in both schools of this study to drop out of school. It is recommended that
schools offer compensatory teaching programmes to slow learners so that they can catch up
with their school work. In addition, parents are also advised to be involved in the education of

their children at home so that they can assist them with their school work.
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A non-inclusive or an uninteresting curriculum was another key finding that was found to
predispose some learners in both schools of this study to drop out of school. This calls for the
Ministry of Education and schools to identify subjects that are more interesting and relevant
to learners, for example, vocational subjects such as bricklaying, plumbing and drawing need
to be introduced in all schools to carter for those who are talented and gifted in such subjects.
In addition, teachers should also use class participation and discussion methods in their

teaching in order to involve all learners in the learning process.

Another key factor that was found to predispose some learners to drop out in both schools is
poverty. All schools should implement the school feeding programme to assist children from
poverty-stricken homes have something to eat at school and be encouraged to stay in school.
Furthermore, unemployed parents need to be encouraged by schools to do “food for work

activities” offered in schools and piece jobs to be able to feed and clothe their children.

Teenage pregnancy is another key factor that predisposed some learners to drop out of school
in both schools. Though the Ministry of Education introduced the teenage pregnancy policy,
some Grade 10 learners in both schools still dropped out of school and some even never went
back to school after giving birth. The problem of not going back to school after delivery by
some of the pregnant learners, therefore, calls for government and schools to do more in
promulgating the teenage pregnancy policy so that girls who fall pregnant may continue
schooling until they are to deliver and even go back to school after giving birth. Moreover,

counselling should include sex education in the school.

In addition, since school dropout seems to be a problem, not only at the Grade 10 level in the
Namibian schools but also in other grades (Ministry of Education, 2010), it is recommended
that it is necessary for the school system to recognise early on possible dropouts in order to
develop intervention strategies before the problem gets out of control.

In conclusion, some differences in school dropout predisposing and resilience factors in the
two schools emerged as being associated with differences in contexts in relation to rural and
urban locations. School dropout predisposing factors in rural settings seemed to be different
from those in urban settings. For example, in School A, which is the rural school in this
study, walking long distances to and from school and lack of parental involvement in their
children’s education were found to be factors uniquely associated with school dropout
predisposing factors in that school in comparison with School B. However, in School B, the

urban school in this study, early marriages and involvement in sexual activities with older
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men were found to be predisposing factors uniquely associated with learner drop out at this

school in comparison with School A.
Key findings about factors contributing to dropout resilience in both schools

Good academic performance was the only factor found to be contributing towards resilience
in learners of both schools. This calls for schools to come up with academic performance
enhancing strategies that all schools should use to enhance dropout resilience in learners.

Another recommendation is that contextual dropout prevention strategies, such as
counselling, be put in place by the Regional Education Directorate to minimise the dropout

rate in all schools at Grade 10 level and even at other levels of schooling in the region.

In conclusion, as was the case with school dropout predisposing factors, some differences in
resilience factors in the two schools emerged as being due to differences in contexts in
relation to rural and urban locations. For example, motivation from parents, learner self-
determination and self-motivation and valuing education were found to be school dropout
resilience enhancing factors unique to learners from school B, the urban school. It was
however found that all the resilience enhancing factors found in learners from School A, a
rural school were also applicable to the learners from School B, the urban school. All of these
findings, however, need to be studied quantitatively in order to come up with generalizable

outcomes.
Recommendations about the limitations of the study

Although exploratory, this research contributed to an in-depth understanding about school
dropout predisposition and resilience in the stated context of focus. There is a need, however,
for future research to investigate school dropout predisposition and resilience quantitatively

in this context in order to have generalizable findings on the phenomena.

In addition, there is also a need for further research to focus on generating theories in relation
to those findings which are apparently not linked to any existing theories in order to better

explain such findings.
Conclusion

This study was embarked on in order to gain a deeper understanding about school dropout

predisposition and resilience. The generation of this understanding in this study involved the
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exploration of why Grade 10 learners in two secondary schools in the Kizito Cluster of the
Caprivi Education Region in Namibia dropped out or remained in school. The study was
framed by a grounded theoretical framework whose purpose was to develop the stated
understanding both in terms of factors associated with the phenomena of focus but also

regarding theories that linked with these factors in schools located in the contexts of focus.

