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2008; Roman, 2014; Roman, Makwakwa & Lacante, 2016).  A stakeholder provided details on 

the importance of parents administering structure and discipline from an early stage in the LA’s 

life: 

“…because they’ve not – there was not – never that discipline that a child knew 
that this – this is it.  You have to comply…you see…the disciplinary structures 
in the home…the uhm, culture of discipline that you know, you make a 
commitment and you carry on and you work it through…” (Stakeholder 3). 
 

Stakeholders revealed further socio-economic conditions, which contributed toward the 

challenges concerning PI.  Living conditions, described as being overcrowded, exposed 

children to inappropriate experiences: 

 
“…at that time was the fact that you’re taking in a family of six, seven children 
… adults, perhaps a ouma (grandma), grandpa and the children – sometimes 
even grandchildren…you take them in, in that one single roomed 
house…There’s no partitions between the wall – in that whole building. They got 
to partition it themselves…by putting, uhm, wardrobes, by hanging a 
curtain…all that kind of things and everything happens in that house. 
Understand? You know what I’m – what I’m getting to? … With the result that 
on a Monday morning, if you wanna listen to the news of the kids – just ask them 
‘what happened this weekend at your house?’ And you’ll get the truth…” 
(Stakeholder 1). 
 

Some stakeholders reported that due to a lack of financial resources, parents often expected 

LAs to remain in the home or on the family premises well into early adulthood years: 

 
“…and then there’s also this thing of parents harbouring their kids … the child 
can become 18, 19, 20, 21, 22 – starts working at the factory – okay, you’re still 
fine – you in the house.  As long as the money comes in, it’s alright…You see? 
So…as I’m concerned – these adolescents – if they can become uhm, not 
independent – not dependent on that parents – independent – it might be perhaps 
better. Understand? Some of them – well, they go into these wendy-
houses…which is built at the back yard – and whatever goes on in that backyard 
is mum and dad’s got nothing to do with that…” (Stakeholder 1). 
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While this stakeholder viewed the living conditions as overcrowded and hampering the LA’s 

ability to master certain tasks during this life stage, comments made by some parents and LAs 

in this study indicated that they perceived it otherwise.  Overcrowding often equated to 

additional support structures and resources in conditions characterised by challenging socio-

economic conditions.   

 

6.3.3.2 Sub-theme 3.2: Communication and connection of parents with regard to 

the educational and psychosocial development and outcomes of late 

adolescents 

Communication between the LA’s parent and teacher or school is considered an essential form 

of PI (Epstein, 2008; Walker et al., 2010).  This form of PI is a mechanism through which 

educational outcomes can be fostered.  Communication has also been recognised as a crucial 

mechanism that can keep the parent and LA emotionally connected (Keijsers & Poulin, 2013).  

However, the adolescent life stage introduces unique dynamics to the parent-child relationship 

(McGoldrick et al., 2016; Walsh, 2016; Wang et al., 2014).  Research has argued that although 

it appears that PI decreases during this life stage, parents may be realigning their way of being 

involved (Hill & Tyson, 2009; Keijsers & Poulin, 2013; Wang et al., 2014).  Stakeholders' 

experiences and challenges concerning PI in this sub-theme maintained a sense of dysfunction 

at individual, familial and communal levels, with their encounters taking on a birds' eye view 

of the community as part of a wider system.  By and large, stakeholders experienced that: 

 
“...there is very little interaction between parents and young people…” 
(Stakeholder 3). 

 
Stakeholders, however, made efforts to get parents involved through academic socialisation 

(Wang et al., 2014).  Academic socialisation is considered a developmentally appropriate form 

of PI during LA (Hill & Tyson, 2009; Wang et al., 2014).  Parents are able to communicate 
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with their LAs about the usefulness of education and their future success.  This stakeholder 

reported:   

“What we’ve done recently is uhm, we call it prospectus, the school has you 
know, we have, uh, different streams or learning uh, mainstream, technical and 
I think…vocational, occupational – so we trying, uhm, so now at the end of last 
term, beginning of this term, uh, the parents and the kids… showing them listen, 
if this is your subject you choose, that is a possible, uhm…this is your route…ja 
– careers you can get into –…so we try to get their parents involved in that 
manner…” (Stakeholder 4).  
 

In a study by Gordon and Cui (2012), general parental support and parental expectations were 

positively correlated with the adolescent’s grades in the educational setting.  In a previous study 

by Green et al., (2007), perceptions of being invited by stakeholders were poor predictors of 

parents becoming involved.  However, the LAs in this study experienced better outcomes when 

their parents were invited by stakeholders than if they invited their parents to be involved.  

Moreover, parents shared their particular challenges concerning involvement when being 

invited by stakeholders, which was mostly related to their socio-economic circumstances and 

family structure.  Stakeholders communicated that for many parents being involved 

academically was a challenge due to parents’ low literacy levels: 

 
“Yes…I think one thing is the parents – the level of literacy in this community is 
very low – the average of literacy which makes – which is the cause that the 
parents do not really realise the value of education – of having a – an ambition 
in terms of completing your studies – your school studies and going beyond that 
to qualify yourself…” (Stakeholder 3). 
 
“…I know the parents…they don’t understand maths…” (Stakeholder 4). 
 

Limited skills and knowledge are often perceived as barriers to parents being involved in this 

way (Green et al., 2007; Hornby & Lafaele, 2011).  In addition, stakeholders did not believe 

that parents had adequate parental knowledge and skills to be effectively involved: 
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“So, and if you think that these mothers that – of these children, the majority of 
them are school drop-outs.  So they-they don’t have the capacity to actually uhm, 
stimulate their child…” (Stakeholder 3). 
 
“…and I think that the kids, they know if they – what level of education their 
parents have…if I knew that I couldn’t, I couldn’t go to my parents that uhm, my 
father uhm…that they could read it, they could do the questions for me, and I 
know, so I know they’re interested so – ja…” (Stakeholder 4). 
 

Hornby and Lafaele (2011) argued that some parents' belief in their ability to help their child to 

succeed in their school career could also be affected by the parents' level of education or their 

experiences of school difficulties – especially at higher grades – which may create a feeling of 

inadequacy to be of any value in terms of their child's education.  Low levels of parental 

education impacting their ability to communicate the importance of education to their LAs from 

an early age, were of great concern to stakeholders, as it negatively affected the LAs’ 

educational outcomes: 

 
“…and this is not from the word start – from the beginning of the child’s school 
career emphasised enough and where the parent…controls attendance of school 
and…doing your school – work and everything uh…so…the foundation is not 
laid well enough…and then by the time that this child becomes the adolescent 
then he wants to drop out of school then the parent has not built this foundation 
that he can say but this is where we started – you have to continue – you know, 
because there’s not enough…structure underneath then this child just – drop out 
of school…” (Stakeholder 3). 