Some factors emerged as being associated with school dropout predisposing ones whereas
others emerged as associated with dropout resilience ones in the two schools. Similarly, in
both cases some factors were found to be linked to dropout predisposition and resilience
theories whereas, in others, no links were found to exist. These calls for exploration by

further studies in generating new theories to better explain such findings.
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Appendix A

Schedule for focus group semi-structured interviews with teachers

Title of thesis: Grade 10 dropout predisposition and resilience in one rural and one urban

secondary school in the Kizito Cluster of the Caprivi Education Region in Namibia

1. | am aware that all of you have been at this school for a period of at least five years. Is

there anyone of you who has been at the school for a period much longer than five years?
2. In your own words, how do you define or describe the term “school dropout”?

3. Do you think that the performance of learners affects their school attendance? Explain your

answer.

4. Would you say that your school has very strict rules and, if so, may they be a contributing
factor towards some learners dropping out of school? Explain.

5. Would you say that the curriculum of your school serves the interests of children from all

socio-economic backgrounds? Explain your answer.

7. Do you think learners’ socio-economic backgrounds contribute towards learner dropout

and resilience? Explain your answer.
8. What do you think causes boys to drop out of school at Grade 10 level in your school?
9. What do you think causes girls to drop out of school at Grade 10 level at your school?

10. Some learners are still in school while their friends or siblings have dropped out. In your

view, what makes them resilient towards schooling challenges?

11. What strategies do you have in place to minimize dropping out of school amongst Grade

10 learners in your class/school?

12. Do you think these strategies are effective or not? Explain why you feel they are or they

are not.
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Appendix B

Schedule for one-on-one semi-structured interviews with school principals

Title of thesis: Grade 10 dropout predisposition and resilience in one rural and one urban

secondary school in the Kizito Cluster of the Caprivi Education Region in Namibia

1. For how long have you been a principal at this school?
2. In your own words, how would you define or describe the term “school dropout™?

3. Do you think that the performance of learners in your school affect their school

attendance? Explain your answer.

4. Would you say that your school rules and regulations are a contributing factor towards

some learners dropping out of school? Explain.

5. Would you say that the curriculum of your school serves the interests of children from all

socio-economic backgrounds in this area? Explain your answer.

6. Would you say learners from rich family backgrounds love schooling more than those that
come from poor family backgrounds? Explain the difference.

7. Would you say that these differences also relate to school performance, dropout and

resilience? Explain.

8. What do you think are the causes of dropping out of school at Grade 10 level amongst boys

in your school?

9. What do you think are the causes of dropping out of school at Grade 10 level amongst girls

in your school?

10. Some learners are still in school while their friends or siblings have dropped out of

school. In your own view, what keeps them at school?

11. What strategies does your school have in place to minimize the dropping out of school

amongst Grade 10 learners?
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12. Do you think these strategies are effective or not? Explain.
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Appendix C

Schedule for one-on-one semi-structured interviews with Grade 10 school dropouts

Title of thesis: Grade 10 dropout predisposition and resilience in one rural and one urban

secondary school in the Kizito Cluster of the Caprivi Education Region in Namibia

1. How old are you?

2. In which year did you drop out of school?

3. How did you value education when you were still at school?

4. What career/job did you intend to follow in your life when you were still at school?
5. What level of education did you consider sufficient for that career /job?

6. At what level of education did your mother/father or guardian end their schooling?
7. Does your mother/father or guardian work? If working, what job do they do?

8. What did you like or did not you like about school? Explain.

9. How was your academic performance at school?

10. Would you say this was one of the causes of your dropping out of school? Explain.
11. How was your relationship with your teachers? Explain.

12. How was your relationship with other learners? Explain.

13. At what level of study did your brothers, sister, and friends leave school?

14. What were the other reasons for your dropping out of school at Grade 10 level?

15. What did your parents/guardian do when you did not go to school? Or what was their

reaction towards your absence from school?