 

Many parents indicated that the LA’s behaviours influenced their ability to be optimally 

involved.  However, the stakeholders inferred that the parents’ lack of knowledge about and 

understanding of the LA life stage were perceived as major reasons why parents withdrew from 

their LAs and communication decreased: 

 
“You know when you’re young – when they are young – parents normally accept 
you – ‘Oh, you’re so beautiful! Oh, you’re my child’ … …we have to watch the 
child when they grow older uhm-uhm, especially when they become a teenager 
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– they have become more, uhm, distant, become more aware of themselves … 
And, the moment that child withdraw himself away from the parents or be like: 
‘Oooh so, what are you trying?’ So they doesn’t know it’s like an instant thing – 
it’s like in a development stage where that child just withdraw because why, ‘you 
don’t wash me anymore!  I’m not a child anymore!’ … …parents look at it – it’s 
like: ‘you can’t tell me!  I’m still you mom and your dad’ …and uhm, that begins 
to have a conflict reaction and so…then parents…probably…begins to reject the 
child…uhm, ‘you want to – you’re too big for your boots!” (Stakeholder 2). 

 

Parents' role construction (Walker et al., 2010) is a major influence which shapes how parents 

are involved in their LA’s education.  When literacy levels are low and knowledge and skills 

are limited, parents may not have the confidence to believe that they can be involved in a way 

that fosters their LA’s educational outcomes (Green et al., 2007).  When a parent has a low 

sense of self-efficacy, they may not be able to assist with complex scholastic work, especially 

during the higher school grades, or to communicate effectively about learning strategies or 

future study and career plans (Daniel, 2015; Green et al., 2007; Park & Holloway, 2018).  

Freund et al., (2018) posited that the parents’ lower levels of self-efficacy concerning PI was 

attributed to their lower SES. Therefore, they may consider their parental role to be sending 

their LA to school where the teacher will do the teaching.  Parental self-efficacy was confirmed 

to be a strong predictor of home-based PI (Green et al., 2007).  A stakeholder recounted his 

experience of stepping in to assist LAs with future career and study aspirations: 

 
“I can tell you – like I’ll go back again to the older days or to pre-days and I-I 
can tell you there were people who were heavily involved – nowadays, these 
youngsters, when they come to high school, they do matric, they’ve chosen their 
careers and then they must see to themselves – they must apply themselves, they 
decide on their careers, you see – and they must do the applications – how many 
of them come to me and tell me, ‘help me with this’, ‘help me with that’, ‘I don’t 
know how to write a letter of application’…you see? ‘I do not know how to write 
a cover letter’ – you see? ‘Come help me’, and I ask them ‘What do you want to 
become?’, ‘Where are you applying to?’ – ‘Ugh, I think I want to be a teacher…’ 
you see? Now what kind of teacher do you get? You gonna ask me – I worked 
with them here…you can ask – I’ve worked with them for the last seven years…” 
(Stakeholder 1). 
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Stakeholders often assumed multiple roles when parents were unable to assist their LAs with 

their educational activities.  Stakeholder 1 elaborated on his experiences: 

“…and some of them I spoke to, I’m-I’m at the moment I’m helping a girl also – 
who is, who is studying through [Name of online university] – and uh, uh, uh – 
her mum comes to me from time to time to come and say thank you – she’s done 
well in her assignment – that assignment or that assignment – there’s two of 
them in fact – that one got – they got a very good uh, mark for uh, an assignment 
which we worked on…” (Stakeholder 1). 

 

Stakeholders often related their experiences and challenges concerning PI during LA to the 

community environment.  Their frustration with the lack of PI and the repercussions thereof on 

the wider community context, was very evident.  Stakeholders believed that parents 

implementing PI through open, warm communication and sincere levels of connectedness could 

shift generational FLC dysfunction or low levels of interpersonal interaction: 

 
“The school there, they really need support – they have to look at a mechanism 
how to also to – as I said, that child – children comes from different houses and 
places – now all this stuff I’ve told you now – there – if we not, if he’s not or that 
school is not careful enough, he gonna have a big problem with children that’s 
gonna have attitudes and all that stuff – that’s why the emotional side needs to 
be looked at as well…otherwise, you got a situation where you have attitude with 
the teacher or uhm, discipline problems…” (Stakeholder 2). 

 

It was clear that stakeholders made great efforts to engage with the parents and to inspire them 

to be involved by utilising a variety of PI techniques:   

 
“…because if you, if you know think of the [Name of technical school], you know, 
where everything has been done and to-to really give the best to these young 
people…still there – where these kids absolutely cause so much havoc – the 
parents are just not prepared to come in – step in and say but, you know you’ve 
got the absolute best opportunity now – I expect of you to do the best…they just 
back, back down on it…” (Stakeholder 3). 
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One of the stakeholders felt overwhelmed as he found himself not only dealing with the LAs 

but also the parents of the LAs: 

 

“…there’s many a time that, uhm, the reason why I said the conversation have 
to be with your child, there’s many a child that the child don’t even know the 
history of their parents – and that’s so important, and you will discover like, 
uhm, when I have camps and the child said: ‘My parent doesn’t speak to me’ – 
uhm, that’s when we have to talk to them and say the reason why – you have to 
go and speak – if your parent don’t speak, then you have to ask the questions – 
maybe change that pattern – just to, just to revive it again – just to let a flame 
come between there again so…so that’s important.  Many times I don’t have to 
work with the child, I have to have work more with the parent…” (Stakeholder 
2). 

 
The stakeholder’s role was to offer support to the parents and to find ways in which parents 

could become effectively involved, as they communicated a comprehensive understanding of 

the adolescent life stage.  Stakeholders were cognisant of the parents’ life context variables 

which shaped their parenting and ability to be involved.  The major life context variable 

influencing the parents' ability to communicate and connect with their LAs was their level of 

knowledge and skills.  Stakeholders attributed the parents' limited levels of literacy, knowledge 

and skills to past socio-political systems and the adverse socio-economic consequences thereof.  

The greatest concern to stakeholders was how the lack of PI would continue to devastate the 

wider community and result in further community disorganisation.   

 

6.4 Conclusion 

The parents’ descriptions of their PI experiences portrayed them as more involved with their 

LA than the descriptions of the LAs and the stakeholders.  Parents shared experiences of being 

loving, present and supportive as well as administering discipline and control to mitigate LA 

misbehaviour.  Furthermore, despite the challenge of limited knowledge and information, 

parents described how they were involved in mechanisms such as encouragement, 
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reinforcement, modelling and instruction.  Further PI experiences of parents included attending 

school meetings, assisting or supporting their LA with their school tasks, and communicating 

with their LA about the school day.  Overall, parents shared a number of home-based PI 

experiences, indicating that often they were involved in unique, unrecognised ways.  

Stakeholders described PI and parenting practices as neglectful, permissive, absent, 

controlling, and abusive.  While parents perceived themselves as having adequate parenting 

skills, stakeholders were generally of the opinion that parents did not exhibit effective parenting 

skills.  Stakeholders were of the opinion that the parents had a limited understanding of the LA 

life stage, and expressed that parenting practices needed to shift in response to the LA’s 

developmental needs.  Parents viewed stakeholders mainly as part of their support structure in 

raising their LAs, while stakeholders experienced parents as largely uninvolved and 

unresponsive.  Academic socialisation, a developmentally appropriate form of PI during LA, 

was a common experience of some of the LAs and parents.  However, stakeholders viewed 

parents as impeding their LA’s educational and psychosocial outcomes by their lack of 

involvement and practising developmentally inappropriate forms of PI.   

 

In terms of challenges, parents expressed that PI was hampered by a limited availability of time 

and energy due to work schedules, additional children, and not having a spouse to assist.  

Challenges resulting from the SES and family structure became evident.  Stakeholders also 

referred to how the SES of the parents exacerbated adverse life context variables, and in turn 

influenced their ability to be optimally involved, especially in the LA’s educational career.  

Often, parents struggled to find permanent, full-time work and relied on seasonal or shift work 

in this rural community.  Alternatively, parents in this study had to migrate to other towns 

where a pattern of separation and reunion was established between the parent and the LA.  

Moreover, when parents did manage to secure employment, older children or extended family 
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members were tasked with caregiving responsibilities.  Socio-economic challenges concerning 

PI were associated with the socio-political background in which this community was 

embedded, and connected to a much larger, multi-generational story.  FLC stressors which 

presented as experiences and challenges pertaining to PI included dysfunctional 

intergenerational family patterns, structural family change, beliefs, unpredicted life events, past 

socio-political systems of oppression, and developmental transition crises associated with LA. 

Parents often communicated their challenges and experiences of their LA’s behaviour and 

attitude toward them with high levels of frustration, while the stakeholders and LAs often 

communicated their challenges and experiences of the parents' PI forms with with 

exasperation.  Despite the incongruence between the parents' and stakeholders' experiences, 

they both conveyed their concern for the educational and psychosocial outcomes of the LA.  

Amidst their frustration, the common focus was the LA. 
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CHAPTER SEVEN 

CONCLUSION AND RECOMMENDATIONS  

 
 
7.1 Introduction 

This chapter presents a summary of the research study, the conclusion of the findings, 

contributions to existing research and areas for future research.  The study set out to explore 

the perceptions, experiences and challenges of adolescents in a rural community concerning 

parental involvement during LA.  Through utilising a qualitative methodological approach and 

by means of exploring and describing the perceptions, experiences and challenges of the 

participants, this aim was reached and the research question was answered.  

 

The objectives aided this study to remain focused on the research aim and to answer the 

research question.  The three objectives were to: 

• Explore the perceptions, experiences and challenges of adolescents concerning parental 

involvement during late adolescence. 

• Explore the perceptions, experiences and challenges of parents concerning parental 

involvement during late adolescence. 

• Explore the perceptions, experiences and challenges of stakeholders (i.e. youth 

facilitators or mentors) concerning parental involvement during late adolescence. 

 

Data was collected from LAs, parents and stakeholders and four themes emerged from the data 

which were presented in Chapters 5 and 6.  In order to substantiate, compare, contrast and 

explain the findings, literature and theory were applied.  A summary of each chapter is 

presented below along with the conclusions from the findings. In addition this study’s 

contributions, limitations, and recommendations are provided in this chapter. 
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7.2 Summary of the study 

A brief account of each chapter is provided in this section. 

  

7.2.1 Chapter 1: Introduction of the study 

The first chapter illuminated the outline of the research study by providing the rationale 

for the study, the theoretical framework that underpinned the study, the research problem, 

the aim and objectives that guided the study, and the research methodology to execute 

this study. 

 

7.2.2 Chapter 2: Theoretical framework 

The second chapter detailed the theoretical framework that underpinned this study, 

namely, the family life cycle theory as originally proposed by Duvall and Hill (1948) and 

later expanded by McGoldrick and Carter (1980, 2011, 2016). 

 

7.2.3 Chapter 3: Literature review 

The third chapter presented the most recent and relevant academic literature pertaining 

to the research study’s major concepts, PI and LA. This chapter also presented literature 

to discuss the perceptions, experiences and challenges of PI during LA. 

 

7.2.4 Chapter 4: Research methodology 

The fourth chapter detailed the research approach and design of this study.  The 

qualitative approach with an explorative and descriptive design was deemed most 

suitable to meet the study’s aim.  Through purposive sampling, the researcher recruited 

three sets of participants: LAs who had been a part of the NGO youth programmes, 

parents of LAs who had attended the NGO youth programmes and stakeholders who had 
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worked with the LAs at the NGO.  Data was collected by means of semi-structured 

interviews and field notes, and thematic analysis was employed to identify salient themes 

within the data.   

 

7.2.5 Chapter 5: Presentation and discussion of the research findings 

pertaining to late adolescents 

In the fifth chapter, the research findings pertaining to the LAs were presented and 

discussed.  The two themes that answered the research question pertaining to the LAs 

were the LAs’ perceptions of PI followed by their experiences and challenges concerning 

PI during LA.   

 

7.2.5.1 Theme 1: Late adolescents’ perceptions of parental involvement 

LAs perceived PI in ways which were congruent with the frameworks presented by 

Epstein (2008) and Hoover-Dempsey and Sandler (1997).  However, they also perceived 

PI in less traditional forms.  They illuminated the importance ascribed to PI, not only in 

relation to their educational outcomes but also to their psychosocial outcomes.  LAs 

preferred the traditional, nuclear family as the ideal family structure within which to be 

located. 

 

7.2.5.2 Theme 2: The experiences and challenges of late adolescents 

concerning parental involvement 

Findings confirmed that PI during LA is experienced as a powerful motivating force in 

both the educational and psychosocial outcomes of LAs.  The results in this research 

study indicated a combination of favourable and unfavourable experiences of LAs 

concerning PI.  Forms of PI were school-based and home-based, and both played an 
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equally important role in the educational and psychosocial outcomes of the LA.  In 

addition, the LAs’ perceptions and experiences elucidated dominant and less dominant 

forms of PI. 

 

Educational forms of PI included parents attending school meetings, supporting school-

related activities or schoolwork and tasks, communicating about school-related matters, 

and emphasising the usefulness of education in terms of future success, otherwise known 

as academic socialisation.  LAs also experienced varying levels of psychosocial forms of 

PI including parental love, affection, support, guidance, discipline, communication, time, 

provision of basic needs and autonomy-granting opportunities. 

 

Challenges concerning PI were inadequate levels and poor quality of PI.  These 

challenges stemmed from family life cycle stressors, parents’ life context variables, harsh 

socio-economic circumstances, and the environment of the wider community. 

 

7.2.6 Chapter 6: Presentation and discussion of the findings pertaining to 

parents and stakeholders 

Three themes answered the research question pertaining to the parents and stakeholders’ 

perceptions of PI and their experiences and challenges concerning PI during LA. 