16. Do you intend to further your studies in future?
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Appendix D

Schedule for one-on-one semi-structured interviews with parents of Grade 10 school
dropouts

Title of thesis: Grade 10 dropout predisposition and resilience in one rural and one urban
secondary school in the Kizito Cluster of the Caprivi Education Region in Namibia

1. What is your occupation?

2. Up to what level was your schooling?

3. Is your monthly income enough to cater for all your children’s needs?
4. Of what value is the education that children receive at school?

5. In your view, was there something wrong with the rules and regulations of the school

where your child was? Explain briefly.
6. How was the performance of your child when he/she was in school? Explain briefly.

7. What do you think were the main reasons for your child dropping out of school at Grade
10 level?

8. How many of your children have dropped out of school?
9. At which levels did they drop out of school?
10. Why did they drop out of school?

11. What measures did you use to ensure that your child/children did not drop out of school?
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Appendix E

Schedule for focus group semi-structured interviews with Grade 11 learners

Title of thesis: Grade 10 dropout predisposition and resilience in one rural and one urban

secondary school in the Kizito Cluster of the Caprivi Education Region in Namibia

1. For how long have you been at this school?

2. What do you think is the value of education in your life?
3. At what level did your parents stop schooling?

4. At what level did your other siblings stop schooling?

5. How has your performance been in school? Would you leave school if you were failing?

Explain why you would or would not.
6. Do you like the rules and regulations of your school? If not, what makes you unhappy?

7. If unhappy with the school’s rules, do you think of transferring to another school because

of this?

8. What do you think are the main causes of dropping out of school at Grade 10 level

amongst boys in your school?

9. What do you think are the main causes of dropping out of school at Grade 10 level

amongst girls in your school?
10. What do you like or not like about schooling in general and this school in particular?

11. Why is it that you are still in school while some of your classmates, friends or siblings

have already dropped out of school? Or what is it that motivates you to be in school?
12. How do you overcome schooling challenges?

13. What support do you get from your parents for overcoming these challenges?
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14. What support do you get from your teachers, friends and relatives to overcome schooling

challenges?
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Appendix F

Schedule for focus group semi-structured interviews with parents of Grade 11 learners

Title of thesis: Grade 10 dropout predisposition and resilience in one rural and one urban

secondary school in the Kizito Cluster of the Caprivi Education Region in Namibia

1. What are your occupations?

2. Is what you earn per month enough to cater for all your children’s needs?

3. How do you value the education that children receive at school?

4. How is the performance of your children at school? Explain briefly.

5. What do you like about this school?

6. Is there anything bad happening at the school with which you are not happy? Explain.
7. If so, would you still like your children to go to the school?

8. What kind of support do you give to your children to overcome schooling challenges and

remain in school?
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Appendix G

Ethical clearance from the Senate Research Committee of the UWC

OFFICE OF THE DEAN
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Appendix H

L etter to the Regional Education Director requesting permission to do research

P. O. Box 569

Ngweze

Namibia

11 May 2011

Cell no.: 00264 813957371

The Regional Director
Caprivi Education Region
Private Bag 5006

Katima Mulilo

Namibia

Dear Sir

Re: Request for permission to visit schools in the Kizito Cluster for research purposes

I am writing to request permission to study 2 secondary schools in the Kizito Cluster for my
research during May and June 2011. The secondary schools | wish to visit are Kizito

College/Senior Secondary School and Lisikili Combined School.

The objective of my study is to investigate the school dropout phenomenon at Grade 10 level.
I would like to investigate the predisposing and resilience factors of the school dropout
phenomenon in both rural and urban school settings so as to gain a deeper understanding of
the issue within these contexts. The study will include interviews with the schools’ principals,
teachers, learners, school dropouts and the parents of the two groups of children. These will
have to be interviewed in order to gain their perceptions, views and opinions about the issue

of focus.

With this study I wish to answer the following research questions:
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Why do Grade 10 learners in urban and rural secondary schools in the Kizito Cluster of the

Caprivi Education Region in Namibia drop out of school or remain in school?
The key sub questions are:

(i) What are the main causes for girls dropping out of school at Grade 10 level in the selected

rural and urban secondary schools in the study?