 

7.2.6.1 Theme 1: Perceptions of parental involvement during late 

adolescence 

Parents and stakeholders perceived the value of PI in the lives of LAs. Parents’ and 

stakeholders’ perceptions of PI emphasised the traditional and less traditional forms that 

fostered both the educational and psychosocial outcomes of LA.  However, parents 
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associated educational outcomes with opportunities for social upward mobility and 

economic contribution to the family household.  The stakeholders’ perceptions were 

informed by their expertise and knowledge of the developmental life stage of adolescence 

as well as their work experience.  Stakeholders associated the importance of PI with 

improving the health and the functioning of the wider social context for the family and 

the LA.  

 

7.2.6.2 Theme 2: Parents’ experiences and challenges concerning parental 

involvement during late adolescence 

Parents expressed that they were fully involved in their late adolescents’ lives on the 

educational and psychosocial fronts.  Their traditional and less traditional experiences 

and challenges concerning parental involvement were captured in two sub-themes: 

Presence and provision of parents with regard to the educational and psychosocial 

development and outcomes of late adolescents and Communication and connection of 

parents with regard to the educational and psychosocial development and outcomes of late 

adolescents 

 

Experiences of PI were school-based forms such as attendance of parent meetings and 

support of school-related activities. Home-based PI was the more prevalent experience 

of PI and included forms which fostered the educational and psychosocial outcomes of 

the LA. The provision of love, support, encouragement, guidance, discipline, structure, 

monitoring, quality time, and basic needs were the forms of PI that parents employed 

within the first sub-theme.  Open communication about school and personal life issues 

were some of the examples which parents shared within the second sub-theme. 

Challenges were related to FLC stressors, developmental changes taking place in the 
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LA’s life, the parents’ life context variables and the wider community environment.  The 

bi-directional and transactional nature of the parent-child relationship was illuminated. 

 

7.2.6.3 Theme 3: Stakeholders’ experiences and challenges concerning 

parental involvement during late adolescence 

Similar to the LAs, stakeholders revealed that their perceptions and experiences of PI 

were unfavourable.  Stakeholders’ experiences were characterised by a lack of parental 

involvement and their constant efforts to engage with the parents of LAs.  The challenges 

were encapsulated within the life context variables of parents, FLC stressors, and wider 

social context variables.  Stakeholders had a keen focus on the intergenerational nature 

of the family life cycles stressors.  Moreover, they viewed the wider social context 

variables as being embedded within a societal context created by past socio-political 

drivers.   

 

7.2.7 Chapter 7: Conclusion and recommendations 

The conclusions and recommendations are provided in the final chapter, with an overall 

presentation of a summary of the chapters covered in the study.  

 

7.3 Recommendations   

The recommendations comprised three components: stakeholders working with families with 

LAs, stakeholders designing PI programmes, and suggestions for future research pertaining to 

PI during LA. 

7.3.1 Recommendations to stakeholders working with late adolescents 
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• In order to affirm the less recognised forms of PI, it is recommended that 

stakeholders steer away from a deficit view of PI and rather employ a strengths-

based approach when assessing parents’ involvement during LA.   

• Due to the various family types and how this can influence PI, stakeholders 

should be aware of the LA’s family structure in order to engage parents of LAs 

effectively. 

• Stakeholders should be familiar with the communal, societal, cultural, religious, 

socio-political, socio-historical and socio-economic context within which their 

families with LAs are positioned, as this plays a major role in how PI is shaped 

and functions.  

• In order to advise parents on PI effectively, stakeholders should be informed on 

the accepted and recognised PI frameworks and developmentally appropriate 

forms or strategies which parents are able to employ with their LAs. This should 

be done while keeping in mind their particular context. 

• Assumptions that PI declines during LA are erroneous. In recognising that PI 

fosters educational and psychosocial outcomes of LAs, stakeholders should 

therefore encourage families to remain connected to their LA. 

• Creating a hospitable environment in which to interact with parents may 

potentially create a safer, more inclusive space to encourage parents to become 

optimally involved in their LA’s education. 

  

7.3.2 Recommendations to stakeholders designing parental involvement   

programmes 

•  While there are policies that speak to the strengthening and preservation of the 

family and the protection of children in South Africa, there is no policy which 
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UNIVERSITY OF THE WESTERN CAPE 

Private Bag X 17, Bellville 7535, South Africa 
Tel: +27 21- 9592760 Fax: 27 21-9593686 

        E-mail: cjerasmus@uwc.ac.za; 2138796@myuwc.ac.za 
                                                

INFORMATION SHEET:  Late adolescent 

 

Project Title:  

Adolescents in a rural community’s perceptions, experiences and challenges with parental 

involvement during late adolescence. 

 

What is this study about?  

This is a research project being done by Lynn-Joy Isaacs at the University of the Western Cape.  

I would like you to be a part of this research project because you are a teenager who fits the 

age group of this research project and so you have an understanding and experience in the focus 

of this study. The reason why this research project is being done is so that we can look into 

teenagers’ understanding, experiences and challenges of adolescents with the parents’ 

involvement during late teenage years.   

 

What will I be asked to do if I agree to be a part of this study? 

If you are under the age of 18 years old, your parent will be asked to fill in the agreement form 

giving you permission to be interviewed and voice recorded by the researcher. You will also 

be asked to fill in an agreement form for the interview and voice recorded before the interview 

starts. You will be asked to answer the interview questions in the way you understand them so 

in other words, it isn’t a test and there are no right or wrong answers. The interview will take 

about half an hour to 1 hour. The Valleys and Mountains Development Foundation, Happy 

Valley, Bonnievale will be where the study will take place. The questions for the interview are 

all your understanding, experiences and challenges of your parents’ involvement during your 

late teenage years. 
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If I say “yes” to be a part of this study, will what I say in the interviews be kept secret and 

will people know who I am if they read about the research (in other words, will it be kept 

confidential and will I remain anonymous)? 

The researcher promises to protect your identity and the way in which you were a part of the 

research study.   To make sure that your identity is protected your name will not be shown at 

all in this research project. A special code will be used for your name so that the researcher can 

remember who said what during the interviews. Only the researcher will be able to tell who 

you are and will be able to get hold of your code – this will also be done especially to not get 

your responses mixed up with anyone else who was interviewed. To make sure that there is 

confidentiality, the interviews will be copied to a computer immediately afterwards and deleted 

from the voice recorder. The interviews will be kept in the file which is protected by a password 

that only the researcher knows. The written copy of the interview will be known through your 

special code and kept locked away safely in the researchers’ personal cabinet.  If we write a 

report or article about this research project, your identity will be protected to the highest.   

 

What are the risks of this research? 

There may be some risks from being a part of this research study. The risks may include the 

psychological, social, emotional, and legal risks. There might also be the risks that one cannot 

plan for because when we are working with one another as human beings, we often share things 

that are personal and this may cause one to become affected in a way which is not expected. 

We will try our utmost that you are not affected negatively and if you are, we will immediately 

support you and if it is necessary, we will refer you to someone who can provide you with 

counselling.   

 

What are the benefits of this research? 

This research is not being done to help you in a personal way, but the findings could help the 

researcher learn more about teenagers in rural areas as to their understanding, experiences and 

challenges of their parents’ involvement during their late teenage years. We hope that, in the 

future, other people might find this study useful and that it can help them to understand the 

teenager and parent relationship of this community a lot better. 

 

Do I have to be in this research and may I stop taking part at any time?   
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Your taking part in this research is completely voluntary – in other words you may choose not 

to take part at all.  If you decide to be a part of this research, you may stop being a part of it at 

any time.  If you decide not to be a part of this research or if you stop being a part at any time, 

you will not be punished or lose any of the benefits that you were told about at the beginning 

by the researcher. 

 

Is any help there for me if I feel I am being affected badly by being a part of this study?  

The researcher will try as best as possible to protect you from experiencing any harm from the 

research process. If however, you are or feel that you are being badly affected by this research 

the researcher will find you the best help through the NGO (The Valleys and Mountains 

Development Foundation).  

 

What if I have questions? 

This research is being done by Lynn-Joy Isaacs in the Social Work Department at the 

University of the Western Cape.  If you have any questions about the research study itself, 

please contact 079 298 1321. If you have any questions about this study and your rights as 

someone being a part of this research, or if you want to report any problems you have 

experienced while being a part of this study, please contact:  

 

Head of Department:   Dr. M Londt 

Dept of Social Work 

mlondt@uwc.ac.za 

021 9592277 

 

Dean of the Faculty of Community and Health Sciences: Prof Anthea Rhoda 

University of the Western Cape 

Private Bag X17 

Bellville 7535  

chs-deansoffice@uwc.ac.za     

    

This research has been approved by the University of the Western Cape’s Senate 

Research Committee and Ethics Committee. 
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Appendix D: Information Sheet - Afrikaans (Late adolescent) 

 

UNIVERSITEIT VAN DIE WES-KAAP 

Private Bag X 17, Bellville 7535, South Africa 
Tel: +27 21-9592459, Fax: 27 21-9593686 

              E-mail: cjerasmusuwc.ac.za 
 

                     
INLIGTINGSBLAD  

 
 
Projek Titel: Tieners in ‘n landelike gebied se persepsies, ervarings en uitdangings omtrent 
ouerbetrokkenheid van tieners tydens laat-tienerskap  
 
Waaroor handel die studie? 
Hierdie is `n navosringsprojek wat gedoen word deur Lynn-Joy Isaacs by die Universiteit van 
Wes-Kaap. Ons nooi u uit om deel te neem aan die navorsing studie omdat u ervaring het.  Die 
doel van die studie is om die tieners se persepsies, ervarings en uitdagings omtrent 
ouerbetrokkenheid van tieners tydens laat-tienerskap te verken.  
 
Wat sal van my verwag word as ek deelneem aan die studie? 
As u onder die ouderdom van 18 jaar oud is, jou ouer sal gevra word om toestemming te gee 
dat u mag deelneem. Hulle sal ‘n toestemmingsvorm gegee word om te voltooi. Voor die 
onderhoud begin, sal u gevra word om u toestemming te gee. Dit sal verwag word van u om 
deel te neem aan individuele onderhoude of aan groep onderhoude met die navorser en u sal 
dus vrae moet beantwoord wat die navorser aan u sal stel. Die Valleys and Mountains, Happy 
Valley, Bonnievale sal as die studie-plek gebruik word.  Die vrae vir die onderhoude sal die 
persepsies, ervarings en uitdagings van die tieners ten opsigte van hul ouer(/s) se betrokkenheid 
tydens laat-tienerskap verken. 
 
Word my deelname in die studie vertroulik gehou? 
Die navorser onderneem om u identiteit en die aard van u bydrae te beskerm. U sal anoniem 
gehou word, ŉ Skuilnaam sal gebruik word en geen dokumentasie sal onder u naam aangeteken 
word nie. ŉ Kode sal ook gebruik word op alle gekollekteerde data. ŉ Identifikasie sleutel sal 
aan u identiteit gekoppel word en sal slegs aan die navorser bekend wees. Om u identiteit te 
verseker sal allle inligting in ŉ geslote kas gehou word en identifikasie kodes sal op die data 
geplaas word. 
Indien ŉ verslag of ŉ artikel geskryf word, sal u identiteit ook beskerm word. Hierdie 
navorsingstudie sal gebruik maak van ŉ band opname. Toestemming sal van u verkry word om 
u op te neem en die onderhoude sal beskerm word deur ŉ wagwoord te plaas op die rekenaars 
wat vir die doel gebruik gaan word.   
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Na aanleiding van die regs vereistes en professionele standaarde word dit verwag dat enige 
inligting met betrekking to kinderverwaarlosing , mishandeling of moontlike skade aan persone 
aangemeld word by die toepaslike professionele persone. U sal dan ingelig word dat indien die 
vertrouens verhouding verbreek sou word, en ook indien hierdie inligting aan die betrokke 
owerheid gerapporteer word. 
 
Wat is die risikos in die navorsing? 
 Daar mag risikos wees in die navorsing. Alle menslike interaksie en gesprekke oor ander en 
jouself mag sekere risikos inhou. Ons sal egter probeer om die meesste risikos te minimaliseer 
en sal die nodige ondersteuning bied indien u enige ongemak, het sy psigologies of andersins 
ervaar gedurende u deelname in die studie.  Indien noodsaaklik, sal `n verwysing gemaak word 
na ŉ geskikte professionele persoon vir ondersteuning.   
 
Wat is die voordele van die navorsing? 
Die navorsing is nie ontwikkel om jou persoonlik te bevoordeel nie, maar die resultate sal egter 
die navorser help om die persepsies, ervarings en uitdagings van tieners in die landelike gebied 
oor hul ouer(/s) se betrokkenheid in hul lewens te verken en meer te verstaan. Ons hoop dat 
ander persone in die toekoms baat sal vind by hierdie studie.  
 
Moet ek deel wees van die studie en mag ek my enige tyd van die studie onttrek?   
Jou deelname in die navorsing is heeltemal vrywilliglik. Jy mag kies om nie deel te neem aan 
die studie nie. Indien jy besluit om nie deel te wees nie of om enige tyd jou te onttrek van die 
studie, mag jy nie gepenaliseer word nie en sal jy dus  nie enige voordele verloor nie. 
 