(i) What are the main causes for boys dropping out of school at Grade 10 level in the

selected rural and urban secondary schools in the study?

(iii) How do learners in these schools who face similar challenges at Grade 10 level but do
not drop out of school deal with the challenges?

(iv) How do parents of learners who drop out of school in these schools deal with these

challenges?

(v) How do parents of learners who do not drop out of school in these schools deal with these

challenges?

(vi) What strategies are used by each of the schools in the study to prevent the dropping out

of school amongst at risk learners?

I hope this study might be of benefit to both the target schools and the Education Directorate
as it will help discover some of the problems that might have not been identified by these
education stakeholders in relation to the school dropout and resilience phenomena. | will
therefore share my findings with all of the above.

| thank you in advance for your understanding in this matter.

Yours faithfully

Mr I.L. Maswahu
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Appendix |

L etter of permission from the Regional Education Director to conduct a study

REPUBLIC OF NAMIBIA
CAPRIVI REGIONAL COUNCIL
DIRECTORATE OF EDUCATION

[ Enquiries: R N Mabuku ' Tel: 066-253002
File No.: Fax: 066-253187
E-mail: nrmabuku@gmail.com = Date: 19 May 2011

Mr [ L. Maswahu
P O Box 569
NGWEZE

Dear Sir

RE: PERMISSION TO VISIT SCHOOLS IN THE KIZITO CLUSTER FOR
RESEARCH PURPOSES

Given the importance of your research topic as outlined in your letter, permission is
hereby granted for you to conduct research at Kizito College and Lisikili Combined
School. However, please note the following conditions attached to such authorisation:

Prior notification to the schools should be made via the Circuit Inspector

The study should at all times NEVER disrupt the formal school programme
Academic research cthics arc not compromised at any stage

The Directorate would be grateful if the results of your study would be shared
with both this office and the schools concerned at the appropriate time and in line
with the publication requirements of the University of the Western Cape.

- ool e

We wish you success in your endeavour.

19 NAY 201

cc: Inspector of Education: Katima Mulilo Circuit
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Appendix J

L etter to the principal of School A requesting permission to conduct a study

P.O. Box 569

Ngweze

Namibia

20 May 2011

Cell no.: + 264 813957371

The School’s Principal
Lisikili Combined School

Dear Sir

Re: Request for permission to carry out a study at your school

| write to inform you that permission was granted to me by the Acting Regional Education
Director to carry out a study at your school in May and June 2011. Though the Acting RED
gave me permission, | still find it procedurally necessary to ask permission to gain access to
the school from you as well. The title of the study is “Grade 10 dropout predisposition and
resilience in one rural and one urban secondary school in the Kizito Cluster of the Caprivi
Education Region in Namibia”. It is a M.Ed. study with the University of the Western Cape
in South Africa. With this study | wish to investigate the Grade 10 predisposing and
resilience factors towards the school dropout problem in the Kizito Cluster.

The two selected schools will be referred to as school A and B; you are therefore assured of
anonymity and confidentiality in this regard. The study will involve interviews with the
schools’ principals, five teachers and five learners from each school. Semi-structured
interview questions have been prepared for all the participants. These interviews will take
place during breaks or any other time you may suggest avoiding disruption of your normal

daily routine activities.
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Individual interviews will be conducted with the school’s principal, while focus group

interviews are planned for teachers and learners, respectively.

It is hoped that an investigation of this matter will contribute towards improved “Education
for All”. You are thus humbly requested to participate in this study so that we may together
gain a better understanding of the issue under focus.

Attached, please find the letter from the Acting Regional Education Director allowing me to

visit your school for research purposes.
I look forward to working with you in this study.