Wat indien ek enige vrae het? 
Hierdie navorsing word uitgevoer deur Lynn-Joy Isaacs, by die Universiteit van Wes-Kaap.  
Indien u enige vrae het oor die navorsing studie, kontak Lynn-Joy Isaacs op 079 298 1321. 
Indien u enige vrae het met betrekking tot die studie en jou regte as `n deelnemer of indien u 
enige problem ervaar met betrekking tot die studie, kan u die volgende persone kontak: 
 
 
Hoof van die Departement: Dr. M Londt 
Maatskaplike Werk  Departement 
Universiteit van Wes-Kaap 
Privaatsak X17 
Bellville 7535 
Epos:mlondt@uwc.ac.za 
Tel: 021 09592011 
 
Dekaan van die fakulteit Gemeenskap en Gesondheids Wetenskappe:  
Prof Anthea Rhoda  
Universiteit Wes-Kaap 
Private Bag X17 
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Bellville 7535  
chs-deansoffice@uwc.ac.za     
    
Hierdie navorsing is goedgekeur deur die Universiteit van Wes-Kaap se Senaat Navorsing en 
Etiese Komitee. 
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Appendix E: Information Sheet (Parent) 
 
 

UNIVERSITY OF THE WESTERN CAPE 

Private Bag X 17, Bellville 7535, South Africa 
Tel: +27 21- 9592760 Fax: 27 21-9593686 

        E-mail: cjerasmus@uwc.ac.za; 2138796@myuwc.ac.za 
 

 
                                                    INFORMATION SHEET - Parent 

 

 

Project Title:  

Adolescents in a rural community’s perceptions, experiences and challenges with parental 

involvement during late adolescence  

 

What is this study about?  

This is a research project being done by Lynn-Joy Isaacs at the University of the Western Cape.  

I am inviting you to be a part of this research project because you are a parent of a teenager 

between the ages of 15 – 19 years old so you have skills and experience in the study topic. The 

purpose of this research project is to explore the perceptions, experiences and challenges of 

adolescents with parental involvement during late adolescence.   

 

What will I be asked to do if I agree to be a part of this research study? 

You will be asked to fill in the agreement form for the interview and use of a voice recorder 

before the interview starts. You will be asked to answer the interview questions in the way you 

understand them – it is not a test so there are no right or wrong answers. The interview will 

take about half an hour to 1 hour. The Valleys and Mountains Development Foundation, Happy 

Valley, Bonnievale will be where the study will take place. The questions for the interview are 

exploring the perceptions, experiences and challenges of adolescents with their parents’ 

involvement during the late teenage years. 

  

Would my participation in this study be kept confidential? 
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The researcher undertakes to protect your identity and the way in which you contribute to this 

research study. To ensure that your name remains a secret (i.e. anonymous), your name will 

not be shown at all in this research project. A code will be used to identify the different 

participants of this study. Only the researcher will be able to tell your identity and will have 

access to the identification key in order to make sure that there is no mix up of participants. To 

make sure that what you say remains confidential, the interviews will be copied to a computer 

immediately afterwards and deleted from the voice recorder. The interviews will be kept in a 

file which is protected by a password which only the researcher will know. The write ups of 

all the interviews will be given your special code so that the researcher knows who said what 

and will be kept safely locked in the researchers’ personal cabinet.  If we write a report or 

article about this research project, your identity will be protected to the highest.   

 

What are the risks of this research? 

There may be some risks from being a part of this research study. The risks may include the 

psychological, social, emotional, and legal risks. There might also be the risks that we cannot 

plan for because one never knows how you will be affected by talking about your own personal 

life and children or family life. We will make sure that we keep the risks low and will 

immediately support you if you feel you are being negatively impacted by being a part of this 

study.  If it is necessary, we will let you speak to a counsellor to help you.   

 

What are the benefits of this research? 

This research is not being done to help you personally, but the results may help the researcher 

learn and understand more about teenagers in a rural setting regarding their understanding, 

experiences and challenges about their parents’ involvement during late teenager years. We 

hope that, in the future, other people might be able to use the findings from this study in a way 

that is helpful and that it could help others to understand the relationship between the teenager 

and parent better in this community. 

 

Do I have to be a part of this research and may I stop being a part at any time?   

Your being a part of this research is completely voluntary.  You may choose not to take part at 

all.  If you decide to be a part of this research, you may stop being a part of it at any time.  If 

you decide not to be a part of this study or if you stop being a part at any time, you will not be 

punished or lose any benefits which the researcher told you about in the beginning. 
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Is any help available if I am negatively affected by being a part of this study?                                

All possible protections will be taken to protect you from experiencing any harm from the 

research process. If however, you are or feel that you are being badly affected by this research, 

the researcher will find you the best help through the NGO (The Valleys and Mountains 

Development Foundation).  

 

What if I have questions? 

This research is being conducted by Lynn-Joy Isaacs in the Social Work Department at the 

University of the Western Cape.  If you have any questions about the research study itself, 

please contact 079 298 1321. Should you have any questions regarding this study and your 

rights as a research participant or if you wish to report any problems you have experienced 

related to the study, please contact:  

  

Head of Department:   Dr. M Londt 

Dept of Social Work 

mlondt@uwc.ac.za 

021 9592277 

 

Dean of the Faculty of Community and Health Sciences: Prof Anthea Rhoda 

University of the Western Cape 

Private Bag X17 

Bellville 7535  

chs-deansoffice@uwc.ac.za     

    

This research has been approved by the University of the Western Cape’s Senate 

Research Committee and Ethics Committee. 
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Appendix F: Information Sheet (Stakeholder) 
 
 
 

UNIVERSITY OF THE WESTERN CAPE 

Private Bag X 17, Bellville 7535, South Africa 
Tel: +27 21- 9592760 Fax: 27 21-9593686 

        E-mail: cjerasmus@uwc.ac.za; 2138796@myuwc.ac.za 
 

 

                                                    INFORMATION SHEET - Stakeholder 

 

 

Project Title:  

Adolescents in a rural community’s perceptions, experiences and challenges with parental 

involvement during late adolescence  

 

What is this study about?  

This is a research project being conducted by Lynn-Joy Isaacs at the University of the Western 

Cape.  I am inviting you to be a part of this research project because you have worked or 

currently work with teenagers between the ages of 15 – 19 years of age at the NGO and so you 

have expertise and experience in the study topic. The purpose of this research project is to 

explore the perceptions, experiences and challenges of adolescents with parental involvement 

during late adolescence.   

 

What will I be asked to do if I agree to be a part of this research study? 

You will be asked to fill in the agreement form for the interview and use of a voice recorder 

before the interview starts. You will be asked to answer the interview questions in the way you 

understand them – so it is not a test and there are no right or wrong answers. The interview will 

take about 30 to 60 minutes. The Valleys and Mountains Development Foundation, Happy 

Valley, Bonnievale will be where the study will take place. The questions for the interview are 

exploring the perceptions, experiences and challenges of adolescents with their parents’ 

parental involvement during late adolescence. 
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Would my participation in this study be kept confidential? 

The researcher will ensure that your identity is protected as well as the nature of your 

contribution.   To ensure your anonymity, your name will not be included for any purpose in 

this research project. Your name will be assigned a special code so that the write ups of the 

interviews can be known to the researcher. Only the researcher will be able to link your identity 

and will have access to the identification key especially for the information verification. To 

ensure your confidentiality, the interviews will be copied to a computer immediately afterwards 

and deleted from the voice recorder. The interviews will be kept in a folder which will be 

protected by a password and which will be known to the researcher only. The transcriptions 

will be identified with codes and stored in the lockable filing cabinet, personal to the researcher.  

If we write a report or article about this research project, your identity will be protected to the 

highest.   

 

What are the risks of this research? 

There may be some risks from participating in this research study. The risks may include the 

psychological, social, emotional, and legal risks. There might also be the risks that one cannot 

plan for as all human interactions and talking about oneself or others carry some amount of 

risks. We will however try to keep these risks to a minimum and act promptly to assist you if 

you experience any discomfort, psychological or otherwise during the process of your 

participation in this study by referring you to a counselor or suitable professional for further 

help.  

 

What are the benefits of this research? 

This research is not designed to help you personally, but the results may help the researcher 

learn more about teenagers in a rural setting regarding their perceptions, experiences and 

challenges as it relates to their parents’ involvement during late teenage years. We hope that, 

in the future, other people might benefit from this study through improved understanding of 

the adolescent-parent relationship in this community. 

 

Do I have to be in this research and may I stop participating at any time?   

Your participation in this research is completely voluntary.  You may choose not to take part 

at all.  If you decide to participate in this research, you may stop being a part of it at any time.  
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If you decide not to be a part of this study or if you stop being a part at any time, you will not 

be punished or lose any benefits which was communicated to you by the researcher. 

Is any assistance available if I am negatively affected by participating in this study?  All 

possible protections will be taken to protect you from experiencing any harm from the research 

process. If however, you are or feel that you are being badly affected by this research, the 

researcher will find you the best help through the NGO (The Valleys and Mountains 

Development Foundation).  

 

What if I have questions? 

This research is being conducted by Lynn-Joy Isaacs in the Social Work Department at the 

University of the Western Cape.  If you have any questions about the research study itself, 

please contact 079 298 1321. Should you have any questions regarding this study and your 

rights as a research participant or if you wish to report any problems you have experienced 

related to the study, please contact:  

  

Head of Department:   Dr. M Londt 

Dept of Social Work 

mlondt@uwc.ac.za 

021 9592277 

 

Dean of the Faculty of Community and Health Sciences: Prof Anthea Rhoda 

University of the Western Cape 

Private Bag X17 

Bellville 7535  

chs-deansoffice@uwc.ac.za     

    

This research has been approved by the University of the Western Cape’s Senate 

Research Committee and Ethics Committee. 
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Appendix G: Informed consent/assent form (Late adolescent)  
 
 

UNIVERSITY OF THE WESTERN CAPE 

Private Bag X 17, Bellville 7535, South Africa 
Tel: +27 21- 9592760 Fax: 27 21-9593686 

        E-mail: cjerasmus@uwc.ac.za; 2138796@myuwc.ac.za 
 

 
 

ASSENT FORM - Adolescent 

 

Title of Research Project: Adolescents in a rural community’s perceptions, experiences 

and challenges concerning parental involvement during late 

adolescence  

 

The study has been described to me in language that I understand. My questions about the study 

have been answered. I understand what it means for me to be a part of this study and I choose 

by myself to be a part of this study.  I understand that my name will not be revealed to anyone. 

I understand that I may stop being a part of this research study at any time and that I do not 

need to give a reason for why I decided to stop being a part of the study.  I also understand that 

I cannot be punished if I decide to stop being a part of this research study.    

 

_____    I agree to be voice recorded during my being a part of this study  

_____    I do not agree to be voice recorded during my being a part of this study. 

 
 

Participant’s name……………………….. 

Participant’s signature……………………………….            

Date……………………… 
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Appendix H: Informed consent form (Parent of adolescent minor)  
 
 

UNIVERSITY OF THE WESTERN CAPE 

Private Bag X 17, Bellville 7535, South Africa 
Tel: +27 21- 9592760 Fax: 27 21-9593686 

        E-mail: cjerasmus@uwc.ac.za; 2138796@myuwc.ac.za 
 

 
 

INFORMED CONSENT FORM – Parent of Adolescent who is a minor 

 

Title of Research Project: Adolescents in a rural community’s perceptions, experiences 

and challenges concerning parental involvement during late 

adolescence  

 

The study has been described to me in language that I understand. My questions about the study 

have been answered. I understand what it will mean for my teenage child to be a part of this 

study and I have given permission for my teenage child to be a part of this study by myself and 

out of my own free will as the parent.  I understand that my teenage child’s name or identity 

will not be revealed to anyone. I understand that I may stop my teenage child from being a part 

of this study at any time without giving a reason and without having any fear of being punished 

or losing any benefits.    

_____    I agree that my child may be voice recorded during his/her participation in the study.  

_____   I do not agree that my child may be voice recorded during his/her participation in this 

study. 

Parent of the Participant’s name……………………….. 

Parent of the Participant’s signature……………………………….            

Date……………………… 
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Appendix I: Informed consent form (Parent)  
 
 
 

UNIVERSITY OF THE WESTERN CAPE 

Private Bag X 17, Bellville 7535, South Africa 
Tel: +27 21- 9592760 Fax: 27 21-9593686 

        E-mail: cjerasmus@uwc.ac.za; 2138796@myuwc.ac.za 
 

 
 

INFORMED CONSENT FORM - Parent 

 

Title of Research Project: Adolescents in a rural community’s perceptions, experiences 

and challenges concerning parental involvement during late 

adolescence  

 

The study has been described to me in language that I understand. My questions about the study 

have been answered. I understand what it will mean to be a part of this study and I have chosen 

to be a part of this study by myself and out of my own free will.  I understand that my name 

will not be revealed to anyone. I understand that I may stop being a part of this study at any 

time without giving a reason and without having any fear of being punished or losing any 

benefits.    

 

_____    I agree to be voice recorded during my participation in the study.  

_____    I do not agree to be voice recorded during my participation in this study. 

 

Participant’s name……………………….. 

Participant’s signature……………………………….            

Date……………………… 
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Appendix J: Informed consent form (Stakeholder)  
 
 
 

UNIVERSITY OF THE WESTERN CAPE 

Private Bag X 17, Bellville 7535, South Africa 
Tel: +27 21- 9592760 Fax: 27 21-9593686 

        E-mail: cjerasmus@uwc.ac.za; 2138796@myuwc.ac.za 
 

 
 
 

INFORMED CONSENT FORM - Stakeholder 

 

Title of Research Project: Adolescents in a rural community’s perceptions, experiences 

and challenges concerning parental involvement during late 

adolescence  

 

The study has been described to me in language that I understand. My questions about the study 

have been answered. I understand what my participation will involve and I agree to participate 

of my own choice and free will.  I understand that my identity will not be revealed to anyone. 

I understand that I may withdraw from the study at any time without giving a reason and 

without fear of being punished or loss of benefits.    

 

_____    I agree to be voice recorded during my participation in the study.  

_____    I do not agree to be voice recorded during my participation in this study. 

 

 
Participant’s name……………………….. 

Participant’s signature……………………………….            

Date……………………… 
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Appendix K: Interview Schedule – English (Late adolescent) 

 

INTERVIEW GUIDE – LATE ADOLESCENT 

 

NB: ensure written consent form is signed and collected before the interview commences. 

Research introduction: This study is conducted in fulfilment for the requirements to obtain a 

Masters degree in Child and Family Studies at the University of the Western Cape.  The study 

seeks to find out what adolescents in a rural setting’s perceptions, experiences and challenges 

are concerning parental involvement during late adolescence.  