Yours faithfully

Mr I.L. Maswahu
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Appendix K

Letter of permission from the principal of School A to conduct a study

LISIKILI COMBINED SCHOOL
- “Education is Wealthy”

PO Box 2407, Ngweze, Katima Mulilo, Namibia

Telephone No.: +264 66 252806

02 June 2011
Dear Mr. | Maswahu
RE: ACCEPTANCE LETTER,

Referring to your letter dated:  May 2011 which states:  Permission to do research at Lisikili
Combined School. Your request for permission is accepted, you may start as soon as possible

Thank you for choosing Lisikili Combined School

Yours faithfully

l‘l'ﬂﬁ&: N -u: oo
NKANDOGK
PRINCIPAL
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Appendix L

Letter to the principal of School B requesting permission to conduct a study

P.O. Box 569

Ngweze

Namibia

20 May 2011

Cell no.: +264813957371

The School’s Principal

Kizito College/Senior Secondary School

Dear Sir

Re: Request for permission to carry out a study at your school

| write to inform you that permission was granted to me by the Acting Regional Education
Director to carry out a study at your school in May and June 2011. Though the Acting RED
gave me permission, | still find it procedurally necessary to ask permission to gain access to
the school from you as well. The title of the study is “Grade 10 dropout predisposition and
resilience in one rural and one urban secondary school in the Kizito Cluster of the Caprivi
Education Region in Namibia”. It is a M.Ed. study with the University of the Western Cape
in South Africa. With this study | wish to investigate the Grade 10 predisposing and
resilience factors towards the school dropout problem in the Kizito Cluster.

The two selected schools will be referred to as school A and B; you are therefore assured of
anonymity and confidentiality in this regard. The study will involve interviews with the
schools’ principals, five teachers and five learners from each school. Semi-structured
interview questions have been prepared for all the participants. These interviews will take
place during breaks or any other time you may suggest avoiding disruption of your normal

daily routine activities.
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Individual interviews will be conducted with the school’s principal, while focus group

interviews are planned for teachers and learners, respectively.

It is hoped that an investigation of this matter will contribute towards improved “Education
for All”. You are thus humbly requested to participate in this study so that we may together
gain a better understanding of the issue under focus.

Attached, please find the letter from the Acting Regional Education Director allowing me to

visit your school for research purposes.
I look forward to working with you in this study.

Yours faithfully

Mr I.L. Maswahu
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Appendix M

Letter of permission from the principal of School B to conduct a study

KIZITO COLLEGE
Private Bag 1019, KATIMA MULILO, Namibia
Tel/Fax: +264 66 253192

June 3, 2011

P.O. Box 569

Ngweze

Namibia

Dear Mr. Maswahu |.L

SUBJECT: PERMISSION TO CARRY OUT STUDY

Your request for permission to carry out study at Kizito College in May and June 2011is
hereby accepted in accordance with the promises stated in said request letter.

Thank you

Sincerely yours
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Appendix N

Confidentiality consent form for teachers participating in a study

We, the undersigned focus group of teachers agree to keep all the information that we will
provide and share in the interview discussion of the study entitled: Grade 10 dropout
predisposition and resilience in one rural and one urban secondary school in the Kizito

Cluster of the Caprivi Education Region in Namibia, as confidential as much as possible.

The nature and general purpose of the study and all the possible risks have been explained to
us beforehand and understand that we have the right to terminate our services in this research

study at any time we desire.

We indemnify and hold harmless the researcher, the University of the Western Cape and its
employees from any and all liability, actions or causes of actions that may accrue to us as a

result of activities for which this consent is granted.

Name of Teacher 1..................ooii . Signature............coceeiiiinnin

Name of Teacher 2..........coooviiiiiiiiiiiiiiinn.. Signature..........c.oceiiiiiiinn.
Name of Teacher 3., Signature...........cooooeieiiininn.
Name of Teacher 4..........cooooiiiiiiiiiiiiinin.. Signature..........cooeiiiiiiiin
Name of Teacher 5., Signature............oovviiiinnn.

This is to certify that | (researcher) have explained the purpose of the study to all the research

subjects and promise to keep the information provided to me confidential.