 

1. Tell me a bit about yourself (Background information of participant, family structure, 

where you live, school-going etc.). 

2. Describe a typical day in your home. 

3. Describe parent-Late adolescent relationship. 

4. Parent involvement in child’s life (Educational dimension, psychosocial dimension, the 

future). 

5. Observations of parent-late adolescent relationships and families in your community. 

6. How did you find this interview – is there anything else that you would like to add that 

I didn’t perhaps ask you regarding parental involvement? 

7. If I was unknown to you, how would you have shared? 

 

 

 

 

 

Interviewer:  

Respondent Code:  

Age:  

Gender:   
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Appendix L: Interview Schedule – Afrikaans (Late adolescent) 

 

ONDERHOUDGIDS – LAAT-TIENER (Afrikaans) 

 

Belangrik: Maak seker dat die toestemmingsvorm onderteken en ingedien word voor die 

onderhoudproses begin. 

 

Research introduction: Die uitgesette vereistes in verband met die Universiteit van die Wes-

Kaap se Meesters graad in Gesinsstudies is voldoen tot die beste van my vermoe. Hierdie 

navorsingsstudie word geïmplimenteer om te ontdek wat tieners in ‘n landelike gebied se 

persepsies, ervarings en uitdagings in verband met tieners se ouers se ouerbetrokkenheid tydens 

laat-tienerskap. 

 

 

1. Vertel my ‘n bietjie van jouself (Agtergrond, gesinsstruktuur, waar u bly/woon, gaan 

skool of nie ens.). 

2. Beskryf ‘n tipiese dag in jou huis. 

3. Beskryf u verhouding met u ouer. 

4. Ouerbetrokkenheid in u lewe (Opvoeding, psigo-maatskaplik, die toekoms). 

5. Waarneming van ouer-laat tiener verhoudigs en gesinne in u gemeenskap. 

6. Hoe het u hierdie onderhoud gevind? Is daar enigiets anders wat u sou wou gehad het 

ek moes gevra in verband met ouerbetrokkenheid? 

7. As u my nie geken nie, sou u anders gedeel het? 

 

 

 

 

 

Onderhoudvoerder:  

Onderhoud gevoer-kode:  

Ouderdom:  

Geslag:   

http://etd.uwc.ac.za/ 
 



226 
 
 

Appendix M: Interview Schedule – English (Parent) 

 

INTERVIEW GUIDE – PARENT 

 

NB: ensure written consent form is signed and collected before the interview commences. 

 

Research introduction: This study is conducted in fulfilment for the requirements to obtain a 

Master’s degree in Child and Family Studies at the University of the Western Cape. The study 

seeks to find out what adolescents in a rural setting’s perceptions, experiences and challenges 

are concerning parental involvement during late adolescence.  

 

1. Tell me a bit about yourself (Background information of participant, family structure, 

where you live, work, origin, etc.). 

2. Describe a typical day in your home. 

3. Describe parent-Late adolescent relationship. 

4. Parent involvement in your child’s life (Educational dimension, psychosocial 

dimension, the future). 

5. Observations of parent-late adolescent relationships and families in your community. 

6. How did you find this interview – is there anything else that you would like to add that 

I didn’t perhaps ask you regarding parental involvement? 

7. If I was unknown to you, how would you have shared? 

 

 

 

 

 

 

 

Interviewer:  

Respondent Code:  

Age:  

Gender:   
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Appendix N: Interview Schedule – Afrikaans (Parent) 

 

ONDERHOUDGIDS – OUER (Afrikaans) 

 

Belangrik: Maak seker dat die toestemmingsvorm onderteken en ingedien word voor die 

onderhoudproses begin. 

 

Research introduction: Die uitgesette vereistes in verband met die Universiteit van die Wes-

Kaap se Meesters graad in Gesinsstudies is voldoen tot die beste van my vermoe. Hierdie 

navorsingsstudie word geïmplimenteer om te ontdek wat tieners in ‘n landelike gebied se 

persepsies, ervarings en uitdagings in verband met tieners se ouers se ouerbetrokkenheid tydens 

laat-tienerskap. 

 

1. Vertel my ‘n bietjie van jouself (Agtergrond, gesinsstruktuur, waar u bly/woon, werk 

ens.). 

2. Beskryf ‘n tipiese dag in u huis. 

3. Beskryf ouer-tiener verhouding. 

4. Ouerbetrokkenheid in u kind se lewe (Opvoeding, psigo-maatskaplik, die toekoms). 

5. Waarnemings van ouer-tiener verhoudings en gesinne in u gemeenskap. 

6. Hoe het u hierdie onderhoud gevind? Is daar enigiets anders wat u sou wou gehad het 

ek moes gevra in verband met ouerbetrokkenheid? 

7. As u my nie geken nie, sou u anders gedeel het? 

 

 

 

 

 

Onderhoudvoerder:  

Onderhoud gevoer-kode:  

Ouderdom:  

Geslag:   
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 Appendix O: Interview Schedule (Stakeholder) 

 

INTERVIEW GUIDE – STAKEHOLDER 

 

NB: ensure written consent form is signed and collected before the interview commences. 

 

Research introduction: This study is conducted in fulfilment for the requirements to obtain a 

Master’s degree in Child and Family Studies at the University of the Western Cape. The study 

seeks to find out what adolescents in a rural setting’s perceptions, experiences and challenges 

are concerning parental involvement during late adolescence.  

 

1. Tell me a bit about yourself (Background information of participant, family structure, 

where you live, origin etc.). 

2. Describe your work with late adolescents and involvement of parents. 

3. Describe parental involvement in late adolescents’ life (Educational dimension, 

psychosocial dimension, the future). 

4. Observations of parent-late adolescent relationships and families in your community. 

5. How did you find this interview – is there anything else that you would like to add that 

I didn’t perhaps ask you regarding parental involvement? 

6. If I was unknown to you, how would you have shared? 

 

 

 

 

 
 
 
 

Interviewer:  

Respondent Code:  

Age:  

Gender:   
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Appendix P: Editor’s letter 

 
 

http://etd.uwc.ac.za/ 
 


	Private Bag X 17, Bellville 7535, South Africa
	Private Bag X 17, Bellville 7535, South Africa
	Private Bag X 17, Bellville 7535, South Africa
	Private Bag X 17, Bellville 7535, South Africa
	Private Bag X 17, Bellville 7535, South Africa
	Participant’s name………………………..
	Participant’s signature……………………………….
	Date………………………
	Private Bag X 17, Bellville 7535, South Africa
	Parent of the Participant’s name………………………..
	Parent of the Participant’s signature……………………………….
	Date………………………
	Private Bag X 17, Bellville 7535, South Africa
	Participant’s name………………………..
	Participant’s signature……………………………….
	Date………………………
	Private Bag X 17, Bellville 7535, South Africa
	Participant’s name………………………..
	Participant’s signature……………………………….
	Date………………………