Signature of Researcher: .............................
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Appendix O

Confidentiality consent form for Grade 11 learners participating in a study

We, the undersigned focus group of Grade 11 learners agree to keep all the information that
we will provide and share in the interview discussion for the study entitled: Grade 10
dropout predisposition and resilience in one rural and one urban secondary school in
the Kizito Cluster of the Caprivi Education Region in Namibia, as confidential as much

as possible.

The nature and general purpose of the study and all the possible risks have been explained to
us beforehand and understand that we have the right to terminate our services in this research

study at any time we desire.

We indemnify and hold harmless the researcher, the University of the Western Cape and its
employees from any and all liability, actions or causes of actions that may accrue to us as a

result of activities for which this consent is granted.

Name of Learner 1...........cooiiiiiiiiiiiiiiiiienns Signature.................ooouen.
Name of Learner 2..........c.ocoiiiiiiiiiiiiiininn.n. Signature............cooeveiin.
Name of Learner 3..........c.cooiiiiiiiiiiiiiiinin.. Signature..........c.ocoiiiiiiinn.
Name of Learner4............ooooviviiiiiiiiiiiinin.. Signature.............cooeeiiine
Name of Learner 5...........ccooiiiiiiiiiiiiiiinnnnn. Signature.............oceveiiinnnne

This is to certify that | (researcher) have explained the purpose of the study to all the research

subjects and promise to keep the information provided to me confidential.

Signature of Researcher: ...................oocooiinis
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Appendix P

Confidentiality consent form for parents of Grade 11 learners participating in a study

We, the undersigned focus group of parents of Grade 11 learners agree to keep all the
information that we will provide and share in the interview discussion of the study entitled:
Grade 10 dropout predisposition and resilience in one rural and one urban secondary
school in the Kizito Cluster of the Caprivi Education Region in Namibia, as confidential

as much as possible.

The nature and general purpose of the study and all the possible risks have been explained to
us beforehand and understand that we have the right to terminate our services in this research

study at any time we desire.

We indemnify and hold harmless the researcher, the University of the Western Cape and its
employees from any and all liability, actions or causes of actions that may accrue to us as a

result of activities for which this consent is granted.

Name of Parent 1., Signature..........coooevviiiiiinnn,
Name of Parent 2............coooiiiiiiiiiiin.. Signature............ooeviiiiiiiin...
Name of Parent 3., Signature..........cooovviiiiiiiian..
Name of Parent4..............oooiiiiiiiiiiinn.. Signature............ooeviiiiiiiin...
Name of Parent 5., Signature............ooeviiiiiiiin...

This is to certify that | (researcher) have explained the purpose of the study to all the research

subjects and promise to keep the information provided to me confidential.

Signature of Researcher: .....................oooouini
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Appendix Q

Consent form for minors to participate in a study

I, the undersigned parent/guardian of ..................coooiiiiiiiininn.. (name of minor) agree
to allow my child to participate and share information in the interview discussion of the study
entitled: Grade 10 dropout predisposition and resilience in one rural and one urban

secondary school in the Kizito Cluster of the Caprivi Education Region in Namibia.

The nature and general purpose of the study and all the possible risks have been explained to
me beforehand and understand that the child has the right to terminate his/her services in this

research study at any time he/she desires.

I indemnify and hold harmless the researcher, the University of the Western Cape and its
employees from any and all liability, actions or causes of actions that may accrue to the child
as a result of activities for which this consent is granted.

Name of Parent/Guardian.................................. .. Signature.....................

This is to certify that | (researcher) have explained the purpose of the study to the
parent/guardian and his/her child and promise to keep the information provided to me as
confidential as possible.

Signature of Researcher..............................
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Appendix R

Personal consent form for research participants to participate in a study

I, the undersigned research participant.................coovvviiiiiniennnnn... (name of research
participant) agree to participate and share information with the researcher in the interview
discussion of the study entitled: Grade 10 dropout predisposition and resilience in one
rural and one urban secondary school in the Kizito Cluster of the Caprivi Education

Region in Namibia.

The nature and general purpose of the study and all the possible risks have been explained to
me beforehand and understand that | have the right to terminate my services in this research

study at any time | desire.

I indemnify and hold harmless the researcher, the University of the Western Cape and its
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